HA CLIL #HE%% (J-CLIL) % 2Rk

The 2nd J-CLIL Annual Bilingual Conference

BE: 2019 78138 (1) 12E~17830%9 RECEGINEIEIR AR KA PR YA 0N )]
5P BAXE FluFv > /(R 36 5EE 382 Venue: Room 382, Bld. 36 Toyama Campus, Waseda University, Tokyo

Collaboration of CLIL pedagogy in Asia

;Ai® Plenary Talk (English)
Charting Out Programme Options Along the CLIL Continuum

Angel Lin (Simon Fraser University, Canada)
Introduced by Makoto Ikeda (Sophia University)

SRS I LA Symposium  (English)
Collaboration of CLIL pedagogy in Asia

Angel Lin (Simon Fraser University, Canada) , Wenhsien Yang (National Kaohsiung University of Hospitality and Tourism, Taiwan),
Tetsuo Harada (Waseda University, Japan), Keiko Tsuchiya (Yokohama City University, Japan)
Shigeru Sasajima (Presdient, J-CLIL: chair)

WRIS RSO L REUND CLIL RIBICDWTERD—SEESXUEADHIE (BAEE
8 % GUEEHEERASR) (I-F«%—9—) tBEF (BRMIAY) @0—FF—5-)
REHET (BHAYRS) BRSO e (EREERAS)

MARFER (3092). BEEREK (305). 9—I>3v7 (609)
30¢F GERETOUSLSHE)

Research paper (30 min), classroom practices (30 min), workshop (60 min)

30 sessions (for more details see the program)



#1T timetable

B time JOJ35 A Program
12:00 - 12:30 | &{+ Reception (bilingual)
12:30 - 12:40 | fi&=  Opening (bilingual)

36 SfE 382

12:40 - 13:10 | EBh=E%¥ Supporting organization greetings
(Rm.382 Bldg.36)

13:10 - 14:10 | &% Plenary Talk (English) *1

14:20 - 15:20 | =>7/RZJ /s Symposium (English) *2
15:30 - 16:00 | RIS >R L FEFK 1 Presentation 1 (English & Japanese)
16:00 - 16:30 | (EEX=) *3 36288 | AR 2 Presentation 2 (English & Japanese) | &&=%

Please refer

16:30 - 17:00 | FER 1 | pleaserefer | 382 | FEFEK 3 Presentation 3 (English & Japanese) | © the table

to the table 2-9 below
17:00 - 17:30 | Fx 2 | Lbelow FF 4 Presentation 4 (English & Japanese)
17:45 - 18:00 |B#&  Closing (bilingual) 36 268 382 (Rm.382 Bldg.36)

X mEBR Refreshments & exhibition 31 588 208 (Rm.208 Bldg.31)
% IS Social event 5,000 M (yen) 1= Nantei 18:30~

228 SERNK  Venue map

32'=_!'.ﬂ: F naT [ .
: == 1= EEIF

225
nRW2F >
EV J6EE 337
FE:ER '

F7=FTUIT B L HEEEER 201 208 =t

r=

= R EET

C 104 105 106 D = l
—

* HHAFBEZREITTWEREEET, BHOTJICTHRERETHEALET. ZTHEIIZE,
* The staff will take photos in the conference to report on the website or newsletter. Thank you for

your understanding in advance



2’0935/, Programme

1 FH&E¥E (opening address) 12:30 - 12:40
BEE R FHERT)

2 Bh=EIR¥E  (Supporting organization greetings) 12:40 - 13:10
BEhaE Ktk

3 #&E Plenary Talk (English) *1 13: 10-14:10
Beyond Soft CLIL/Hard CLIL: Charting Out Programme Options along the CLIL

Continuum

Angel Lin (Simon Fraser University, Canada) Introduced by Makoto Ikeda (Sophia University)
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*1 %@ Plenary Talk (English) 36=f& 382

Beyond Soft CLIL/Hard CLIL: Charting Out Programme
Options along the CLIL Continuum

Angel Lin (Simon Fraser University, Canada)

In many Asian contexts (e.g. Japan, Taiwan, China, Thailand) where very often language
teachers are taking up the responsibility of implementing CLIL, the innovative notion of ‘Soft
CLIL' (Ikeda, 2013) has encouraged efforts in indigenizing programme models of CLIL to suit
local needs in different Asian contexts. To further build on this valuable effort, I propose ‘CLIL
Continuum’ to chart out a range of programme model options for programme planners and
education policy makers to design different possible models of CLIL according to their own

needs and specificities in different contexts.
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Collaboration of CLIL pedagogy in Asia

Angel Lin (Simon Fraser University, Canada)

Yang Wenhsien (National Kaohsiung University of Hospitality and Tourism, Taiwan)
Tetsuo Harada (Waseda University, Japan)

Keiko Tsuchiya (Yokohama City University, Japan)

Shigeru Sasajima (Presdient, J-CLIL: chair)

The rationale for the symposium

In Asia, which is different from the European context, we in Asia should reconsider language
education. The English language is the primary foreign language in almost all countries and
has been a lingua franca. CLIL pedagogy in Asia is now emerging and growing in diverse
contexts. In this discussion, I hope each symposiast will talk about CLIL and EMI, which are

apparently very similar, and discuss how we collaborate in terms of CLIL pedagogy in Asia.

Towards a bilingual Taiwan: Can CLIL help?

Wenhsien Yang

Taiwan is ambitious to become a bilingual nation, i.e. announcing Mandarin Chinese and
English as two official languages by 2030 in the hope of fortifying citizens’ English ability and
escalating the employability of the younger generations. One important measure is the
implementation of the EMI method in English learning courses and the CLIL approach in
non-language subjects at secondary level. This talk will share what Taiwan has achieved in
using CLIL across various educational levels in both practice and research. We will also
highlight the challenges or difficulties we are currently facing while using the CLIL approach in

the classroom.

EMI as sheltered instruction to provide sufficient scaffolding

Tetsuo Harada

Many universities in Japan have already adopted English medium instruction (EMI) in both
English-taught degree programs, where all content courses are taught only in English, and

Japanese-taught degree programs, where a certain number of courses are offered in English.



Since the enrollment for EMI courses in the latter program consists mainly of
Japanese-speaking students, they are likely to face serious difficulties resulting from lack of
their language skills. Among them, vocabulary knowledge is a crucial factor in performing
various EMI tasks. It is usually assumed that students need at least 5,000 word families for
reading and 4,000 word families for academic listening (Schmitt, Cobb, Horst, & Schmitt,
2017), though more than 8,000 word families are recommended for both skills. Uchihara and
Harada (2018) investigated the vocabulary size of Japanese-speaking English majors at a
private university, and found a substantial lack of vocabulary and a huge gap in the size
between written and aural receptive vocabulary. But despite this problem, they successfully
completed the EMI courses they enrolled for. The follow-up interviews showed that they had
taken good advantage of strategy use and resources available through the courses. With our
findings in mind, the presenter will suggest that EMI in Japan be like sheltered instruction, a
prototype of content-based instruction (Brinton, & Snow, 2017), so that various forms of

scaffolding will be available to students with a limited amount of vocabulary.

A brief history of CLIL in Japan - policy, practice and pedagogy

Keiko Tsuchiya

This panel presentation overviews the language education situation in Japan in relation to the
introduction and implementation of Content and Language Integrated Learning (CLIL). I
briefly describe the transitions of language education policies during the modernisation of
Japan since the Meiji restoration and then look at the present-day English education reforms
since the 2000s, which define English as the only compulsory foreign language subject in
schools and encourage English medium lectures at university to cope with globalisation. This
has been criticised due to the lack of the notion of multilingualism. Thus, in contrast to the
European context, CLIL in Japan has not been introduced neither in a top-down manner nor
as an approach for multilingual education. Japanese CLIL first emerged in university English
classes, gradually spreading to primary and secondary English classrooms in various forms.
Through these practices, CLIL has the potential to bring two paradigm shifts in language
education in Japan: (1) reconceptualising the learning aims of language education from
acquiring language abilities to developing generic competences using language for learning,
and (2) altering learners’ learning experience and their perceptions of language learning
through (trans)languaging in CLIL practices, both of which are, however, still emerging in the

Japanese context.
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DOEAREBLANIVE LK TH D . HRODBERBEZ T —< & UEERECHSNWT, FBEOE DG
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RREE. BROIFIROH25T . EDREREMNA DA EF D LARRENRMEMIRRERETH D, 2
DL DIREMIMZZ IR T DD DD ZEREIL T DRRI —1EK THD. AEKTIE. 1)
BRDERXZFEHD (EXZEL) . 2) BODEXZDNTD (EXODHEELEME) « 3) &
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FR) D4 DOFEENZHRAENE TCEERZITD .
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BRARRODMIRER) ME U, BETEEBENBDDIEX ZFHA. 4 DOBRICETIEFEDIHNEICTHR
Z3E,. MR2ZMERIC—DIDESTH U, [MZHE 4 BARL. DMOBRI E(CBRITUIE. 7
XOEARFEIHMEE UMD e, HERICESH ITEETEEENBD TEEZIMRIZD. A7 R
AR LD Uiz, BORIIC 4 BOMRERNLANC ET. BODEXORENMAIC T A —HALTEWN
ToHoeh BORVRMEITH > IENhZBN TIRNDIRDME LR 1T

3) MRS —ERk(IEBDII—TTiTo1z. MERZFEHFDI LT BOOTV AT 7 =iHATD
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ZESAFED LT, ABOREL LRI ZR U,
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FBENSE. IRy MERAUKDIC ENRITTMENHDD] . [PAFT2FT1T7+4 —ZFDEDHIC
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HBOFRZDH (HOT) LHERRIEEER LD,

Z0%. BRHICERNMHEDLS(C BUT—NYTT ROV a>ziTolc. —AZBRWT, #EF -
RK(CEENIIIS CTH 12N, [BR(CRDRSEME INDET . BRNSZLNS, BlREDL VR
WU EHDEICIT<. BRICARFD L. BB ULRSTEWL,. | . [BREELZHSL
PRV EVWDSTAR— M EFRBIORROBREMSEZ,. INSE &FRF - EEUZIEDHOO,
X< I2D CUEDDIFEARAEZOBERRFENBRDTHEAIRNENDSFHE (HOT) THDEEX DD
T>BRVEBDh

Fle. T4 ARHYS 3> TR GERDODAEED T, BiMtEZESEPEIOMNERLUIZ. TI T,
[BEANTZ B (CR<EDHMZFRIBLTESL, —BIOEETHEDS ] . [REUSNDANZ WK TT D]
EWVWD, GHZEEZIDVENGDEVWDIBREMNME. COXDIRERIITETHITO>TH ST, INx
TREARZEETANR—NET A RAYVEIOABTERENCEZ TALRE (HOT) LIEFAFT 712
EEXDIEBED.
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TIRMMDREBEBE DI=ODIMEFEINZ . CLIL (CDWTHEEZ L TS/, TDEE(THIELTHIS
Jo CLIL #2#E(d. BBEDRERBRELCIDZFELELAID LIFTERI7ZT7OMEEZ CLIL D
content EUTZEDTH D, ENBELICHINDDIAN—U—-THD. T+ JEPORXKNFATIE. H
ARIFEFZ CLIL FISNTULVENWK DT, FTUWEBE R Z KD TULEEREA NS (FARZE VW Z
WEZRELK ZENTE ., FH(C. REFATIE RMFAESEE, R—bE-TILERD T AUDNE
REULTDOIED, S UTTAUBDTESIRW L HDYIFE T D Lotus Seed ZERD LTIz, RS
DREBHE(IZOMEBZISIAN D IETzeh. TENICESSWICEKRZRL TES D ZEN TS F e
FEHEISE. COMBEARBICHYZI TETF T, NERTEEU CREBEEEZLIZDT, TOEFTAS
RElzeZ3. ANERICEELZRLUTESDCENTSEz, IR - 727Xt 5—no 1T
A NTE P27 ICEEUEENDEONTHED. TIHSHRZVLWEBMIED N TE DD TIF/RL)
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NCE>Hh, AEHEE] O=DhrENfz. 22T, BRNABE I IIGEZRE UL REBARRZITD
1z, BIROFREREZERL, [EDRDDILECS] OEEZITOIZ. WHETEBEVGZBLT
DIENMEEZITD, TDZ ENSEHERUERTINIEE TH D CLIL D¥HEHZERT D Z & (F@EY) T
BDEERD,

RRENDHBITDIEENTTIE, k16 FEXD/NERIFEANSERIZ2I "5 —>3>8&U
TREHBEZITDO CL\D, MILHHE(CH U\ TE, NET(Native English Teacher)DifEr>, miEED
REEMNICBNT D78 E, REDEHEICEBIURLLESHZITO TL\D,

AEICHWTIE, 2018 FE(F, A 1 LIDEADFHENEREOIMEFES, TPR (Total
Physical Response) , €U T NET EDFWEES) (KIT) D CLIL ZiTofc. SHEES, A1LI3 057
iz, 248 (4%8) , FRE (5®E) TNTNICTHEELRRENREBAROIME L TIEEL T
WD, FEAPIREZERL, B<EBIICERZHSE, SHETHAENDERKICED, NEREDOMIBRR
Bz SEEZEIT D TULVD,

SGEEABRDEERE(E, HSRVWSETESINDZE(CIETING>ED, AZ(CR>TUEFHUTUE
DD UIREENWZD, REEKTE Mz LZoV\\WDonhd. | E0LD, BEDDIPPESHARS
Nz, N, MEBRITZAREBAEZENT LN TE, BES - HHH - RIRDPOEHRN(CFE
BIDBEZB(CNITDIE(CRD, | (FH, 2019) ZZRUTLWDEER D,

FERTIE, NET WIEEEFHEREEBETOYND EDZ U TFICANZ, BRMNFESREBMOANEZ, £
DL EER TS EWDEEZE U RIEORTFZIRE T D,
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Abh==Z>20%2HE. W<DOMRBVDIEDZLZHITSE. FOHDLBERTMEE, RETDSA
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E T, BapliHiio 4 Bz EZEURANS, Listening, Speaking, Reading, Writing @ 4 DDI%AEE
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2Dh. BERED CLILEIEK(ICBVTIE. CORISREZNRBNZOEDE, EFEDRIEEZO0
BZEDBEZERIDIEICEID>TIRDOTLD,
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FEHEF(KIRTFEFRKE)
iPad ZHERAULEXFETORE ; WMT"FPAFToFT14 T4 "E" ANE'[CDVWTHEBTHRSZN?

KIREZZF PR AZE T (ZIBEAARZFDRZE B EHM (CHHR U Tz Project-based Learning(PBL) Z 3£
UTE7T, 1989 LIkF, REERE (CBI) DRAYAILTEREZITO CEN 2012 F(C—ELEFEE
iPad ZfEA U BREZITOEV LI D Tz, AUF 1S AL KXRFO—ELFHEAZE (Native
English speaking teachers) &HAAZE (Non-native English speaking teachers) " F—/A&7i2D,
reading, writing, listening, speaking M 4 DM XF)LZHE =Tz integrated learning ZEE L T
HH. ABHREEFE . CLIL (Content And Language Integrated Learning) % iPad Z{#F Liah'
SBARETERELULTVWDEERD, iPad ([CIDSNTWVNDTFA MIAKRZOBIRE(C KD AU FHIL




DEDTHD. 2017 F(C(F Apple Distinguished school & U TEREESHIE,

AEREFCODPad ZEAULEZTFARTEDLIICINESDT—IZEA—ILA>TUVS 1 THX
TV EIRE T DIREXKRIRE THD. FEEDTSAFBRER COMN TV, BEARN(CZ
SOEEFETRETITINND, RRENEERFBIE L TVWDT—VRIDTFX hoFns
“identity” &”"Human Rights”"MEANIMRERKODO T RKOIBETITD ., RREOIBAZFLE(LEEA—
AU Y S 1 OIFETIFBRNEH UV ERDNASRBAEDRNISRIEN, iPad TFIA &
EAR—RDT V> hAHFEDE L FBAERSWNTHREANTOHBRZEZBZFIA L7071 TS5 —
T2 DTERPVNCEENREBERZRRECL TV ERET D,

=B E HE (KIRAIZAT)
CLIL CBIFBDITEFEDY—F 1 I IRV DX

CORTICHWNT, BEICHITD CLILBEERRTERIDY —F 1 2 IJIRINDXRFE, FBH
D 4 DOHFMRETFZ E(CKDEBVZIHSMNCT D,

COMRE. BF 1 FEND—EDIFERK(CED <., COFEE. WS CLIL DIFETHD. 4
REEZMAUEETHDIEDD., U—F+1 2 0ZR-R(CUTZEFETH D,

MEDENIE, U—F 1 T ICETDIIRTICERZH T EOLDREMIDTFOFEN, EDU—
TAIIRTEZFFTDINZRSHNCIT DI ETH oI,

HEZDOEE 1 FAENDIEE(G. EBREREAREBONDIEEZITO TV, CO—EDRE.
#E (2011) ([CEDE, CLILEEZERK UL, CO—EDIREXK(E. FokdD LS. CLIL Dz
THD. 4 FEEREDRETD, U—FT 1 2 I0ER-X(CUIRETH Dz, COREL. IRIZED
— 03— NIAHE U TERUCRZEDR TR FEZB(C. TNENDHI R DX T B24F% Dornyei
and Murphey (2003, p. 167) [CEDEEBRIULT. ZDREREENUI.

U—F 1 2T DIIRTTHREUED(E 28 DHIRTTH DIz, TNENICDLT, FLikd
Dornyei and Murphey (CEDZ. enjoyable & useful @ 2 IEB(CDWTOFEEM Uz, €NT
NOXFF ., 4 DOFFINTFHITEVN DN ZHEHRETHC K DD THS MUz,

28 MARXDDDE, enjoyable & useful D 2 IEHICDWT., XFENEERZEELUZ. TDREER.
32 IAE(CDU\T Kruskal Wallis #27E & =5 (C Mann-Whitney #RE(CK D, &FXTICDLNTD
enjoyable & useful @ 2 IHEEHDRIEE TOXRFDEWZIASHNCUTZ,

RH. COMFERBEIRSDRIIC(E. FEIZED CLIL (T L TD perspective (CDWTDFHEERZE
wEITDZEICLTWLD,

“hEE (BLRZAFR), FEHF (FHRIESFEMFER)
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DR TOREFERZRAD. NEERED CLIL (CEDKEEERREZITD. hB LREZHEHS
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f - A (2018) (CHWTE INL—R—ILZSBHELTHIIC [BEHN] OBKICERZH T
HITDIe. ARRTEIINSOMEMRRERBEZ DD, HhEF (V\RT Y MR—IL) ODARABERETERN
ZEN4CDBRENSVNREDINRN G DI EHFRDCEET D,
MREGEEVTRILOBRRNOEZTESEFMIFR1IGFE4 ISR 145 @ZWHRELV T FT . CLIL
DA DDECED<BMZEMR L. FRERETTA> U, RFEHR 0 DEEDHRNE. HERE>
OIN—TD—2 (Warm-up & 2FERED RUJL) S A L->RAA 25— LA->IRDIEDTHD. N
S8 42 DFEBNCHNWT, JIL—TIT—DTIFRESFUA, fERY A ATERETRATDII—TI>—
N XA 25— ATE Point for English”MHEZ EZNENEATDIRELT. ZENMEEEZZ LR
NS5, TEBLIFZEL DA T« YV IIRMGHE CREBEZEATEDIXLDITRUL, REBICLD 2EHD
REXEK HREBLUREBBEDT A —L T4 —F2I0AR) ORICEFEFBEDORIGZRDID. #
RR (4 =% cEBRERRZHALZT7 > — hNAEZERUZ. AFRER. [RE] & [S8E] 0
H125T [BE] » [HF] OETO—EDMRNESND—HT. BHENESRDIHAER TORERE
FADH LR EDREEH DTz,

KNZEE(BHLFKRFE)
Soft CLIL MFEZ AW XFEMBBRIREDOIRD

COFEKRTIF. KRFEFE1GFE (REFWR) ZURICUL [REHEMR] (CHBWT. CLIL WFE.
F5ICHIR (2016) D Soft CLIL MIaFEZSE(C. £ _S5E81Sm (Second Language Acquisition:
SLA) ORNBZEIC, EZEEBFB(CH T D2FEMOLEZTIRO EEERERZBNT D, SLA T3, i,
SEEM RS TR E | BARMBEAEBERNE —SEREBOIERE(CHEITIEENLNTND, D
FTE, NERFEBEOEAEGHD. REFETOISLZEELTWDIZE L DZEELSORBTEEALN
=L\ [FFis] OREZERD LT,

H#tE. BBC DitETH D “What is the best age to learn a language?” EWSHEXZEALE, 5
FEHORIC. [REBEFHBERINERVEERVON, NERMNSDREFE (FRIRNRDN, | &
WDERZEIRITMNT, TLA>AN—Z20% Tz, COBRTE BABTOT A XAV Ia>%sE
IOz, RIS, RIESBEHORIC. LTD6 DOEMZESX. CNSOMWIIREBTEXTLDK
SHEBEZS5RTT,
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WETE. INBORWNWCDWTIIL-TTELEDE. £BTEIIN-—TDEZZHB L. &5
([CREREMEISE UT, ITONERRFEBDOREIEICDWVT, B ERITRIC DWW TCEm U CULD5R
RBEERFEE LT, JIL-TZE(GGELEDE, BREHBUL. INSDEUEVWEEAEZFL
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Satsuki Kojima (Miyagi University)
The Possibility of CLIL in University English Classrooms

The purpose of this presentation is to verify the effects and the possibility of CLIL in the
University English Class. It has been said that there are many benefits and there is great
educational potential to integrating content and language (Dale & Tanner 2012). The aim of
this research is to examine 1) if it is possible to implement a CLIL program in a university
English class, and 2) if a CLIL program could be an effective motivator for university students
in learning English. The participants of this study are 15 second-year students, majoring in
Nursing, Business, and Food Industry in Miyagi University. 13 out of 16 classes are a part of the
study. Outside of the classes, students were asked to read extensive reading books for about
100000 words. Student surveys were implemented before and after the program, asking about
non-CLIL and CLIL classes. The surveys included multiple-choice questions and free
description questions. Chi-square tests were conducted to determine the effects of the CLIL
program on willingness to join the class, overall feedback of the class, and cross-cultural
interests. The results showed a statistical significance on willingness to join the class and

overall feedback of the class. The effects of CLIL are discussed in this study.

Michele Joel (Kyorin University)
Applying the "I" of CLIL to professors when preparing students for EMI

Based on past performance of University students in EMI classes, the researcher found that,
although the “I" of CLIL generally refers to what and how we teach, it can also be applied to
how we, as teachers, prepare our students for EMI study. To help students move from general
English classes to the intense focus on specific subjects, language teachers and content
teachers will need to integrate their classes from the start so that students will be ready for

what they are expected to do in the EMI classroom.




This presentation outlines how the language teacher focused on content of EMI classes to
build the curriculum for first year students. Working back from the expectations that content
professors have for students in their fourth year involves discussion among professors. This
approach should not only give students the tools they need to study content in English, but also
help them understand that the final content mastery goals of EMI and classes taught in
Japanese are the same.

This presentation will explain the methods used to support students beginning in their
first year to prepare them for third and fourth year EMI. The researcher will also share content
professors’ insights about how working together will affect students’ understanding of content
compared to previous years when students did not directly focus on EMI classes as their

program goal.

Invited presentation

Yang Wenhsien (National Kaohsiung University of Hospitality and Tourism, Taiwan)
A missing C in the 4Cs framework?: Developing CLIL learners’ Intercultural

awareness by using a self-produced CLIL course book at tertiary level

Communicative skills, cognitive development, content achievements and cultural awareness
are the four pillars of the CLIL approach. Extensive research has been done on the former three
areas, while studies on how CLIL benefits learners’ cultivation of intercultural awareness is still
under-represented. This presentation demonstrates how university language teachers
collaboratively produced a customised language-based CLIL course-book to develop learners’
cultural quotient (CQ). We used both quantitative and qualitative methods, including pre- and
post-course CQ assessments, and interviews with CLIL learners and book writers to
understand how learners progress and whether the book meets its purpose of helping students

acquire CQ

Maria D. Pérez Murillo (UCM) and Keiko Tsuchiya (YCU)
Initial teacher education for CLIL and multimodality: insights from

an interdisciplinary teacher innovation project at UCM & YCU

This presentation reports on teaching practice activities on the theme of Social Justice. They
are carried out as part of an interdisciplinary innovation project for prospective teachers,
involving two universities, University Complutense of Madrid (UCM) and Yokohama City
University (YCU). Six different courses conducted in English took part in the project:
Educational Psychology, Music in Primary Education, Foundations of Art Education, Teaching P.
E in Primary and Initial Teacher Education for CLIL at UCM School of Education. Primary
Education Degree, and the English Language Teaching Module at YCU.




Nowadays, it is extremely importance to raise students’ awareness on cultural and social
issues as well as to educate them using multimodal teaching resources (Kress, 2000; van
Leeuwen, 2015). The project thus, aims to encourage collaboration among teacher educators
who teach through the medium of English in both countries, and to familiarize prospective
teachers with multimodal and cross-curricular teaching resources that they collaboratively
develop for CLIL lessons. The activities were filmed and documented in shared multimodal
archives. They included videos of student performances, image files of art works, word
documents and Power Points of Primary CLIL lesson plans and social media (Instagram posts).
This kind of projects facilitate the development of cross-curricular, multimodal and integrative
practices for learning contents and language and for increasing students’ awareness on Equity

and Social Justice.
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Claudia Kunschak (Ritsumeikan University)

Integrating CLIL across the curriculum: A four-pronged approach

Content and Language Integrated Learning (CLIL) - and Teaching - has the potential to not
only link together different elements of a degree program but also create a platform for
integrating different aspects of the teaching-learning process. Besides the obvious components
of content and language, materials, methodology and assessment need to be factored into the
equation. This presentation will sketch out a framework combining CLIL, the Common
European Framework of Reference (CEFR), Task-Based Language Teaching (TBLT), and
Assessment for Learning (AfL) as it is being developed at a College of International Relations
that offers both a degree program in English and in Japanese. After a brief overview of the
program structure, including its progression along the CLIL continuum, the presentation will
provide concrete examples for how to integrate the four components, such as the program
matrix, course descriptors, rubrics, sample tasks and assessment modalities. Issues of vertical
and horizontal integration, material selection and adaptation as well teacher collaboration and
support will be touched upon. Attendees will gain insights from a program development
perspective and are encouraged to share experiences and concerns regarding implementation

in their particular context.

Barry Kavanagh (Tohoku University)
Understanding culture, media analysis and language usage through a CLIL media

literacy course for ESL students

TV commercials mimic the surrounding culture and society in which they are made and aim to




elicit a variety of emotional responses in viewers in a bid to attract their attention and focus
them on the product being sold. As a teaching tool within the ESL classroom they can be
ultilized in the teaching of culture, media literacy skills and specific aspects of language use
such as wordplay as in punning and idiomatic language use.

This presentation will show how TV commercials were used as part of a CLIL media
literacy course for Japanese learners of English to illustrate the use of visual humor and
wordplay and how these devices reflect, along with the commercial content, the culture and
society in which they were made. These commercials were further contrasted with more
serious commercials that highlighted social issues or PSA’s (Public Service Announcements)
which aim to highlight a particular problem within society at the time the PSA was made.

Employing a multimodal analytical approach, students within this CLIL course learned
how to critically evaluate media texts such as TV commercials, PSA’s, and advertisements
through an examination of their depiction of language, humor, music, sound effects, and
gender roles. This led to students being able to better interpret, evaluate and understand the

social, cultural and political implications and nuances contained within such media content.

Chutatip Yumitani (Tohoku Fukushi University), Yukihiro Yumitani (Miyagi University)
Achieving Higher Levels of Authenticity in EFL classes through CLIL

Many EFL courses at the university level in Japan are still adopting the communicative
approach using textbooks which focus on teaching basic conversation in English using
formulaic expressions. Students are not being challenged cognitively and are not developing
real fluency. With the availability of computer applications that students can use to help carry
out basic conversation in English, there seems to be no point in studying English at all. In truth,
the opposite is true. With the computer’s increasing ability to process natural language and
with the introduction of English in elementary school, it is about time that universities develop
EFL courses that challenge students to achieve higher level of authenticity. Higher levels of
authenticity in EFL classes can be achieved through CLIL with the use of an authentic material.
An authentic material is cognitively demanding and students would need to be appropriately
supported linguistically and culturally to be able to meet the demand. The paper describes how
university students in Japan are challenged and supported in an EFL course in which an

authentic material is used.
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Noriko Nagai (Ibaraki University)

How to design CLIL courses?




CLIL is a very attractive and promising educational approach for learners of the modern age
who have to utilize various types of newly acquired knowledge to tackle complex issues
collaboratively using a medium language. Designing CLIL courses requires serious
consideration and planning (Johnstone 2019). It is a real challenge to design an effective CLIL
course which develops learners’ different types of knowledge and cognitive abilities as well as
language proficiency. This presentation discusses the potential of Bloom'’s taxonomy
(Anderson et al. 2014) as well as illustrative descriptors of mediation activities in CEFR/CV
(COE 2018) as guiding tools for such an endeavor. The former helps a course designer consider
and identify types of knowledge and cognitive processes intended CLIL lessons require, while
the latter helps him/her create actual scaffolding tasks to be performed in a target medium
language. The discussion draws on example CLIL lessons on comparative linguistics conducted
in English as a medium language. The lessons demand learners’ active cognitive engagement
through various types of language activities including processing a short text on English
passive, analyzing and explaining Japanese passive data in comparison to English passives,

and collaborating to construct meaning.

Thomas Lockley (Nihon University)

Taking CLIL out of the classroom

CLIL is becoming more and more accepted in classrooms up and down the country. However,
if you look at the language education shelves of a large bookshop such as Maruzen, it is hard to
find books of a CLIL nature aimed at use outside the classroom. There are plenty of language
learning books, and plenty of content books, but few which integrate the two in any meaningful
way. Those that do, fail to look deeply or critically at the content, generally only superficially
skimming the surface.

This presentation will introduce a new text MEADZFA EICUDTZWBARSE EESE
(Japanese culture and history that foreign people really want to know) which was written
following the CLIL 4C's Framework (Coyle et al., 2010) with the aim of fostering Yashima's
(2002/2009) International Posture language learning construct.

The book is designed for busy people to use anywhere. Listening exercises are available
on smartphone, and the book can fit easily into a handbag or briefcase.

I hope by sharing the ideas behind this book, that others will be stimulated to expand the

use of CLIL methodology around Japan.

Hirosada Iwasaki (University of Tsukuba)
Use of “collocation-based” glossaries for boosting CLIL skills among

Japanese students




One of the language teachers’ roles in boosting CLIL is combining contents and language skills
effectively. While it is vital to for students to use their high-order thinking (HoT) skills, they still
struggle to express themselves in English even after they come up with good ideas. One
possible solution is to let Japanese students use some Japanese in group work in the
translanguaging framework, but this unfortunately does not ensure that they will eventually be
able to increase their proficiency levels in L2.

This study shows that use of a “collocation-based” bilingual glossary made by teachers as well
as students themselves after training can enhance their productive skills in classroom
discussions, pair/group work, and presentations. This is an approach in which the teacher or
student presenters prepare a bilingual glossary with emphasis on collocations so that these

words/phrases can be used in context effectively. The examples are shown below.

(1) Common bilingual glossary without collocations
correlation 8R4

collocate OO0 —>3>%/Ixd

attach #&U'DIF3

(2) Collocation-based bilingual glossary

have a high [moderate, low] correlation with A A EEW[FIEE®D, 1&U\] HEH S D
collocate with A A &O0O5—>3>2%1X9

attach A to B A & B (CHEUMTTD

It is observed that this type of glossary contributes to enhancing the presenter’s fluency as well

as the audience’s understanding and vocabulary use in pair/group work.

Curtis M. Revis (National Institute of Technology, Tokuyama College)

Improving Critical Thinking and Media Awareness Through CLIL

CLIL lessons designed to teach critical thinking in relation to media studies is an effective
means to achieving a healthy skepticism, something essential for citizens of democratic,
capitalistic societies who are bombarded daily with messages designed to influence their
thinking as consumers and as voters. One approach is to focus such lessons on judging the
veracity of information sources by examining English-language news sources for
trustworthiness. Students would read news articles at home to discuss at school during the
following lesson, articles just below the students’ actual English reading level in order to
maximize potential in-class discussion in English. Together, students would identify differences

between news sources, and then discuss what effect these differences had on their perceived




trustworthiness. Teachers could employ role-playing, construct debates, have students draw
pictures to illustrate ideas or write their own news stories. While teachers could provide
guidance, suggestions, and clarification, the process of inquiry should be driven by students:
the development of critical thinking skills requires a great deal of self-reflection. To this end,
new content should be kept to a minimum. By exploring this topic in a second language,
students experience more directly the central role language—especially word choice—plays in
shaping discourse. The many benefits of such courses include: 1) increased awareness of news
and events outside of student’s own country, 2) increased attention to connotation and nuance
in English, 3) increased sensitivity to how language is used, and 4) increased opportunities to
discuss current events, examine sources, and discern emotional appeal from rational

argument.
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Paul R. Underwood (Toyo Eiwa University)
CLIL for international relations: developing material for a freshman English writing

course from scratch

An increasing number of Japanese universities are establishing Content and Language
Integrated Learning (CLIL) courses as part of their English language programme. In required
English courses where language subjects remain separated according to skills (i.e.,
speaking/listening, reading, and writing) and treatment of a specific content subject is
expected, difficulty in sourcing teaching materials can arise. This is especially problematic for
writing courses, in which the development of writing skills must be emphasised, but for which
there are currently no CLIL textbooks with a focus on writing. This presentation describes the
development of CLIL materials and activities for a freshman English (CEFR A2+ entry level)
writing course on international relations. It begins by describing curriculum design and how
legitimacy of the content subject was established. Examples from the course booklet and
classroom worksheets will be illustrated with explanations of the Structural Cooperative
Learning activities which were effectively used to ensure active participation, comprehension of
the content subject, and greater success on writing tasks. Writing tasks and assessment

rubrics will be accompanied by examples of student work.

Narumi Yokono (Kanazawa Seiryo University Women'’s Junior College)

A Practical Report on Project-based CLIL

Project Based Learning is a teaching method in which students gain knowledge and skills by

working for an extended period of time to investigate and respond to an authentic, engaging,




and complex question, problem, or challenge. Given the fact that CLIL is not just about
teaching the content in the target language, but about students’ active cognitive engagement,
it could be easily assumed that project-based learning is a suitable match. Project-based
learning is optimal in that it deals with an authentic problem, and students need to come up
with a possible solution, utilizing their stock of knowledge, including knowledge of culture,
society and knowledge obtained in other subjects they study at school. It is a cross-curricular
study and students are also encouraged to improve their English skills such as writing, giving a
presentation, as well as working as a team.

The presentation reports on a small-scale collaborative working project in a seminar class
at a junior college in Kanazawa. In recent years Kanazawa has seen a big rise in the number of
inbound tourists, but Noto in the northern part of the prefecture and Kaga in the southern part
are visited by much fewer tourists. The project was to promote tourism in these two places.
The students investigated the needs of foreign tourists by conducting an interview and survey,

and an Instagram account was created as an outcome of the project.

3 | Akie Yasunaga (Tokyo Denki University)
An Instructional Framework for Learning the TED Talk ideas Adapting CLIL Approach

The Ministry of Education, Culture, Sports, Science and Technology (MEXT) claims nurturing
productive skills and communicative abilities are critically important for Japan’s English
educational reforms (MEXT, 2017), in that FL education should shift its goals towards more
practical communicative capabilities. This classroom-oriented study taps the program
standard, which was published by American Council on the Teaching of Foreign Languages
(ACTFL), for teaching English around communication goal areas. Basing on the program
standard, the presenter will describe the instructional framework, used for teaching oral
presentations within the framework of CLIL approach. First part of the presentation will discuss
some background theories regarding communicative competence and the conceptual
framework of the standard. Next section will describe details of the instructional framework.
Finally, the presenter describes her analysis of the participants' subjective assumptions on their
learning. Discussion includes, basing on the students' survey responses, 1) the role of L2
motivation in CLIL approach, and 2) new perspectives to view oral presentation as

communicative literacy practice, embodying the social space attached to it.

* YHEAEEARESETWELEESET, BRAV=2T7ICTRERETHEMLES, TTHIES VY,

%k The staff will take photos in the conference to report on the website or newsletter. Thank

you for your understanding in advance.
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