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Overview of the presentation

1. English-medium instruction at the UCM School of 
Education & Yokohama City University

2. Developing social and civic competences in the CLIL 
classroom: a Teaching Innovation Project

3. Concluding remarks



English –medium instruction
at UCM School of Education

• A Bilingual Primary Degree Program was first implemented
at the UCM School of Education in 2011-12.

• At least 65 % of instruction is conducted in English by
language and content specialists. 



English –medium instruction at 
YCU

International College 
of Arts and Sciences

• Four departments: International Studies, Urban 
Studies, Economics and Sciences

• Only 4% of the lectures are taught in EMI.

• The English Language Teaching Module in EMI for 
undergraduate students was first implemented in 
2012.



TEACHER EDUCATION FOR CLIL: 

CROSS-CURRICULAR PROJECTS WITH 

PROSPECTIVE TEACHERS

https://www.ucm.es/teacher_education_clil/



RATIONALE

“Cross-curricular education actively shows students 
how different disciplines influence their lives and 
allows them to consider the strengths of each 
discipline in a connected way”

(Jacobs, 1989, cited in Morse, 2008, p. 297)

“cross-curricular approaches at their best are highly 
motivating, inclusive and able to raise standards in 
all subjects” 

(Barnes, 2015, p.262)



UCM Innovation Project: 

Innova-Docencia (17-18)

“Initial Teacher Education for CLIL:
Cross-curricular activities to develop 

social and civic competences in
the bilingual primary/secondary 

classroom”
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MAIN AIMS OF THE PROJECT 

1) to encourage collaboration among the faculty 
who teach subjects in English at both the 
School of Education, UCM and YCU by 
exchanging ideas and experiences from their 
different perspectives

English-medium subjects 
involved in the project

Music in Primary
Education

Art Education

Initial Teacher Education
for CLIL

Educational
Psychology



2) to implement pre-service teacher education programs 
for future EMI-CLIL teachers in both universities

3) to familiarize prospective teachers with cross-
curricular teaching within a CLIL context. 

4) to bridge the gap between university and 
primary/secondary classroom and become familiar with 
the contexts of a bilingual school/an English class 
through teaching experiences



SOCIAL AND CIVIC COMPETENCES
Recommendation of the European Parliament and of the Council of 

18 December 2006 on Key Competences for Lifelong Learning 
(2006/962/EC)

• Social competence: linked to personal and social well-being which requires 

an understanding of how individuals can ensure optimum physical and mental 

health, including as a resource for oneself and one's family and one's immediate 

social environment, and knowledge of how a healthy lifestyle can contribute to 

this.

• Core skills of this competence: ability to communicate constructively in 

different environments, to show tolerance, express and understand different 

viewpoints, to negotiate with the ability to create confidence, and to feel 

empathy. 
(EUN, 2006, http://keyconet.eun.org/social-and-civic)



SOCIAL AND CIVIC COMPETENCES
Recommendation of the European Parliament and of the Council of 

18 December 2006 on Key Competences for Lifelong Learning 
(2006/962/EC)

• Civic competence: knowledge of the concepts of democracy, justice, equality, 

citizenship, and civil rights, including how they are expressed I and how they are 

applied by various institutions at different levels.

• Core skills of this competence: ability to engage effectively with others in the 

public domain, to display solidarity,  interest in solving problems affecting the local 

and wider community, critical and creative reflection and constructive 

participation in community or neighborhood activities as well as decision-making at 

all levels, full respect for human rights including equality as a basis for democracy, 

appreciation and understanding of differences between value systems of different 

religious or ethnic groups, support for social diversity and cohesion and sustainable 

development, and a readiness to respect the values and privacy of others…
(EUN, 2006, http://keyconet.eun.org/social-and-civic)



Why ‘Social Justice’ ?

…how (student teachers) could be empowered to 

asume a social justice orientation and how they, 

along with their future students, can learn to correct 

some wrongs and work to make the world a better 

place for all” 

(Cushner, 2014,  p. 4). 



Initial Teacher Education for CLIL 
(Primary Education Degree Y. 4 students)

(Social justice and literacy: developing citizenship at school)

http://www.elle.com/culture/books/news/a43268/11-books-to-help-you-
have-conversations-about-immigrants-and-refugees-with-your-kids/



THE CROSS-CURRICULAR TASK 

• In groups, design a set of cross-curricular activities to develop 

social justice awareness in a CLIL class. It must be based on 
one of the picture books/readings mentioned in class.

• Include activities for different subject areas, and follow the 

CLIL lesson plan template that we have been using in class to 
ensure an effective integration of content and language. 

� Social Justice: We chose to focus on immigration



CLIL lesson plan template



The Journey Lesson Plan
LESSON PLAN: Social Justice- The Journey, by Francesca Sanna and Lost and Found Cat

Subject: ESL

Level: Year 6 Primary

Timing: Five sessions of 45 minutes.

Aims: To create awareness and compassion for students facing immigration issues

Teaching Objectives Learning Outcomes

CONTENT

• To review the concept of immigration and 

describe it 

• To discuss and  explain the different reasons for 

immigration

• To read a book about children suffering the 

consequences of war

• To organize the information in a diagram

• To discuss the mental, physical, and emotional 

trauma these children face

• To  create a map

• To write the new ending of the book

• Pupils describe what immigration means to them

• Pupils are able to understand the book and answer 

comprehension questions

• Pupils can relate to the characters in the book

• Pupils complete a diagram

• Pupils discuss a new ending for the book and write it

• Pupils design a map

COGNITION

To provide pupils with opportunities for:

-Reviewing and defining immigration

-Comparing the different reasons for 

immigrating

-Understanding the book’s plot

-Analysing a new ending

-Organizing information

- Identifying and classifying the mental, 

physical, and emotional problems the characters 

face

-Expressing opinion about the new endings and 

then deciding on one

-Creating a different map

Pupils can...

• Pupils define immigration, refugee, 

• Pupils understand the new vocabulary and relate it 

to previous knowledge.

• Pupils learn to infer ideas from the story

• Pupils complete the map with the information that 

is given to them.

• Pupils sort the advantages and disadvantages on a 

table on the board

• Pupils compare and contrast the two stories.

• Pupils invent a new ending for the book



Assessment criteria

• To illustrate understanding of the CLIL approach through the 

analysis of different resources and materials that teach social and 
civic competences to primary students, and to improve the 

teaching/learning process in the bilingual classroom. 

• To integrate content and language in a CLIL lesson plan and 

develop an integrated assessment strategy including formative 
assessment tools (checklists and rubrics). 

• To develop spelling, grammar and syntax appropriate to the 
students’ English language proficiency. 



• The English Language Teaching 

Module for undergraduate students

• Initial-service teacher-training course 

for secondary education

• A content teacher lectures in English

Initial Teacher Training Course at YCU



Theme: Social Justice

A two-dimensional conception of justice
On the one hand, such a conception [social justice] must 
encompass the traditional concerns of theories of 

distributive justice, especially poverty, exploitation, 
inequality, and class differentials. At the same time, it 

must also encompass concerns recently highlighted in 
philosophies of recognition, especially disrespect, cultural 

imperialism, and status hierarchy.

(Fraser, 2001, p.4)



Develop a Lesson 

Plan in Group
�Theme: Social Justice

�The 4Cs Framework

�Reflection through 
Lesson Study

�Reflection Notes

�J-POSTL

(Takagi, 2015)



Team Teaching Demonstration

1 lesson = 4 Activities (10 min each)
Day 1: 27 Nov Day 2: 4 Dec Day 3: 11 Dec

1 lesson 

(40 mins)

Group 1 

(Primary School)

Group 2 

(Lower Sec School)

Group 3 

(Upper Sec School)

Activity 1 

(10mins)

(                                )  

(                                )

(                                )  

(                                )

(                                )  

(                                )

Activity 2 

(10mins)

(                                )  

(                                )

(                                )  

(                                )

(                                )  

(                                )

Activity 3 

(10mins)

(                                )  

(                                )

(                                )  

(                                )

(                                )  

(                                )

Activity 4 

(10mins)

(                                )  

(                                )

(                                )  

(                                )

(                                )  

(                                )



Primary School
Group

The Fall of Freddie 

the Leaf 



Junior High
School Group

A Class Divided

https://tb.sanseido-publ.co.jp https://www.youtube.com/watch?v=onKVeZaDzWg



High School 
Group

The Trading Game

https://workshopbank.com/



(Lewis, Perry, & Murata, 2006, p. 4)

Lesson Study Cycle
1.Study Curriculum & 

Formulate Goals

2.Plan

3.Conduct Research 

Lesson

4.Reflect



Workshop Lesson Study in Yokohama:

A Key for Improving lesson skills 3 (2007)

(Yokohama City Board of Education, 2007)



The Workshop Lesson Study in Yokohama
Stages Activities Grouping Time Process

Before Research Lesson: Share the goals. Whole Share

During Research Lesson: Write comments on sticky notes. Individual Notice

Introduction After Research Lesson: Workshop [Discussion]: 

1) Place sticker notes on the large paper.

2) Classify the comments.

3) Find the problems & solutions of the research lesson

Group 35 min

Classify

Summary

Development Workshop [Group Presentation]:

Each Group presents the problem & solution.

Whole 15 min Share in 

Whole

Turn Workshop [Self-Reflection]:

1) Based on the research lesson, reflect your own teaching 

and write the problem & solution for your own teaching.

2) Share your reflections in group.

Individual

/Group

15 min Share in 

Group

Conclusion Workshop [Summary]:

1) Individual teachers state one thing to implement 

tomorrow. 

2) The coordinators summarise the workshop.

Whole 15 min Share in 

Whole



The Workshop Lesson Study: Discussion 

�Does the lesson include the theme?

�Does the lesson integrate the 4Cs  (Content, 

Communication, Cognition, Community)?

�What are good practices in the lesson?

�Is there any points you can improve in the lesson?



Individual Reflection

Group Discussion



CONCLUDING REMARKS (1)

• In this presentation, we have focused on a cross-
curricular project to raise our students’ awareness 
on culture and tolerance of people with diverse 
backgrounds. 



The project offers an unique opportunity to 

experience the process of professional network 

learning (PNL) 

• engaging in the CLIL project

• discovering different pedagogical practices

• experimenting the teaching modules developed
together

• sharing the ideas and materials and reflecting the
practices in virtual/face-to-face meetings

(Krutka et al., 2016)



(Valcke and Romero, 2016; Romero and Zayas, 2017) 



• By so doing, the teachers are creating ‘an affinity 
space’ (Gee, 2004), where people are united for 
learning with common interests. As he puts it:

"An affinity space is a place or set of places where 
people affiliate with others based primarily on shared 
activities, interests, and goals, not shared race, class 
culture, ethnicity, or gender" (p. 67).



CONCLUDING REMARKS (2)

•There is a need for change in Initial Teacher 
Education for CLIL and we think that 
interdisciplinary projects will show student teachers 
how faculty can work together, so that they 
implement these ideas when they become teachers. 



Contact addresses & website

ktsuchiy@yokohama-cu.ac.jp

perezmur@edu.ucm.es

https://www.ucm.es/teacher_education_clil/

¡Gracias!

Thank you!

ありがとう！ありがとう！ありがとう！ありがとう！
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