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INTRODUCTION	
 
 
Clifton Terrace School is located in the Atawhai area approximately 8 km from the city of Nelson. Children come to the school from town, 
The Glen and Dodson’s Valley.  The school is set in a park-like setting with many trees included within our property for everyone to enjoy.   
 
Staff at Clifton Terrace are fully committed to providing the very best for children.  The school has moved through a period of sustained 
growth and has had to place an enrolment zone in to cater for the numbers attending from outside the area.  Currently, there are 14 classes 
occupied ranging from New Entrants to Year 6 children.  Each classroom is very well equipped with up-to-date technology and resources for 
the benefit of children and their learning.  We are fortunate to have a large, fully equipped hall, a fabulous library and an environment that is 
the envy of many. 
 
Clifton Terrace School is part of the Kāhui Ako ki Whakatū.  The Kahui Ako (KA) is working collaboratively to build capacity across all 
schools to ensure common needs are met.  The KA expects that through collaboration we will make a difference for all children in the 
‘pipeline’ from early childhood, to secondary and beyond.  This is an exciting time as we have never before worked so closely as one group.  
The secondary school inclusion is a healthy addition to ensure we as a primary school have a very clear picture of what is required at that 
level and vice versa. 
 
The school staff continues to develop pedagogy to ensure our children are 21st Century Learners. The junior school is moving into using 
play-based learning which we at Clifton Terrace call Child Centred Learning (CCL).  This fits nicely with the flexible learning pedagogy which 
is used further through the school. 
 
Children have available to them and are encouraged to participate in, a wide variety of extra-curricular programmes.  These include, but are 
not limited to, in-school music lessons with specialist teachers, gymnastics, choir, kapa haka, enviroschools, buddy programmes, school 
council and a variety of weekend sports.  The school also supports children in a variety of ways through extension groups and learning 
support programmes. 
 
However, above all we are a school that is proud of our attainment in all areas of the curriculum.  Children at our school achieve highly and 
we have an expectation that this will continue in the future. 
 
We know we have something really special to offer our children here at Clifton Terrace and we are all committed to ensuring we fully expand 
the horizons of anyone at our kura. 
 
 
Rob Wemyss 
Principal. 
 
 



 

 3 

OUR	CTS	VISION	
 

 
 
  

Through all aspects of school, we believe that the 3 statements made on the poster, Adventurous Learners, Competent 
Communicators and Respectful Citizens are key to what happens throughout all areas of schooling.  Underpinning these statements 
are the Key Competencies.  These are the values that we expect to see shown in all curriculum areas as outlined in the remainder 
of this document with the overriding aim to Expand the Horizons of all our tāmariki! 
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Feb      Mar Apr       May June       July Aug        Sep  Oct        Nov   Dec 

On-going Seesaw reporting throughout the year. 

Whanau Picnic 
Evening 

Early in February, 
whanau, parents and 
caregivers will have 
the opportunity to 
meet their child’s 
/children’s teacher at 
a picnic evening.  
This evening is an 
opportunity for 
families to meet, 
share kai, meet staff 
and hear what the 
year  might look like 
and how it will 
develop.
 

Term 3 Open 
Classes 

During October, Open 
classes will be held.  
Parents are invited by 
their children to come 
into the classroom 
setting.  It is a time 
where children share 
their classroom and 
explain to the 
parent(s)/caregivers 
how their learning is 
developing. 
 

Parent/Teacher 
Conversations 

During April, parents 

and caregivers are 

offered an opportunity 

to share a formal time 

with teachers to hear 

about their child’s 

learning and to set 

future goals. 

Formal	Reporting	
At 2 times in the year, June and November, there will be a formal reporting time when a comment is made about learning through SeeSaw.  It will 
include but is not limited to the following; 

• What I have done well at?  
• What am I working on?    
• A comment regarding Key Competencies where appropriate.  
• The comment would not necessarily include all areas of the curriculum as parents will be provided with on-going data and information 

throughout the year. 
• Foci for the future. 

 
NB: Reporting on children’s progress is on-going and not limited to this diagram.  It is expected that teachers are in touch with family and whanau as 
different needs arise. 
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RECOGNISING	CULTURAL	DIVERSITY	
 
Clifton Terrace School recognises New Zealand’s Cultural Diversity and the unique position of Māori Culture through: 
 

• Culturally Responsive Pedagogy  
• Tātaiako Competencies 
• Māori Achievement Policy 
• Māori Curriculum expectations 
• Kapa Haka  
• Integration of Te Reo and Tikanga in programmes  
• Regular review of Taha Maori programme 
• Marae visits 
• Waiata 
• Professional development around key resources 
• School-wide understanding of teaching programmes. 
• Involvement of whanau 

 
Maori Responsiveness Plan 
 
Clifton Terrace School will constantly develop procedures and practices that reflect New Zealand’s cultural diversity and unique position of Māori culture.  In 
recognising the unique position of the Māori Culture, Clifton Terrace School will take all reasonable steps to provide instruction in tikanga and te reo Maori for 
students. 
 
If a whanau requests a higher level of tikanga or te reo Maori than is at present evident in our programme, the 
following options can be discussed and explored: 
 
 1. Further explain the existing programme  
 
 2. Combine with a neighbouring school for parts of the day/programme 

  
 3. Provide support and resources to enhance programmes closer to their     
  expectations 
 
 4. Further extend the existing programmes if and as appropriate 
 
 5. Dual enrolment with Correspondence School 
 
 6. Parents can explore other schools that may offer programmes. 
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STRATEGIC	PLAN	–	CLIFTON	TERRACE	SCHOOL	
 
Strategic Goals:  Annual Objectives 2019:   Annual Objectives 2020:  Annual Objectives 2021:  Annual Objectives 2022: 

1.  To embed the 
principles of CR4PR 
across our school 
so that all students 
are able to access 
The New Zealand 
Curriculum. 
 
 
 

Cultural Relationships for 
Responsive Pedagogy 
(CR4RP).  Using our RTH 
data, examine aspects that 
are going to improve how 
students feel about being 
Måori or Pakeha at school 
and thus have an affect on 
the number of Måori 
students who perceive they 
aren’t achieving (RTH data 
2018 re the statement, “In 
my school students like me 
are achieving”,50% noted 
sometimes or hardly ever.) 
 
 

CR4RP.   
After gathering further RTH 
data, what has changed?  
What is/are barriers for 
change?  

CR4RP.   
What has changed?  What 
has not changed?  What is 
interesting?  Where do we 
go next to ensure all our 
tamariki have every 
opportunity to succeed? 
 
 
 
 
 

CR4RP 
Review school curriculum 
fully to ascertain its 
effectiveness across the 
levels 

2a.  Through 
embedding the 
principles of 
CR4PR across our 
school we will 
deepen the 
collaborative and 
respectful 
relationships with 
parents, whānau 
and community 
groups in order to 
enhance school 
life and curriculum 
provision within 
our school. 

CR4RP 
 
Develop opportunities for 
parents and whanau to be 
part of everyday 
experiences at school e.g. 
Kapa Haka, programmes of 
work, how we operate and 
conduct ourselves etc. 

CR4RP 
 
 
 

 CR4RP CR4RP 
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2b.  To use 
SeeSaw as a 
platform for 
communicating 
effectively with 
whanau as well as 
students sharing 
work, reporting 
and assessment. 
 

CR4RP 
To transition from our 
previous reporting format to 
a new model using SeeSaw 
that will engage families 
and whanau with up-to-date 
information. 

CR4RP 
Review and evaluate.  How 
can we improve the 
efficiency of our reporting 
format from our 2019 model 
to ensure this meets the 
needs of all participants 
(tamariki, whanau and 
kaiako)? 
 

CR4RP 
What are the positive 
outcomes of reporting in this 
way?  What can we do 
differently that will ensure 
that we are engaging 
effectively with all 
participants in the reporting 
process?    
 
 
 
 

CR4RP 
As part of the whole school 
curriculum, ensure our 
reporting processes are 
meeting all needs.  Is 
SeeSaw still the best tool to 
meet our needs and the 
needs of the community? 

3.  Through 
embedding the 
principles of CR4PR 
across our school 
we will strengthen 
the educational 
pathways for all our 
students within our 
school and across 
their schooling, 
particularly at 
transition points into 
and within our 
school.   
 

CR4RP 
To acknowledge the many 
transition points across the 
school (ECE – NE, NE – 
Y1/2, Junior School to 
Middle School, Middle 
School to Senior and 
Senior to Intermediate).  
How do we address these 
to ensure all children 
transition effectively 
between these?  Are there 
clear ‘markers’ along the 
way that provide 
transparency for tamariki, 
whanau and kaiako?  Is our 
Learner Profile relevant? 

CR4RP 
Where are our transition 
points that are most 
troublesome?  Why?  How 
can we improve this? 
 
 

CR4RP CR4RP 
Are we catering for any new 
needs in our 
school/community?  Are we 
aware of what these needs 
are?  How will we know? 
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Kahui Ako Overarching Strategic Goal: Every school is contributing and 
benefiting from the Nelson City Community of Learning - Kāhui Ako ki 
Whakatū. 

The Nelson City Community of Learning programme is underpinned by a Theory of Improvement. The overarching 
goal is that of Mauri ora - all our learners and all our community are flourishing. Our levers for change are: 

• Cultural Relationships for Responsive Pedagogy (CR4RP) 
• Home, School and community Collaborations 
• Adaptive expertise driving deliberate professional acts 

Clifton	Terrace	School	Annual	Objective	1:		
To embed the principles of CR4RP across our school so that all students are able to access The New Zealand 
Curriculum. 
Baseline evidence - Rongohia te Hau Clifton Terrace School 
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Evaluation of evidential data. 
The analysis of this Rongohia te Hau evidence shows us that while there is good practice within our school we 
have considerable room for improvement. 
Teacher reflections have indicated that this is a professional focus for us. 
 
Goal 2019: To improve the Rongohia te Hau results in areas 1 and 2 by increasing the percentage of Måori 
students in the mostly or above categories (see baseline evidence above). 
 

Implementation / Action  
(What we will do) 

Evaluation 
(How will we know if we are succeeding?) 

Action: How: Resources: By when? 
By whom? 

Outcome: 
Success criteria / 
behaviour 

Output: Success criteria, 
process or product 

Monitoring: 

Knowing our 
learners. 
 
 

Use the competencies of 
Tataiako  
• Wānanga: participating with 

learners and communities in 
robust dialogue for the benefit 
of Māori learners’ 
achievement.  

• Whanaungatanga: actively 
engaging in respectful 
working relationships with 
Māori learners, parents and 
whānau, hapū, iwi and the 
Māori community.  

• Manaakitanga: showing 
integrity, sincerity and respect 
towards Māori beliefs, 
language and culture.  

• Tangata Whenuatanga: 
affirming Māori learners as 
Māori. Providing contexts for 
learning where the language, 
identity and culture of Māori 
learners and their whānau is 
affirmed.  

• Ako: taking responsibility for 
their own learning and that of 
Māori learners.  

 
 

Results from Rongohia 
te Hau. 
 
Tataiako 
 
 

All Staff 
 

 
 
 
 
 
 
 
 

 That children feel their teacher 
knows them including their 
interests, likes, life out of school, 
culture, etc. 
 

Super kid survey. 
Conversations before school 
- teacher being in class at 
8.20. 
Topic studies, e.g., 
treasures, culture. 
Giving time for children to 
share news about their life 
outside school. 
Getting to know whānau. 
2 minutes for 10 days to 
target conversations with 
children who don’t talk to 
the teacher as much. 
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Celebrating 
family and 
ethnic 
cultures. 
Learning Māori 
culture. 
 
 

Use the competencies of 
Tataiako  
 

 Have parent/teacher as 
resources for different 
cultures. 
 

 Celebrating and learning about the 
different cultures in our 
class/school. To use whānau as a 
resource for culture, interests, 
skills, etc. 
 

Cultural Day. 
Celebrations from different 
cultures. 
Kapa Haka, NZSL, Mandarin 
Whānau share celebrations 
Family celebrations, e.g., 
birthdays, weddings. 
Māori tikanga, te Reo, legends, 
te Tiriti,  
 

 

Student 
Agency 
 

Use the competencies of 
Tataiako  
 

 
 

Staff/children  To give children a voice in what 
and how they learn. 
 

Super kids survey on interests. 
Discussions with children. 
Have children evaluate. 
 

 

For all learners 
to access the 
NZC 
successfully 
 

Use the competencies of 
Tataiako  
 

   For all children to have success 
with accessing the curriculum. 
 

Target groups, e.g:ALIM, Quick 
60, Early Words, Reading 
Recovery, Lexia, STEPS 
Teacher assessment so LI are 
group/individual 
Peer and self assessment 
Feedback to children and 
whānau 
Moderating meetings so all 
teachers are consistent 
Teacher led inquiries for why 
some learners have difficulty 
accessing the NZC 
Teachers use assessment to 
inform their teaching and also 
to have consistency between 
teachers. 
 
 

 

Informing 
whānau and 
building 
positive 
relationship. 
 

Use the competencies of 
Tataiako  
 

 Staff through SeeSaw 
on an on-going basis. 
 

 For whānau to be regularly 
updated on what their child is 
doing at school, how they are 
achieving, how they can help at 
home. 
 

Through oral interviews 
Seesaw 
Informal and formal meetings 
Contact home through texts, 
emails, etc. 
Celebrating successes 
Reduce number of learners 
with poor attendance or 
regular lateness. 



 

 12 

ALiM 
 

Mel and Elizabeth. 
Numeracy Project books. 
 
 

 Terms 1 and  2 and 3 
 

Teachers are more 
confident and 
capable with 
teaching maths. 
 

Better teacher understanding of 
stages. 

Children will make accelerated 
progress. 

 

Digital 
Technology 
Curriculum 
 

Allanah King. 
Judy Hawtin 
 
 

 By end of 2019 
 

Staff familiar with 
Digital Technology 
Curriculum and 
able to implement. 
 

Students having access to Digital 
Technology Curriculum. 
 

Discussions and professional 
development. 
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Clifton	Terrace	School	Annual	Objective	2:		
2a.  Through embedding the principles of CR4RP across our school we will deepen the collaborative and respectful 

relationships with parents, whānau and community groups in order to enhance school life and curriculum 
provision within our school. 

2b.  To use SeeSaw as a platform for communicating effectively with whanau as well as students sharing work, 
reporting and assessment. 

 
 
Baseline evidence - School’s evidence from the conversations regarding the Theory of Improvement (A theory for 
improvement is a set of linked ideas about how to improve what is happening in your school for your learners), 
specifically the evaluative reporting of: 

• The level of whānau and community participation in school meetings 
• The level of whānau and community participation in school decision-making 
• The level of whānau and community participation in school events 
• The level of whānau and community participation in curriculum decisions and delivery 

 
Table 1: Example of whanau attendance at a function 2018 

  How many families 
turned up to the 
whanau evening? 

How many 
families do you 
have in your 
class? 

How many 
Māori whanau 
attended? 

How many Māori 
whanau do you 
have in your 
class? 

How many of your 
Pasifika families 
attended? 

How many 
Pasifika families 
do you have in 
your class? 

Room 
3 

7 10 0 1 0 0 

Room 
4 

15 23 0 0 0 0 

Room 
6 

25 56 0 4 0 0 

Room 
7 

0 3 0 1 

Room 
8 

13 28 1 4 0 0 

Room 
9 

12 26 1 5 0 1 
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Room 
10 

14 26 0 2 0 0 

Room 
11 

19 25 1 1 0 0 

Room 
12 

17 23 2 2 0 0 

Room 
13 

21 25 1 2 1 1 

Room 
14 

11 25 0 0 0 0 

Room 
15 

17 25 1 1 1 1 

Total 171 292 7 25 2 4 

  59% Attendance (includes Måori) 28% Måori Attendance     

 
Evaluation of evidential data. 
As a school, we know that educationally powerful partnerships with our school community improve outcomes for 
our students.  We need to continue  to grow and to embed these relationships.  
 
Goal 2019: To increase the level of whānau involvement in school meetings, decision-making, events and in 
curriculum delivery. 
 

Implementation / Action  
(What we will do) 

Evaluation 
(How will we know if we are succeeding?) 

Action: How: Resources: By when? 
By whom? 

Outcome: 
Success criteria / 
behaviour 

Output: Success criteria, 
process or product 

Monitoring: 

2a.  To increase the level 
of whānau 
involvement in school 
meetings, decision-
making, events and in 
curriculum delivery. 

 

Use the competencies of 
Tataiako. 
 
Provide opportunities fior 
whanau to gather.  Provide kai 
and involve tamariki in 
performances.  

School 
 
 
 
Teachers 
School 
 

Meet The Teacher 
Matariki 
Open night 
 
 
Teachers 
Parents 

 
 
 

 An increase in the number of 
whanau attending school 
events. 
 
Parent’s feeling more confident 
in approaching their child’s 
teacher and attending school 

Surveying who comes to events / 
meet the teacher etc 

 
Survey 

Phone call 
Face to face  
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Approach families individually 
to find the best way to get 
their involvement (i.e. what 
they feel comfortable with)   
Do they have any needs?? 
Do they have suggestions they 
would like to put forward? 
Update student/parent survey. 

 Meet the Teacher 
 
 

events. 
 
More whanau supporting the 
school and sharing their cultural 
knowledge and skills. 
 

Headstart / enrolment 
SeeSaw 
 
Culminating  in a school wide 
Cultural Day. 

Celebrations of the cultures / 
performances. 
 

 

2b.  To use SeeSaw as a 
platform for 
communicating 
effectively with 
whanau as well as 
students sharing 
work, reporting and 
assessment. 

 

Seesaw is our means of 
reporting to whānau and there 
will be consistency between 
teachers on how this is 
achieved. 
Seesaw should be a positive 
celebration/ communication 
tool and therefore any 
negative issues / behavioural, 
needs to be addressed 
through a phone call, email or 
face to face meeting. 
 
Necessary PD will be provided 
to ensure individuals 
capability, utilising its full 
potential and understanding 
the need for consistency and 
the required standard of 
communication to our whanau 
and community 
 

Super Survey 
Seesaw 
 
 
 
 

Parents 
Teachers 
 
 
 
 
Teacher only 
day 2019 to 
ensure 
transparency 
and clarity of 
requirements. 

All staff 
 
Explained at the 
beginning of the 
year at Meet the 
Teacher evening / 
First school 
newsletter. 
 
 
 
 
 
All teaching staff. 

Whānau will be 
regularly informed 
about their child’s 
learning. 
Increase in the 
number of 
parents/ extended 
family interacting 
on SeeSaw  
 

 

Improved 
outcomes for 
children. 

Improved 
communication 
with family and 
whanau. 

All teachers confident with using 
Seesaw. 

All parents feel informed and 
know how their child is 
achieving. 
An increase of whanau using 
Seesaw across the school so 
that they have communication 
from their child about their 
learning and from their child’s 
teacher.  
 
As above 

Syndicate leaders.  Clear 
expectations of what is required.  
This has been put ion place in 2018 
by a school group looking at 
reporting with SeeSaw. 

 
 
 
 
 
 
 
 
 
 
 

Clifton	Terrace	School	Annual	Objective	3:		
Through embedding the principles of CR4RP across our school we will strengthen the educational pathways for all 
our students within our school and across their schooling, particularly at transition points into and within our 
school.   
 
Baseline evidence - School data on achievement at school entry and at changeover points (transition) 
Students’ perception data regarding future changes in their schooling e.g. Intermediate school choice. 
Curriculum development in response to personalised pathways, mana whenua. 
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Evaluation of evidence data identifying aspect to focus on 
Students within in our school generally do well.  However, we need to ensure a personalised learning pathway for 
all our students, particularly ensuring seamless transitions into and out of our school, and for changes within our 
school. 
 

Implementation / Action  
(What we will do) 

Evaluation 
(How will we know if we are succeeding?) 

Action: How: Resources: By when? 
By whom? 

Outcome: 
Success criteria / 
behaviour 

Output: Success criteria, 
process or product 

Monitoring: 

To improve the 
educational pathways for 
all our students and cater 
to their diverse learning 
needs through deliberate 
acts of teaching in a child-
centred learning 
environment. 
 
 

 Time/Release 
to visit other 
learning 
centres/kura 
and 
classrooms. 
 

All classroom 
teachers 

 

Ideas & resources. 
Knowing what 
comes before and 
after your current 
class level. 
Changes to our 
teaching practice 
Watching models 
of CCL in action in 
single cell 
classrooms, at 
different levels, 
within and across 
schools. 
Knowing our 
learners and their 
needs. 

 Implement ideas into our 
planning and learning 
Share 
Adaptive and deliberate acts of 
learning to meet the needs of 
individual learners. 

 
 

Half yearly review...Have we been? 
What has worked? What has 
changed? Have questions been 
answered?  
 
 
Monitoring progress of our target 
students. 

 

Play-based learning - Online 
PD 
 

Staff 
Budget 

Junior teachers 
 

Greater 
understanding of 
how play can be 
used to create a 
child-centered 
learning 
environment. 

 Review during the year. Has this 
happened?- to be completed by 
team responsible for this goal. 

 

Play in Year 4 -6 conference 
2019 
Longworth Education 
 
 

Budget for 
attendance 
 
Time 
Headstart 
 
 

Middle - Senior 
teachers 
 
NE teachers 
 

A greater 
community 
understanding and 
appreciation of the 
different aspects 
of adaptive 
pedagogies. 

School wide understanding of 
the important role play has in the 
learning of our tamariki. 
 
Informed and supportive 
whanau. 
 
 

A satisfaction survey at the end of 
the headstart course. 
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JUNIOR SYNDICATE TARGET 2019 
 
Annual objectives:  

To increase the number of children achieving at an age appropriate level in maths through developing our pedagogy. 
 

Baseline data from 2018 syndicate review:  

Maths 

4 of our Year 1 & 2  tamariki are achieving below a level where they would be expected to be working.  Through our work in ALiM and developing new 
pedagogy we hope to lift all children’s achievement. 

Targets 

We will have seen a positive shift by the end of 2019 in all of our tamariki’s mathematical learning, with a particular focus on those who are not achieving at 
their expected level. 
 

What Resources:  Who and When Indicators of progress 
(outcomes) 

Outputs Monitoring  

Provide a maths 
programme that integrates 
the latest principles of best 
practice in mathematical 
pedagogy thus lifting 
achievement of all our 
tamariki with a particular 
focus on our tamariki who 
are not achieving at their 
expected level. 

 
Research 
 
Mel 
 
Elizabeth - UC 
 
Math PD as and when 
it is available. 

 
All junior syndicate 
teachers.     
Terms 1 – 4 
 
 
 

Positive shift in math 
curriculum achievement 
by all students in the 
junior school. 
Accelerated learning for 
those children who are 
not achieving at their 
expected level. 
Greater capacity to cater 
for more diverse learning 
needs in a more inclusive 
math programme. 

Junior syndicate staff to 
participate in a range of 
PD opportunities that 
will increase their 
knowledge the ability to 
deliver a rich math 
programme in their 
class. 
Intervention groups to 
be used within the class 
for those children 
identified as at risk. 
 

Identification and 
tracking of 
children who are 
not achieving at 
their expected 
level. 
 
 

Evaluation:  Termly reporting against our goal  and evaluation of impact is completed for SLT and the Board. 

Review:  Spread and share what is working well and tweak or stop what isn’t. 
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MIDDLE SYNDICATE TARGETS 2019 
Annual objective: To embed the principles of Cultural Relationships for Responsive Pedagogy across our school so that all students are able to access 
The New Zealand Curriculum. 

Baseline data: Analysis of Middle Syndicate data shows that although students are achieving well in Maths (89% meeting the expectation, including 
all our Māori students), some are not (11%).   

Through discussions during Staff Meetings and PD in 2018, it has become apparent that there are inconsistencies around the knowledge teachers 
have of the Levels and Stages across all the Maths Strands. 
Current research has highlighted new teaching pedagogies in Maths, and we are still developing understanding and implementation of these. 
   

Targets: 
• All students to have a positive attitude towards their learning in Maths. 

• To develop teachers knowledge and confidence around the current teaching pedagogy of maths, including the use of Rich Tasks.     

• All target students to meet their required Year Level Expectations by the end of the year. 

What Resources:  Who and When Indicators of progress 
(outcomes) 

Ouputs Monitoring  

Positive Attitude 

 

Student survey 
 
 

All students Term 1 & T4 Positive change for those 
who initially dislike maths. 

  

Teaching Pedagogy 
Develop use of Rich 
Tasks that take into 
account cultural 
backgrounds of 
students. 
 
Revisit NPBks together 
as a syndicate. 
 

Knowing our students 
 
Lead Teachers: Elizabeth / 
Mel  
 
 
 
 
 
Project Books 
Time to moderate across 
the syndicate 
 

 
T2 & T3  
 
 
 
 
T1 / 2 - Syndicate meetings 

Increased consistency 
across the syndicate. 

  

Year Level 
Expectations 
 
Target students to be 
taught daily in a small 

Numeracy Project Bks 
 
 
JAM  
 

All teachers – planning / 
assessment 
Y3 T2 / T4 (up to Stage 4) 
Y4 & Y3 (at Stage 5 and 
above) T2 / T4 

 
 
Improved results in these 
assessments and 
teachers’ observations. 
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group guided lesson.  
(This may be as an 
ALiM group on top of 
other group learning.) 

GloSS 
 
 
Y4 PAT Maths 
 
Strand Assessments 
 
Observations and anecdotal 
notes. 

Y4 T1 & T4 
All – pretest / post test 
 
During guided lessons 

Evaluation:  Termly reporting against each of the goals  and evaluation of impact is completed for SLT and the Board. 

Review:  Spread and share what is working well and tweak or stop what isn’t. 
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SENIOR SYNDICATE TARGETS 2019 
 

Annual objective: 

Baseline data: Analysis of school wide writing data…  

 
Teachers’ reflection on writing samples showed…  
 
Targets: 

• To have all children reaching appropriate levels of rich language across writing genres. 

• All children below standard to be accelerated with inclass AliM intervention. 

 

What Resources:  Who and When Indicators of progress 
(outcomes) 

Ouputs Monitoring  

• To widen the use of 
rich language in written 
work 

 

- The Writing Book 
- Online research 
- professional 

discussions 
-  

Senior syndicate 
Term 2 & 3 

- Improvement 
with asttle 
results. 

-  

 -e-asttle at the end 
of term 1 for base 
line data 
- -e-asttle at the 
end of term 2 & 3 
 
 

• To identify children 
below in maths and set 
up inclass AliM groups 

 

- Resource teacher: 
Mel 

- Staff PD 

Senior syndicate 
Term 1 

Groups will be up and 
running by Tm 1 wk 6. 
Staff will decide on 
blocks of 4 weeks. 

 Term 1 testing 
- Math PAT 
- Gloss 
- Tracking 

sheet 

Evaluation:  Termly reporting against each of the goals  and evaluation of impact is completed for SLT and the Board. 

Review:  Spread and share what is working well and tweak or stop what isn’t. 
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Glossary of Acronyms and Terms Used in This Document 
 
Within this document there are a number of acronyms or terms used that may need explanation; 
 

•  
• CR4RP – Cultural Relationships for Responsive Pedagogy  
• SENCO – Special Education Needs Coordinator 
• Pepeha – A way of introducing oneself in Māori. 
• RTLB – Resource Teacher of Learning and Behaviour 
• CCL – Child Centred Learning 
• K4L – Keys for Learning. 
• Te Ao Māori – The Māori World  
• Powhiri – Māori Welcome 
• Poroporoaki – Māori Farewell. 
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