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Students and workplaces participating in Worlds of Work

Introduction
Worlds of Work (WOW) is a national initiative that supports young people to
make successful transitions to work and life beyond school. The program
enhances their understanding of the changing world of work, builds their
capacities and confidence to participate in the workplace, and cultivates skills
for lifelong career development.
WOW is part of FYA’s Unlimited Potential (FYA 2013) commitment to young
Australians to support them as:


future focused learners with the skills to navigate the world of work and
learning, and to follow career pathways



confident contributors with the ability to connect and get involved
locally and globally, especially in the Asia and Pacific regions



enterprising changemakers with the ideas, confidence and capabilities
to create change in their communities and beyond.

This evaluation report is presented in three sections. The introduction
describes the WOW program. The second section summarises research on
the changing world of work, what young people need for successful
transition, and the opportunities provided by careers education initiatives.
The final section demonstrates that WOW helps young people develop the
skills, experience and networks needed for successful transition.

Worlds of Work (WOW)
The objectives of WOW are to:


improve the transition of young people from school to work or further
study



increase the understanding of young people about what it takes to be
successful in life and work



enhance the employability skills of young people



engage organisations and their employees in achieving the program’s
objectives, and



positively influence the career development agenda in Australia.
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Over one week WOW takes approximately twenty Year 10 students on a
journey to explore the question “what does it take to succeed in life and
work?”. Over this intensive week students participate in:


facilitated workshops and discussions to learn and practice personal
competencies and employability skills



conversations with employees during workplace visits—including with
some of Australia’s leading businesses —to share work, career pathways,
challenges and success stories



a student-led inquiry project to explore “what does it take to succeed in
life and work?”, focusing on career options and pathways.

Teachers also actively participate in the weeks activities so that they can
build on the learning when students return to the school setting. The WOW
week is tailored to the specific needs of different cohorts of young people. A
summary of a typical WOW week is shown at Appendix A.
Over the three years from 2011 to 2013 (Figures 1 and 2) WOW has:


provided 138 weeks of career education to 3000 students from over 80
schools around Australia



delivered 35 weeks to specific cohorts such as Indigenous young people
and new arrivals from refugee backgrounds



partnered with over 50 Australian workplaces and engaged over 4000
workplace volunteers in conversations with young people about work,
life and success (see partners in Figure 1).

What makes WOW unique?
While schools offer a range of career development activities including work
experience, WOW is unique because it is based on how young people like to
learn: through experience, immersion and with peers. WOW also addresses
challenges young people face in securing work (described later in this report)
by:


building the personal and enterprise skills that employers are seeking



engaging industry and workplaces to give young people the opportunity
to ask questions and develop their understanding of work and careers as
well as build contacts and connections, and



reinforcing learning through reflective approaches, group discussions
and student inquiry projects.
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Figure 1. Participation in the WOW initiative, 2011-2013
WOW weeks
delivered

138 weeks = 3000 students
Indigenous 13

New arrivals 7

At risk 7

High achieving 4

Schools

Relatively disadvantaged schools (ICSEA score* < 1000)
78% (60 schools)

Teachers

> 100 secondary school teachers

Workplaces

Corporate/for-profit sector
59% (32 workplaces)

Volunteers

> 4000 workplace volunteers

Major
supporters and
workplace hosts

ABC
Accenture
Alice Springs Airport
Allens and Linklaters
Amcor
Ardoch Youth Foundation
Arts House
Aurecon
Australian Government
Australian Volunteers
Bendigo Advertiser
Berry Street
Chandler McLeod
Chunky Move

Remote 3

People with disability 1

Relatively advantaged (≥ 1000)
22% (17 schools)

Not-for-profit sector
24% (13)

Curriculum Corporation
City of Bendigo
City of Darwin
Clayton Utz
Desert Park
Edelman
ERM
ESPN
Google
Harry the Hirer
HUB Melbourne
Human Ventures
Hunt & Hunt
IBM

JBWere
K&L Gates
Landers and Rogers
Lottery West
Malthouse Theatre
Melbourne Health
Melbourne Museum
NAB
NT Government
Opera House
Origin
Penrith Panthers
Plan Australia
PIMCO

Public sector
17% (9)

QBE Foundation
QLD State Library
Red Cross
Red Rock Leisure
Rio Tinto
Ross Engineering
Samsung
Shell Australia
St Lukes
St Vincents de Paul
Thoughtworks
URS Corps
VCOSS
Victorian Government

*The Index of Community Socio-educational Advantage (ICSEA) is a national scale that represents the level of educational advantage of schools based
on student family background data (occupation, etc). It has a median of 1000. Schools scoring above 1000 are relatively advantaged, below 1000 are
relatively disadvantaged. Data shown are 2012 ICSEA values.

Figure 2. WOW weeks by state/territory, 2011-13

Perth (9)
Carnarvon (1)
Geraldton (1)
Remote (1)

Darwin (5)
Alice Springs (2)
Remote (3)
Brisbane (11)
Toowoomba (2)

Sydney (18)
Regional (3)
Melbourne (67)
Regional (13)

Hobart (2)

3

The changing world of work
More complex transitions from school to
work
Recent Australian research has highlighted the difficulties some young
Australians are experiencing transitioning from school to full time
employment. One in four high school graduates are not in full time study or
work and school leavers are moving into their first full time job at an older
age (FYA 2013). While some graduates are taking ‘gap years’ or choosing
casual/part-time work, others want work but cannot find it. Either way, the
school-to-work transition is becoming more complex and protracted with far
more options to navigate than in the past (Mann et al 2013).

Young people will need
“new types of skills to
adapt to new
technologies, new
competitors, new
economic realities and
a rapid pace of
change.”
(Kahn et al 2011: 6)

Over the past few decades the Australian economy has shifted away from
manufacturing and agriculture towards a knowledge and service-based
economy (see Figure 3). This has resulted in the expansion of new types of
industries and occupations. Jobs in the 1960s in Australia were
predominantly manual trades and lower skilled jobs with the most common
occupations in 1966 being tradesmen (sic), production workers, farmers,
fishermen (sic), timber getters and clerical workers (ABS 2012). People often
received training on-the-job.
Fast-forward 50 years and there has been a significant decline in the
production industries and a sharp rise in both service industries (health
services, childcare, finance, etc) and ‘knowledge’ industries that have
emerged out of the development of information and communications
technology (ICT) (Figure 3). As a result, the number of higher skilled jobs has
dramatically increased, with the most common occupations in 2011 being
professionals and clerical/administrative workers (ABS 2012). Rather than
on-the-job training, young people now generally choose their training before
employment.
These changes in the labour market mean that young people are navigating
careers that are different, higher skilled and with more options than in the
past (Mann 2012a).

4

Figure 3. Australia’s changing industries

Source: Deloitte (2013) based on data from the Australian Bureau of Statistics

More flexible and casual work
As well as having more and varied options, young people are moving into a
world of work that is more flexible and casualised. They are more likely to
have casual jobs than in the past (while casual work rates have remained
stable for adults over the past decade) (FYA 2013). Over the past few
decades there has also been an increase in non-standard or alternative
working arrangements such as self-employment, temporary/agency work,
seasonal work, independent contracting, fixed-term contracts and on-call
work (Marler et al 2003; Moreland 2005; Independent Inquiry into Insecure
Work 2012). The Business Council of Australia (2012) predicts that alternative
working arrangements will become more important in the future.
It has also been estimated that an Australian secondary school student will
have thirteen different jobs in four different industries and may be made
redundant six times over his/her working life (Kahn et al 2011).
An analysis of longitudinal Australian data identified five transition pathways
for young people aged 15 to 24 (Fry & Boulton 2013). From study young
people either:


move directly into employment



combine work and study and then work after attaining their post-school
qualification



work or work/study but take longer to get full time work
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‘churn’ through spells of work interspersed with other activities



have a prolonged period of not being in the labour force.

The most common pathway is now ‘churn’ with 52% of young people mixing
work with periods of study, unemployment or time spent out of the labour
force (Fry & Boulton 2013).

“Entering today’s
work world
requires more
effort, deeper
self-knowledge,
and greater
confidence than
ever before”
(Savickas 2012)

What is needed for successful transition?
While the challenges to transition into a more complex work environment
cannot be solved by careers education alone, the International Labour
Organisation (ILO) has suggested three areas that if addressed can prevent
young people becoming disadvantaged in labour markets (ILO 2010 in Mann
2012a). These are that young people:


lack job-seeking insights about where and how to find a job (which we
will call career management skills)



have less work experience which limits their opportunities to
understand the world of work and develop their enterprise skills and
capabilities



have fewer suitable networks to draw on (ILO 2010 in Mann 2012a).

It appears that relatively small interventions in these three areas can make a
difference, although measuring the impact of career education has proved
difficult because the pathways are complex, and the impacts manifest years
after the intervention (OECD 2003). A meta-review of studies has concluded
that interventions have short term impacts on behaviour and attitudes, there
is cautious optimism for longer-term impacts (Hughes et al 2002).
Career management skills
Research has demonstrated that the planning skills required to develop and
implement long-term career goals are a central component of individual
success (OECD 2003). Career management skills are the capacity for:


self-awareness and self-assessment: assessing one’s own experiences,
qualifications, skills, interests and limitations



decision-making: making career enhancing decisions and actively
engaging in the career building process



job-seeking: finding and following up on job opportunities, including
applying for jobs
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accessing and using career services and information



pursuing and participating in lifelong learning to support career goals



maintaining balance in work and life (Moreland 2005; MCEECDYA 2010).

Studies have shown there is currently a mismatch between career
aspirations, projected labour demand and the jobs young people eventually
gain (NCVER 2012; Mann et al 2013). In one international study of 8000
education providers, employers and young people across nine countries,
fewer than half the young people had a good understanding of which careers
led to jobs with good opportunities and salaries (Mourshed et al undated). In
Australia, young people have also expressed the need for more information
about options and pathways (through the National Career Development
Strategy consultation, DEEWR 2013).
Evidence shows young people who have devoted more time to career
development and built strong career narratives (i.e. they can tell coherent
stories about ‘where I am going’ and ‘how I might get there’ based on
activities that help them assess their personal values, strengths, interests,
aspirations):


are better able to capitalise on information and opportunities (Stokes et
al 2003; Patton & Creed 2007; Callanan et al 2009; Sikora & Saha 2011;
DEEWR 2012; NCC 2013)



aspire to higher status occupations (Patton & Creed 2007)



are more likely to be engaged in school (Stokes et al 2003)



have better educational outcomes/academic achievement (Stokes et al
2003; Patton & Creed 2007; Callanan et al 2009; Sikora & Saha 2011;
DEEWR 2012; NCC 2013)



have high levels of confidence and self-esteem (Patton & Creed 2007;
Callanan et al 2009; Sikora & Saha 2011; DEEWR 2012; NCC 2013)



have smoother transitions to employment or further education (Callanan
et al 2009; Sikora & Saha 2011; DEEWR 2012; NCC 2013)



are more likely to be employed and earning a higher wage after school
(Callanan et al 2009; Sikora & Saha 2011; DEEWR 2012; NCC 2013).

Work experience
A recent UK study highlights the relationship between young people’s
exposure to workplaces during high school and their confidence to achieve
their career goals, their level of earnings and their engagement with work or
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study after school (Mann 2012a). Young adults who could not recall any
employer contact activities at school were five times more likely not to be
engaged in employment, education or training and earned 16% less, on
average, than peers who could recall four or more activities (Mann 2012a).
Research also indicates that young people especially value the information
they gain from real workplaces and workers (OECD 2010a). According to
Mann (2012a) and Khasawneh (2011), a deeper understanding of the
working world and contact with workplaces can support young people’s
career development by:


providing experiences and up-to-date information that may improve
their career decisions and enable more realistic expectations of work



broadening their networks which may expand their career options and
pathways



creating new networks that offer or connect them to work or training
opportunities (for example, part-time work, work experience, voluntary
work, apprenticeships), and



boosting their motivation to engage in study and/or work by
demonstrating the relevance of education to employment.

Networks

WOW works
75% of WOW students
in 2011, and 95% in
2012, reported they
had increased their
networking skills
(previous WOW evaluations)

Networks are important channels of information and referral through which
individuals explore career and pathway options and find work (Pope 2011).
Young people often learn about different occupations, industries, training
opportunities and job vacancies through people they or their family know. It
has been estimated around half of job vacancies are filled through networks
(see reviews of Mayer 1990 Montgomery 1991 and Granovetter 1995, in
Pope 2011). Networks can also provide referees to vouch for a young person
to a potential employer, and role models to demonstrate positive workplace
behaviours and norms (Pope 2011). Several studies have shown that
networks can provide more opportunities, compensate for less experience
and qualifications, and help individuals secure jobs with longer tenure (see
Granovetter 1983, Chapple 2002, Finneran & Kelly 2003 and Ioannides &
Loury 2004, in Pope 2011).
Around a fifth of young people in Australia (21%) report a lack of networks as
a key barrier to employment (Kahn et al. 2011). Programs that include work
experience have been found to be valuable in broadening and developing the
work-related networks of young people (Mann 2012b).
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WOW works
In 2012 students reported
WOW had helped them
develop initiative (96%)
and skills:
communication (97%)
teamwork (97%)
learning (96%)
planning & organising
(95%)

Skills that help young people be enterprising
There is growing consensus among industry leaders and researchers for more
effort and investment to build skills that help young people be enterprising
(Kahn et al 2012). These skills are more generic than the technical skills
required in work and include:


self-confidence: positive self-esteem, resilience to set-backs, managing
emotions, reflective practice, professionalism and work ethic (CasnerLotto & Barrington 2006; Loader 2011; Kahn et al 2012; ACARA 2013).



communication: listening, negotiation, verbal and written
communication, and languages other than English (Casner-Lotto &
Barrington 2006)



use of technology/digital literacy: ability to access and use ICT (CasnerLotto & Barrington 2006; ACARA 2013)



working with others: building networks, collaborating and working with
others (teamwork), and negotiating and managing conflict (Mourshed et
al undated; Casner-Lotto & Barrington 2006; Kahn et al 2012)



project management: planning and organising, problem solving,
decision-making, managing time and priorities, setting and achieving
goals, allocating resources and financial literacy (Kahn et al 2011)



critical assessment of information: gathering, synthesising and analysing
information; critical thinking (CISCO 2010; Kahn et al 2012; ACARA 2013)



understanding of self and others: assess self, control emotions, develop
ability to see the perspective of others, intercultural understanding
(Kahn et al 2012; ACARA 2013)



creativity and innovation: motivation and initiative, adaptability, lifelong
learning, openness to new ideas, and ability to identify opportunities and
translate ideas into action (Casner-Lotto & Barrington 2006; Furlong et al
2011; Kahn et al 2012).

(previous WOW evaluations)

Enterprise skills are important for young people because they are
transferrable across different jobs (Moreland 2005; OECD 2013). Several
studies have shown that these generic skills provide a more powerful
indicator of long-term job success and performance than technical
knowledge. It has been estimated that around 80% of long-term job success
depends on these skills, with the remaining 20% on technical knowledge (see
Watts & Watts 2008 and Klaus 2010 in IYF 2013). The Organisation for
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Economic Co-operation and Development (OECD) (2012) projects that
enterprise skills will become more and more important in the future.
Figure 4. Skills young people need to succeed in the world of work
“Soft” skills

Hard skills
Technical skills
-

related to
disciplines
(e.g. science,
technology,
humanities,
engineering,
business
studies)

Foundational
skills
-

literacy
language
numeracy

Skills that help young
people be enterprising
-

-

self-confidence
communication
use of tech/digital
literacy
working with others
project management
critical assessment of
information
understanding self &
others

Career management skills

Personal disposition

-

-

-

-

self-awareness
decision-making to
build career
job-seeking
access and use of
career services and
information
lifelong learning
work-life balance

-

\
emotional
resilience
discipline
positive
attitude
general
aptitude

creativity & innovation

Are young people prepared for transition?
Employers and young people are not confident that schools are equipping
students with the skills, experience and networks needed to tranistion to
work. One study has shown that while 72% of education providers think new
tertiary graduates are adequately prepared for entry-level positions, only
45% of young people and 42% of employers agree (Mourshed et al undated).
Employers have expressed dissatisfaction with young graduates’ business,
customer service, communication, teamwork, critical thinking and problemsolving skills (Casner-Lotto & Barrington 2006; Chamber of Commerce and
Industry Queensland 2011; CBI 2013; IYF 2013). In a 2011 national survey
28% of employers said they would have recruited more graduates if there
were more “appropriate candidates” available (Graduate Careers Australia
2012). Even at the height of the global financial crisis in 2009, a study found
more than 40% of employers in countries, including Australia, reported
difficulties finding people with appropriate skills (OECD 2012).
Other studies have reported that only half of young people believed their
education had improved their employment opportunities (Mourshed et al
undated; Kahn et al 2011), with one finding that one-quarter felt they did not
have the required communication or self management skills (CBI 2013). An
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Australian Council for Educational Research (ACER) study has shown that only
37% of later year students believed that their university experience had ‘very
much’ contributed to the development of work-related knowledge and skills
(AUSSE 2012).
According to the OECD Australia also has a relatively high level of skill
mismatch: of 24 countries surveyed in 2011/12 Australia had the third
highest proportion of overqualified workers (around 28% of Australians
reported being overqualified) and tenth highest proportion of underqualified
workers (around 14% of the workforce) (OECD 2013). The costs to society of
the mismatch between skills and job requirements are significant because
resources are wasted through an inefficent education system (resulting in
building skills that are not used/underutilised and poor study completion
rates) and an inefficient labour market (reflected in the best people not being
matched to the job and higher unemployment) (OECD 2003; 2012; 2013).
It is important that young people secure jobs that are well-matched to their
qualifications because their first experience in the labour market influences
their later working life (OECD 2010b). Young people who have qualifications,
but lack the adequate skills for a stable job, often move between temporary
work and being unemployed (OECD 2012). This increases the chances of
them being poorly matched to their jobs or being unemployed later in their
working life. A British study confirms this, showing that those with uncertain
or unrealistic career aspirations at age 16 were two to three times more
likely to have been disengaged from work or study for six months or longer
by age 18 than their better informed and realistic peers (Yates et al 2010).
Being overskilled (when highly qualified workers underutilise their skills) in
the past also increases the probability of being overskilled in the future
(Mavromaras et al 2012). Overskilling and underskilling can cause
considerable stress in young people (OECD 2012; OECD 2013).

The FYA evaluation framework
FYA evaluates its programs using a “strategic triangle” of skills considered
necessary for the success of social purpose programs described by Mark
Moore and Sanjeev Khagram (2004) (Figure 5). Applying this model to WOW
means it should develop the following in its participants:


A clear purpose – ideas. For the young participants of WOW this will
mean developing ideas about their lives and pathways. They will need to
work out ‘what do I want?’ and ‘how do I get there’ (means to their ends

11

(Moore & Khagram 2004)). Research support this, showing that
confidence and purpose are critical.


Sources of legitimacy and support that will support them in taking
action – networks. This means building networks with teachers,
employers, workplace volunteers and other resources that can assist in
their career development. Research indicates a lack of networks can
create disadvantage in the labour market.



Operational capabilities, which in the case of the WOW, means
enterprise and career management skills that equip young people for
the workplace and for the journey of a career.

Figure 5. What young people need for successful transition

Ideas
A clear purpose

Enterprise
and career
management
skills

Networks
that provide
resources,
legitimacy &
support

Adapted from Moore & Khagram 2004.

Evaluation findings 2013
This section summarises the findings from the 2013 WOW weeks. It
describes findings from:


245 student participant surveys



109 workplace employee surveys



13 teacher surveys, and



5 case study interviews with students.
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It examines the overall experience of WOW and whether it has contributed
to the generation of ideas about careers, networks, and the skills young
people need to be enterprising.

The overall experience – feeling more
confident and positive about the future
Overall, participants, teachers and employees found WOW a positive
experience. After WOW, participants felt more positive and confident about
their futures and were more likely to think they would stay on at school.
A positive learning experience
Almost all WOW participants reported:


the week was excellent or very good (94%).



they would recommend it to others (97%)

This week has been awesome, because I’ve not only made life friends but
learn’t some very important employability skills like, networking, initiative,
teamwork and problem solving as well as life advise [sic] like that if you are
happy and doing a career you love, your [sic] the luckiest girl alive. I’m proud
of myself this week. I was so nervous ... But I overcame that and got so
confident I would ask questions in front of the group. I’ve loved it (Student
gratitude letter)
Honestly, it helped me very much in so many ways (Student, survey)
The majority of workplace employees also agreed or strongly agreed:


they would participate in WOW again (95%)



they would recommend it to other employees (96%)



there was value to their own organisation in engaging secondary
students (90%) and



that they had learned more about their fellow employees (88%).

It was great to meet with the students and hear their hopes and opinions and
to feel that in some way we could help prepare them for the future and give
them more confidence in themselves. I wish there had been something like
this when I was their age. I also found it helpful for me as well to actually stop
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and think about what I've achieved in my career and what's important to me
in life - I hadn't really done that before (Workplace partner, survey).
Teachers involved in the WOW weeks also reported it had an impact on
students.
[What they learned about] taking risks and optimism will help these students
make the most of opportunities that come their way (Teacher, feedback
form).
There were many insightful comments and revelations [from students] about
success and self-confidence. [They] blew me away with their intelligence and
sensitivity (Teacher, feedback form).
Feeling more confident and positive about the future
After WOW almost all participants reported:


they felt more positive about what they can achieve in life after school
(99%).

I started to think of things more realistically than thinking I can’t do it
(Student, survey).
[I learned] I have abilities that I didn’t know (Student, survey).
Many reported they now felt like they should continue to develop the
confidence to “give things a go” even if that meant risking failure.
[I learned] taking chances and opportunities is a good way to grow (Student,
survey)
[I learned] always push yourself out of your comfort zone so you can have
more confidence (Student, survey).
[I learned] you’ll have embarrassing moments during your time at work [but]
you’re not the only one that makes mistakes (Student, survey).
Deciding to stay on at school and try harder at school
Of the 16% of participants that come to WOW thinking they might not
complete high school:
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64% reported WOW had made them think about staying on.

Many participants reported they were inspired to ‘do better’ and improve
upon their existing grades at school because they saw a pathway into future
study that would need it.
WOW has given me the opportunity to [think I could] go to university or TAFE,
which I never planned to do (Student, survey).
WOW has made me [want to] push myself to do better in school and that I
can do it with a positive attitude (Student, survey).
[I learned] stick to the things you want to do and persevere (Student, survey).

1. Developing ideas about careers
Aside from building young people’s confidence WOW improved their
knowledge of career pathways, gave them new ideas about careers/life after
school, and broadened their understanding of success.
Improved knowledge of career pathways
The majority of participants reported the WOW week:


improved their knowledge of possible career pathways (93%)



gave them new ideas for study after school (60%)



gave them new ideas for future work or career options (62%).

A major insight for young people was that they didn’t need to know what
they wanted to do, but how to explore and find out about options as they go.
They reported they learned that decisions about future/career options are
not fixed and will change.
[I learned] it’s okay if your road to success isn’t as straight and smooth as you
expected (Student, survey).
Employees also noted the relief students felt at hearing it was normal to not
know exactly what they wanted to do.
[It] makes you remember what it was like starting out and how important it is
to collect information about different futures. Also makes you realise how
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many people have come to a career through other things and how exciting
(relieving) that is for young people starting out. [It felt good] to give back
and share my own experiences with someone who might benefit from it
(Workplace partner, survey).
Participants also learned that it may take time and perserverance to get
somewhere they aspire to.
[I learned] people didn’t choose the job they have now, straight away. It took
some time for people to end up at their particular job (Student, survey).
[I learned] hard work and determination are two extremely important
characteristics (Student, survey).
A broadened vision of success
A key theme to emerge from the surveys was that WOW helped young
people re-imagining what success looks like. Many students commented that
their pre-conceived view of success had been altered.
I've re-evaluated what I want to do and I've decided that I'll do a job I'm
passionate about not base it on just the money. I'd rather be happy than rich
(Student, survey).
Teachers agreed that WOW had got young people to think more broadly
about success.
[WOW has] relieved students from the stress associated with the pressure of
formal education success. They have learnt that success comes in many
shapes and forms and this has given them the confidence to chase their
version of success (Teacher, feedback form).
WOW opens up their minds to the bigger world and it’s possibilities (Teacher,
feedback form).
Towards the end of the WOW week, students were asked to prepare a video
presentation of what success means to them. A content analysis of these
video presentations shows that the most commonly cited definitions of
success include being happy and/or healthy, achieving goals, enjoying life
and work, having the support of family and friends or a network and working
hard (Figure 6).
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Figure 6. How WOW student participants define ‘success’ in work and life

Text size reflects frequency of mention – the larger the text, the more times this definition was used in the presentations

2. Building networks that provide resources
& support
Related to young people learning about pathways was them learning the
importance of networks to career management. Participants frequently
identified ‘networking’ as the main personal strength developed during
WOW and discovered networks were valuable for providing information and
resources. During the week the participants used the networks created for
them to find out more about what the experience of work was like.
Improved ability to network
The WOW week includes three workplace visits where the participants get to
network with employees. These visits were highly regarded by participants
who reported WOW had improved their ability to:


talk to different types of people in the workplace (96%).

[I learned] to value the people around you because they offer support
(Student, survey).
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Teachers also agreed reported students networking skills were honed during
the workplace visits.
Workplace visits were great. They provided a rich and meaningful experience
where students could put [what they had learned] into practice (Teacher,
feedback form).
Improved knowledge of the world of work
Almost all participants reported WOW improved their ability to:


talk to an adult they didn’t know about work (96%).

They found the mentors useful resources to find out more about the logistics
of work, work life balance and what employers expect. Almost all
participants reported this:


improved their knowledge of what work is like (97%).

I liked meeting the mentors and hearing the career choices they made to get
where they are. They were in the same shoes as we are now, they tried
different things (Student, interview).
I liked going to the workplace and meeting mentors and seeing what they did
in their daily life. I was curious and the workplaces were exciting to look at.
(Student, interview).
The workplace employees also enjoyed meeting the young people.
I just love chatting with young adults and to see them shine in an
environment outside a school setting. [It gives them the] opportunity to
understand work as an aspect of lifestyle, happiness, interest and diversity
(Workplace partner, survey).
The session provides a safe environment for the students to grow and learn.
The networking chats and panel discussion were a great way to introduce the
students to different styles of interaction within the workplace (Workplace
partner, survey).

3. Learning skills that will make young
people more enterprising
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Skills that make young people more enterprising will be increasingly
important for securing work across a range of industries in the future. WOW
participants reported they learned more about these skills over the week.
Improved skills
Participants reported WOW improved their (in order):


self management (99%)



ability to work with others (team work) (98%)



communication (96%)



ability to learn new things (96%)



understanding different and diverse perspectives (96%)



ability to find different ways to tackle a problem (problem solving) (93%)



presentation skills (92%).



planning and organisation (92%)



initiative (91%).

It’s pretty good, we did lots of varied activities. But it still focused on one
aspect, employability skills and your career. It kept it interesting and I could
get something out of it (Student, interview).
Teachers also reported the young people’s employability skills were
sharpened as a result of WOW.
This program brought many [of the kids] out and built self-esteem, confidence
and self worth. The program really did build many of the employability skills
(Teacher, feedback form).
Additional skills to help find work and explore options
The majority of participants also reported that WOW had improved other
career management skills. These included:


improved their confidence in using technology to find work (75%).

It also included using the Department of Education Emlpoyment and
Workplace Relations (DWEER) MyFuture website that provide information to
hellp students plan out career pathways. The majority of participants
reported:
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the MyFuture website was helpful for thinking about future career
pathways (84%)



they would be likely to use the website in the future (75%).

Conclusion and next steps
The need to integrate the worlds of learning
and work
WOW is a simple but powerful model that brings young people and
workplaces together to help young people learn in ways they like to learn:
through experience, immersion and with peers. This evaluation shows that
WOW has a significant impact on their confidence about their futures and
their knowledge about how to navigate the world of work.
Challenges and next steps
The next steps for WOW are about how to scale it so more young people can
benefit from it. FYA is doing this in three ways:


In 2014 FYA will pilot “WOW Plus”, a variant on the WOW program for
younger students (years 7 – 9). WOW Plus will enable independent
delivery by interested schools using on-demand, downloadable materials
to be used by teachers.



In 2013 FYA bought a new partner, Samsung, to the table to extend the
reach of WOW through the development of a web-based app. The app,
to be rolled out in 2014, will allow young people to learn WOW material
in an interactive game-like environment and curate information they
gather about careers. This will allow participants to continue their career
development experience after the WOW week. The app will also be
made available to schools so they can independently create and deliver
their own version of the program without direct FYA involvement.



FYA is also working with Social Ventures Australia and Beacon
Foundation to examine how to integrate a program like WOW into the
curriculum of schools. Beyond the classroom will create partnerships
between educators and employers to foster better connection and
integration between the worlds of learning and work. This work will also
focus on students at an earlier age.
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Appendix A: WOW initiative on a page
WOW Week Timetable
DAY 1

DAY 2

DAY 3

DAY 4

DAY 5

Introduction

Thinking About
Thinking: discussion
about the choice to
thinking
optimistically and
pessimistically

Balance Me: fitness
session and ‘mind to
body’ workshop

Networking
Breakfast
(3rd workplace visit):
opportunity to
practice networking
and communication
skills

Discovering My
Future: reflection of
the WOW week,
focusing on specific
careers of interest
and exploring the
myfuture website
resource

Race to Success:
explore “What does
it take to succeed in
life and work?”
Character
Strengths: identify
strengths and
passions to create
potential pathways
and career
opportunities

Communication:
body language and
non-verbal cues

Employability Skills:
define and connect
skills to success

Welcome to My
World (1st workplace
visit): meet
employees to
discuss inquiry
questions

Success Surveys:
discover what
success looks like for
different people

Prepare and
practice questions
for inquiry project

Wheel of Life:
insight into the
importance of
healthy work/life
balance
Classroom to
Boardroom (2nd
workplace visit):
dialogue and
experience of a
corporate activity
within a workplace
Workplace Visit
Debrief

Workplace Visit
Debrief
Dreaming: visualise
possible futures and
learn that dreams
can become reality

Final Debrief
Evaluation
Presentation of
Inquiry Project

Gratitude: write
letters of gratitude
to employees
Project Preparation

Project Preparation
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