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Content and Language Integrated Learning (CLIL)
Is defined as “a dual-focused educational approach

in which an additional language is used for the
learning and teaching of both content and
language” (Coyle, Hood, & Marsh, 2010, p. 1)
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(Coyle, Hood’,‘&' Marsh, 2010)
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(Davison & Williams, 2001;
Nikula, Dafouz, Moore & Smit, 2017)
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“planned and systematic use of two languages
for teaching and learning inside the same
lesson” (Lewis, Jones & Baker, 2012, p. 643)
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“Translanguaging is the process of making

meaning, shaping experiences, gaining

understanding and knowledge through the

use of two languages” (Baker, 2011, p.288)
=)\ U2 HIDB RS SEEEEI ORI
=Code-switching




Translanguaging & Code-switching®iEL\
o Qe

Code-switching
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principles that are inspired by Halliday’s three meta-functions of lang (ideational, inter-
personal, and textual meta-functions; see Halliday, 1994), the research literature is still
marked by some important gaps, which will be outlined below
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(i) Lack of focus on both the spoken use and written use of L1 in the curriculum
A large part of the rescarch literature on the use of L1 focuses on analysis of classroom
code-switching studies (for a summary of major studies in the past three decades, see
Lin, 2013a). The tradition of focusing on the spoken instances of classroom code-switching
in the literature has thus predisposed the study of L1 use in spoken form only. However, to
have a comprehensive understanding of the use of L1 in bilingual classes, it is important to
focus not only on the spoken use of L1, but also on the written use of L1, and most impor-
tantly, on the coordinated and integrated use of hoth the spoken and written use of L1 in
/ bilingual programmes. This brings us to the next point about the systematic and planned

/ use of L1

,\ (i) Lack of focus on the planned use of L1 in the curriculum
Again, a substantial part of the research literature focuses on analysing the teacher’s
jonplanned, spontancous spoken use of L1 in the classroom. This choice of focus is also

\ 1("{4 4 1w (‘lﬁ. #related to the usual methodology favoured in the literature: the use of micro sociolinguistic

AT

analytical tools to analyse the naturally occurring spontaneous interactions in the class-
room. This methodology parallels the sociolinguistic analysis of naturally occurring inter-
actions in everyday life, and the body of literature on L1 use in the classroom can be said to
be an extension of (and apply f )_j methodology of) the former set of research studies to
classroom interaction studies Howev the research of L1 use in the cla room can be
further enriched by education and curriculum design perspectives, which emphasise not
ouly analysing the local rationality or good sense of naturally occurring interactions (eg
the spontaneous use of L1 for certain functions in the classroon); But alsg)how the patterns
of L1 use (including both spoken and written L1 use) in the curricufum can be emati-

r adapted to further enhance the educational and curricular goals of the pro-

gramme. The latter perspectives that are characteristic of educational des| infervention

1

studies are largely absent in the existing body of research on L1 use in bilingual classrooms,
This bringS/u$ further to the consideration of the next point.

(iii) Lack of focus on analysis of instances of L1 in relation to its position in the

curriculum genre

The large part of the body of re: h on L1 use in the classroom does not analyse
positioning of the L1 use in the different stages of
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(Rabbidge, 2019)
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(Nikula & Moore, 2016)
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fak (EERER)
Extract 1: Vocabulary Confirmation (5D HEE2)
Extract 2: Vocabulary Elicitation ((EEZ 5| =H9)
Extract 3: Cross-linguistic Comparison (L1 & O LL&)
Extract 4: Pair Comprehension Check (L1 TR 7 TRBHEEE)
Extract 5: Pair/ Group Discussion for HOTS Tasks (L1 Ti&:#)
Extract 6: Giving Voice (L1TEAHICE LV -\ EZRBEIHE D)
Extract 7: Facilitation of Dialogic Discourse (% 5ED {2 )
Extract 8: Multimodal Use of L1 (3¢5 & L TOLA{ER)







Extract 7. Facilitation of Dialogic Discourse

(BT FHZDOBVNMZIFEZEMBIEEDAS A RE2RIRAN5)

S1: &4, CNETREDHULTSD ? [Teacher, are they squeezing

the crab’s blood while they are alive?] Vocab
Confirmation

T1: That's right. They are not dead. Do you know BRI ?
You can take your blood and donate it and then you can give the
blood to someone who needs blood. Scientists take their blood
and they release them back into the sea. Because it’s helpful.
(pointing at a scientist on the screen) He uses this blood when
he makes medicine. That's why it's very expensive.

S2: X. TZEIIFEAULXSD?[So, are they going to die?]
T1: Good question. Some of them will die in the process.
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Mean SD
Q8. CLILTIIEE(IREDHZESINANEIC 3.70 | 1.24 Bcivy AWyl
Q9. CLILTIIBR 5 (&E4iE) (FRFBOHZEDINSETIC iMcl:y 3.36 1.27
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Ql4. RP THAZEEMES LBBRNEES 4.89 | 1.10 N BERE:
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There are many garbage. | was

| want to do gathering garbage of sea

| want to use eco bag

Many animals can spend a good time.
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7 K itE! (Reactive) Focus on Form
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Kakapo Recovery education resource

= s m k.
“ Department of
Conservation Do & Tocrention Nature Getinvolved’ /Ourwork Use this resource to uncover why the kakapd is so important to New Zealand.
/
Te Papa Atawbai This resource has been developed by our partners Meridian Energy.

This resource introduces students to:

* kakapo ecology: where they live, what they eat, their adaptations, and how they stay alive
o kakapo challenges: kakapd threats and how people contribute to these
o kakapa conservation: the role of people in protecting kakapo.

Home Nature Native animals

1—‘.'-7"

Birds

Download the resource

Kakapo infographic
This infographic explains what a kakapa Is, why they are so vulnerable and how
people are working together to help them survive

‘ Kakapad infographic (PDF, 638K) &
’ Learning outcomes

Using this resource, students can:

 build knowledge and understanding of kakapd P =
~ o raise awareness of the current situation for kakapa Kakopo &
o understand how people are involved in kakapd recovery
® contribute to a positive future for kakapa.

Curriculum links
Level 1-4 Science

Livinn Warld: Ecalnay

artment of
ecreation  Nature  Getinvolved  Our work

Nature -~ Native animals

»

RN

i The kiwi is a unique and curious bird: it cannot fly, has loose, hair-like feathers, strong
legs and no tail. Learn more about the kiwi, the national icon of New Zealand and
unofficial national emblem. Native animals
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“Better digestion of content knowledge”
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“More than 12,000 American
solders, sailors, and marines
died during the fighting,...”

“Truman believed it was his
duty as president to use
every weapon available to
save American lives.”
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Revised Flexible Multiple Model (Garcia, 2009)
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