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‘Hard” CLIL

‘Hard’” CLIL:

* an umbrella term, comprising not only immersion, subject
learning through another language, but also home stays and
study exchanges (Mehisto et al., 2008: 12-19)

* Prototypical settings: Classrooms in Europe where content
subjects (e.g. Geography, History) are taught in an L2 by
content teachers; this type is termed ‘Hard’ CLIL (Ball, 2009;
Bentley, 2009)

(reviewed in lkeda, 2013)



‘Soft” CLIL

‘Soft” CLIL:

Taught by language teachers with a stronger focus on
language learning

(Ball, 2009; Bentley, 2009)
(reviewed in lkeda, 2013)



Divergent contexts, convergent issues
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Use students' additional language to
teach content with the dual aim of
achieving both content learning and
additional language learning.

__ content learning

et language ®mauthentic communicative contexts =)-

higher
—target language proficir
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Hard or Soft?
Language and content are always already integrated.
(Halliday, 1993)

“The distinctive characteristic of human learning
is that it is a process of making meaning — a
semiotic process; and the prototypical form of
human semiotic is language. Hence the
ontogenesis of language is at the same time the
ontogenesis of leaming”

(Halliday, 1993, p.97).

M. A. K. Halliday
Systemic Functional Linguistics

anguage is the primary semiotic (meaning-making) resource to construe
(i.e. to construct and understand) ontent.
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Languaging in collaborative dialogue
(Swain & Lapkin, 2013)

* Languaging in collaborative dialogue is essential for content and
language learning

* ‘When one languages, one uses language, among other purposes, to
focus attention, solve problems and create affect. ... language serves
to construct the very idea that one is hoping to convey’ (Swain &
Lapkin, 2013, p.105).



So why CLIL? What does it mean?

using discipline-specific language to teach content (Hard CLIL?)

How are they

different?

teaching discipline-specific language to talk about content (Soft
CLIL?)
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What challenges are immersion [CLIL] programmes facing

One (using an L2 "Despite the well-documented and acclain
arn content) Get benefits of immersion, these programmes
experience a number of challenges. Primary amq
them are documented deficiencies in the langu
proficiency acquired by immersion students. Si
, the 1970s, studies have shown that while immers
s it work? students acquire native-like receptive skills, tt
productive skills remain lacking. The language t
acquire typically lacks grammatical accuracy, lex
specificity and variety, and is less complex -
sociolinguistically less appropriate.”

Free (picking up the

t the same time )"?

(Cammarata & Tedick, p.
about immersion programmes in other contexts,

Hong Kong, Taiwan, Japan?

, CLIL




CLIL? Soft? Hard? Content leachers?
Language Teachers?
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“E®  The Continuum of Content and Language Integratio

A Framework for different degrees of content learn
and language learning

Program options along the continuum

My focuses

oday

s, 1 Adjunct/Linked course model

Mapping out Language Demands of Content Topics

@ Challenges in Exam Culture Contexts
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Met’s (1998) Continuum of Content and

Language Integration

CONTENT-BASED LANGUAGE TEACHING:
A CONTINUUM OF CONTENT AND LANGUAGE INTEGRATION

ntent-Driven

itent 1s taught in L2.

1itent learning is priority.

\guage learning is secondary.

1itent objectives determined by course goals
T curriculum.

chers must select language objectives.

dents evaluated on content mastery.

Language-Driven

Content 1s used to learn L2.

Language learning is priority.

Content learning is incidental.

Language objectives determined by L2 course
goals or curriculum.

Students evaluated on content to be integrated.

Students evaluated on language
skills/proficiency




Curriculum focus

Davidson &
illiams’ (2001)
CIaSSiﬁcatiOn Teaching materials

Theoretical model/approach

system

Curriculum function (e.g. syllabus, unit, lesson,
activity)

Programme type/student groupings

Teacher roles
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Developing a Framework for planning
varying degrees of integration of
content and language learning:
Introducing Some Curriculum Alignment
Concepts (Biggs, 2003)
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Curriculum / Programme Design:
Theories & Principles




Biggs’ (2003) model of constructive alighment
in curriculum design

Reference & resources:

» http://www.ucdoer.ie/index.php?title=Using Biggs%27 Model of C
onstructive Alienment in Curriculum Design/Introduction
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In general, a programme consists of courses

PLG

CLG

gramme Learning Goals , Y Lin. 12-
Irse (module) Learnlng Goals SSSSSS ium, Soph ia University, Japan



A course (module) consists of 3 key

Syllabus

components:

Pedagogy Assessment

\/
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source of images for this slide and the next 3slides:

1ttps://www.google.com/search?g=programme+courses+learning+outcomes+alignment+chart&rlz=1C1CHBF _enCA787CA787

Rsource=Inms&tbm=isch&sa=X&ved=0ahUKEwjLo-
SykeziAhXtljQIHaY3AUYQ_AUIECgB&biw=1263&bih=509#imgrc=j0NOuxUM?9i4Z2M:

P m Outcome
rogram Ou 101 NA 25001 398 NA

1. Delight in artmaking, ideally with edible materials. |

2. Compose successful artworks that reflect use of the
elements and principles of design.

3. Solve visual art problems in creative ways. |
4. Create visual art works to express personal perspectives |

5. Investigate and discuss the role of artists in cultural
change

Introduced
Reinforced

6. Conduct deep inquiry into an artistic movement and its Mastered
implications

7. Describe personal process of art making, identify
elements of creative meaning and technical production.

8. Explore the materials and techniques used by artists I

9. Use deliberate decision-making practices to create and
refine art
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Course
Learning

Goals

Source of images for this slide and the next:
https://www.google.com/search?g=programme+courses+learning+outcomes+alignment+chart&rlz=1C1CHBF_enCA787CA7
87&source=Inms&tbm=isch&sa=X&ved=0ahUKEwjlo-

6ykeziAhXtljQIHaY3AUYQ AUIECgB&biw=1263&bih=509#imgrc=jONOuxUM9i4Z2M:

Course Goals Learning Objectives

figures and issues

Produce quality historical
analysis via assignment s S
and a paper

Produce a presentation that
demonstrates quality verbal

skills

Demonstrate ability to

produce quality historical
analysis

Produce quality historical
analysis via assignments
and group participation
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Learning Outcomes

Wiki Project
Oral Presentation

Group Partici
Wiki Project

5
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https://www.google.com/search?q=programme+courses+learning+outcomes+alignment+chart&rlz=1C1CHBF_enCA787CA787&source=lnms&tbm=isch&sa=X&ved=0ahUKEwjLo-6ykeziAhXtIjQIHaY3AUYQ_AUIECgB&biw=1263&bih=509#imgrc=j0N0uxUM9i4Z2M:

The Intended
Learning Outcomes of
the Curriculum

The outcomes are for-
mulated first. From
these the assessment
criteria are developed.

The Assessment

Regime

Once an appropriate
assessment regime has
been designed, activi-
ties are organised that
will teach the student
how to meet the assess-
ment criteria (and,
hence, the outcomes).

Teaching and Learning
Activities

What the teacher does
and what the students
do are aimed at achiev-
ing the outcomes by
meeting the assessment
criteria. This takes
advantage of the known
tendency of students to
learn what they think
will be assessed - and is
called backwash (Biggs
2003:140).
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Programme options on a continuum between
content driven & language driven goals

Content-driven PLGs Language-driven PL
Fully integrated
“Bare” Model Second/Fore
s.ubmers-ion Immersion with Sheltered (Content+lang.) Langu-age
/immersion LAC/ WAC __Instruction with LSP/LAP: Theme  'c2¢hing
/ SIOP Language for  pased
Specific/Academi jnstruction
c Purposes
i\
Adjunct/Linked Course Arrangement
Syllabus organized Syllabus organized
primarily by content primarily by language

topics/ goals topics/ goals




xplor

ing different

rogramme options on the
LIL continuum

“Bare” submersion
E.g. Southeast Asian students in |

Fully

Kong

integrated Second/Fore
L Model ign
1 Immersion  Sheltered (Content+lan Language
with LAC/ Instruction guage) LSP/LAP: Theme Teaching
WAC with SIOP Language for based
Specific/Acad instruction
emic
Purposes
A
Adjunct/Linked Course Arrangement
ganized Syllabus organized
y content primarily by language

ils

topics/ goals
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“Bare” immersion

E.g., EMI (English Medium Instruction) classes in many schools in Hong
Kong without LAC (language support across the curriculum)

* Can you think of some examples in your own context?



LAC emerged in thel970s in
Britain as a whole-school
approach to address the
language and literacy needs of
students studying in different
subject areas (Targeting all
students).

Presentation by Dr. Angel M. Y. Lin. 12-15 July 2019, CLIL
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The WAC movement in the
1980s: mainly in the context of
helping English as a Second
Language (ESL) in N. American
universities
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Sheltered instruction programmes:

Linguistic minority children (who speak a home
or community language that is different from t
dominant language in society) are pulled out

from mainstream classes and given ‘“sheltered

S h e te e d content instruction, usually with ESL teachers.
Instruction

The Center for Applied Linguistics (CAL) in the
U.S. has developed a Sheltered Instruction
Observation Protocol (SIOP) to provide teacher
and school administrators with an instrument f
observing and giving feedback on teachers’
implementation of quality sheltered instructio
(Lin, 2016).

0rogramimes
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SIOP Sample

Lesson Plan

Background

This lesson continues class work on a biology unit about cells. In prior lessons,
the students studied how scientists use their microscopes to study cells and their
components, the location—function, and structure of the cells’ main parts.

English proficiency levels: Advanced beginners to intermediate

Grades: 9t012

Standards: California Biology/Life Sciences

e Standard 1a) Students know that cells are enclosed with semipermeable
membranes that regulate their interaction with their surroundings.

e Standard 1e) Students know the role of the endoplasmic reticulum and
Golgi apparatus in the secretion of proteins.

Preparation

Content Objectives: Students will be able to:

differentiate the characteristics of animal and plant cells
identify and name at least six organelles in the cell

match effectively the function to the organelle on a cell model
build a three-dimensional model of a plant or animal cell

Language objectives: Students will be able to:

e discuss cells and organelles in small groups
e negotiate designs for building a cell

PresettatiSEApPropeate scientific fermsdor cells, organelles, and functions

: . . . 27
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More SIOP resources

Click on the dropbox link below for more examples of teaching
materials using the SIOP approach developed by the CAL (Center for
Applied Linguistics):
https://www.dropbox.com/sh/iqtb61z17cz8yra/AABm-PsEpir7- 7t-
MMMk679a7?dI=0

Presentation by Dr. Angel M. Y. Lin. 12-15 July 2019, CLIL
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https://www.dropbox.com/sh/iqtb61z17cz8yra/AABm-PsEpir7-_7t-MMMk6Z9a?dl=0

he other end of the continuum

Fully
integrated Second/Fore
1 Model ign
L Immersion  Sheltered (Content+lan Language
with LAC/ Instruction guage) LSP/LAP: Theme Teaching
WAC with SIOP Tanguage for  pased
Specific/Acad jnstructio
emic n
Purposes
A
Adjunct/Linked Course Arrangement
ganized Syllabus organized
y content primarily by language

ils

topics/ goals

* Second/Foreign Language
education
* Everyday functional topics: e.g
ordering food in the restauran
asking and giving directions;
* Popular social/cultural content
social media, pop culture topic

:content topics used to contextu
language learning.



Theme-based Instruction—e.g.

Topics: environmental Protection, Balanced di

Scope and Sequence

GRAMMAR

EVERYDAY ENGLISH

VOCABULARY
1 Hello! am/are/ls, my/your How are you! Good Speaking
page 2 ' Murse How are you?  Fine, thanks Good bye! Introductions pp. 2-3
My mames Yk, Good, thanks. p.4 What @ mice day! Good maraing!
Wihat's your name? p. 2 What's this in English? See you later! Praciking conversations p, 5
This i .. Ir’s @ photograph. /a compider, @ camers, @ bag p. 6 A cup of tea. ploase.
This ts Ben. Numbers 1-10 and plurals Heve @ mice day.
Nice to meet poue. ) three howses  nine students p. 7 Good might! p. 5
2 Your world he/shethey, hisher Countries Numbers 11-30 Reading and s,
page 8 Hes fromn the Urited States Brazil, Chima, Mexico p. 8 A Where ure they from?
Her mimes K. p. 9 Adjectives twenty-one p. 13 Two people on vacation in New York p 12
They're on vacation. p. 12 awful, really good, fustastic, bevstified p 12
Questions Nouns
Whats hes name? Wieres she from? p. 9 cenier, hospuad, bualding, park p. 12
3 All about you amy/are/is Jobs Social expressions | Reading and listening
page M Were all singers. p 16 a police officer, u murse p. M4 D sorry We're in Las Vigus!
N Negatives Personal information That's OK. An interview with the band Metro 5 p 18
She st @ murse. p. 14 last narme, first name, address, Excuse me! Role play
I sl froon Canadda. p 16 phone nwmber, married po A5 1 dons't understand. In o band
They arew't waiters. p. 16 Tdon't know p. 19
Questions and Short answers
What's her uldress?  How old is she?
Is she married? p, 15
Yes, she is. / No, she vn't
4 Family and friends Possessive adjectives The family The Reading and w:
page 20 my. your, our, their p, 20 mother, son, wife, .. p.21 ab ¢ My best friend
Possessive 's Describing a friend Fow do youspall .7 p 26 A description of a friend p. 24
Anmies haoband  fim's office p. 20 very beautifid. really fummy, On the phone. Listening
has/have a lot of friends, Ier favorite music p, 24 Good morming. Laxces liternational Who are they!
1 have a small hotel.  She has a job The manager, plesse. Listem and idestify the people p. 21, p. 25
W have three sons. p. 23 Saom Jucksom spewking p. 27
Adjective + noun Saying e-mail addresses
a semall hotel @ big house @ good job p. 23 pambowleragmail.com p 27
5 The way | live Present Simple I/ you'we/they Sports/food/drinks How much is it? Li
page 28 1 like doe creamn. 1 don's lke germms tenmis, swinming, hanburger, orango Numbers 1-100 Four comversations
> Do you like basketball? p. 29 coffer, juice, water p, 28 30 40,50 .. p. 35 Where is Colin? Who is he with? p. 31
Where do you work? Do you live st Denver? p. 30 Adjectives Prices Listening and speaking
It Brezdl they speak Portuguese. p 32 exciting deliclous, great p, 29 7S¢ Slo0 s S0 Al 4 party
aand an Verbs How much & .2 p. 35 Two people meet and talk p. 34
a wadter, an actor, an ltalian restaurant p. %0 live. work, come, play, speak, waond p. 30
Adjective + noun Languages and nationalities
an Amerscan car, Spanish ovangess p. 33 Clrinese, Japunese p. 32
6 Every day Present Simple fie/she The time Days of the week Speaking
page 36 He gets up al &00. p. 38 Wikt time is 42 15 mime oddock. p. 36 Monday, Toesday ... Lifestyle questionnaire
She Bves in a snall howse. p. 40 Verbs with nouns toulay, tormerrow Do you get up varly?
Questions and negatives have breakfass  lowve school  get home p. 37 Preposition Do you go shopping on the weckend? p. 42

What time does he have breakfast?
He docsit live in Londan. p, 39
Adverbs of frequency

He always works lde. He never goes ol p. 38

v wbk@IGRERTIoN by Dr. Ange

Words that ’r)
gl up early, watch TV p 12

s of time
[ Lin, 12-15 July 2019, CLIL
Symposium, Sob'rﬁa Un'i\\'}"ersitv, Japan




LSP/LAP

e LSP (language for specific purposes) and (LAP) language for academic purposes
programmes which are usually offered at postsecondary, tertiary institutions (e.g.
colleges, universities) often by units outside of academic faculties/departments like the

Language Centre, or Centre for Academic Literacies/ Communication (Lin, 2016).




Adjunct/ Linked Course Model

A content course

* A content course taught by a subject _ gr:];g;t;r;c;céllijr;:sd
p|us a linked content teacher

language course on
subject-specific
language

* The Content teacher and the language teacher w
closely together
* Language course is tailored to prepare students fi

meeting the language demands of the content
course



Planning and Coordination Involved in Adjunct/Linked Course

Tertiary Level K-12 Level

ram Program director to push for coordination Professional development prograr
| between content teacher and language teacher initiated by the program directors
curriculum leaders towards

integration
her Content teachers become more language-aware Possible to have the same teacher
and language specialists become more content- achieve integration of content
aware learning and language learning

ssment  Adjust assessment structure of the linked course
to give weight to both content-driven and
language-driven goals

Presentation by Dr. Angel ML Y. 1in 12-15 July 2019 Cl 1|
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.....

* How can a syllabus be organized by
both content topics and language
topics?

" Presentation by Dr. Angel M. Y. Lin. 12-15 July 2019, CLIL
Symposium, Sophia University, Japan
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A syllabus primarily organized by content topics and
discipline-specific curriculum principles.

e E.g. the sequencing of content topics according to content
pedagogical considerations

Mapping out

A parallel syllabus charting out the language deman

h e I_a nguage of the content topics/texts/tasks
Demands of

Teaching materials explicitly developed to offer
students guidance and support in learning the
language resources evolving around the content top

e E.g. The disadvantaged school program (DSP) (Rose & Martin, 20

Results: Students receive explicit instruction on
discipline-specific language patterns

Presentation by Dr. Angel M. Y. Lin. 12-15 July 2019, CLIL
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E.g. teaching the language aspects of academic
language (the next 3 slides are taken from Prof.

Jim Martin 2013)




e.g. Teaching how to do explanation (‘cause in
the clause’)

e.g..
Fever the reproduction of pathogen cells in
localised areas.

There 1s increased blood flow to the infected area
VASO-DILATION (widening of capillaries).

This more phagocytes and macrophages can
quickly travel to the infection site.

37



Fever helps reduce the reproduction of pathogen cells in
localised areas.

~
~

Body temperature rises
and so
pathogen cells reproduce more slowly in localised areas

There 1s increased blood flow to the infected area due to
VASO-DILATION (widening of capillaries).

~
~

Blood flows more voluminously to the infected area
because
the capillaries widen/dilate

3¢



- ‘cause in the clause’...

Fever helps reduce the reproduction of pathogen cells in localised
areas. [ There 1s increased blood flow to the infected area due to
VASO-DILATION (widening of capillaries)]. = | means
more phagocytes and macrophages can quickly travel to the
infection site.

~
~

Fever helps reduce the reproduction of pathogen cells 1n localised
areas. There 1s increased blood flow to the infected area due to
VASO-DILATION (widening of capillaries)

and so

more phagocytes and macrophages can quickly travel to the
infected area

3¢



There is a strong tendency for teachers, students and
parents to demand instruction to follow strictly the
assessment agenda in many East Asia contexts

School administrators need to exercise their leadershif
to convince parents and teachers of the long-term
benefits of developing a solid foundation in academic

heavy exa m literacies and discipline-specific communication skills

pressu re Many high-stakes public exams are starting to develop
task types that demand higher-level thinking skills and
clear communication of argumentation/ reasoning.

e E.g. The assessment reforms in Singapore and Hong Kong

Presentation by Dr. Angel M. Y. Lin. 12-15 July 2019, CLIL
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Examples of CLIL units of work—designed by

English Language Teachers in Taiwan

Presentation by Dr. Angel M. Y. Lin. 12-15 July 2019, CLIL
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Taiwan_CLIL_Ts_20181202

Directions for Future Research

* Educators in diverse contexts should come up with diverse models of
CLIL to suit their own needs

* Some basic principles (e.g. Slides 7-12) can be used to chart out the
range of possible programme options—need to further try out and
innovate with these curriculum planning principles

* What will be some possible programme models of CLIL that suit your
own specific contexts? What are the most important curriculum
planning principles?
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Email me for an e-copy of my book

MY L

Language Across
the Curriculum &

CLIL in English as
an Additional
Language (EAL)
Contexts

Theory and Practice
£ Springer
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End of Presentation--Thank You!
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