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My Dog Ate My Computer 

By Anders Erik Palarz 

Every professor has heard it before: “my dog ate my homework,” “I left my book at home,” or 

even “it blew away in the wind!” It seems, however, that in recent times these excuses are no 

longer valid. With the new push for technology in the classroom, students are not given these 

same easy opportunities to justify their absence of homework. Instead, the pleas have shifted to 

“my computer crashed,” or “our Wi-Fi went out at home.” It is simply stunning how the rapid 

change in technology over the years has significantly altered educational environments. One of 

the many outcomes of this technological shift has been the introduction of online learning, which 

allows students to take courses from anywhere at any time without sacrificing educational value. 

These courses are flexible and convenient for the student, allowing them to work on their own 

accord. However, researchers are starting to raise questions about the true merit of this style 

seems of tech-based learning.. Without the social interaction acquired in a traditional classroom 

environment, questions emerge around social, collaborative, and community values. For 

example, how has the increase in technology impacted the value of face to face learning? How 

can we balance the way technology is incorporated in education? With the changing 

technological culture surrounding education, administrators should implement systems of 

blended learning environments to balance the needs of growing technological advances and the 

necessity of face to face interaction.  

With the consistent growth of online education, it is undeniable that there are positive outcomes 

of this style of education. Online education allows students the flexible schedules they desire, 

which is one of its greatest benefits. Also, researchers explain that “advances in modern 

communication technology have provided us with several tools to minimize problems related to 

such geographical distances so that distance learners these days have several means, both 

synchronous and asynchronous, to interact with their instructors and classmates” (Brush & So, 

2008). Courses can be stretched and spanned for longer or shorter semesters, and they allow their 

students to do their work when they can during the day. The online style also provides a 

convenient arrangement, where students can work on their courses from any location at any time. 

Along with a sense of convenience, online learning is often paperless and easily accessible. 

Students are not required to carry binders full of papers with them wherever they go. This ease of 

access only requires a device with Wi-Fi, providing students with the ability to do their 

homework from computers, laptops, tablets, and smartphones. All assignments, projects, lessons, 

and materials are easily acquired without the need for physical copies (Allen & Seaman, 2011). 

Another benefit from online education is that students are able to immerse themselves in an 

environment of technology. They are given the opportunity to consistently use tech-based 

resources to complete their assignments (Brush & So, 2008). This allows them to familiarize 

themselves with the skills and components the future workforce will need—essentially helping 
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students become more “tech-savvy.” It is important in today’s world to keep up with changing 

times, especially changes in technology development. 

While online education possesses many beneficial qualities, it does lack merit in certain areas 

regarding social and collaborative development. One of these downfalls stems from the lack of 

face to face interactions. In an online environment, there is no in-class instructor, no in-class 

activities, and thus, no daily physical interaction with others. Instead, all communication is 

typically done through emails, chats, discussion posts, and comments sections (Brush, So, 2008). 

This environment can be especially difficult for the learner, as feedback and communication 

often moves at a much slower pace (Ali & Leeds, 2009). Due to this lack of interaction, students 

tend to feel an absence of community and collaboration. This low engagement is connected to 

“two student characteristics associated with attrition: student burnout and feelings of isolation. 

Tinto argued that insufficient interactions of higher education students with peers and faculty and 

differences with the prevailing value patterns of other students, are also likely to result in 

dropouts” (Jordan & Rovai, 2004). Without an interactive environment where students can 

engage with their peers on a physical, social level, a sense of isolation and solitude can develop. 

As a result, group projects become much more challenging and scarce. With this in mind, 

researchers have begun to question the impact of online education on social development, and 

have found that solely online learning can impede social growth. With these skills hindered, 

many online students will likely be behind traditional students when exposed to the outside 

world. 

Traditional classrooms, on the other hand, provide the students with a collaborative and social 

environment, where students are consistently interacting with peers and educators. This provides 

them with the opportunity to grow socially and learn how to work in a team. With a large part of 

the future of the workforce moving towards STEM fields, it is becoming more and more 

necessary to improve teamwork skills and cooperation while in school. Traditional classroom 

environments provide a better foundation for group projects and collaborative assignments. 

Researchers from Rasmussen College found that “when it comes to discipline and motivation, 

traditional education does have an advantage in the eyes of many. The structured schedule of 

attending class a handful of times per week and having routine face-to-face interactions with 

instructors can help keep students on task” (Erstad, 2017). Along with the social interactions, 

face to face learning gives educators more opportunities to give their students instant and clear 

feedback. Questions can be answered immediately, and often spark conversation to reiterate and 

solidify understanding.  

Unfortunately, however, traditional learning is becoming outdated in today’s world of 

technology. Traditional classrooms do not allow students to use technology to its full potential. 

Much of the coursework is done using paper and pencils, holding students responsible for 

managing physical materials for the class. Many face-to-face classrooms also ban electronic 

devices such as laptops, tablets, and smartphones, which hinders students’ developing comfort 
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with technology. With this lack of integrated technology, students are less likely to keep up with 

technology change, and their skills and abilites to use technology to solve problems can regress. 

Traditional learning also lacks the convenience and accessibility that online learning provides. 

Erstad (2017) explains that “one easy-to-overlook factor when it comes to scheduling is travel 

time to campus—a long commute can certainly make schedules difficult, especially if you’re 

planning on working while in school.” There is often a poor ratio, with too many students per 

one instructor, and students are forced to work at the same pace as everyone else in the class, 

regardless of their personal schedules. Students must also be physically present at all of their 

scheduled class meetings to avoid missing out on important information.  

As an result of this divide in education styles, educators have begun to implement what is known 

as “blended learning,” where the classroom joins online and traditional learning in an attempt to 

capture the best of both environments. Regent University professors Dr. Jordan and Dr. Rovai 

(2004) explain, “blended learning is thus a flexible approach to course design that supports the 

blending of different times and places for learning, offering some of the conveniences of fully 

online courses without the complete loss of face-to-face contact.”. The blended learning 

approach provides students with the opportunity to learn and grow in a technologically rich 

environment without giving up face to face interactions in a physical classroom. In these blended 

classes, students will typically be given pre assignments to do on their own before class, and use 

class time as a collaborative setting to reiterate and understand the material with their peers. In 

this environment, students receive the convenience of technology-based education, while 

maintaining and improving their cooperation and social skills (Brush & So, 2008). Acting as a 

middle ground between online learning and traditional learning, blended classrooms have begun 

to bridge the gap between these two styles. When successfully implemented, this compromise of 

blended education has bthe potential to revolutionize the world of education as we know it. 

When it comes to balancing technology in education, blended learning is the best style to 

implement in today’s classroom. This style of learning encompasses the best qualities of both 

online learning and traditional learning, creating an environment where students can use 

technology to its full potential without losing out on social growth. Students can work at their 

own pace on their own time in a convenient manner, yet still come to a collaborative classroom 

to expand their understanding. Blended learning is currently taking off and being implemented in 

many high school and college classrooms. It is imperative that we strive to effectively integrate 

technology and education. After all, the goal for the future is to remove the excuses like “my dog 

ate my homework,” and hope that dogs don’t evolve their appetites for computers. 
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