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ABSTRACT
This paper is part of a larger study investigating teachers’ engagement in social support process on a networking site. It concentrates on the social and discursive practices of 20 Malaysian English language teachers as they co-construct social support on Facebook Timelines. The main data generated from participant observations were analysed using discourse analysis approach. The findings revealed that the teachers mainly post about negative experiences at school, such as facing colleagues and students whom they perceived as problematic and time pressure. By posting their negative experiences, teachers can be seen to initiate the co-construction of both emotional and informational support with Friends they believe are like-minded and supportive. This paper thus argues that teachers' postings on social networking sites are more than just an account of mundane teaching-related experiences, but serve as a mechanism for them to obtain social support to help them reflect on their practice and cope with the emotional turmoil arising from day-to-day challenges at school.
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1.0 INTRODUCTION
Introduction section is meant for research background, problem statement,  justification for conducting the research, and the review of recent literature related to the study. 
1.1 Taxonomy of social support 
There are two dichotomies of support in the social support literature, structural versus functional support and emotional versus instrumental (tangible) support (Beehr and Glazer, 2001). The taxonomy of social support is presented in Table 1 below.
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Table 1: Table format in HBOE
	No.
	Title
	Author
	Publication
	Year

	1
	A Day at The Market (Market)
	Becka Rus
	Penerbit Enam
	2012


	2
	The Greedy Cat (Cat)
	Maria Kay
	Mostgain Resources Publications
	2010

	3
	The Buffalo and The Tiger (Buffalo)
	Akmar Effendi
	Junior Pages Publication
	2010

	4
	Helping Flood Victims (Flood)
	-
	Early Learner Publications Sdn Bhd
	2005


[bookmark: _GoBack]
2.0 METHODOLOGY
This study employed a broadly ethnographic qualitative approach and closely focused on the participants’ unfolding discourse as they interact on Timelines. To some extent, the ethnographic approach employed in this study can be associated with ‘linguistic ethnography’ (Wetherell, 2007; Copland and Creese, 2015) since it closely focuses on the discursive behaviour of the participants. As highlighted by Wetherell (2007), linguistic ethnography ‘brings together [linguistic and ethnographic approaches], in the same analytic space [to] study the discursive patterns found in everyday interactions and aims to situate these in the dynamics of wider cultural settings’ (p.661).


Figure 1: Insert your figure

One possible way to obtain support is by engaging in social networking sites (SNS), such as Facebook and Twitter, which have opened up new opportunities for all manner of people - including teachers - to communicate with each other (Rashid and Rahman, 2014). This communication includes seeking advice and information through the means of an online support community. 

3.0 ANALYSIS AND DISCUSSION 
The analysis of teaching-related Status updates and Comments obtained on the teachers’ Timelines reveals that the teachers go through two simultaneous phases in the social support process: the discursive construction of shared identities and the co-construction of support. For expository clarity, we discuss these two phases separately in this section, though in reality, teachers go through these two phases repeatedly, in that they collaboratively construct and reconstruct their identities as they engage in the co-construction of support. 

4.0 CONCLUSION
Co-constructing social support is a complex process. The teachers need to craft their postings carefully to encourage Friends to take up the topic they have introduced thus enabling the co-construction process to occur. The co-construction process consists of two simultaneous phases within which teachers need to find ways to fit themselves into the community to manage supportive conversations. Fitting themselves into the community is done by discursively constructing socially-acceptable identities so that they present the image of being 'one of the crowd’. 
ACKNOWLEDGEMENT
This work was supported by the  (Name of the Grant)  ( Grant number, year). 
REFERENCES
Albrecht, T.L. & Adelman, M.B. (1987). Communicating social support. Newbury Park, CA: Sage Publications.
Brannan, D. and Bleistein, T. (2012). Novice ESOL teachers’ perceptions of social support networks. TESOL Quarterly, 46(3), 519–541. 
Bublitz, W. (1988). Supportive fellow-speakers and cooperative conversations. Amsterdam: Benjamins. 
Cohen, S. and McKay, G. (1984). Social support, stress, and the buffering hypothesis: a theoretical analysis. In: Baum, A., Taylor, S.E. and Singer, J.E. (Eds.) Handbook of psychology and health (pp.253-267). Hillsdale, NJ: Erlbaum.
Gottlieb, B. (1988). Support interventions: a typology and agenda for research. In: Duck, S. (Ed.) Handbook of personal relationships (pp. 519-541). New York: John Wiley & Sons. 
Hobson, A.J., Malderez, A., Tracey, L., Homer, M.S., Ashby, P., Mitchell, N., McIntyre, J., Cooper, D., Roper, T., Chambers, G.N., and Tomlinson, P.D. (2009). Becoming a teacher: teachers’ experiences of initial teacher training, induction and early professional development. Final Report. Nottingham: DCSF. Available at: http://dera.ioe.ac.uk/11168/1/DCSF-RR115.pdf [Accessed 10 June 2013]. 
Wenger, E. (2006). Communities of practice: a brief introduction. Retrieved from: http://www.ewenger.com/theory/ [Accessed 20 February 2015]. 


Narrativity	Market	Cat	Buffalo	Parade	Cake	Magical	Nabil	Seed	Pie	Flood	56	72	94	72	79	87	89	94	76	31	


	
	[image: ]www.asianscholarnetwork.org



3

image3.png




image1.png




image2.png
SASIAN

' )ISCHOLAR
¥ NETWORK




image4.png
AV

- NETWORK




image5.png




