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Intro



For a decade now, following the coming of age of Erasmus, the programme has established
itself as one of the most popular of all EU policies. During this time, the emphasis on the
number of students in mobility has been increasingly coupled with growing attention to the
issue of the quality of Erasmus mobility. When discussing quality of the programme and the
measurement of quality, one can look back to the original aims of the programme when it
was introduced in the mid-Eighties. It was a phase of a spectacular re-launch of European
integration under the visionary leadership of Jacques Delors, and a programme intended
to promote the European mobility of University students and staff was fully consistent with
this re-launch1. Increased academic mobility of students during their formative years was
instrumental in the creation of a single European market for highly qualified workers,
promoting multilingualism and making qualifications more comparable (the coordination of
HE reform through the Bologna process would later decisively contribute to this outcome);
the visibility of the direct positive impact of European integration was expected to enhance
the legitimacy of an ever closer Union and the experience of studying and living with fellow
European colleagues was to foster a sense of European identity.2 The underlying idea was
that the Erasmus experience would provide opportunities for discovering common values
and attitudes and for developing a supranational identity through cross-cultural encounters.
Evidence from research on the impact of Erasmus show that the expectations associated
with Erasmus were only partially met. Surveys on graduate employment show that the
Erasmus experience increases the probability of being in employment, but, most
significantly, being employed in another EU member country or having a job that implies
relations with firms or organisations of another member country. For example King and
Ruiz-Gelices find that 1/3 of graduates from the University of Sussex who had experienced
Erasmus travelled regularly to the Erasmus host country for work purposes3. Therefore,
Erasmus seems to have actually contributed to form a highly qualified labour force for the
Single European Market.  
When it comes to the impact of the Erasmus experience on strengthening cosmopolitan
attitudes and European identity, evidence from research is less clear. Firstly, detecting the
impact of the Erasmus experience is far from simple, since students that apply for Erasmus
may be self-selecting group, more cosmopolitan and pro-European than their non-mobile
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1 On the origins of the Erasmus program see A. Corbett, Ideas, Institutions and Policy Enterpreneurs, “European
Journal of Education”, 38 (2003), n.3, pp. 315-330 and Universities and the Europe of Knowledge, Basingstoke,
Pelgrave, 2005, ch.8.
2 See Council of Ministers, Council Decision of 15 June 1987 Adopting the European Community Action Scheme for
the Mobility of University Students (ERASMUS),”Official Journal of the European Communities”, 166, 1987, pp.20-24. 
3 R.King, E. Ruitz-Gelices, International Students’ Migration and the European ‘Year Abroad’: Effects on the European
Identity and Subsequent Migration Behavior, “International Journal of Population Geography”, 9 (2003), p.243
(pp.229-252).



peers. The studies using panels or quasi-panel methodology, such as Sigalas’ or Wilson’s4,
cast doubts on the direct effect of the Erasmus experience in terms of strengthening
European vs. national identity and fostering support for European integration, and suggest
focusing on other, less elusive, deliverables of the Erasmus experience such as language
skills, knowledge of the host country, and learning in subjects or disciplines which couldn’t
be acquired in the home University. Not all studies come out with such bleak prospects
regarding the contribution of the Erasmus experience to the development of European
identity. Mitchell5, drawing from evidence of a survey of 2000 mobile students from 25
countries (while the previously quoted studies regarded students in mobility to and from
mostly British Universities) finds “the extensive transnational interaction that occurs during
the sojourn abroad …compelling evidence that the Erasmus experience contributes to
attitudinal changes about Europe among participants and..significant differences between
the Erasmus and sedentary students when it comes to level of support for the EU and
extent of identifying as European”6. Moreover if one refers to a notion of identity as non-
exclusive and non-concrete, in terms of a more open self-understanding and social
location, involving some sense of affinity, communality or connectedness to others7 and
investigates its evolution during the mobility experience through in-depth interviews, one
finds that life and work abroad do in fact produce transformative processes8. The intensity
and quality of intercultural encounters during the mobility abroad seems to be crucial in this
respect: common leisure activities and sport, but also engagement in common meaningful
cultural or social endeavours seems to provide the context needed for such quality
intercultural encounters. 

Coming back to the different measurements for the quality of Erasmus we can therefore
identify them in terms of :

1-academic quality of the period studying abroad in terms of credits acquired and 
recognised, grades, and learning associated with formal learning activities;

2-acquisition of linguistic skills;
3-acquisition of other relevant skills in terms of employability and valued as such by 

potential employers; 
4-quality and density of intercultural encounters as opportunities to “Europeanise” mobile 

students’ identities and life-projects.  

The work developed in the E-QUA project is intended to contribute to develop tools to
assess and promote the quality of Erasmus according to the four aforementioned criteria. 

For University students involved in a mobility programme, it is important not only to develop
language skills and academic activities, but also to get the opportunity to experience the
culture and the traditions of the host country through non-formal and informal education (i.e.
volunteering, leisure activities, ‘invisible’ learning experiences, tutoring). 
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4 Sigalas E., Cross- border Mobility and European Identity: the Effects of Intergroup Contacts during the ERASMUS
Year Abroad, “European Union Politics, 11 (2010), 2, pp.241-265; Wilson I., What Should we Expect from the Erasmus
Generation, “Journal of Common Market Studies”, 49 (2011), 5, pp.1113-1140.
5 Mitchell K., Student Mobility and European Identity: Erasmus Study as a Civic Experience? “Journal of Contemporary
European Research”, 8 (2012), 4, pp.490-518.
6 Ibidem, p.492.
7 Brubacker R., Cooper F., Beyond “Identity”, Theory and Society, 29 (2000), 1, 1-47.
8 Recchi E., Favell A., Pioneers of European Integration: Citizenship and Mobility in the EU, Cheltenham, Edward
Elgar, 2009 and Recchi E., Alaminos A., Michalska K. Maroufof N., Penalva C., Raffini I., Santacreu O., Strudel S. ,
Tryandafyllidou A., All Citizens Now: Intra-EU Mobility and Political Participation of British, German, Poles and
Rumanian in Western and Southern Europe, Moveact Scientific Report , 2012  



In practice, students participating in a quality mobility programme should have the
opportunity to experience the right mix between sector specific skills and transversal or soft
skills that allow a successful and fast transition into the job market. Another important
aspect of quality mobility is the possibility for students to gain a deeper knowledge of the
culture and country they are studying in, thus helping to shape active European citizenship.
The quality of the accommodation of incoming students is a key element: the collegiate
Halls of Residence in Europe could provide a solution to the demand for high-quality living
in association with the demand for learning in a non-formal and informal setting. 

To address these problems, the E-QUA Project proposes an 'Erasmus Quality Hosting
Framework' that defines the criteria of a quality mobility programme, its fundamental
principles and its minimum requirements. The Framework has been validated by different
stakeholders (experts from enterprises and Universities, students associations) and all the
recommended criteria are combined with some significant best practices from different
Countries.

In this abstract the ‘Erasmus Quality Hosting Framework’ is presented, together with all the
preliminary steps of the project through which the ‘quality criteria’ were defined:
• surveys on the models of mobility in Europe
• focus groups with students and experts
• surveys with enterprises.
A specific session is dedicated to the proposition of a pathway to integrate the quality
mobility programme described by the Framework into the Diploma Supplement.

E-QUA is a three year long project (2012-2015) funded with support from the European
Commission. The partners of E-QUA project are:

Università degli Studi di Pavia, Italy, Project Coordinator - www.unipv.it
EucA - European University College Association, Belgium - www.euca.eu
CCUM - Conferenza dei Collegi Universitari di Merito, Italy - www.collegiuniversitari.it
CCM - Consejo de Colegios Mayores universitarios de España, Spain -
www.consejocolegiosmayores.es
IAT - Instituto Andaluz de Tecnologia, Spain - www.iat.es
WUT - Warsaw University of Technology, Poland - www.pw.edu.pl

The complete version of the handbook is available on line at www.equa-project.eu
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1. VARIOUS MODELS OF MOBILITy IN EUROPE. A SURVEy
At the very beginning of the project a survey was realized to map the various models of
mobility in Europe and the different types of accommodation services, educational
programs and non formal and informal learning environments that institutions offer to
students involved in mobility programs.
E-QUA wants indeed to propose solutions to one of the most common barriers that limits
the efficacy of Erasmus and students’ mobility experiences: accommodation. The project
wants to widen and replicate the successful practice of some specialised hosting structures
which propose to the students in mobility not just a logistical solution to mobility students,
but also a complete set of services, tutoring, educational and human pathways, language
learning and living in multicultural environments and situations.

1.1 Methodology 
The survey launched on the 7th of February 2013 was carried out through a web based
questionnaire divided into different sections:
• data of the University/Halls of Residences/Structure
• residential services
• cultural activities
• courses
• tutorial services
• informal and non formal learning
• links with the labour market.

The realization of this survey has required the cooperation of all Universities, Halls of
Residence and other structures that host Erasmus and mobility students. The answers and
the experiences collected (from 166 respondents) have been aggregated in order to find
common elements, quantitative differences and best practices that helped in the creation
of a reference model.

1.2 Conclusions
From the survey we understand that Halls of Residence and Universities complement each
other regarding non formal and informal learning1.
Regarding the non formal activities, Halls of Residence are focused on soft skills
development, while Universities focus on in-company training and on line learning.
Concerning informal activities, Halls of Residence focus on soft skills development and
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acquisition of skills through volunteering, cultural and sporting activities, whereas
Universities focus on working experience. Both of them are committed to the acquisition of
language skills by interaction with local students.
Obviously, academic and formal activities are typically developed by Universities.

Halls of Residence offer the same residential and educative services to both national and
mobility students. All the welcoming and educative programs involve Erasmus and mobility
students. Halls of Residence are a ‘learning and living community’ where a soft skills
training programme is developed through non formal and informal activities. The Erasmus
and mobility students have not only the opportunity to excel in their academic studies
thanks to the tutoring and coaching services of the Residential Halls, but also to get a
deeper firsthand knowledge of the local culture and traditions by living with other students
of the host country. Mobility students are totally involved in the Hall of Residence life, they
don’t stay on their own, they are non isolated; this intercultural exchange will thus shape a
European citizenship among both the Erasmus and local students.

2. STUDENTS’ NEEDS: TIME FOR MEETING UP AND
DISCUSSIONS. NATIONAL FOCUS GROUPS
Focus group is a qualitative research methodology, based upon the discussion of some
topics in a small group guided by one or more ‘moderators’ and with the presence of one
or more observers. Due to the group dynamics and the interaction among the participants,
the focus group permits a deep analysis of the topics, a wide and spontaneous debate
and a best comprehension of problems, opinions and expectations. The ideal group size
is between 10 to 15 people. For E-QUA project three national focus groups were realised,
involving students (incoming, outgoing and local students, both living in Halls of Residence
and in other kinds of accommodation), professors and University officers in charge of
Erasmus and international activities, directors of Halls of Residence2.

The topics investigated during the national focus groups were
• Do you prefer to learn the local language or to study in English?
• What does ‘integration’ mean to you? Which was your best and/or your worst experience 
related to integration in this Country?

• As international students, please explain your expectations about a mobility program: 
strong and weak points

• Arriving in this Country, did you have the possibility to participate to welcome activities? 
Have they been useful to you?

• Which kind of connection between the labour market and Erasmus placement have you 
experienced (if any)?

• As international students, did you have any connection with local community (sport 
activities, music, theatre, cultural activities, volunteering experience, etc.)?

• During your stay, did you experience any activities related to informal and non formal 
learning?

• Did you find that there is a good coordination and communication between the different 
aspects of life, both social and academic?

• Did you find tutorial system useful and efficient, in terms of interaction with students?
• Did you find tutorial system efficient, in terms of supervision of the attending the academic 
and Language courses?

• Do the professors use the same criteria of evaluation between Erasmus and national 
students?
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• What do Erasmus University offices and ESN offer to the Erasmus students?
• How do you think the communication and coordination between the difference offices 
work?

2.1 Italian Focus Group
The Italian Focus group was held in Pavia, on 20th June 2013. Seventeen participants
chosen from mobility students (incoming and outgoing, 6), University professors in charge
of Erasmus activities (3) and Erasmus University officers (8) were guided in the discussion 
by Silvia Pasolini (psychologist). 
The discussion was focused on the representations, the expectations, and on the
communication system, in order to underline the weak and strong points of the mobility
experience. 
Both for outgoing and incoming students the experience of the Hall of Residence is so 
important. For the outgoing students, having lived in a Hall of Residence before the
Erasmus was a ‘leaving together experience’ that facilitates relationships & supports
students far from home.
For incoming students, during Erasmus, the Hall of Residence integrates Erasmus 
students with the ones of the hosting county and helps to break the ‘isolation’.

After the discussion, the following suggestions emerged from participants.
• An unique officer in charge of coordinating the entire process, and of facilitating 

the communication among the different actors (academics and University staff, 
students affairs officers): he should be the unique reference for the incoming student 
and, working with a problem solving approach, he should guide the mobility 
student in the new environment. 

• A welcome day for the Erasmus students is very important, as well as giving 
information to the incoming students before their arrival about what to do when 
they arrive.

• young and smart staff at the Erasmus desks.
• More attention to extra curricular learning activities, because these are the initiatives that 

make the Erasmus experience unforgettable.
• Use of social networks and web technology in the communications, in some cases 

Universities use more traditional communication tools with time losses and 
wastefulness.

• Learn the hosting country language through an advanced course.
• Facilitating the integration with the hosting country students: 

- providing opportunities to meet and get involved in shared sporting activities and 
cultural activities such as theatre and music. Of course local student should be 
available for initial communication in English to facilitate the exchange;

- team work between Erasmus students and local students;
- becoming a tutor and having the opportunity to teach your own language to the local 

students;
- ‘peer tutoring’ activities.

• Learning pathways in English for the Erasmus students (lectures and exams in English).
• Duration: It should be a long experience (1 year long). 3 or 6 months are perceived 

as not enough to live a sufficiently involving experience.

2.2 Spanish Focus Group 
The meetings held in Madrid in June 2013 highlighted some of the prerequisites for the
international mobility of University students that the E-QUA project articulated, and some
of the limitations that it wishes to resolve. In the Spanish case, through the testimonies of
the students themselves and International Affairs Officers of various Universities who
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participated in the focus group in Madrid, some difficulties have been identified in relation
to the acquisition of language skills by students in international programmes. A certain lack
of integration in the country of destination and with local study companions also becomes
evident. It would be unfair to attribute these circumstances to a single factor, let alone only
to young students who benefit from the various international mobility programmes available
to them. 
Rather, it is a combination of elements that influence these imperfections, fuelled sometimes
by the lack of organizational resources of the host Universities, which in many cases cannot
constantly monitor the academic and extracurricular achievement of their foreign University
students. 
For these reasons, choosing accommodation that provides an appropriate setting for the
intellectual and educational growth of students is vital to achieve maximum benefit from
academic periods abroad. In this sense, the testimony of the different students who
participated in the focus group, enrolled in both public and private Universities, and
residents in both University Halls of Residence and other types of accommodations, was
enlightening in relation to various aspects of their international experience.

Students residing in University Halls showed greater cultural and linguistic integration with
respect to students who chose alternative accommodation. It is not only through attending
language courses that students acquire language skills; cultural, extracurricular and
educational activities organized in various University Halls of Residence favoured the
language development of students. 
In fact, after obtaining some basic grammatical skills, participation in these activities, which
have a high component of non - formal and informal learning, are revealed as the best tool
for the acquisition of advanced language skills. 
It seems clear that the training activity articulated within the University Halls of Residence,
promotes the integration of students in the idiosyncrasies of the host country, as well as in
the customs and the local language. Cultural, sporting and educational activities, which are
developed weekly, and the organizational structures of the Halls of Residence, which often
comprise of the residents themselves who are responsible for organizing these activities,
helps to integrate students into the social and educational environment. In the case of
students who were not staying in University Halls of Residence, participants in the focus
group declared that the vehicular language of communication outside the University is
English, or, in the case of shared flats with students from the same nationality, the language
of that country.

In conclusion, both the International Affairs Officers and students highly value the existence
of international mobility programmes, although they believe that the quality of mobility as
such is subject to external factors which may need improving. 
The convergence between technical training at the University of origin and destination and
its recognition is one of these but, equally important are aspects relating to linguistic,
cultural and extracurricular integration. 
Therefore, they are considered necessary if one wishes to provide the field of higher
education with structures that ensure quality in mobility, assessment, certification and value
from a social and labour perspective.

2.3 Polish Focus Group 
In Poland the main problem that we encounter talking about student mobility in the context
of international students is Polish Universities being poorly adapted to accept foreign
students. Although the situation is changing, there is still a lot of work to be done before we
will reach the level of some western countries.
A typical Polish University is basically focused on the education neglecting such important
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issues as soft skills development, team work, improvement of language skills or any other
cultural aspect of student life. Mostly, the students concerned need to search for some
additional courses to improve the skills mentioned. Fortunately there are some University
units, which provide them without any fee. In order to be more active in student’s life in the
hosting country, exchange students must attend to events organized mostly by and for
Poles. On one hand it brings additional benefits for them, but on the other hand shows the
weaknesses of the exchange system in Poland. There are very few special activities
dedicated for Erasmus students. 
At Warsaw University of Technology we offer quite large variety of different services that are
quite unique in the Polish market. In our students’ opinion we provide some extra things like
dedicated staff who speaks at least communicative English. What’s more there is dedicated
office which is supports all foreign students. 

In conclusion the experience of international mobility programmes are highly valued.
Unfortunately, there is a certain need to improve it in many areas i.e. organisation of more
specific activities for students to begin with and improving the conditions in Halls of
Residence. 
There is a need to standardize some fields in all international programmes so action should
be taken in order to prepare an official guide with the procedures.

3. THE ENTERPRISES’ PERSPECTIVES: SKILLS FOR
EMPLOyABILITy
The European project E-QUA (Erasmus QUAlity Hosting Framework) aims to improve the
quality of students’ mobility through the definition, validation and transfer of quality criteria. 
Bearing in mind these assumptions and in order to contribute to the achievement of the
project’s main objective, the business perspective was considered as important for giving
the ‘Erasmus Quality Framework’ a labour market approach. 

In this context, a survey among companies and business representatives in partner
countries was conducted in order to include the business needs and perspective in the
‘Erasmus QUAlity Hosting Framework’ ensuring appropriate and tailor-made quality criteria
for all the target groups and stakeholders of E-QUA project. All the information collected
was aggregated in order to find common elements and qualitative differences that will help
in the creation of a reference model. 

3.1 Results and conclusions
The following section outlines the main findings of the survey undertaken as part of the E-
QUA project and highlights some conclusions to be considered in the Erasmus Quality
Hosting Framework. 
The total number of questionnaires collected from companies and other business
organisations’ was 109 with a project partner’s countries distribution as follow: Italy (69),
Spain (21), Poland (18) and other (1). As concerned the numbers of employees, we have
28 Micro (1-9 employees), 23 Medium (10-49 employees), 26 Small (50-250 employees),
32 Big (more tan 250 employees).

Concerning the profile of the respondents, as expected, most of them were companies
(84) followed by business associations (17) and other organisations (8) such as chambers
of commerce among others. The positions of the respondents were also varied coming
from managers (28), persons responsible for human resources (25) and others (56)3. 
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The results of the evaluation by participants were very homogenous with no significant
differences among them. Nevertheless the transversal competences (soft skills) required
by companies could be grouped into three categories according to the level of
significance:

• Most relevant competences
3 Communication
3 Customer/User orientation
3 Learning Skills
3 Results orientation
3 Continuous improvement
3 Negotiation
3 Teamwork

• Medium relevant competences
3 Creativity/Innovation
3 Adaptability to Changes
3 Contact Network
3 Tolerance to stress
3 Analysis Skills

• Less relevant competences 
3 Management Skills
3 Leadership
3 Commitment/Identification with the organization
3 Decision Making
3 Worlk-life balance
3 Self-awareness
3 Conflict Management
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1. INTRODUCTION
The main output of E-QUA project is the ‘Erasmus Quality Hosting Framework’ containing
the criteria for a quality mobility programme. The EMQT - Erasmus Mobility Quality Tool
project of 2011 developed an exhaustive analysis of issues of quality surrounding Erasmus
mobility and provided guidelines for improving the quality of incoming and outgoing
mobility for both students and staff. The aim of E-QUA is not to replicate the excellent
analysis developed by EMQT. We therefore refer the reader to the EMQT report1 for an in-
depth look at issues such as academic guidance and credit recognition. E-QUA has a
different focus: it deals with aspects of mobility related to the impact of study abroad on
intercultural skills and employability. Setting a common set of criteria for a high quality
mobility experience is the main aim of the project. 
The ‘Report of the survey on mobility in Europe’2 and the ‘Questionnaire for Companies’3
have been starting points for a deeper reflection among the partners,  to realise a draft of
the ‘criteria for European quality mobility’. Significant attention has been reserved for
informal and non formal activities, focused on the development of the soft skills required
by the labour market. 
It is important to highlight that this framework has a soft/business skills approach, as it
takes into account the universal competences required by the labour market. This is
because the partners are convinced of the importance of connecting the academic mobility
with learning pathways of interest to the labour market. An enhanced and wider network will
definitely improve the student’s career prospects alongside the mobility experience. 

Evaluation studies of the quality of Erasmus mobility were initiated by the European
Commission a few years after the inauguration of the programme in order to promote
improvements in the management of the programme by HEI - Higher Education Institutions
and National Agencies. The first seven years of Erasmus were scrutinised by Ulrich Teichler
and Friedhelm Maiworm4. The VALERA project5 (VALERA = Value of Erasmus Mobility) first
assessed the impact of mobility on students’ employability, evaluating in 2005 the
professional success of students mobile in the 2000-01 academic year in terms of general

THE ERASMUS QUALITy
HOSTING FRAMEWORK
Proposed Criteria for a higher quality mobility programme

1 Structural Networks Erasmus Mobility Quality Tools-DG Education and Culture, Outcomes of the EMQT project,
Brussels 2011
2 Go to chapter 1, 1 of this abstract
3 Go to chapter 1, 3 of this abstract
4 Ulrich Teichler and Friedhelm Maiworm, The ERASMUS Experience: Major Findings of the ERASMUS Evaluation
Research Project. Luxembourg: Office for Official Publications of the European Communities, 1997
5 Oliver Bracht, Constanze Engel, Kerstin Janson, Albert Over, Harald Schomburg and Ulrich Teichler, The
Professional Value of Erasmus Mobility, Final Report, International Centre for Higher Education Research (INCHER-
Kassel) University of Kassel, Kassel, Germany, November 2006



and international competences, transition to work , employment, work and the international
aspect of work. The impact of mobility on students’ employability was assessed through
students’ perceptions and perceptions of experts, HE leaders and employers. In 2010 the
Flash Eurobarometer ‘Employers’ perception of graduate employability (No 304)6

conducted on over 7000 companies showed that graduate recruiters valued the language
skills of their perspective graduate employees and that graduate recruiters with
international contacts in particular considered a study period or internship abroad an
important prerequisite for graduates looking to join their company. Erik van ‘t Klooster, PhD
Erasmus University Rotterdam, surveyed more than 1,000 students, interns and alumni
from around the world to find out what they got from mobility for study and internships. His
study, Travel to Learn. The Influence of Cultural Distance on Competence Development in
Educational Travel7, shows a positive impact on both management competency and cross-
cultural skills, and an improvement in personality traits such as independence, flexibility
and self-awareness. 

The most recent study on the impact of Erasmus on employability is the Erasmus Impact
Study8. The main innovation of this study is that it is based not only on a survey of the
perceptions of HEIs and employers’ perceptions, but also on the administration to students,
both before and after mobility, of a psychometric test, the MEMO© test, which assesses the
development of personality traits associated with employability. The study therefore
complements the results regarding the subjective assessment of the Erasmus impact on
capabilities and traits relevant for employment and career with the objective effects as
evaluated through the MEMO© test. 

The consolidated result of these high-quality researches on the impact of Erasmus mobility
is that international mobility fundamentally enhances the employability of mobile students
when compared with non-mobile students. This perception seems to be shared by
students, experts, University leaders and employers and is confirmed by psychometric
assessments. Learning mobility is an important way in which young people can strengthen
their future employability and acquire new professional competences, while enhancing
their development as active citizens. 

However, not all experiences of mobility are equally fruitful in terms of the acquisition of
intercultural and interpersonal capabilities. Erik van ‘t Klooster’s study shows that the benefits
are not the same in all circumstances and types of mobility. Students that stay for a too short
period of time or live in a “bubble of expats” when abroad profit much less from their
experience in terms of interpersonal and intercultural competencies. It seems to be crucial,
according to van ‘t Klooster, that one has the opportunity to reflect and elaborate on one’s
own intercultural experience9. Vincenzo Cecchelli’s study10 finds that the strong motivation to
find out about different cultures that drives Erasmus students to study abroad is too often
frustrated because of language barriers and what appears to be a barrier of indifference on
the part of the academic and local community, thus preventing the development of broader
cultural awareness and sometimes reinforcing national stereotypes and prejudices. 
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Commission, November 2010 (http://ec.europa.eu/public_opinion/flash/fl_304_en.pdf)
7 Erik van ‘t Klooster, Travel to Learn. The Influence of Cultural Distance on Competence Development in Educational
Travel, Thesis to obtain the degree of Doctor from the Erasmus University Rotterdam July 2014, ERIM PhD Series
8 European Commission, The Erasmus Impact Study. Effects of Mobility on the Skills and Employability of the Students
and the Internationalization of Higher Education Institutions, Luxemburg, Publication Office of the European Union,
2014
9 Erik van ‘t Klooster, cit.
10 Vincenzo Cicchelli, L’Esprit cosmopolite. Voyages de formation des jeunes en Europe, Paris, 2012, Presses de la
Fondation Nationale des Science s Politiques



Satisfactory attention on the part of HEIs to the issue of the quality of the Erasmus
experience in terms of acquisition of employability skills has not yet developed in the
organization of student mobility programmes, in the absence of a thorough reflection on the
good practices of quality student mobility. 

Despite basic services for international students having been developed by the very great
majority of HEIs taking part to the Erasmus programme, and improvements in credit
recognition having occurred thanks to European rules and monitoring by National
Agencies, the picture seems much more fragmented when it comes to the type of services
provided to students to facilitate the cultural integration and the acquisition of linguistic
and intercultural skills. The E-QUA project aims to increase the awareness of these issues
among HEIs and contribute to this reflection by drawing on the experience of Halls of
Residences which have developed (in some cases for centuries) true students’
communities based on the shared values of academic excellence and solidarity. 

In Europe University students find different kind of accommodation facilities. Most of them,
particularly in countries such as Spain, France or Italy, find accommodation by themselves
in apartments shared with other students. Nevertheless also in these countries and
especially in others such as UK or Germany students find accommodation in dorms, Halls
of Residence or University Colleges, managed by the Universities themselves, by public
institutions or by private bodies. While the dorms provide only a place to live, a single or
shared room or small apartments in the same building with communal services, the Halls
of Residence (University Volleges) offer something more: the ‘collegiate life’, the unique
mix of competences development through informal activities and extra curricular activities
with the added value of sharing facilities, resources and experiences.

Scientific studies about University Colleges investigated the impact of training from various
points of view, focusing especially on its social dimension that has a considerable impact
on the residents. Living in a University College, in fact, maximizes the opportunities for
integration, involvement and participation in social, cultural and extra-curricular activities.
University Colleges also facilitate the transition between secondary school and University,
providing the student with a set of support tools that promote a socially shared approach
to problems due to the presence of tutors, peer tutors, teachers, or coaches. 

The student is immediately placed in a group with whom he shares objectives and
problems and receives advice, as described in the so-called theory of ‘Environmental
Press’. The studies agree that a good part of learning activity and personal development
of students is carried outside of the University classes, especially with regard to the
development of skills for employability (effective communication, ability to work in groups,
leadership, process management, openness to others, creativity, global and
multidisciplinary approach)11. 

University Colleges are unique in their aim to balance between the two poles of
‘accessibility and excellence’12 through the promotion of merit: University Colleges promote
social inclusion by providing students with the opportunity to access higher levels of
education and additional training. University Colleges promote the role that each student
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11 E.T. Pascarella-P.T. Terenzini, How colleges affects students: findings from twenty years of research, San Francisco
1991
E.T. Pascarella-P.T. Terenzini, How colleges affects students, vol 2: a third decade of research, San Francisco 2005
M. Cinque, Soft skills in action. Halls of residence as centres for life and learning, Second Edition 2014, EucA-Brussels
12 M. Cinque, Soft skills in action. Halls of Residence as centres for life and learning, Second Edition 2014, pp.56-
57, EucA-Brussels



can play enhancing his own and other students’ growth and provide relevant results in
terms of students employability skills. This is due to the fact that a shared learning
environment, as the Colleges is in effect, together with the active participation in
volunteering, mentoring, peer support and other co-curricular activities proposed inside
the Hall of Residence develop communication skills, problem solving, team working and all
the ‘soft skills’ required by the labour market13.

In our work we utilized different methods of analysis in order to reach the more exhaustive
contribution from our network. This chapter therefore includes the results of several
questionnaires, meetings and interviews, along with partners’ experience and knowledge
of literature and evidence from research. 

The first draft of the framework was then validated by different stakeholders, such as
experts from enterprises, from Universities and from students associations. The
consultations took place through meetings, interviews, focus group and questionnaires14.

The criteria cover the following main areas: 
• services and residential services;
• educational programmes and non-formal and informal learning environments tested; 
• employability. 

The presentation of the criteria follows the chronological mobility process: from the pre-
departure information to the welcome-accompanying-learning services provided during
the period abroad up to the certification of the competences achieved and further
development.
In the complete version of the handbook available on line (www.equa-project.eu) the criteria
are combined with some significant best practices from different countries.

2. CRITERIA FOR A QUALITy MOBILITy PROGRAMME
1)INFORMATION SOURCES 
Hosting institutions should provide complete information on the academic programmes, on
issues of services and accommodation and on the labour market of the hosting country.
Students need a clear and unique source of information for every opportunity offered to them. 

The need to provide information to the student as soon as possible and ideally before
leaving for the mobility period is one of the demands that emerged from the focus groups
conducted with University students as part of the E-QUA project15. 
Information on the academic programme should be exhaustive and easy understandable
both for incoming students and academic coordinators of the home institution in order to
allow for the planning of the study abroad period and the preparation of the learning
agreement. Namely they should provide:
• the academic calendar
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13 Go to chapter 1, 3 of this abstract
14 The focus group took place in Brussels on July 24th 2014; the experts came from EUCIS-LLL European Civil Society
Platform on Lifelong Learning (Audrey Frith, Director), AIESEC University of Seville Incoming Global Programs (Jesús
Cordero, Director), WUT Student Union (Piotrek Jeremicz), International Relations Office of the University of Pavia
Chantal Riccardi, Debora Bolla), CIMEA Enic-Naric Centre for Italy (Luca Lantero, Director), Universidad Autónoma
de Madrid (Javier Valle López, Professor). 
The reports of the interviews with experts are available in the complete version of the handbook on line (www.equa-
project.eu/en/e-qua-handbbok.aspx)
15 Go to chapter 1, 2 of this abstract; http://www.equa-project.eu/en/focus-group.aspx



• description of the hosting country’s Higher Education System
• a course and programme description in English, specifying ECTS credits and their 

learning outcomes that are the basis for assessment of equivalence and credit 
recognition

• clarification of the teaching methods, the attendance and participation requirements, the 
assessment methods and the distribution of grades (at course of programme level) in 
order to facilitate the conversion of grades academy to the EGRACON method (see 
below)

• the timetables and location of lectures and seminars, open activities (laboratories, 
internships, practical activities) associated with courses and programmes.

Too often the effectiveness of the learning agreement is undermined by the fact that the
incoming student doesn’t find what she/he expected in terms of course offer, information
on visas (requirement and procedures), accommodation opportunities, etc.. 
The location of the Universities and local transportation and services such as canteens,
libraries, sport facilities, healthcare, unsafe areas and behaviours should also be provided
in order to allow the student to plan in advance his/her stay and minimize the costs and the
stress of settlement after arrival. 
These information should be especially accurate for students with disabilities who face the
most serious problems in getting settled in the host community; the contacts of the
University’s agent for disabled students should be provided.

2)COORDINATION BETWEEN UNIVERSITIES 
Relationships between student’s University and the hosting University should be direct and
well coordinated, with particular regard to the management of different academic calendars
and the recognition of credits and exams. 

As the EMQT project stresses, academic quality of Erasmus mobility depends on the
existence of pre-requirements regarding academic preparation, quality of the Learning
Agreement, a high level of credit recognition based on learning outcomes rather than single
courses’ contents16, and a transparent easily readable (both for students and academic
staff) Transcript of Records. 

The most important factor assuring the existence of such pre-requisites is a working
partnership relationship between student’s University and the hosting University, involving
both academic coordinators responsible (mostly at Faculty/ Department level) for academic
orientation and recognition and administrative staff responsible for managing funds and
handling good quality documents effectively.

Teaching staff mobility and staff training mobility are fundamental instruments for sustaining
cooperative relationship between partner institutions in dealing with mobility. They must
be encouraged by institutions with appropriate incentives. They are particularly effective
when they are organized and structured, thus facilitating the outreach of the presence of
visiting teachers and administrators to the host institution academic and administrative staff
not directly involved in organizing Erasmus mobility, and promote networking among
partner institutions.

Under this point of view the organization of “international weeks” by Departments/Faculties,
inviting teachers from partner institutions for short intensive periods of teaching is a good
method to get to know each other, provide students with opportunities for
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Università degli Studi di Padova, Nov-2011, pp. 88-93



“internationalization at home” and for confidence building between the institutions, an
essential prerequisite of the academic quality of Erasmus mobility.

Staff weeks have emerged as an essential instrument both for capacity building through
comparison of organizational practices, diffusion of best practices and processes of mutual
learning. Staff weeks help people working in partner Universities get to know each other
and develop a cooperative problem-solving attitude. 
They diffuse a culture of mobility in the organizational cultures of institutions. 
Institutions should encourage the participation of staff directly involved in the organization
of mobility, and those dealing with tasks related to mobility (students’ registrars, libraries
and so on).

HEIs’ networks provide a unique environment for discussing issues of quality of mobility,
mutual learning and elaboration of common strategies for improvement. The role of both
“generalist” networks (of HEIs) and discipline specific networks is invaluable from this point
of view and Universities should seize opportunities by joining and actively participating in
their activities.

3)REFERENT FOR STUDENTS 
The mobility experience is a complex ‘puzzle’: students should be helped through the
process by a unique referent in charge of the coordination of all academic/logistical/
bureaucratic aspects.

The need of a unique referent emerged from focus groups with Erasmus students
organized during the project17. 
In particular, students have strongly expressed the need for:
• information and communication to students (before-after- and during the experience)
• clear and well organised procedures 
• a relationship between the student’s University and hosting University: organization, 

managing of the process, recognition of credits and exams 
• an officer that coordinates the entire process and facilitates the communication among 

the different actors. 

The implementation of a unique referent is hardly feasible, however a quality mobility
programme should assure ‘horizontal and vertical’ coordination with clear rules, roles and
competences of teaching staff and administrative staff.

4)DURATION
Integration and learning a different language takes time: to make the best of an international
experience, this should last at least 6 months.

From the survey with enterprises and EIS 2014 Report we assume that an effective mobility
programme should last at least 6 months18. 
Focus groups showed how the impact changes from ‘Laurea’ (Bachelor) to ‘Laurea
Magistrale’ (MA), but almost every student agreed that it should be a long experience (one
year long), in order to have a panoptic vision of the country, of the citylife, and tomake the
experience richer, both from “human” points of view and academic ones. Universities
should encourage long term programmes even though it’s difficult to find further funding
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18 EIS-The Erasmus Impact Study, Luxembourg: Publication Office of the European union, 2015
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for the extension of the Erasmus period. These opinions are confirmed by the interviews
with experts and career office directors: “enterprises look for significant mobility
experiences in graduates’ CVs. The choice of country is very important as is the duration
of the mobility period. Students should demonstrate that they did something valuable
during the mobility programme, and the competences acquired”19.

5)WELCOME AND INSERTION ACTIVITIES 
University or Hosting Institution should organise welcome and insertion activities at the very
beginning of the international experience in order to present all the possibilities available
for students and to make clear ‘what to do ’ in case of specific problems.

The lack of information about the academic career, learning opportunities and personal
experiences available during the Erasmus is a frequent problem among mobility students,
as emerged from the focus groups20. 
The University or hosting Institution should offer guides (online or printed) and welcome
meetings that become also a social event to create a sense of ‘belonging’ to the community
of students. The welcome activities have also a strong symbolic value in creating a
community and making incoming students part of this community.

6)ACCOMMODATION SERVICES 
Support in finding appropriate accommodation is (just one of) the first important steps
towards offering a quality mobility experience. The residential structures must provide:
internet access, kitchen/canteen access, rooms to study and to socialize. 

Accommodation is quoted by former Erasmus students as the most important issue,
together with financial resources, and it represents the main cost for Erasmus mobility.
Offering support in finding value-for-money and appropriate accommodation is just the
first important step towards offering a quality mobility experience. 
Appropriateness of the accommodation refers not only to room, cleanliness, safety, etc. but
also to possibility of socialising. University residences are normally appropriate solutions
to the accommodation problems of Erasmus incoming students as they offer internet
access, kitchen and canteen access and rooms to study and socialize. Support in finding
an appropriate accommodation is (just) the first important step towards offering a quality
mobility experience. The residential structures must provide: internet access,
kitchen/canteen access, rooms to study and to socialize.

The issue of accommodation is particularly critical for students with disability. 
In many countries most (or the only) support comes from family and friends: for this reasons
disable students often give up the opportunity of international mobility. Strategy to make
Erasmus inclusive of disabled students put forward in the report of Exchangeability
programme21. 

Accommodation in families, with help from the students (babysitting, practice of foreign
languages etc.) in total or partial compensation for housing costs, can provide an
interesting alternative to private apartments for low income students, further offering
enhanced opportunity for insertion in the local community.

19 Focus groups, chapter 1,2 of this abstract; interviews in Annex 4 of the handbook available on line at www.equa-
project.eu
20 http://www.equa-project.eu/en/focus-group.aspx; chapter 1,2 of this abstract
21 http://eacea.ec.europa.eu/llp/project_reports/documents/erasmus/accompanying_measures_2010/era_am_
177193.pdf
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7)ACCOMMODATION – SOCIAL ASPECTS 
Shared accommodation will facilitate contacts between the mobility student and the local
ones: for this reason admission to a group of ‘local students’ is recommended.

The accommodation of incoming students in one single or a few residential structures is a
practice adopted by many Universities for mainly administrative reasons: it should be
avoided since it deprives incoming students of opportunities for language learning and
knowledge of the host societies. 
Halls of Residence provide accommodation for mobility students in the same structures
for national students, facilitating integration22. As two students interviewed by Stronkhorst
confirm (Learning Outcomes of International Mobility at Two Dutch Institutions of Higher
Education, Robert Stronkhorst Journal of Studies in International Education, Vol. 9 No. 4,
Winter 2005 292-315 p.305): 
“At the University in Sweden I attended during my exchange, they put all foreign students
together in the same accommodation and on the same courses; contacts with local
students and people were therefore rather limited, which was a pity”
and 
“My English did not improve much in Ireland because all international students were
grouped together, meaning that you are exposed to an ‘intercultural mix of English”.

8)LANGUAGE LEARNING 
A mobility programme is a unique opportunity to learn the language of the hosting country.
Of course this should be done through specific courses, but also through innovative
methodologies based upon the informal learning, for example serious games, team based
learning, role games etc.

The acquisition of foreign language proficiency is one of the impacts of mobility most
appreciated by students and employers. Language skills are a prerequisite for academic
performance of mobile students and the knowledge of other cultures. Language testing
and language training should be organized by home Universities before selection for
mobility and language training should be organized by host Universities both pre-session
and during the teaching semesters, for all levels and possibly free of charge. 
A point that deserves highlighting is the importance of language training in the host’s
country idiom also in institutions where the language of instruction is English. At least a
basic knowledge of the language of the host country is a precondition for integration in the
local community and knowledge of local culture. Mobile students are often motivated to
acquire it: the ESN Survey 2014 International Students and Language Learning finds that
74% of the incoming students in HEIs where the language of instruction is not the country’s
language are nevertheless willing to learn it23. 
ESN suggest that the language training now organized by the European Commission
through on-line courses should be extended to less-spoken languages since the home
Universities seldom provide it. Both sending and host institutions should encourage
students to learn the host country’s language, in particular recognizing credits for
successfully completed language study. 
Language training by host Universities should be administered through formal courses,

22 http://www.collegiuniversitari.it/it/index.aspx; http://www.consejocolegiosmayores.es; from the social network you
can see how the integration and involvement of students is strong: https://www.facebook.com/collegiuniversitari?fref
=ts;
https://twitter.com/ccmmue?original_referer=http%3A%2F%2Fwww.consejocolegiosmayores.es%2F&profile_id=856
587054&tw_i=568135691374350337&tw_p=embeddedtimeline&tw_w=525298104237453314
23 ESN, ESN Survey 2014-International Students and Language Learning, Brussels, 2014



providing linguistic support accompanying courses of study. Language training can also
be provide through innovative methodologies based upon the informal learning, for
example serious games, team based learning, role games etc. Contacts with local students
are crucially instrumental for language learning, but Universities should organize
opportunities for non-formal language learning such as buddying or tandem. 

9)TUTOR AND PEER TUTORING
To make contacts more easy between students and the local community, a senior local
student as a tutor should be available.

Tutoring is a helpful relationship for the inclusion of a person into a new reality, which the
tutor had already experienced. This can be a new professional environment, or school or
University. In the latter case, the tutor can be a student of the second or third year, who
helps a first year student to set the curriculum, or even to start the study of the new subjects.
In any case, the main feature of tutoring is the transfer of knowledge acquired through
experience24.
There are different types of tutoring, the so called classroom tutor, personal tutor or
cognitive tutor. Concerning the learning experience, and in particular the learning
experience during a mobility programme, the personal tutor will help the students in
identifying objects and overcoming obstacles without judging performances while a
cognitive tutor will concentrate on reinforcing student’s self awareness about his learning
processes, listening, analysing and clarifying problems concerning the study methodology. 
A quality mobility programme should provide individual and/or group meetings with tutors
for personalized guidance for the following aspects: study methodology, personal
development of soft skills, focusing on professional and study interests. The tutor will notice
also integration problems and will give his contribution to preventing the isolation of the
incoming student.
Mobility students should also be involved in peer tutoring activities. Playing the role of tutor
towards local students will help achieve awareness of their potential and to better interact
with other students. 
A quality mobility should develop a specific training programme for tutors. This kind of work
on tutoring means that a quality mobility can also improve the skills of the local students and
it’s a chance to enhance the sense of belonging.

10)CULTURAL INTEGRATION AND SOCIAL EVENTS
The incoming student should have as many opportunities as possible to get to know the
culture and language of the hosting country. For this reason interdisciplinary courses or
other social activities (such as music/theatre/sport) should be provided both from University
and other qualified institutions. Particular attention should be given to policies connected
with anti-discrimination issues.

The incoming student must be offered significant opportunities to get to know the country
of destination and its culture. But knowledge derived by integration in the hosting
community, both from intense and significant interpersonal relations, shared activities with
local students, and from integration in the civic life of the host community provide by far the
most effective channel of developing knowledge of the hosting society and culture and
intercultural competences.
Cross-cultural competencies can be defined as “the individual’s effectiveness in drawing

25

24 Il coaching universitario per competenze, Ufficio studi della Fondazione Rui, Franco Angeli, Milano 2009. 
P. Binetti (edited by), Il tutorato. Modelli ed esperienze nella didattica universitaria, Società Editrice Universo, Roma
1999
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upon a set of knowledge, skills, and personal attributes in order to work successfully with
people from different national cultural backgrounds at home or abroad”25. Erasmus mobility
is a unique opportunity to develop such competences.
Acquiring an in-depth knowledge of the country of destination is a crucial outcome of
international mobility, both for the student’s personal growth and her/his employability. A
common result of qualitative research on the Erasmus experience is documenting the
strong motivation of incoming students to know the hosting culture26, but this aspiration is
very often frustrated because of the encapsulation of everyday-life in the sub-community
of Erasmus students. 
The focus groups of the E-QUA project (Madrid, Pavia) made evident that former Erasmus
students often complain about a certain lack of integration into the culture of the country
of destination and with fellow local study companions. It would be unfair to attribute these
circumstances to a single factor. Rather it is a combination of elements that influence these
shortcoming of the mobility programme, fuelled sometimes by the lack of organizational
resources of the host Universities, which in many cases cannot constantly monitor the
academic and extracurricular achievement of their foreign University students.

The outcomes of the Erasmus experience may thus turn out to be paradoxical in terms of
comprehension of cultural diversity. 
As Magali Ballatore writes: “L’apprentissage de la différence semble-t-il un intérȇt, mais
nous pouvons légitimement nous interroger sur les moyens utilisés: la confrontation
quotidienne avec des formes de l’altérité, en se situent en marge, peut induire un abus
des explications culturalistes. 
Ces dernières justifient les comportements à partir d’une appartenance groupale, vidant
les cultures de leur complexité, de lors historicité et de leur conflits internes”27. The failure
of genuine insertion may therefore turn into a reinforcement of stereotypical visions of the
host culture and society. What is missed is not only an opportunity of personal growth, but
the opportunity of acquiring the kind of intercultural skills that are highly appreciated by
recruiters and human resources officers, particularly in organizations operating in
international and multi-cultural environments. 

To develop better interaction among incoming students and national students and to
develop communication skills and team-work, mobility students should be involved in
various kind of social events, including visit to museums, concerts, conferences etc. This
involvement should be at different levels: simple attendance, involvement in the
organization of the activity, involvement in the promotion and communication in team
working with national students. Hosting institutions should therefore offer incoming students
the opportunity for significant interaction with local students, also outside the classroom,
such as cooperating in common endeavours in social and cultural activities; they should
multiply the opportunities for insertion in the local community and social life; furthermore
they should provide introductory courses on the host country’s society and culture that,
beyond being informative, offer opportunities of self-reflection and elaboration of “the
cultural shock”. Among the strategic objectives for students’ mobility programmes in
Erasmus+, increasing the level of inclusion and strengthening intercultural awareness plays
an important role. Students will develop their life and career in a global scenario where the
knowledge and attitude for managing differences is a key factor for success. 

25 James P Johnson, Tomasz Lenartowicz & Salvador Apud, Cross-cultural competence in international business:
toward a definition and a model, “Journal of International Business Studies”, vol. 37, 525–543 (1 July 2006)
26 See Vincenzo Cicchelli, op.cit.
27 Magali Ballatore, L’experience de mobilité des étudiants ERASMUS. Les usages inégalitaires d’un programme
d’”échange”. Une comparison Angleterre, France, Italie, Thèse pour l’obtient de grade de Docteur en Sociologie de
l’Université Aix-Marseille et dell’Università degli Studi di Torino, le 18 décembre 2007, Tome I, p.271
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The mobility period could be an opportunity to develop also a deeper sense of belonging
to Europe and an active European citizenship. To achieve these goals, interdisciplinary
courses or other activities (such as music/theatre/soft skills projects/volunteering) should
be provided, both by the University and by other qualified cultural institutions or Halls of
Residence.

11)SOFT SKILLS DEVELOPMENT
Soft skills development is an added value to a quality mobility programme. It is a complex
phenomenon, which includes multiple factors, such as the environment or ‘climate’ factor,
the specific, personal goals of each student, attitudes, dispositions of each student and the
effective programming activities aimed at students' personal, professional, social and
cultural growth. 

As an exact definition of soft skills was not stated in relevant literature, we merged several
definitions deployed in other EU-funded projects and articles. The definitions of life skills
and new basic skills in the ‘Adult Learning Glossary’, Level 2, were particularly appropriate:
• Life Skills: abilities that help people to adapt and behave positively so that they can deal

effectively with the challenges of everyday life. In OECD’s Adult Literacy and Life Skills 
survey (2002), the term refers particularly to problem-solving.

• New Basic Skills: skills such as ICT, foreign languages, social, organizational and 
communication skills, technological culture, entrepreneurship.

A definition of competences in the TUNING-Project was a starting point for a formulation of
a definition of soft skills: “Competence represents a dynamic combination of knowledge,
understanding, skills and abilities.” The final working definition of Soft Skills adopted is28:
“Soft Skills represent a dynamic combination of cognitive and meta-cognitive skills,
interpersonal, intellectual and practical skills. Soft Skills help people to adapt and behave
positively so that they can deal effectively with the challenges of their professional and
everyday life.”

As revealed by the Survey realized at the beginning of E-QUA project to map the various
models of mobility in Europe, Halls of Residence complement Universities concerning
learning programmes. Regarding non formal activities, Halls of Residence are focused on
soft skills development, whereas Universities focus on in-company training and on-line
learning.
Concerning informal activities, Halls of Residence are focused on soft skill development,
and acquisition of skills through volunteering, cultural and sporting activities, while
Universities focus on work experience. Both of them are committed to acquisition of
language skills by interaction with local students. Obviously the academic and formal
activities are typically developed by Universities.

In the Halls of Residence, soft skills are developed through formal, non-formal, and
informal activities that can be divided into four main typologies:
1.Recognised (i.e. accredited according to the European Transfer Credit System) soft skills 

courses organised by Universities or at Universities by Halls of Residence’s teachers 
and tutors. They can be offered in different forms: development of soft skills performed 
within regular courses or minicurricula (formal activities).

2.Recognised soft skills courses organised in Halls of Residence and colleges attended 
by residential and non-residential students. They can be offered in different forms: 
development of soft skills performed within regular courses or minicurricula (formal 
activities). 

28 from ModES Handbook, 2012. http://www.modesproject.eu
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3.Non-recognised soft skills courses organised in Halls of Residence (non formal activities): 
mini-curricula or programmes, with different durations (one semester, one year, three 
years), comprised of different modules and involving the development of different soft 
skills, workshops and labs; training sessions sometimes with outdoor activities; project 
works, external cooperation projects, competitions; cycles of seminars (face to face 
lessons) and/or colloquia (guest speakers); company visits, journeys (study tours), 
internship and on the job training. Among the explicit aims of the majority of course 
descriptions features the offer of soft skills that are required on the job market.

4. ‘Soft skills in action’ experimental learning through practical activities (informal activities) 
Various learning opportunities outside the classroom, ranging from casual conversations 
to formal dinners and talks where students actively engage with distinguished visitors 
and interesting speakers.

Furthermore, Halls of Residence place greater emphasis on student development through
active involvement: students are often required to find a balance between studying and
contributing to the life of the residence by initiating events and activities, thus promoting a
collegial culture or ethos. Halls of Residence offer students an integrated living and learning
experience where the line between formal and informal learning is blurred. The idea that
learning involves a thorough process of participation in a ‘community of practice’ has
gained significant ground in recent years. Communities of practice have also become an
important focus within organisational development and have considerable value when
thinking about working with groups. Soft skill development is pursued through various
cultural activities (round tables, events, conferences, books presentations, meetings with
professionals), art and creativity labs, charity work and social activities, peer tutoring and
internal cooperation, international exchanges, and attribution of tasks and responsibilities29.

12) COACHING AND VOCATIONAL GUIDANCE
A coach will support the mobility student in identifying the interest areas and the
competences needed by the particular professional branch identified. 
He will give also advice about the local labour market, innovative areas, how to develop the
student’s potential etc. The coach will help the student to build a positive, self-starter
approach and a lifelong learning attitude.

Coaching can be defined as the art of facilitating or accelerating a personal change30.
There are many situations in which we would like to implement a change, to work on
personal development, towards a desired direction. 

The purpose of any good coach, in fact, is to help the person who aspires to self-realization,
to induce him/her into independently managing their own changes, according to a process
of self-coaching.
Coaching has been practiced primarily in the corporate world. In this context, it is aimed
at obtaining results from an employee, manager or owner of the same company. 
Companies seek people who already have self confidence, self assurance, leadership and,
to some extent, the development of soft skills, which is related to character, and consider
this aspect much more important than the possession of knowledge or skills that is relatively
easy to teach later. 

Therefore, the development of character is a task that should be completed, starting from
adolescence, during the years of University study.
The use of coaching for this aim is fully consistent with University’s purpose of developing

29 M.Cinque, Soft skills in action 2nd edition, EucA 2014, p. 77-84
30 M. Tucciarelli-F. Cassoli, Il coaching universitario per competenze, Franco Angeli, Milano 2009, p.43
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in students the skills to start a professional job. University education, which is mostly
informative or intellectual, is useful for completing this sort of activity, centred upon the
development of potential and soft skills.
Coaching helps to overcome the resistance to change, helps in particular to overcome self
limiting thoughts, to develop the potential inside person and strengthen positive attitudes.
This approach is new for most of the students, who are used to focusing on learning
concepts rather than on the definition of objectives and the analysis of their motivations.
The feature that establishes a particular link between coaching and youth is the fact that it
helps the person to change freely: the coachee identifies the goals and the resources for
change, while the coach is limited in helping this process31.

13)KNOWLEDGE OF THE HOSTING COUNTRy LABOUR MARKET AND HIGHER
EDUCATION SySTEM
The mobility programme is a unique opportunity to know the specifics of the labour market
of the hosting country with multiple aims. It would be useful also to have a specific session
about the Higher Education system (for further learning opportunities), the professional
qualification system of the hosting country and the trends of the labour market in the hosting
country with a list of the more attractive companies.

Since the mobility period, as revealed by the survey with enterprises32, should be above all
a time of consolidation and development of ‘competences for employability’, it is essential
that the mobility period becomes an opportunity to learn about job opportunities and further
training opportunities in the hosting country:
• to enrich his own CV and to establish contacts that should be useful for the development 

of an international career,
• to build professional relationships that should help to develop international business for 

the student’s future employer(s),
• to create the conditions for a labour experience in the hosting country. 

In April 2012 during the Ministerial Conference of the Bologna Process in Bucharest, the
Ministers of Education committed “to enhance the employability and personal and
professional development of graduates throughout their careers” to serve Europe’s needs
(the Bucharest Communiqué, 2012). 
The Ministers stressed the role of cooperation between employers, students and Higher
Education Institutions in achieving this goal. 
Furthermore, lifelong learning was acknowledged as one of the important factors in meeting
the needs of a changing labour market; and it was also highlighted that Higher Education
Institutions play a central role in transferring knowledge and strengthening regional
development. 

Finally, the Ministers pointed at the learning mobility as essential to ensure the quality of
higher education, enhance students’ employability and expand cross-border collaboration
within the EHEA (European Higher Education Area) and beyond33.
The consolidated result of researches34 on the impact of Erasmus mobility is that

31 M. Tucciarelli-F. Cassoli, Il coaching universitario per competenze , Franco Angeli Milano 2009. 
M. Tucciarelli, Coaching e sviluppo delle soft skills, La Scuola Brescia 2014
32 http://www.equa-project.eu/en/company-survey---report.aspx; go to chapter 1,3 of this abstract
33 http://www.ehea.info
34 Go to p. 17 of this abstract



international mobility fundamentally enhances the employability of mobile students when
compared with non-mobile students. In a quality mobility program, the student should be
enabled to plan a subsequent mobility period either for study or work. 

Cooperation amongst different stakeholders is crucial to build an effective information
service that achieves this goal: companies, associations of companies, professionals from
vocational guidance areas, Universities, ENIC-NACRIC centre and business associations
of the hosting country.
This should be done, for example, through structured visits within companies, get-togethers
with entrepreneurs or participation in innovative projects that link University & companies. 

14)KNOWLEDGE OF THE JOB RECRUITMENT PROCESS IN THE HOSTING COUNTRIES
The mobility students should have the opportunity to know in depth and also to practice
(through simulation games i.e.) the particular recruiting process, developing competences
in writing CV, recommendation letters, coping with various kinds of assessment centres,
facing a job interview.

These kinds of activities are organized by Universities, in particular by career offices and
placement offices, but incoming students are scarcely involved. 
The main problem is the cooperation between careers offices and international offices
inside the University: information is not spread through the channels used by mobility
students and the activities are organized with no attention to the specific demands of
international students. A reinforcement of these kind of services is essential also for the
implementation of ‘talents attraction’ policies. 
A suggestion for a system innovation could be reinforcement of the cooperation between
different offices of the University and the cooperation with external institutions such as Halls
of Residence and association of enterprises if they are active in this field. Another tool to
be promoted among incoming student is EURODESK35.
A good tradition in policies for the attraction of talented students is developed in the
northern Europe countries especially based on a strong partnership among all the
stakeholders (companies, Universities, local institutions): i.e. in Denmark policies are
managed in order to create the ideal environment to international talent for studying,
working, planning a career path in Denmark36. Although E-QUA project is not focused on
the ‘Erasmus+ palcement’, in this context we mention this opportunity for traineeship
abroad with the support of an Erasmus+ EU grant.37

15)CERTIFICATION OF THE LEARNING PATH AND OUTCOMES
A quality mobility programme should develop at least 6 competences (soft skills) selected
from the ModES list of 22 skills38, two for each area (Personal/Social/ Content reliant-
Methodological). At least 2 of the 6 soft skills developed during the mobility programme
should be selected from the cluster ‘most relevant competences’ recommended by the
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35 http://www.eurodesk.eu/eurodesk-services
36 http://talentcapacity.org/about/talent-attraction/
37 http://ec.europa.eu/education/opportunities/higher-education/traineeships_en.htm
38 The MODES soft skills list: 1- Personal (Learning Skills, Professional Ethics, Self-awareness, Tolerance to stress,
Commitment, Life balance, Creativity/Innovation); 2 - Social (Communication, Teamwork, Contact Network,
Negotiation, Conflict Management, Leadership, Culture Adaptability); 3 - Content-reliant/Methodological
(Customer/User Orientation, Continuous Improvement, Adaptability to Changes, Results orientation, Analysis Skills,
Decision Making, Management Skills, Research and information management skills)
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enterprises (see Survey with companies, chapter 1); enterprises could be involved in the
learning and assessment process.

The UNESCO Guidelines for the recognition, validation and accreditation of the outcomes
of non formal and informal learning offer guidance on recognition, validation and
accreditation of all forms of learning. The Europe 2020 strategy for smart, sustainability
promotes the recognition of non-formal and informal learning.
The European Commission launched in November 2012, the strategy Rethinking Education
to encourage Member States to take immediate steps to ensure that young people develop
the skills and competencies required by the labour market and achieve their objectives of
growth and employment. One of the strategic actions to achieve this goal is the reform of
University curricula because educational programmes are still focused on teaching
traditional skills, rather than paying attention to transversal and complementary (soft skills,
non-formal and informal learning). 
In December 2012, the Council of the European Union published the Recommendation on
the validation of non-formal and informal learning that commits Member States to give
people the opportunity to demonstrate what they have learned outside formal education
and training, recalling the definitions of formal, non-formal, informal learning in the
‘Memorandum on lifelong learning’ (2000, European Commission) and ‘Making a European
area of lifelong learning a reality’ - Communication from the Commission - COM (2001) 678.

The student should be given from the University/Institution/Hall of Residence that provided
the learning path a final ‘patent’ with:
• detailed description of formal/informal/non formal activities done
• learning outcomes (according to the Dublin descriptors) 
• competences and level of competence achieved
• detailed description of the assessment process used to evaluate the competences (skills) 

developed.

E-QUA project provides a model for a ‘patent of quality hosting mobility’. for the
competences developed during the mobility period and designs a pathway for its
recognition in the Diploma Supplement (see Abstract chapter 3). This ‘patent’ is delivered
to each students involved in the ‘quality mobility programme’ proposed by the Erasmus
Quality Hosting Framework. 

All the websites quoted in this chapter were verified on 12th March 2015.
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1. IDENTIFICATION OF A PATHWAy TOWARDS INTEGRATING
THE ‘QUALITy MOBILITy PROGRAM’ PROPOSED By THE
ERASMUS QUALITy HOSTING FRAMEWORK WITHIN THE
DIPLOMA SUPPLEMENT 
The Diploma Supplement has been identified as the most suitable tool to promote the
recognition of the quality mobility program described in the Erasmus Quality Hosting
Framework both by the Universities/Higher Education institutions and by other
stakeholders, primarily enterprises and labour market.

After a consultation with the Enic-Naric Italian Centre1, we identified two possible processes
through which the University/Higher Education institution producing the Diploma
Supplement could include the quality mobility program described by the Erasmus Quality
Hosting Framework in the Diploma Supplement: 
A-inclusion in Part 4 (the contents and results gained) 
B-inclusion in Part 6 (additional information).
The B process is recommended as the easier and more feasible one.

Description of process A

1 - Integration/addendum to the learning agreement (LA) between the two Universities
involved with the possibility of recognition of extra-curricular activities, in particular the
quality mobility program described by the Erasmus Quality Hosting Framework. We
propose modifying the LA with this integration or attaching the description of the quality
mobility program to the existing LA without modifying it. (This step 1 is mandatory).

2 - At the end of the mobility period abroad, the institution responsible for the quality mobility
programme (i.e. Hall of Residence) issues a ‘patent of quality hosting mobility’ to the
student, stating the extracurricular training according to the quality mobility program
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INTEGRATING THE ‘QUALITy
MOBILITy PROGRAMME’ INTO
THE DIPLOMA SUPPLEMENT:
A PROPOSAL

1 ENIC Network (European Network of National Information Centres on academic recognition and mobility) is
established by the Council of Europe and UNESCO to implement the Lisbon Recognition Convention and, in general,
to develop policy and practice for the recognition of qualifications; the NARIC network (National Academic
Recognition Information Centres) is an initiative of the European Commission and was created in 1984. The network
aims at improving academic recognition of diplomas and periods of study in the Member States of the European
Union (EU) countries, the European Economic Area (EEA) countries and Turkey (www.enic-naric.net). The Italian
ENIC-NARIC centre is CIMEA: www.cimea.it



described by the Erasmus Quality Hosting Framework.

3 - The student presents the ‘patent’ to the University/Higher Education institution that will
release the Diploma Supplement. 

4 - The University/Higher Education institution evaluates truthfulness, legality and quality of
the ‘patent’.

5 - The University/Higher Education institution (the decision maker is appointed by the
University/Higher Education institution) decides on the recognition of the quality mobility
program and, in case of positive evaluation, recognizes it as curricular credits (and inserts
it into the Diploma Supplement part 4.3) or free/additional credits (and inserts it into the
Diploma Supplement part 4.3 or part 6).

Description of process B 

1 - Integration/addendum to the learning agreement (LA) between the two Universities
involved with the possibility of recognition of extra-curricular activities, in particular quality
mobility program described by the framework. We propose modifying the LA with this
integration or attaching the description of the quality mobility program to the existing LA
without modifying it (This step 1 is optional).

2 - At the end of the mobility period abroad, the institution responsible for the quality mobility
programme (i.e. Hall of Residence) issues a ‘patent of quality hosting mobility’ to the
student, stating the extracurricular training according to the quality mobility program
described by the Erasmus Quality Hosting Framework.

3 - The student presents the ‘patent’ to the University/Higher Education institution that will
release the Diploma Supplement. 

4 - The University/Higher Education institution evaluates truthfulness, legality and quality of
the ‘patent’.

5 - The University/Higher Education institution (the decision maker is appointed by the
University/Higher Education institution) decides on the recognition of the quality mobility
program, and, in case of positive evaluation, includes it in the Diploma Supplement part 6.1
as ‘notice’ (additional information) and inserts the Erasmus Quality Hosting Framework in
part 6.2 (further information sources).

2. THE PATENT OF QUALITy HOSTING MOBILITy
The second deliverable of the E-QUA project is the ‘patent of quality hosting mobility’ that
is delivered to each student involved in the ‘quality mobility program’ proposed by the
Erasmus Quality Hosting Framework. This ‘patent’ certifies the quality mobility experienced
by the student in the Hall of Residence and contains the description of the services,
extracurricular educational programs, non formal-informal learning activities; it could be
incorporated into the Diploma Supplement.

The ‘patent’ should include:

1. identification of the Institution/Hall of Residence that releases it;

2. identification of the student that receives it;
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3.a description of the quality mobility programme: synthetic description of the activities
proposed and organized by the Hall of Residence and attended by the student; following
the European definitions2, the activities should be divided in:

• Formal learning: this means learning which takes place in an organised and structured 
environment, specifically dedicated to learning, and typically leads to the award of a 
qualification, usually in the form of a certificate or a diploma; it includes systems of 
general education, initial vocational training and higher education;

• Non-formal learning: this means learning which takes place through planned activities (in 
terms of learning objectives, learning time) where some form of learning support is 
present (e.g. student-teacher relationships); it may cover programmes to impart work 
skills, adult literacy and basic education for early school leavers; very common cases of 
non-formal learning include in-company training, through which companies update and 
improve the skills of their workers such as ICT skills, structured on-line learning (e.g. by 
making use of open educational resources), and courses organised by civil society 
organisations for their members, their target group or the general public; 

• Informal learning: this means learning resulting from daily activities related to work, family 
or leisure and is not organised or structured in terms of objectives, time or learning 
support; it may be unintentional from the learner's perspective; examples of learning 
outcomes acquired through informal learning are skills acquired through life and work 
experiences, project management skills or ICT skills acquired at work, languages learned 
and intercultural skills acquired during a stay in another country, ICT skills acquired 
outside work, skills acquired through volunteering, cultural activities, sports, youth work 
and through activities at home (e.g. taking care of a child); 

for each activity, specify the title and content, main teacher or facilitator, number of training
hours, methodology (front lesson, guided discussion, interactive workshop, peer learning,
study visit, training on the job etc.),reference to the learning outcomes expected;

4. if the Institution/Hall of Residence that releases the ‘patent’ has developed a model for
the assessment of the competences, a list of the competences (soft skills) achieved by the
student during the quality mobility program could be added, selected from the 22 soft skills
defined in the ModES Project and tested in E-QUA Company Survey. The assessment
process is entirely under the supervision of the Hall of Residence and has to be described
in an annexed paper3;

5.annexes:
• Erasmus Quality Hosting Framework,
• notice of external recognition, if existing (i.e. quality certificate ISO),
• notice of the recognition, if existing, by the University of the hosting Country,
• glossary;

6.date, signature (of the legal representative) and stamp of the Institution that releases it.
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2 For more details on formal/non formal/informal activities, see:
http://ec.europa.eu/youth/policy/youth_strategy/eat_en.htm;
http://eur-lex.europa.eu/legal-content/EN/ALL/?uri=CELEX:32012H1222%2801%29
3 An overview of soft skills assessment methods in chapter 3 of the Handbook available at www.equa-project.eu/en/e-
qua-handbbok.aspx
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Learning mobility is an important way in which young people can strengthen their future
employability and acquire new professional competences, while enhancing their
development as active citizens. Students participating to a quality mobility programme
should have the opportunity to experience the right mix between sector specific skills and
transversal or soft skills that allow a successful and fast transition into the job market. 
Another important aspect of quality mobility is the possibility for students to get a deeper
knowledge about the culture and country they are studying in, helping thus to shape an
active European citizenship.

This part of the handbook will focus on three of the main aims of the project: providing the
student with a more competitive curriculum in the job market; improving the recognition of
the courses held in the hosting structures within the student’s curriculum or Diploma
Supplement; improving the recognition of soft skills acquired in non-formal and informal
learning environments. To reach them many different actors, some also normally not directly
implicated in the mobility process, have been involved: from companies to trade
associations, and passing though Halls of Residence, students (of course) and University
career offices.

The interviews and focus group with experts1 monitored the perceptions that these different
players have of E-QUA inputs and criteria for a quality mobility programme.
We investigated their opinion about:
• expectations about a mobility programme
• integrations and welcome activities
• informal and non-formal learning, soft skills development programme
• utility of a tutorial system and development of language skills
• connection with labour market 
• use of European tools by companies, HEI and students
• exploitation of E-QUA processes.

People interviewed mostly agree that the Erasmus mobility programme has been the most
important project in the last years and thousands of students can prove that this kind of
experience has totally changed their life. The recognized strongest points are the
increasing number of students involved, since the Erasmus experience is a key requisite
for many international companies. Weak points that still need to be improved are the system
of recognition of studies abroad, the information for students with disabilities and the
financial support, especially to students from disadvantaged background.

CONCLUSIONS  

1 Go to Annex 4 of the handbook available on line at www.equa-project.eu



Integration in the local community is a crucial part of the mobility experience, so one of the
goal of ESN is the creation of relationships between exchange students and civil society.
There should be then a mean to help the local community in identifying the Erasmus student
as a member of the community. In this context, the contribution oh the University Colleges
(Halls of Residence) is fundamental because they provide a living-learning environment
where international and local students share experiences.

The tutors’ role and tasks has been clarified, and a particular training program for tutors
should be developed. Through the tutors, a quality mobility programme can also raise the
skills of the local students and becomes a chance to enhance the sense of belonging. A
mobility programme represents also a good opportunity to learn a new language. The
suggestion is to reinforce this learning through courses before and during the stay, or
encouraging the use of the language outside school or in non-formal and informal
environments.

Encouraging awareness of the soft skills development, which often happens during
volunteering or during informal learning, is a key factor. Only if the students reflect about
the competences acquired, they will be able to use it2. In this sense, the ‘patent of quality
mobility’ could facilitate the certification of competences and their recognition by various
stakeholders. 

Nowadays enterprises look for significant mobility experiences in graduates’ CVs, so the
choice of the country and the duration of the mobility period (an experience abroad should
last at least six months to be a valuable one) become clue points. The most important
elements requested by the labour market, after the specific and curricular competences,
are the linguistic competences and the soft skills. Enterprises look for people that know
how to play their role in the organization, to integrate with colleagues and managers, to be
humble, available, to have good interpersonal relationships, to be stress resistant. All this
skills can play a relevant role in the recruiting process even if the academic grades are not
so high level3. 

The complementary learning activities during the mobility period can play a key role to
develop specific skills for employability: specific training session about the recruiting
processes, the trends and characteristics of the labour market, the HE and the professional
qualification system of the hosting country. In this way the mobility period becomes an
opportunity for further training or job searching in the hosting country.

Two proposals for further development

In a global labour market, employers will move across different employment sectors
through their working life. They all need to be flexible in their working patterns and be
prepared to change jobs and/or sectors. So they need a set of 'transferable skills' – skills
that are not specific to one particular career path but are ‘cross’ to all employment sectors.

This means that the specialist, technical skills associated with different roles may be less
important than the 'soft skills' that can be transferred between different jobs and different
employment sectors. For this reason, the E-QUA proposal of a specific criteria focused on
the soft skills development is both an answer to the companies’ need and a contribution to
improve young employability. Although the soft skills’ assessment is not a deliverable of this
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2 See interview with Stefan Jahnke in Annex 4 of the handbook available on line at www.equa-project.eu
3 See interview with Barbara Rosina in Annex 4 of the handbook available on line at www.equa-project.eu



project and considering the existing tools for soft skills’ assessment, the E-QUA partners
launch the proposal for a further project centred on the soft skills’ assessment. 

Many stakeholders report that employers are not using the Europass tools, or, if they do it,
it’s limited only in the case of the first employment after graduation. Trends V4 published by
the European University Association suggested the need for greater communication and
links with the labour market to ensure Diploma Supplement and other Europass tool are well
appraised.

In The European Higher Education Area in 2015: Bologna Process implementation report
we find that 14 Higher Education systems (against 7 in 2012) report that they have launched
studies to monitor how higher education institutions use the Diploma Supplement. Checking
how employers use the Diploma Supplement is, however, rare and only four countries
survey employers on this question. In France, the information gathered by the ENIC-NARIC
centre demonstrates that employers rarely use the DS. In Germany, however, the results
are very different, with more than 70% of German employers considering the issuing of the
DS as important, and nearly 50% of the employers considering the submission of a Diploma
Supplement as an important criterion for the employment of a candidate. In Moldova and
Montenegro, monitoring detected that Diploma Supplement is of increasing interest to
employers, but that they would like to see the tool to be more informative about the
knowledge, skills and competences of the diploma holder. They are ready to cooperate
with higher education institutions on these issues5. For this reason, the E-QUA partners
launch the proposal for a further project centred about new strategies to improve the use
of the Diploma Supplement and other Europass tools by employers.
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4 D. Crosier, L. Purser, H. Smith, Trend V: Universities shaping the European higher Educationa Area, Bussels 2007;
http://www.eua.be/Libraries/Publications_homepage_list/EUA_Trends_V_for_web.sflb.ashx
5 European Commission/EACEA/Eurydice, The European Higher Education Area in 2015: Bologna Process
implementation report, Luxembourg: Publication Office of the European Union 2015, p. 75
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ANNEXE 1

THE PATENT OF QUALITy HOSTING MOBILITy
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SKILLS

Skills are the integration between useful knowledge, focused experiences and personal
abilities that enable someone to carry out any task in a complete and unimaginable way.
Skills are expressed through behaviours. 
For example: “speaking English” is a linguistic skill. Behaviour: someone speaks in English
to his interlocutor. Output: they understand each other. This is possible thanks to the
integration between:
1. linguistic general knowledge (grammatical structure and terms), vocabulary context 

knowledge, jargon, specific syntax, interlocutor knowledge in order to choose the 
linguistic level that allows mutual comprehension, awareness of the gap between my 
knowledge and the reciprocal expectations, where to find potentially unavailable 
information (for example, asking a colleague, if necessary);

2.practically-oriented experience (how to speak a certain language, what to say, how, what
to do when you don’t know a term, when the interlocutor doesn’t understand, how to 
answer a question, etc.);

3.personal ability: the whole spectrum of analysis (possible terms and suitable structure 
check: intellectual ability), thought flexibility (choosing words or useful phrases between 
the available alternatives: intellectual ability), taking the initiative (choosing between 
speaking or keeping quiet when speaking English is possible: acting ability), goal 
orientation (deciding to speak until the interlocutor understands, even if there may be 
difficulties, acting ability), communication (way of speaking, communication tone and 
time, relational ability).

SOFT SKILLS (from ModES Handbook, 2012. http://www.modesproject.eu)

As an exact definition of soft skills was not stated in literature, we merged several definitions
deployed in other EU-funded projects and articles.

The definitions of life skills and new basic skills in the ‘Adult Learning Glossary’, Level 2,
were particularly appropriate:

• Life Skills: abilities that help people to adapt and behave positively so that they can deal 
effectively with the challenges of everyday life. In OECD’s Adult Literacy and Life Skills 
survey (2002), the term refers particularly to problem-solving.

• New Basic Skills: skills such as ICT, foreign languages, social, organisational and 
communication skills, technological culture, entrepreneurship.

GLOSSARy
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A definition of competences in the TUNING-Project was a starting point for a formulation of
a definition of soft skills: “Competence represents a dynamic combination of knowledge,
understanding, skills and abilities.”

The final working definition of Soft Skills is: Soft Skills represent a dynamic combination of
cognitive and meta-cognitive skills, interpersonal, intellectual and practical skills. Soft Skills
help people to adapt and behave positively so that they can deal effectively with the
challenges of their professional and everyday life.

ASSESSMENT

Assessment is a dynamic method and tool that points out abilities. It consists of a setting
(when, where, how, examiners) and a structure (different tools, various ways of activation
and survey) that allow skilled observers to understand if someone owns a certain ability,
observing expressed and noticed behavior.

INFORMAL/NON-FORMAL LEARNING 

Non-formal learning: broadly, learning outside the formal school/vocational
training/university system, taking place through planned activities (e.g. with goals and
timelines) involving some form of learning support, for example:
• programmes to teach work-skills, literacy and other basic skills for early school-leavers
• in-company training
• structured on-line learning
• courses organised by civil society organisations for their members, their target group or 

the general public.

Informal learning: learning that is not organised or structured in terms of goals, time or
instruction. This covers skills acquired (sometimes unintentionally) through life and work
experience, for example:
• project-management or IT skills acquired at work
• language and intercultural skills acquired during a stay abroad
• IT skills acquired outside work
• skills acquired through volunteering, cultural activities, sports, youth work and through 

activities at home (e.g. taking care of a child).
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