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THINKCATALYST ar Fate 2017

The Foundations Core: Evolution and Endurance
ROOFTOP BAR

SCHEDULE

10:00-10:30amn 1:00-4:15pm
REGISTRATION BREAKOUT SESSIONS
10:30-11:30am 4:15-5:00pm
INTRODUGTIONS BREAKOUT PRESENTATIONS
11:30am-1:00pm

LUNCH

Integrative Teaching International (IT1) is partnering with FATE to offer a
ThinkCatalyst intensive just prior to the 2017 Biennial FATE conference. This
one-day intensive brings together art and design master and emerging educators
and administrators to address thematic issues of higher art education. It employs a
mix of facilitated discussions, brief presentations, and social interaction with lunch
provided.

I'TP’s ThinkCatalyst will help prime the pump for the conference by engaging
in discourse around overcoming fear in teaching and learning; making program
changes; work | life balance and global citizenship.

ITI’S MISSION
Integrative Teaching International (ITI) identifies innovative approaches to
higher education in the arts and creative practices by linking educational theory
to practice. I'TT is an advocate for progressive educational models and policies that
support an environment of integrative teaching experiences across disciplines.
ITT works with professionals in the field, to define cross-disciplinary partnerships
required in a new millennium between knowledge, creativity, and learning. 1T1
provides educators with forums for exploration, elaboration, and improvement of
existing skills through new areas of collaboration and research.

ITT is excited to announce that our next biennial event, ThinkTank1o, will be
hosted in June 2018 by Clemson Univ. in partnership with the South Carolina
Governor’s School for the Arts and Humanities.
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BREAKOUT TOPICS

BEYOND OUR CORE COMFORT ZONES: DEALING WITH FEAR IN

TEACHING AND LEARNING
Having spent time finding approaches that seem to work, both
faculty and students can be reluctant to make themselves
vulnerable by moving beyond their areas of comfortable
competence or expertise, though such moves can often yield
great gains. Participants will share and develop resources for
overcoming fear.

FAMILY AT THE CORE: WORK / LIFE BALANGE FOR FACULTY AND STUDENTS
There are many aspects to balancing work and life for both
faculty and students, and many viewpoints from which this
topic needs to be addressed as academia continues to evolve.
What are some approaches to being more empathetic towards
life situations while maintaining classroom expectations and
rigor?

THE CORE EVOLVES: MAKING CHANGES, MANAGING CHANGE.
Both Foundations and general education have long
traditions and we often hold strong beliefs around what is
‘at the core’ This core should be responsive to a changing
world and geared toward equipping our students to succeed
in today’s society. Participants will share and develop
resources for discussing and planning big changes to core
programs.

LOCAL CORE, GLOBAL AWARENESS: THE ROLE OF FOUNDATIONS

IN BUILDING GLOBAL CITIZENS.
Building upon discussions addressed at ThinkTankg
in Bozeman Montana, this group will examine how
Foundations classes can help students become Global
Citizens and develop skills that are sustainable.

EVENTS | 03
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POSITIVE SPACE
SCREEN SCREAM

JAMBOREE

JOIN US IN SALON III
THURSDAY: 5:30-6:30pm
SATURDAY: 3:30-4:30pm

Come meet the podcast team, pitch
us your ideas, add your voice to the
podcast during our exclusive FATE
conference interviews & get
some free podcast swag!

Make your own screen
printed t-shirt* with our fabulous

logo & celebrate Positive Space!

*BYOS: BRING YOUR OWN SHIRT
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SCOTT BETZ

Professor of Art & Visual Studies, Winston-Salem State University

Professor Scott Betz served as President and board member and
member of FATE (Foundations in Art: Theory and Education) for
19 years. In his six years as FATE President, he saw first-hand the
major national pedagogical directions of foundation teaching. During
his tenure, he wrote, analyzed, and interpreted two national teaching
surveys. Professor Betz was also the interim director of the Center for
Design Innovation, a University of North Carolina center of excellence.
In his 28 years of college-level teaching, he has tried and tested a
variety of successful approaches. As a practicing art professor who
teaches 6-10 courses every year, he sees the challenges of daily art and
design instruction. He has written four lab books for different courses
that focus on active learning processes, which open opportunities for
personal reflection and expression. Teaching at a historically black
university, he sees the student reactions to the bias of Western artists,
images and processes and strives for a balanced global approach in
his examples. This attention to global, contemporary and digital
applications won him a major research grant (the first for an artist/
designer at his university) to develop more examples of the connections
between global historical color art usage and the contemporary digital
present. His grant will help fund much of the research necessary
for developing and co-writing a new textbook with his wife and art
historian Dr. Laura Amrhein.

FATE LEADERSHIP AWARD

His creative research is well known internationally through
successful collaborations among media and across a variety of genres
including traditional studios, installation, sound and game design. His
work has been the basis of more than 100 exhibitions in Colombia,
China, Australia, Argentina, Sweden, Finland, Austria, Taiwan, Korea,
Canada, Japan, and across the United States. In June 2013, he was
invited to speak on the subject of 3D printing for the international
artist lecture series in conjunction with the Krakéw Print Triennial
at the Kunstlerhaus Museum, Vienna. In 2015, he was invited back in
a collaborative exhibition “LOOP.” His two children Will (16) and Kate
(14) have been inspirational in his work and instrumental in building a
theory about collaboration.

Betz joined Winston-Salem State University as an Associate
Professor in 2004. He was appointed as the Foundation and Studio Art
Coordinator in 2005-07 and as the Art Program Coordinator in 2007-09.
Betz was then promoted to Professor of Art & Visual Studies in 2010.
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MICHELLE ILLUMINATO

Assistant Professor & CORE Program Head, Portland State University

M. Michelle Illuminato is an artist and educator who creates events,
public-exchanges, and artworks to help reveal the complicated and
often contradictory relationship between people, their culture and the
land they live on. She creates dialogue and works in collaboration, often
with next question as a way to better understand these relationships.

These activities translate into the classroom, where she asks
students to slow down, to notice and to make connections to the people,
ideas and issues in their world. Since 2006, Illuminato helped to shape
the innovative Foundations Program at Alfred University in rural
western New York. As of September 2016 she is turning her energy to
creating a new CORE program at Portland State University in Oregon.

Illuminato counts her Key to the City of Aliquippa Pennsylvania
as her most treasured public award and this summer her project the
Lost & Found Factory, was recognized by Americans for the Arts Public
Art Network Year in Review as one of the most compelling artworks
from across the country. Other recent projects include: Tripoli Street
BakeYard, Neu Kirche Contemporary Art Center, Pittsburgh, Art
Advocacy Speaks: Art for Social Change Spinning Plate Gallery,
Pittsburgh, Lost & Found Factory, Three Rivers Arts Festival, Pittsburgh,
The Neighborhood Revisited, Open Engagement 2015, Pittsburgh, Pop
Rocks, Strohl Art Center, Chautauqua Institute, NY, Lenz, Vogelfrei 10,
Darmstadt, Germany.

FATE EDUCATOR AWARD

Over the years, Illuminato has helped to reconnect people with
theirlost items, explored how women and girls experience public space,
asked people from the Finger Lakes to literally get on a soapbox to talk to
their neighbors, and worked with residents of Belgrade Serbia to create
a new guide to their city. She has organized cook-off’s that feature
foraged foods, created audio tours of people’s personal landmarks,
asked people to use their cellphones to help illustrate a 200-year-old
book. She’s explored local collections that shed light on communities
and staged public readings. From all of these interactions, she has
learned that people speak about their lives in ways that are striking,
often poetic, and when placed next to the words of their neighbors,
provide a new map to understanding a specific people and place.

AWARDS | 09
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RAE GOODWIN

Assistant Professor & Director of Foundations, University of Kentucky

Associate Professor Rae Goodwin has worked as an artist-educator
for twenty-three years. She began teaching in primary and
secondary education in 1994 after earning a BA from the University
of Framingham. When she became frustrated with the systems of
education, she started her own arts enrichment business, which she
ran for nine years before working in higher education. Her mission as
an artist-educator has always been to empower individuals through
creative expression. Goodwin began teaching on the college level at
her alma mater, Winthrop University, where she taught as a TA and
a Lecturer. In 2007 she took a full-time position at the University of
Pikeville and in 2009 became the Director of Foundations for the School
of Art and Visual Studies at the University of Kentucky. Currently,
Goodwin is also the Acting Associate Director of Undergraduate Studies.

Throughout her career, Goodwin has been unrelenting in both
her pursuit of substantive change in arts education and in her drive
to create art for exhibitions and performance art events. Towards
substantive change in arts education, she has served on the boards of
FATE and Integrative Teaching International (ITI). She has published
articles in FATE in Review and FutureForward and presented at many
conferences including SECAC and CAA. Her research into pedagogy in
Foundations is influenced by many of her peers, Bell Hooks and Howard
Gardner among others. She is focused on meaningful curricular change
that takes us beyond how we were taught and towards an approach
that is appropriate for our students and the contemporary field at
large. Goodwin currently serves as the Vice President of ITI.

FATE EDUCATOR AWARD

Goodwin brings the same level of commitment to her art practice,
which focuses on gender-based assumptions of freedom, intimacy and
risk. Since 2003, much of her work has been about maternal ancestry
and familial lineage as they influence the construction of identity.
Goodwin’s work has been shown work at the Atlanta Contemporary
Art Center, McColl Center for Visual Art, Dimanche Rouge in Paris,
10/12 Gallery in Brussels, defibrillator gallery, Grace Space, Panoply
Performance Laboratory, Month of Performance Art Berlin, SAIC
and BIPAF. She has also worked extensively in residencies in France,
Brussels, RU in Brooklyn, among others. Recent collaborations
include Casey McGuire, Mairead Delaney, Thomas Albrecht and Petra
Carroll. This exchange of ideas and modes of making are critical to
Goodwin’s overall practice and demand that she take greater and
very necessary risks.
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9:00-10:30AM
CONSIDERING SUSTAINABILITY

Lisa Alembik Perimeter College at Georgia State Univ. lalembik@gsu.edu
Introducing the theme of Sustainability into the foundations of art
classroom can be both invigorating and harrowing. We can dedicate
a good chunk of class time to the exploration of contemporary issues
that develop from the overlap of society, the economy and the environ-
ment-and may still feel that we are just skimming the surface. How
can we effectively, creatively, bring Sustainability into the design of
our classes while maintaining the primary objectives of the subjects
we are teaching?

We navigate our classrooms with students coming from a wide range
of backgrounds and interests. Sustainability may seem like a frivolous
topic when some are struggling to stay in school financially or academ-
ically. We can guide students to engage with big ideas in relatable ways
that are inclusive, encouraging their development of a global perspec-
tive, while also connecting on a more personal level.

COMMUNITY COLLEGE PROFESSORS OF ART AND ARTHISTORY SPONSORED SESSION
DRAW AND REPEAT: RECONSIDERING THE SKETCHBOOK
Susan Altman Middlesex County College saltman@middlesexcc.edu

How do we make the sketchbook relevant in our foundation classes?
Is the traditional sketchbook outdated? How can the sketchbook be
reconsidered for beginning students, or should it? Should a sketchbook
still be the small black book or something different, perhaps moving to
a digital record of ideas? For students looking to transfer, institutions
still require a sketchbook for the portfolio review. How can we chal-
lenge students to use the sketchbook to develop ideas, think critically,
take risks, make connections and make decisions about their develop-
ing work? How do we help students develop a practice and “find their
own voice?”

SITDOWN AND STAY A WHILE: BUILDING COMMUNITY OUTSIDE
THE CLASSROOM

Justin Shaw Univ. of Central Missouri jshaw@ucmo.cdu

Marco Rosichelli Univ. of Central Missouri rosichelli@ucmo.edu

How do students transition from High School to Higher Education? How
do you build a robust sense of community in Foundations and beyond?
Are there moments for experiences to happen outside the classroom?

12| ABSTRACTS

How do you push students outside their comfort zones?

This panel discussion will cover techniques, projects, and alterna-
tive forms of pedagogy that help build a dynamic inclusive first year
experience; truly setting students up for success with a stable foun-
dation. Looking at alternatives to traditional classroom modalities,
this panel intends to pull aside the curtain, leave no stone unturned,
and beat the bush looking for exemplars that exemplify alternative
approaches to foundations.

OVERSHARE: SOCIAL MEDIA, MICRO-NARRATIVES AND ARTISTIC PRACTICGE
Michael Arrigo Bowling Green State Univ. marrigo@bgsu.edu

In 2014, Chamber’s Dictionary selected “overshare” as its word of
the year. Chamber’s defined it as “to be unacceptably forthcoming
with information about one’s personal life,” however, oversharing
can also be understood more broadly as presenting information that
exceeds its meaningful context. Language-based messages such as
tweets, can often seem as though they are over sharing, howev-
er, the text represents a state of affairs about which we actually
know next to nothing. Absence is smuggled largely unnoticed into
the information exchange. Photographic images tend in the opposite
direction. Images over share by providing more information then
viewers knowingly process. Excess is smuggled into the exchange.
Absence and excess have always been important semiotic concerns
for artists. The micro-narratives that are characteristic of social
media present new ways of conceptualizing art making, while offer-
ing artists new ways of interacting with audiences.

This session will present ways that social media is used to il-
lustrate concepts, as sites for art making, as sources for visual re-
search, or as platforms to explore social practice and collaboration
with community partners. This session especially seeks contribu-
tions that represent a broad range of innovative practices or that
re-imagine art making and viewership using social media as an an-
alytic framework.

PACK ‘EM IN- USING THE 4 C'S (COMPOSITION, CRAFT, CONCEPT
AND CONTEXT) IN EVERY ASSIGNMENT

Emily Beck Univ. Of Notre Dame cbeckiand.cdu
Justin Barfield Univ. of Notre Dame jbarficiand.cdu

Foundations courses introduce students to the compositional strat-
egies that artists and designers use instinctually and purposefully
in their work. Teaching craft exposes students to a variety of con-
temporary mediums and techniques to execute those compositional
strategies. In order to stay in tune with contemporary art and de-
sign practices, students must also learn conceptual development and
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research strategies. As students become invested in and enthusiastic
about a concept, they begin to make more immediate and tangible con-
nections with the elements and principles resulting in dynamic and
expressive compositions. When students are given real world context
by seeing how contemporary artists and designers use these Bauhaus
methods, their understanding and enthusiasm heightens.

Incorporating the four C’s into each assignment allows students a
deep connection through creating with traditional and contemporary
strategies. Students directly apply the principles to works of art and
design in a meaningful and sophisticated way, rather than doing rote
exercises based on Bauhaus principles. In this session, we will be show-
casing a foundations curriculum that combines all 4 C’s to pack the
most into each project assignment. We are interested in hearing cur-
riculum approaches that meet the demands of contemporary art and
design education in this or other ways.

WHAT’S HISTORY GOT T0 DO (GOT T0 DO) WITH ART?

Lara Kuykendall Ball State Univ. Ikuykendallabsu.cdu
Ashley Elston Berea College Ashley_Elstona@berea.cdu

How can art historians complement and enhance the foundations ex-
perience? What do art students want or need out of their introductory
art history classes? Do you need a recipe for giving your art students
a grounding in the basic content of an art history survey while also
teaching the skills that will help them succeed in future art history
courses, during studio critiques, and as writers? How can introductory
art history courses be tailored to motivate studio artists to be curious
about the history of art and provide them with direction for their cre-
ative futures? This session includes presentations that propose strat-
egies for reinvigorating the foundations art history experience and/or
departing from the traditional chronological survey.

TO TRANSGRESS, OR NOT T0 TRANSGRESS? STRATEGIES FOR TEACHING
AND DISCUSSING ART CONTROVERSIES AS PART OF THE CURRICULUM

Robert Bubp Wichita State Univ. robert.bubp@wichita.cdu
Sandra Williams Univ. of Nebraska-Lincoln swilliams2@unl.cdu

This panel seeks presentations that include experiences, rubrics, proj-
ects, papers, exhibitions, accidents, unintended consequences, and/or
any other form or format that addressed a controversy or controver-
sies and resulted in student learning about the nature of creativity,
critical distance, and public discourse. Is it part of the first-year cur-
riculum? Should it be? If it is, what strategies are used to introduce and
manage the outcomes? Have things gone wrong, and, if so, how did they
get worked out? We look for varied ways that art controversies have
been addressed and used as a teaching tool.
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SPIRITUALITY INTHESTUDIO Il
William Carpenter [ndiana Wesleyan Univ. will.carpenter@indwes.edu

Art, art making, and life intertwine. When some students walk into
the classroom their faces betray what’s on their hearts. Other stu-
dents cloak their countenance. One student believes that there is a
God, a second believes gods exist everywhere, a third believes there
is no God. Is it best to teach course content irrespective of students’
spiritual health and spiritual beliefs? Or is it instead the professor’s
job to engage students in matters of the heart? If a student told you
last week that her mother, who pays her tuition, lost her job and
today she tells you her mom’s car needs an expensive repair, how
do you respond? Is this a spiritual matter? Does it bear relevance in
the art classroom? How do excellent professors design class time for
the unified instruction and edification of a student’s mind, body, and
spirit? How can spiritual matters merge with class content in a way
that is both holistically nurturing and professional?

This session focuses on 1) the role that nurturing the human spirit
plays in art instruction, and 2) the best practices for holistic instruc-
tion in the art classroom.

|1:00AM-12:30PM
ACADEMIC COMMUNITY ENGAGEMENT: EXPERIENCE ARTISTIC POWER!

Kate Borcherding Sam IHouston State Univ. art_mkb@shsu.cdu

What is Academic Community Engagement? It’s a blended learning
model where students not only learn knowledge, foundational tech-
niques, and artistic skills, but also actively use them to somehow
make a difference in their community to improve the quality of life.
This experience helps them see themselves as a vital positive force in
the world and deepens their understanding of the power of their role
as artists. This type of learning could be applied to a course project,
section or be the semester focus.

This session will examine a broad spectrum of ideas, issues and
pedagogy related to Academic Community Engagement. Some of the
areas to be discussed are: what is this and why integrate it into your
course?, the nuts and bolts of how it works, ideas surrounding inter-
acting with the community, examples of successful projects and sec-
tions, tips for success and avoiding pitfalls, student and community
feedback, and more!
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DRAWING IN THE EXPANDED FIELD

Raluca Iancu Louisiana Tech Univ. raluca@ralu.ca

Without a doubt, one must teach traditional skills at the foundation
levels. If students don’t know the rules, how can they break them?
However, I believe that we can push our students to think beyond the
traditional definition of drawing - one that many of foundation level
students understand as “drawing realistically.” Teaching in rural USA,
I found that many of my students tend to associate successful drawings
and skill with the ability to draw something photo realistically. How
can we push that notion of drawing to be more representative of con-
temporary drawing?

This session explores the integration of contemporary drawing tech-
niques and concepts at the foundations level. The presentations will
recount effective strategies as well as moments of failure. What can we
learn from our successes and failures in incorporating non-traditional
methodologies? How can we introduce the notion that drawing can be
more than just about photo realistic still life drawings without over-
whelming students who are new to the discipline?

ON YOUR MARK! GET SET! GO!
Beverly West Leach 779y Univ. bwleach@troy.cdu

When I was a young art student, I struggled when told “You can’t re-
ally do anything without the idea.” Now, while teaching foundations, I
understand the familiar look of panic in my student’s eyes when I say,
“just brainstorm and you’ll think of something.” The aim of this panel is
to explore ways that we guide our students through the sticky business
of generating ideas and encourage them in developing concepts for a
variety of projects. Panelists are asked to present their best approaches
to assignments, which clearly show the first steps of original ideation.
The ability to generate ideas is central to the process of art and central
to the success of artists. We will explore each other’s pedagogy for en-
gagement in problem solving, motivation in the manufacturing of ideas,
resulting in creativity that becomes the student’s solutions to the proj-
ect. At the starting line, this panel will be asking, what is your process to
get the best ideas to the finish line?

PURPOSEFUL AND ETHICAL INNOVATION IN THE REMIX ERA

Peter Barr Sicna Heights Univ. pbarr@sienahcights.cdu
Mad Mohre Siena IHeights Unio. mmohre@sicnaheights.cdu

In his 2008 book, “Remix,” Harvard law professor and creator of the
Creative Commons Lawrence Lessig presented the idea of remix as
a desirable strategy for creative people in the digital age. Since then,
media historians and theorists have underscored the pervasive role
that reuse and remix has played in the production of art and popular
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culture. Then, in February 2015, the College Art Association, after
discovering that one in five artists had abandoned an art project be-
cause of concern about copyright, published a “Code of Best Practices
in Fair Use for the Visual Arts” that was designed to provide a clear
framework in which artists and art historians “can apply fair use
with confidence.”

This session seeks presentations that address the following ques-
tions: How have these developments impacted the way that we
teach Foundations? How can Foundations programs encourage stu-
dents to produce innovative, ethical and purposeful artworks in the
age of Remix?

THE URGENT ARTIST: CREATING A COLLABORATIVE CLASSROOM

Jeffrey Marshall Mount Ida College jmarshallamountida.cdu
Kathleen Driscoll Mount Ida College kdriscollamountida.cdu

To be a professional artist in an academic environment has never
been more of a challenge. In the current campus atmosphere where
the language of metrics and ROI (Return on Investment) dominate,
faculty are asked to work more days, expand extracurricular activi-
ties, and be available at all hours. As the time shrinks that faculty can
allot to studio practice, some look for ways to make the classroom an
extension of their personal creative process. We must ask the ques-
tion: is it possible, or even necessary, for a teaching artist to have
an autonomous creative practice? Or is this a return to the Master’s
atelier studio where the master teaches the foundations of art from
their own contemporary context?

In this panel we will explore artists whose creative process and
product are integrated into their core teachings and curriculum. We
look for a discussion with art faculty who ask Foundation classes to
explore ideas, materials, processes, or subjects that reflect their own
creative interests, and how that exchange of ideas strengthens artist
and student.

CREATIVE COGNITION

Kevin Benham South Dakota State Univ. School of Design
kevin.benham@sdstate.cdu

This session will explore a new paradigms in teaching creativity
to beginning design students within an interdisciplinary context
by identifying and subverting the expectations and cultural bias-
es affecting creativity, teaching careful temporal and phenomeno-
logical observation, supporting the use of iteration as a means of
exploration for solving complex problems, emphasizing thinking
through making, and exploiting the process of discovery while avert-
ing any requirement or expectation for a completed product. The ses-
sion encourages developing new curricula that engage students in
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facing their inherited biases, reinforces the iterative nature of art and
design, values the process over product, and challenges students to
value and embrace the unknown.

FURRY CREATURES, STYLIZED FIGURES & UNICORNS

Casey McGuire Univ. of West Georgia cmeguire@westga.edu

Foundation Level Students come to college with a variety of creative
inspirations that drive goals, hopes, and elaborate indexes of artistic
motivators. Cartoons, manga, anime, conceptual creatures from folk-
lore old and new (dragons and unicorns) flood the sketchbooks of so
many students. Artists such as Takashi Murakami, Chris Scarborough,
Yoshitomo Nara, KAWS, Thomas Griinfeld and Kate Clark connect
these genres to a larger art based conversation. As instructors our
options might incline towards, ignoring these immature doodlings or
connecting with these creative initiations through artists and projects
that evoke investigations that develop depth within the content. This
panel is considering projects, papers, and research that derive from
these sources of inspiration and create a springboard for connecting
and creating deeper student researched projects that connect to cur-
rent pop-culture trends.

WHAT ARE WE TEACHING AND WHY?

Maureen Garvin Savannah College Of Art & Design mgarvin@scad.edu

What are the underlying values of your foundation program? How
would you describe the purpose of your program? How does the struc-
ture of your program convey the values and purpose? Is there is a re-
lationship between your foundation sequence and the major programs?
The intent of the panel is to discuss what skills, abilities and experi-
ences make up that foundation experience and why these choices are
important to the education of artists and designers. Proposals about
the overall design of a foundation program, about programs recently
revised or under revision are welcome.

[0 YEARS AFTER - SOCIAL NETWORKING FOR LEARNING COMMUNITIES:
USING E-PORTFOLIOS, BLOGS, WIKIS, PODCASTS, AND OTHER
INTERNET-BASED TOOLS FOR FOUNDATION ART INSTRUCTION

Dan Collins Arizona State University dan.collins@asu.cdu

This panel provides key definitions, an overview of available technolo-
gies, actual experiences from the field, demonstrations, and theoreti-
cal perspectives on the use (and potential abuse) of Social Networking
applications, strategies, and culture from 20 years of using computers
in Foundations Teaching. A \ previous panel on the topic was offered at
the Milwaukee FATE conference in 2007 featuring then current GTAs
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from Arizona State University. This panel offers a critical look back
and a survey of current opportunities with reflections by both for-
mer and current ASU grad students along with regional faculty.

2:00-3:30PM
LOGAL GEOGRAPHY AS A TOOL FOR LEARNING

Anna Fidler Oregon State Univ. Anna.fidler@oregonstate.edu
Michael Boonstra Oregon State Univ.
michacl.boonstra@oregonstate.cdu

How can “place” be used as a creative catalyst for conceptual in-
quiry and cross-disciplinary collaboration? This panel will highlight
programs/projects that expand creative practice outside of the stu-
dio/classroom and connect foundation level students to their local
communities and geographies whether that is wilderness, rural,
suburban, or urban. Panelists will discuss experiential projects that
facilitate connections between students and places outside of the
traditional classroom as well as the foundational, cross-disciplinary,
and social/developmental benefits that come from those connections.

DRAWING AS COLLABORATION: LET THE MAGIC BEGIN

Dawn Martin Dickins Middle Tennessee State Univ.
dawnmdickins@gmail.com

Michael Dickins Austin Peay State Univ. dickinsm@apsu.edu

Graffiti artist Keith Haring once said, “Drawing brings together man
and the world. It lives through magic.” Much like a magic trick, draw-
ing needs an audience. Many may see drawing as a very private and
solitary practice; however, drawing can be an inviting medium. An
art professor may use drawing to challenge students to work togeth-
er, to command as well as to compromise. An artist may engage the
community in his drawing practice as part as his practice. This ses-
sion will focus on creative ways drawing can be a collaborative pro-
cess for artists, students, and communities.

PROFESSIONAL PRACTIGES IN ART FOUNDATIONS: REACHING INWARD TO
BROADEN OUTWARD REACH

Kimberly Winkle Tennessee Tech Univ. kwinkle@tntech.edu
Professional Practices pedagogy is diverse; approaches, format and
purposes vary from institution to institution. Not only is the ped-
agogy diverse, but the timing at which to insert the course into
a degree curriculum commonly differs. While there are distinc-
tive programmatic structures, intrinsically these courses promote
student introspection and articulation of personal artistic values.
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Through this process students are, ultimately, better able to further
their outward reach into the world as art practitioners. This session
invites proposals related to Professional Practices pedagogy in Art
Foundations programs.

MAKE IT, SAVE IT, QUICK UPDATE IT; USING GIFS TO
TEACH FOUNDATION CONCEPTS

Michael Burton Univ. of Nebraska-Lincoln mburtong@unl.cdu
Emily Newman Drake Univ. emily.newman@drake.cdu
This panel will explore different ways foundation educators are using
gifs to teach both formal and conceptual art problems. We are seeking
panelists to share their experience using gifs in the studio and to add or
share contrary opinions to the following topics: gifs to explore a discon-
nect between technology and concept ideation, gifs to draft ideas for
conceptual time-based projects, gifs to teach drawing and 2D design.
Animated gifs have recently become a common form of communi-
cation. Resurrected from a near dead format in 2012 the word gif was
added to the American Oxford dictionary and named the “word of the
year” while at the same time critics said gifs would disappear by the
end of the decade. Widely supported by Giphy, Facebook, and Apple, by
pornographic websites, instant messengers, and Tumbler pages, and
with an increasing number of web-based artists and advertisers using
the medium the animated gif is most likely here to stay for a while.
Regardless of whether the medium is dying or not the animated gif
is a familiar communication tool for young artists and designers to ex-
plore time-based media.

COULD THIS REALLY SUCK? FOUNDATIONS AS A CAREER
{MINUS THE BURNOUT}

Valerie Powell Sam Houston State Univ. WASH@shsu.edu

We are all passionate about teaching foundations, which is great. We
are kind of awesome. We often take on tasks far beyond our job descrip-
tions. We are on the front lines of educations & are happily volunteering.
But we are also super exhausted & are not so great with boundaries.
How do we move beyond the typical foundations burnout? How do we
even recognize the burnout? How do we advocate for foundations? How
do we advocate for our own health, art making/teaching balance...in a
time when over working is praised & often expected? Seeking papers &
presentations from foundation educators who have practical solutions/
tips that address any of the following: career burn out, over volunteer-
ing, collegiality, being awesome, promotion & tenure, modeling what we
ask of our students & basically being a healthy art citizen.
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HOOKING THE NON MAJOR INTO ART: INCORPORATING CREATIVITY
AND INSPIRATION TO ALL!

Angela Mircsov Lindenwood Univ. a.mircsovi@gmail.com

“I have to take this class in order to graduate” is heard often in gen-
eral education course settings. How do we as instructors encourage
these students to become more open to the creativity options in their
majors and careers? Is there a need for creativity beyond the studio
into Non Major classroom settings? How do the Non Art Major de-
partments support these courses beyond major and minor require-
ments? The goal of this panel is to answer these questions and go
beyond the mindset of I need this class to graduate to I want to take
this class to better myself for my career.

USING “THE FLIP”: WHY YOUR STUDENTS WANT T0 HEAR FROM YOU
RATHER THAN YOUTUBE!

Nancy Wynn Merrimack College nancy@nancywynn.com

Each semester we spend multiple class periods lecturing to introduce
(or reintroduce) concepts such as the Design Elements and Princi-
ples. It’s essential students understand foundational elements, but
let’s question how we deliver the material. Time for projects is limit-
ed. When digital technology can present content in a variety of ways,
why take precious class time to lecture?

Grabbing content from others on the web is helpful, but perhaps
not always the best strategy. Students want to hear from their
own professors! They want to engage with each other and get feed-
back quickly. By flipping the classroom (“The Flip”) content can be
watched and shared multiple times outside the classroom. Students
come to class with questions, use what they learned outside of class
while working on their projects in class, and produce work that re-
flect a better understanding of content learned.

Share your knowledge and techniques on how you have integrated
“The Flip” in your courses. Have you created original video/game/
collaborative content for students to utilize outside the classroom?
What are your successes and failures in the age of hi-tech teaching
and learning? With so much content being produced, we, as educa-
tors, should discuss and debate standards of excellence.

SECAC AFFILIATE SESSION
PROJECT SHARE MIX TAPE
Lily Kuonen Jacksonville Univ. lilykuonen@gmail.com

We all scaffold courses, intentionally building skills, processes, and
complexity as the academic year unfolds. We begin courses with in-
troductory projects, reaching a stride by mid-semester, and culminat-
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ing with final projects. This session utilizes the fast-paced presentation
style similar to Pecha Kucha Nights. With 20 slides at 20 seconds each
(total of 6 minutes and 40 seconds), panelists are invited to pitch and
share a project from one of these crucial transitional points of a course.
The result, the panel will be the ultimate playlist of shared projects.
This SECAC Affiliate Open Session takes cues from familiar SECAC pan-
els, transforming them into a FATE context, in particular it stems from
SECAC Pres. Jason Guynes’ regular panel, Something for Everyone as
well as other similar sessions. Pecha Kucha Nights first launched in
2003, growing exponentially, reaching international audiences through
energetic presentations. As instructors we know the careful balance
of captivating audiences yet delivering pertinent content. This session
tests our prowess to share projects, capturing the importance of tran-
sitional phases of development.

AT THE CORE, TAPPING INTO THE GUT FOR ENGAGEMENT

Susan Beniston Sheridan College susan.beniston@sheridancollege.ca
Cynthia Hellyer Heinz Northern lllinois Univ.
chheinzg@comcast.net, chellyer@niu.edu
This panel addresses the student’s capacity to engage confidently
through embracing challenges using traditional, worthy fundamentals
combined with opportunistic, flexible action. This is a time of intense
distraction from the cocoon-like-focus on devices, the barrage of data
stimulation, seductive social demands, and the undeniable financial
pressure to work while attending school. The first year experience
has the possibility to reframe the understanding of making and its rel-
evance to creativity. This is broader than Bauhaus and connected to
time, perception, and a social perspective on responsibility. Engage-
ment acknowledges the intrinsic excitement in manipulating materials,
courage through collaboration and experiential learning. This reso-
nates in the creative scaffolding that produces motivated, curious, gen-
erous art students capability equipped to explore the art/design field as
adaptive cultural contributors. Students hope to encounter a transfor-
mational experience that sets them up for an open dialogue, balancing
skills with techniques and materials, to generate work that challenges
thinking and has a social conscience.
3> What are the practices that initiate first year students in the train-
ing of discovery learning and adaptive thinking?
> What are particular exercises used to prompt collaborative,
cross-disciplinary understanding?
> How can student complacency in receiving material be merged
with playful experimentation, risk and reflection?
> How does this preparation relate to the broader issues of rele-
vance, the ability to apply thinking both creatively and critically?
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4:00-5:30PM

LINKING: FOUNDATION YEAR STUDIO-BASED ARTISTIC RESEARCH
INCONTEMPORARY ART AND SOCIAL JUSTICE: CREATING
INTERDISCIPLINARY CURRICULUM TO ENGAGE STUDENTS

WITH CONTENT BEYOND MEDIA-BASED EXPLORATION

Shannon Forrester Mount Ida College sforrester@mountida.cdu

This panel will present a series of specific Foundations curriculum
projects that incorporate interdisciplinary study of contemporary
art, social justice, and skill building research through a combination
of studio based projects, class presentation, and written modalities.
Selected faculty will present project examples from their courses in-
cluding; information about assignments, instructional design philos-
ophy, process-based and final project images as well as student learn-
ing outcomes. Additionally, the session Chair will discuss a project
focused on the work of MacArthur Fellowship winners Nicole Eisen-
man and LaToya Ruby Frazier through drawing. The Fellows create
deeply socially engaged work addressing racial, class, socioeconomic,
gender, and sexual identity inequities. The project allowed students
to build artistic skill, intellectually and creatively engage with visual
as well as sociological content, and the chance for first year students
to imagine themselves in the role of a great practicing artist working
today. It also allowed students the opportunity to think about the
“why” of Art and begin reflecting on what they might want to ex-
press and achieve in their own work, an advanced critical thought
and practice-based exercise. This call seeks to include additional pre-
sentations which explore a constellation of studio-based interdisci-
plinary, social justice themed curriculum.

JAIL BREAK! ENCOURAGING STUDENTS TO THINK ON THEIR OWN

James Lipovac Pratt Institute lipovacjames@gmail.com
Linnea Paskow Pratt Institute linnea.paskow@gmail.com

The Pratt foundation drawing curriculum is comprised of sequen-
tial formal drawing exercises which collectively teach visualization.
Students translate three-dimensional form into two-dimensions us-
ing drawing systems, including orthographic projections and linear
perspective. In the first semester, systematic assignments with lim-
ited variables allow students to build technical and abstract thinking
skills. Students enter the second semester with certain baseline skill
sets as a result of this process.

At some point in the second semester, students are asked to strike
out on their own. Suddenly instead of articulated forms of geometry
we see in their work smudgy, cartoonish mash-ups of Pokémon and
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Beyonce. Clearly the formal rigor of what?s been taught has flown out
the window. This is happening due to a bifurcation between the stu-
dents? visual interests and the challenge of finding viable visual equiv-
alencies within the three-dimensional world. How can we encourage
personal exploration while keeping formal structure? We invite other
faculty to submit papers that address this issue and contribute their
experience of the division between student impulse and formal aes-
thetic concerns of drawing.

TRANSITIONS

Stacy Isenbarger Univ. of Idaho stacyi@uidaho.cdu

Foundations courses are increasingly taught by educators that are
graduate students, new adjunct professors and new-hires at institu-
tions with curricula that diverges widely from institution to institution.
While graduate students must juggle the challenges of being both stu-
dents and educators with less experience to back them, adjunct profes-
sors too, find themselves less supported and without reliable mentors.
How can graduate students and first-time foundations educators lever-
age their situations to create pedagogy and classroom situations that
create excitement from uncertainty? How can full-time faculty provide
better mentorship and resources for first-time foundations educators?
Does experience prevail or can freshness lead to innovation? We want
to hear from newcomers and experienced educators in transitional sit-
uations, considering the term transition broadly.

SEED HOUSE: CULTIVATING STUDIO RELEVANCY IN A SCHOOL OF DESIGN

Diana Behl South Dakota State Univ. Diana.behl@sdstate.cdu
Peter Reichardt South Dakota State Univ. peter.reichardtasdstate.edu

In our initial years as a School of Design at South Dakota State Uni-
versity our role as studio art faculty has come with a new perspective
and a need to refresh and reevaluate our foundations program. Our
foundations courses serve the entire school and are primarily taught
by the studio art faculty. A challenge of teaching foundation courses
within the School of Design is that it contains students in separate
majors of Studio Art, Graphic Design, Architecture, Landscape Design,
and Interior Design.

We will explore how we are transforming our curriculum in this
new academic structure, contributing to and shaping the culture of the
school and region by balancing student engagement that is individual
and collaborative, traditional and experimental, while developing intu-
itive and structural problem-solving strategies.

Some questions that we will address include: how do we balance
collaborative versus independent student projects, how do we engage
the community with our new artist-in-residence program at SDSU, how
do we address the needs of applied arts students while maintaining

24| ABSTRACTS

autonomy within the fine art program, and how do we initiate valu-
able experiences for students that can be translated over to their
major while addressing each specific skill-set and knowledge base?

THE DIGITAL HAND: THE FUTURE OF FABRICATION IN THE

FOUNDATION CURRICULUM

Tom Burtonwood School Of The Art Institute Of Chicago
tburtor@artic.edu

Taylor Hokanson Columbia College Chicago
taylor@taylorhokanson.com

The 3D Printing phenomena that started in ~2009 with the RepRap
project opened up higher education art and design departments to
affordable, accessible rapid prototyping and fused filament fabrica-
tion. It paved the way for an explosion in the range of computer nu-
merical controlled (CNC) workflows that continues to this day. From
the established CNC milling and routing technology that pre dates 3D
printing. To newer CNC wire bending equipment, plotter cutting and
drawing machines, the ecosystem of platforms, materials and work-
flows is continually being extended.

Building upon core histories of computer controlled machining
developed at MIT in the 1950’s todays equipment is open, accessible
and extensible. Faculty and students alike can invent and hack to-
gether their own variants building upon a tradition of established
ideas and proven workflows to move beyond the known and into
new territories.

As new media forms of production in 2D and 4D become common
place so 3D forms of fabrication are following. This session invites
papers addressing best practices for introducing, integrating and es-
tablishing digital fabrication into the art and design foundations cur-
riculum, especially research that addresses experimental materials
and collapses boundaries between disciplines.

REALIZING SHARED GOALS: ENGAGING STUDENTS IN COLLABORATION

Claudia Berlinski Youngstown State Univ. caberlinski@ysu.cdu

Since the last half of the 20th century collaboration in art has surged
to a commanding level. Any artist essentially has to participate in a
coauthoring of work to remain relevant. How do we instill this value
in students so that they become natives in that realm? Is it too early
to introduce the concept in Foundations? How do we entice students
into thinking its a good idea?

In my Foundation courses I find that students are more receptive
to the idea of working together if the collaboration is less about
coauthoring the finished product and more about directing one an-
other in the developmental stages. In order to achieve their final
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solution to the design problem they have to learn how to enlist one
another as assistants.

In what other ways might we partner students in positive collabora-
tive relationships? What kind of practice can we use to foster this type
of agency in the classroom? As students, we were all likely dragged
through the group project experience - probably under the guise of a
research-based presentation. Let’s discuss how to teach our students
to deviate from the typical group project mindset to bring play and in-
novation into collaboration.

USING APPLICATION EXERCISES TO BOOST CREATIVE, CRITICAL,
& ANALYTICAL THINKING APPROACHES TO MAKING ART
IN'FOUNDATIONS COURSES.

Garin Horner Adrian College ghorner@adrian.edu
Zach Dunn Adrian College zsdunn@adrian.cdu

In this hands-on session participants will practice methods for inspir-
ing students by using critical and analytical thinking exercises that
are specially designed to increase the creative and conceptual quality
of artwork in foundations courses. Participants will work in groups,
each of which will cooperatively discuss, collaborate, and reach a con-
sensus in order to solve fundamental questions students confront
when making art. Participants will also learn how to design and im-
plement these exercises in their own courses using content from their
own disciplines.

QUIET RADICALIZATION OF FOUNDATIONS

Alexandra Robinson St. Edwards Univ. alxrob@gmail.com
Katie Hargrave Univ. Tennessee-Chattanooga khargraviagmail.com

As Foundations educators, we are aware of the complexities facing
our colleagues, students, departments, and universities. By nature,
we work to create meaningful and fair working and learning environ-
ments, navigating attacks on liberal education and contingent labor
as well as advocating for representing diverse practices and diverse
bodies. There is a political implication to the work that we do. What
are the liberatory possibilities for Foundations in higher education art
departments? While the 2oth century models for Foundations seem
outdated, what can we learn from utopian educational models of Black
Mountain College, the Bauhaus, or other historical precedents to our
work? Beyond the history of Foundations, what can we as educators
and/or administrators do to support our students and our colleagues,
and how is the notion of “support” radical (albeit quietly so)? Possible
topics: contingent faculty’s effect on inexperienced students, fair pay
for contingent faculty within studio curriculum, foundations faculty’s
affective labor, the politics of concept and craft, historical models of
radical educational practice, and teaching students to be citizens of the
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classroom as well as their communities. We desire a diversity of ap-
proaches and perspectives within our panel presenters and within
the content of their presentations.

FRIAPRIL 7TH 2017

9:00-10:30AM
SOCIAL PRACTICE IN FOUNDATIONS

Ellen Mueller West Virginia Wesleyan College cllen@cllenmucller.com
Social practice focuses on social engagement and collaboration with
individuals, communities, and institutions as a form of participatory
art. With the constant evolution of art and design foundations, where
and how does this contemporary art form fit in?

This panel seeks submissions that address strategies for intro-
ducing social practice as part of foundations programs. Topics of
investigation could include, but are not limited to, project/assignment
outlines and analysis, critique strategies, art historical analysis of
pedagogical approaches, case studies examining existing curricular
structures and how social practice fits into these, etc.

WHAT DO WE TEACH WHEN WE TEACH DRAWING?

Kim Sloane Prait Institute
Andrea Kantrowitz suny New Paltz

What do we really teach when we teach drawing, and how can we
know? Are students gaining skills and knowledge they can apply in
other domains? We will discuss two recent research projects that
investigated what kinds of transferable critical and creative thinking
are cultivated through drawing instruction. Both studies involved
collaborative teams made up of cognitive psychologists and drawing
faculty, and looked for evidence of a variety of learning outcomes
beyond drawing ability, including development of visualization and
imaginative capacities, spatial reasoning, mental flexibility, and per-
ceptual skills. This panel continues a conversation we began at Fate
2013 ( see Fate in Review 2013-2014) that sought to make a case for
drawing, not only as a discipline within itself, but also as a vehicle for
the development of creative, reflective, analogical and critical think-
ing that is transferable and will serve the student in all domains. Our
students will be employed in a wide range of enterprises not even
imagined now. These capacities, we argue, may be in fact our most
important contribution to our students’ education. In this presenta-
tion we will share the results of this research and discuss what the
implications are for both teaching and learning in Foundation.

ABSTRACTS | 27



DE-MYSTIFYING ASSESSMENT

J. Neil Lawley Missouri Western State Univ. lawley@missouriwestern.edu
Assessment has been accepted by higher education as a necessary and
vital tool for measuring student learning outcomes and evaluating pro-
grammatic goals. With the aims of enhancing student learning, pro-
viding information for continuous improvement, and generating data
needed for the accreditation process, assessment is often mandated in
a top-down direction. However, the process of assessment planning,
data collection, and assessment reporting begins from the bottom up
and can be a bit overwhelming for the uninitiated. This panel seeks
to de-mystify assessment and explain how it can be used to measure
effectiveness and inform pedagogical values at three different levels:
classroom, departmental, and university.

An experienced instructor, a foundations director, and a universi-
ty assessment director will discuss different viewpoints, experiences,
and examples of assessment in an effort to clarify the process and tools
used by educators and administrators.

S-ON MAKING AND BEYOND: BALANCING TACTILE AND DIGITAL PT. |

Sohee Koo Teachers College, Columbia University
sk3820@tc.columbia.cdu

Laura Scherling Teachers College, Columbia University
Iss2165@tc.columbia.cdu

A new generation of artists and designers are expanding traditional
constraints by incorporating emerging technologies and tangible mak-
er practices, bringing studio and design thinking closer together (Mae-
da, 2013). The increased significance of technology in the classroom
has been debated by art and design scholars alike. Resnick (2006) and
Blikstein (2013) argue that “making” by using digital fabrication could
be the vehicle for inspiring innovative ideas and new literacies. Yet we
know very little about how such distinctive thinking and approaches
could be integrated into various studio art and design courses in K-12
and postsecondary education.

Today, artists, designers, and practitioners have been challenged to
research and develop approaches to teaching that balance fine art and
design with digital-making. This session will explore art and design
pedagogies that effectively integrate technology, reframing traditional
fine art and design courses. Specifically, this session will discuss stu-
dent learning outcomes based on in-class observations, interviews, and
artworks. We argue that it will be vital to develop flexible and creative
ways to balance the effective implementation of technology and hands-
on learning in order to promote the importance of studio and design
thinking for meaningful collaborations and dialogue.
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TOWARDS A NEW LIBERAL ARTS: TEACHING METAPHORICAL THINKING IN
FOUNDATION ART PRACTICE

Jim Butler Middlebury College jbutler@middlcbury.cdu

This panel will examine visual art foundations as a viable avenue for
enacting a new liberal arts educational model. Higher education is
now positioned between two choices: the art school model and the
university system. We posit that visual art foundations uniquely of-
fer liberal arts educational structures a “third way”. One that takes
the best of teaching art making and it’s metaphorical thought pro-
cesses to synthesize disembodied theory with experiential learning.
Speakers will address applying new ways of approaching knowledge
acquisition through foundational art practice, constructed to explore
linkages between seemingly separate areas of the academy. Specif-
ically how drawing, 2-D, and 3-D approaches can be used to inform
visual arts students as well as evolve long-held tenets of university
teaching methods in other disciplines such as the hard sciences, his-
tory, social sciences, and others areas. This panel will speak to the
primacy of art making in 21st century approaches to developing mind
in higher education.

MAKE IT MOVE!
Natalie Moore Pratt Institute nmoolo41@pratt.cdu

As we prepare our students for a life in the world of art and design,
it becomes evident that static is no longer the norm. While dynamic
form can extend any of our disciplines in the Foundation year, it’s
relationship to two dimensional design can no longer be ignored.

At Pratt, our course in in the principles of Light, Color, and Design
has been developed over years into a strong, cohesive Foundation
Course. ,Students learn about the nuances of color interaction as well
as the fundamentals of design; balance, tension, symmetry, asymme-
try, contrast, hierarchy, rhythm, etc.

How do we take this knowledge and apply it to a time-based plat-
form? What do students gain from extending principals they are
learning in Light, Color, Design into time and movement?

This session will examine ways in which foundation studio profes-
sors have integrated static and dynamic design into their curriculum.
We will showcase various approaches introducing the fundamentals
of timing and pacing in the context of color, form and composition in
the first year.
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ART AND STEM: CREATING A RICH, LAYERED FOUNDATION EXPERIENCE
THROUGH COLLABORATION WITH STEM IN FOUNDATIONS

Armando Ramos Santa Barbara City College aramosiii@sbec.cdu
David DeMuth, Jr. PHD Valley City State Univ. david.demuth@vesu.edu

This session will address how collaboration can facilitate links between
art and science to supercharge student learning. Collaboration can
spur multiple problem-solving methods in the studio and create op-
portunities for undergraduate research that can bring together these
two realms. Early collaboration between art and science can lead to
STEM-based artworks and exciting sustained partnerships between
disciplines that expand student approaches to problem solving. New
technologies in modeling, engineering and science, alongside web-
based tools, can help students to think broadly about the possibilities
of creative thinking and open new ways of seeing the world for STEM
students and faculty. Being fluent in technology is essential for gradu-
ates as they pursue design and fine arts. How can we implement part-
nerships with other faculty? What kind of collaborations make sense
for students and what outcomes can be targeted? How can these col-
laborations lead to community ambassadorships through social media?
Session participants will explore ways of creating an environment of
engaged learning using collaboration in engineering and design.

CIRCLE OF INFLUENCE: BETWEEN CONTROL AND CONCERN

Joe Hedges Washington State Univ. joe.hedges@wsu.edu

Stephen Covey’s best-selling business self-help book, the 7 Habits of
Highly Successful People, contains some common sense wisdom that
many philosophies and spiritual traditions also present: there are sim-
ply some things that are out of our control. These things may be within
or without another circle of things we are concerned about. Americans
might also recognize a related pedagogical tool, the last line of a prayer
popular with Alcoholics Anonymous: “the wisdom to know the differ-
ence.” In the foundations classroom, with all its swirling forces, ma-
terials, and personalities perhaps one more bit of wisdom is required:
the ability to discern the things that are not out of our control but not
entirely within our control either. This panel explores this unknown
territory, the middle-ring, the eternal battleground of the educator: the
Circle of Influence. How can we leverage the things we can control to
affect the things in our circle of concern? How does the foundations
educator intelligently identify ways to influence particular students in
particular ways? This panel goes beyond curriculum to consider peda-
gogy and the myriad of daily best-practices that may subtly (or boldly)
move the needle of concern over to real influence to proactively affect
change in students and the classroom environment.
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|1:00AM-12:30PM
COMMUNITY AT THE GORE: A HOLISTIC APPROACH TO FOUNDATIONS

Katherine Fries University of Indianapolis frieskj@uindy.edu
Jim Viewegh University of Indianapolis jviewegh@uindy.edu
The foundation experience is an introduction to the elements and
principles that form our profession, but more than that it is a chance
to guide emerging artists, designers, and creative problem solvers
on the pathway to understanding and engaging the art world, their
community, and themselves. In this session we will look at creative
endeavors, exploring one or more of the following, in an effort to cre-
ate a dialogue that expounds on research, philosophies, and success-
es that engage the whole student experience. Understanding that if
a student is engaged outside the classroom, as well as in, they will
have a greater investment in their work, peers, and selves leading to
stronger students and program outcomes.
> Starting at Home- Creating a Culture & Community of Peers:
Programs and experiences that take place outside the course
curriculum that foster an internal community as a means of bol-
stering student commitment.
> Won’t you be My Neighbor? -Expanding the Classroom:
Introducing students to the local art scene and resources beyond
the physical classroom as part of the curriculum.
> Taking it to the Streets -Socially Engaged Practices:
Students as emerging artists engaging cultural producers and
community organizations in an effort to collaborate and cultivate
networking systems.

FOUNDATIONS COORDINATORS: WHO, WHAT, WHERE, WHEN, AND WHY?

Michael Marks Univ. of South Carolina Upstate
mmarks2@uscupstate.cdu

This panel seeks to continue and expand on dialogue initiated at the
2015 FATE conference session, Coordinate THIS, regarding the role of
Foundations Coordinators. This session will examine the Foundations
Coordinator position across a variety of institutions and attempt to
present information on the scope of a Coordinator’s responsibilities.
What are the challenges you face both large and small? What are
your teaching and administrative duties? How do you navigate those
along with a creative practice? What are your failures and triumphs?
Tell us where you’ve been, where you are, and where you’re going.
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THEART EDUCATOR AND THE REALITIES OF SCHOOL ART FOUNDATIONS

Mark Graham Brigham Young Univ. mark_graham@byu.cdu

Foundations courses are everywhere in K-12 art education. They appear
in elementary, middle school, and in high school in numerous guises,
but usually focus on traditional drawing skills. A significant component
of this plethora of foundations is the AP Studio Art program, which is
designed to emulate college art foundations. In 2016, over 50,000 AP
portfolios were reviewed by the College Board. The questions that are
being asked about college art foundations are also relevant to art teach-
ers at all levels. This presentation will explore the landscape of K-12
art foundations, including the AP program and presents alternative
ways to both conceptualize and teach these courses. A renovated art
foundations with an emphasis on contemporary art and non-Western
approaches to foundations will be described. Work from AP portfolios
will illuminate possible curricular collaboration among high school and
college art teachers.

CALL AND RESPONSE: WHEN STUDENT EVALUATION FORMS ACTUALLY WORK

Guen Montgomery Univ. of lllinois Urbana-Champaign
Guenmail@gmail.com

In studio art courses, where the information sought is sourced from
a very small sample group, student evaluations sometimes feel like a
flawed way to judge an instructor’s merit. Nonetheless, most universi-
ties require some kind of standardized teaching evaluation each semes-
ter, and they can be useful. What have you gained from student evalua-
tions? Have the responses you’ve read on student evaluation forms lead
to specific changes in your pedagogy? How have foundations curricula
shaped your experience with student evaluations as compared with
evaluations that result from teaching in other studio areas? This panel
invites participants to investigate the oft-contested university evalu-
ation process by both analyzing the current system’s possible short-
comings and looking carefully at the results of this feedback for useful
moments of pedagogical growth. In providing examples of interesting
correlations between scoring and changes in the classroom or peda-
gogical approach we hope to initiate new conversations about their ef-
ficacy. Particular preference will be placed on those applicants who,
beyond finding the evaluative system frustrating, can share their own
meaningful experiences with these results.
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HANDS-ON MAKING AND BEYOND: BALANCING TACTILE AND DIGITAL PT. 2

Sohee Koo Teachers College, Columbia Univ. sk3820@tc.columbia.cdu
Laura Scherling Teachers College, Columbia Univ.
Iss2165@tc.columbia.cdu

A new generation of artists and designers are expanding tradition-
al constraints by incorporating emerging technologies and tangible
maker practices, bringing studio and design thinking closer together
(Maeda, 2013). The increased significance of technology in the class-
room has been debated by art and design scholars alike. Resnick
(2006) and Blikstein (2013) argue that “making” by using digital fab-
rication could be the vehicle for inspiring innovative ideas and new
literacies. Yet we know very little about how such distinctive think-
ing and approaches could be integrated into various studio art and
design courses in K-12 and postsecondary education.

Today, artists, designers, and practitioners have been challenged
to research and develop approaches to teaching that balance fine
art and design with digital-making. This session will explore art and
design pedagogies that effectively integrate technology, reframing
traditional fine art and design courses. Specifically, this session will
discuss student learning outcomes based on in-class observations,
interviews, and artworks. We argue that it will be vital to develop
flexible and creative ways to balance the effective implementation
of technology and hands-on learning in order to promote the impor-
tance of studio and design thinking for meaningful collaborations
and dialogue.

BENEATH THE METAL ROOF: KCAI'S DNA

Steve Whitacre Kansas City Art Institute swhitacre@kcai.edu

Caleb Taylor Kansas City Art Institute ctaylor@kcai.edu

After 50 dedicated years to the education of first-year principles in
art and design, KCAI’s Foundation Department is able to understand
the mechanisms that have contributed to this success. The DNA of
the program—faculty dynamics, facilities, curriculum, institutional
support, and the ever-changing student population - are features
that influence its rigor, vitality, and progress. We will define how
self-diagnostics has allowed KCAI to recognize the past while plan-
ning for the future.

FINDING THE SWEET SPOT: COLLABORATION FOR CREATIVE GROWTH
Mollie Oblinger Ripon College oblingermaripon.edu

Craig Clifford Univ. of Wisconsin Oshkosh craigclifford6o@yahoo.com
Collaboration can give students permission to experiment and grow,
especially for non majors and BA students, but it also has the poten-
tial to be unfocused. It can expand student views on multiple issues,
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including the nature of art, authorship, and the use of materials. How
much freedom should instructors give students within a project frame-
work? What is the role of the instructor and how can we encourage
students to take ownership over a collaborative project, without it de-
volving into chaos? What spaces, modes of working and processes are
essential for collaborative projects and how should they be evaluated?
This session will explore these questions and consider the link between
collaboration and learning goals in the foundations.

TOUCH

Laura Mongiovi Flagler College Imongioviaflagler.edu

How do we introduce, raise awareness and connect with our sense of
touch? We currently have multiple opportunities not to touch. For ex-
ample, we order clothing without feeling the fabric, the photograph is
no longer a tangible object and reading does not require the physical act
of turning pages or shuffling newsprint. Does minimal experience with
materials diminish our sense of touch? Or perhaps our sense of touch
is heightened due to lack of physical contact? Processing sensual obser-
vation and reflecting upon the experience allows for ideas and opinions
to formulate. This type of awareness can provide a student with the
ability to develop visual work that has content and meaning.

The panel will explore and question tactile experiences in the class-
room. Should we strive to incorporate such experiences? If so, why and
how? Discussion regarding how the sensual act of observing with our
hands is equally as important as observing with our eyes and cultural
associations betweeen touch and ritual are encouraged.

2:00PM - 4:00PM

CULTIVATING MINDFULNESS: DRAWING INTO SEEING,
SEEING INTO DRAWING

Amy Schmierbach Fort Hays State Univ. ajschmierbach@thsu.edu
Erin Wiersma Kansas State Univ. ewiersma@ksu.edu

More than ever our society is going at top speed and our lives are being
ruled by the urgencies of the day to day. Cultivating a sense of mind-
fulness within our students’ lives is now increasingly relevant because
these stressors are invading our classrooms creating a lack of focus,
inability to experiment and creatively brainstorm. This panel will
address how integrating a mindful drawing practice/teaching meth-
ods can allow students the time to slow down and process the world
differently through the act of drawing. How can we use the physical
act of meditation and mindful qualities of drawing to help combat this
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pressure? How do we create learning environments where students
increase their level of engagement through self awareness and their
creative voice becomes even more present? This panel seeks input
from a variety of approaches to mindful drawing practices, as it re-
lates on how mindful practices function within observational draw-
ing, using visual aids, introducing meditation into the classroom, and
drawing at all levels of curriculum.

ESSENTIALS: WHAT THEY NEED, BUT DON'T KNOW THEY WANT

Elissa Armstrong Virginia Commonwealth Univ. ecarmstrong@veu.edu
The first year of an art and design student is a crucial one. This year
sets the tone, not only for students’ remaining years as undergradu-
ates, but for their future lives and practices as artists and designers.
In addition to the technical and conceptual skills explored in first
year education, the foundational experience can significantly shape
how students approach problems, foster curiosity, think critically,
take risks, cope with failure and deal with challenges. Today’s stu-
dents, having grown up with standardized testing and protective he-
licopter parents, find learning these skills particularly challenging.
How to we attend to this important aspect of first year education?
What innovative approaches can we take both in and outside of the
classroom? How do we assess our effectiveness? What role does first
year education play in establishing the essential set of skills that will
be necessary for students to be successful, not just in their majors,
but in their lives as artists and designers?

DISAGREE TO AGREE: A DEBATE-ABATING TAG-TEAM BATTLE
OVER SKILL VS. CREATIVITY

Ron Hollingshead Sam Houston State Univ.
Ronhollingshead@gmail.com

Chris Wildrick Syracuse Univ. cwildricasyr.edu

Innumerable panels have discussed the hoary topic of skill vs. cre-
ativity within foundations. And yet, there is no sign of the debate
abating. Additionally, most panels about this topic simply have speak-
ers present their different points of view one after another, without
interaction or challenges amongst themselves.

This panel will upend all that. Two clashing sides, each headed
by one of the co-chairs, will make arguments in favor of their view.
Further populated by the applicants to this panel, the teams will at-
tempt to deny-- perhaps even mercilessly crush-- the opposing side’s
ideas in classic debate style (except that they may tag in and out as
they see fit). No middle-ground arguments like “they’re both import-
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ant” allowed! This will be a knock-down, drag-out battle between two
contrary camps. Verbal blows accepted; physical fisticuffs, however,
will be frowned upon.

This format will force the sides to defend themselves against tren-
chant questioning, so the topic will end up being interrogated rigorously
and in-depth. We will debate all the way to the core of this topic—no be-
yond necessary. Also, once the audience votes and declares a winner at
the end of the debate, the subject will be considered settled for all time.

IN THE FAMILY

Diana Baumbach Univ. of Wyoming dbaumbac@uwyo.edu

Shelby Shadwell University of Wyoming sshadwel@uwyo.edu

Organized by two married artists/educators, this panel will address work
and life balance through a frank discussion of how familial relationships
can play a role in the first year classroom. Possible topics include parent-
hood impacting pedagogical approaches, partners teaching at the same
institution, the role of family outside the classroom, the classroom as an
extension of family space, or family as a model for building relationships
in a space of learning. We hope to also address the plurality of mother-
hood and gender roles in the twenty-first century. Panelists will share
their personal narratives and then participate in a group dialogue about
the issues that arise. In the Family will also serve as a resource exchange
for exhibitions, grants, books, artists, etc. related to these topics. In the
Family will later culminate in a website that will feature a transcript/
video of the session as well as the resources identified.

EXPERIENTIAL TO THE CORE: EXTRAVAGANT EDGES, LINES AND FORM

Susan Beniston Shieridan College susan.beniston@sheridancollege.ca
Cynthia Hellyer Heinz Northern lllinois Uni.

chheinzg@comcast.net, chellyer@niu.cdu

Our interest is in facilitating change by creative social practices, which
are engaged through materials and processes. We will explore think-
ing through materials, letting the medium influence and mediate an
intuitive range of visual experience. The initial practice will begin with
eliciting spontaneous drawn responses, and then identify graphic con-
nections through small dyadic/triadic groups. To connect relationally,
we will link participants in overall shifts through materials, in a pro-
cess that involves co-creating large scale, collaborative drawings and
embodied forms.

This participatory workshop will venture into drawing as a trans-
formative practice from mark-making and rhythms on paper, extended
into three-dimensional forms in space. It will also include the fourth di-
mension of time and motion. Drawing as an enacted practice, parallels
how we experience life and interactions within our perception. Line
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becomes form, form becomes movement, all become cultivated by
the obstacles that make us adapt and expand or reflect and consider.
> How does the experience of mark-making alter the way we
comprehend space?
> How does form impact interaction, use and construction of
objects, space and infinite direction?
> How can we animate the static nature of form with the
recognition that in reality everything is in flux.

EXCEEDING EXPECTATIONS OF ART APPRECIATION

Colleen Merrill Blucgrass Community & Technical College
colleen.merrill@ketes.edu

How can Art Appreciation be used as a vehicle for engaging foun-
dations students in the larger visual and cultural landscape of their
community and beyond? Through re-thinking the role of the tra-
ditional introductory art course, panelists will share innovative
pedagogy that employs visual culture, community engagement and/
or collaborative project-based learning. This session will shift the
often stigmatized paradigm of Art Appreciation. Ideas for majors
and non- majors alike will examine fresh approaches to curriculum
that will inspire future artists, designers, creatives, collectors and
community leaders.

COLOR IN CONTEXT

Aaron Fine Truman State Univ. afinc@truman.cdu

Rendering the Invisible Visible seeks perspectives on color theory
pedagogy that think critically about the received doctrine of color
wheels and primary colors. Exploring historical views on color, color
as it relates to race and gender, color after Pop Art and a host of other
topics, scholars are beginning to find ways of analyzing color that is
more relevant to contemporary practice than the formalist method-
ologies of the past. Not only should such an approach be consistent
with the practical guidance needed in the classroom, it may actually
speed up the artist’s ability to apply theory to practice. By placing the
color wheel and color primaries within the Western industrial con-
text that generated them, we hope to connect color choices to color
meanings. Because the real issue is not “How do I mix this color?”
but rather “What color should I mix?” In order for such insights to
become part of foundations curricula we require clearly articulated
critical principles and an awareness of the many possible post-formal
approaches to color use.
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ITTAKES A CAMPUS: COLLABORATIONS THAT ENHANCE
THE FOUNDATION EXPERIENCE

Lynn Palewicz Moore College of Art & Design Ipalewiczamoore.cdu
Catherine Behrent Maryland Institute College of Art cbehrent@mica.cdu

Preparing a first-year student for her major is a communal effort--a
shared responsibility extending beyond first-year studio faculty to in-
clude Liberal Arts, Student Services and the artists/designers/entrepre-
neurs of the local organizations that neighbor our campuses. We pull
from these resources to ensure that students enter the major prepared
for the 21st century landscape of art and design. This collaborative ap-
proach conveys a Foundation view that emphasizes intellectual connec-
tions across disciplines, creative problem solving, civic responsibility
and analytical and critical thinking skills. How do we accomplish these
collaborations and to what extent do they enhance our academic goals?
This panel examines various models at the curriculum and course level
of collaboration in Foundation within and beyond the college campus.

SAT APRIL 8TH 2017

9:00-10:30AM

INTERCULTURALISM AND ART FOR POETIC JUSTICE
Shelley Stefan Univ. of the Fraser Valley Shelley.stefan@ufv.ca

We make art because it is one of the most acute mechanisms to under-
stand human experience. We make it also because it is pleasurable—
not only for its sumptuous materiality—but for the moments it offers
insight into what is beyond words. If art is a thing, it is a vehicle of
supreme capillary action; it can seep into the narrowest of spaces,
often against all odds.

This session will look at two valued fronts within contemporary
art’s capacity: interculturalism and art for poetic justice. How can
artists be in this world and navigate new spaces beyond tradition and
paradigm, while securing relationship to culturally sensitive and rel-
evant social platforms?

SHOULD PANELING: MOUNTING GROOVY PRESENTATIONS

Ryan Peter Miller Carthage College ryanpetermiller@gmail.com

Marco Rosichelli Univ. of Central Missouri marcorosichelli@gmail.com
You’ve never met a panel quite like this. This session outlines and im-
plements best practices for educational research presentations at pro-

fessional conferences and provides guidelines for instructors to impart
presentation skills within the classroom. A terminal degree in creative

38 | ABSTRACTS

visual studies affords Fine Art instructors a privileged position from
which to deliver refined and dynamic presentations. Equal parts in-
tervention, performance, and edutainment, panelists discuss how to
build an audio/visual presentation that effectively communicates re-
search topics through implementation of critical visual skillsets. Art-
ist presentations and artist lectures are essential learning tools for
a pioneering Foundations curriculum. The advent of tools like Prezi,
Powtoon, PowerPoint and Keynote, along with the proliferation of
TedTalks and PechaKucha, allows little room for clunky and inept
presentations. Among other items, this panel addresses how to avoid
technological missteps, how many words are too many words for a
single PowerPoint slide, when cursing is fucking necessary, and how
to push through the crushing silence of an unresponsive audience.
Will it be funny? I can tell you I’'m laughing already. But seriously, it
doesn’t necessarily need to be humorous.

DEVELOPING FOUNDATIONS OF PROFESSIONALISM AND PURPOSE
THROUGH WORK-INTEGRATED LEARNING EXPERIENCES

Aaron Bradley Univ. of Cincinnati aaron.bradley@uc.cdu
Cindy Damschroder Univ. of Cincinnati cindy.damschroder@uc.cdu

Internships, cooperative education, apprenticeships; these work-
based learning experiences intentionally disrupt the traditional si-
los of classroom or studio education and the external “profession-
al workplace”. Integrating and embedding these experiences into
curriculum, especially when preceded by professional preparation
and self-exploration in the classroom at the foundations level, sets
the stage for a myriad of relevant and transformational experiences
while exploring and developing a professional path. Ongoing collabo-
ration with working artists and cultural producers in the profession-
al world is inherent to these experiences, and when coupled with for-
mal, faculty-led reflection, has the potential to significantly enhance
students’ pursuit of their chosen path. Join us for a discussion span-
ning course and curriculum design, identification of and outreach to
external partners in the creative community, and grass-roots collab-
oration with students to shape work-integrated learning programs
that foster the development of both professionalism and purpose.

FOUNDATIONS IRL: FORM AND CONTENT IN
THE EXPANDED PUBLIC SPHERE
Sarah G. Sharp Univ. Of Maryland Baltimore County ssharp@umbc.edu

As public and private spaces are becoming more “connected,” and
our accessibility to new technologies is increasing at a rapid pace,
we have unprecedented access to modes of sharing, reflection and
engagement that stretch into and beyond the physical campuses and
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communities we teach in. Moving beyond traditional “Learning Tech-
nologies” that are used solely within the bounds of the classroom, this
panel seeks modes of facilitating meaningful, concrete exchange with
the public sphere. We will consider “virtual space” as a “public space”
and present strategies, “real” and “virtual”, for bringing public interac-
tion into the Foundation level classroom.

Our presenters use innovative methods that integrate digital ap-
plications and social media with public spaces and community based
learning. We look at real world “data” gathering and real and virtual
mapping activities, various time-based and performance activities like
sound walks, fluxus event scores and social practice based projects. We
also consider accessible, digital platforms for sharing work and curato-
rial processes with the public at large.

TOINFINITY AND BEYOND: A PUBLIC SERVICE ANNOUNCEMENT (PSA)
PUPPET SHOW WORKSHOP

Naomi J. Falk Univ. of South Carolina naomijfalk @gmail.com

In the spirit of Bread and Puppet Theater, Wayne White, Jim Henson,
and Mr. Rogers, among others, we will explore using puppets to pro-
vide a comical and metaphorical entry into discussing social, politi-
cal, and environmental struggles. During the workshop, participants
will create puppets out of provided materials, such as socks, fabric,
yarn, colored paper, cardboard, and paper bags. In small groups, they
will write short scripts and, by the end of the session, perform their
puppet shows.

This workshop will provide strategies and tools participants may
utilize in their own classes and communities to explore, communicate,
and discuss how we see our worlds and ourselves. We are looking for
presenters who employ witty, satirical, and humorous examples (pup-
pet or otherwise) to engage awareness and change through comedy
and dialogue.

WHAT IS SO IMPORTANT ABOUT COLOR THEORY?

Scott J. Betz Winston-Salem State Univ. betzs@wssu.cdu
Steven Bleicher Coastal Carolina Univ. bleicher@coastal.edu

Color theory is generally considered to be an important part of art and
design foundation programs. But what is truly indispensable about col-
or theory - now? Should it be a dedicated course or embedded in other
courses? s it still critical to mix paint on a palette and is it still import-
ant to create a color wheel and graduated strips? When we talk about
subtractive mixing; do we still teach red, yellow, and blue primaries?
What is the appropriate balance of traditional and digital? When learn-
ing color harmony, what’s the level of hands-on exploration and what
do these exercises LOOK like? Do we still need to know Joseph Albers?
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How important is physiology and physics of color perception in the
practical breadth of color knowledge, and is psychology of color even
more important now when civic engagement is a core value? This pan-
el will take a second look at the way color theory is taught and the par-
ticular aspects that make it indispensable in a foundation curriculum.

SNEAKY TEACHING: TEACHING BENEATH THE SURFACE

Jason Lee West Virginia Univ. jasonlee@mailwvu.edu

In the age of instant gratification, how do we as Foundations educa-
tors instill the need for good studio practice in our students? What
projects have you implemented that teach them to slow down and
weigh the various options for success? How do we set them on the
path to become creative problem solvers without pushing that overt
agenda? Many times when presenting new ideas we don’t want to
overwhelm the students with an abundance of information all at
once. There are the individual project goals, but also the overarch-
ing concepts that tie the entire Foundations experience together as
a whole. This panel will focus on studio techniques and projects that
teach beneath the surface. How we as instructors begin to build the
literal foundation of a good studio practice, at times without the stu-
dent being aware of what it is they are actually learning. What are
you sneaking into the classroom? This panel seeks innovative project
ideas or studio concepts that address this idea of “Sneaky Teaching.”

ART HISTORY T0 THE CORE: INFUSING ART HISTORY INTO
THE FOUNDATIONS’ CURRICULUM

Benjamin Entner SUNY College at Oswego
benjamin.entner@oswego.cdu

This panel will look at the role of art history within studio foundations.
Panelists will dissect various approaches to introducing art historical
works, ideas, artists, and movements into the design studio. Panelists
will also explore the use of art history as an agent and/or context for
formal and conceptual development of project assignments.

11:00AM - 12:30PM

CRITICAL AGENCY NOW!

Leigh-Ann Pahapill Bowling Gireen State Univ.

The foundation year is as much about the de-stabilization of pre-
conceptions as it is about the aggregation of knowledge. Students of
art come to foundations thinking that they know what art is, how it

works, and what it does. For most, it is about the creation of discrete
images/objects and self-expression. All the while, the contemporary
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art world has moved on, and art’s function has far exceeded these val-
ues. That art has the capacity to engender critical reflection and to
produce social change is old news, yet curiously, the impression of art
as either an inert or solipsistic commodity stubbornly persists.

The idea that art can and perhaps should be generated by engag-
ing with society, culture, scholarship, and politics, poses a radical new
methodology for most foundations students, yet social practice is an
established genre. It is clear that foundations needs to catch up, but as
faculty, we need to do more than merely promote engagement. What
are the best practices for promoting critical engagement? How can we
teach that students design questions rather than answers? This panel
seeks to explore ways of introducing the critical agency of art in foun-
dations to empower students to engage meaningfully with, rather than
merely represent, their worlds.

PRESCRIBED SYLLABI IN ART FOUNDATIONS:
THE GOOD, THE BAD, THE UGLY

Sarah Bielski Georgia Southern Univ. sbiclski@georgiasouthern.cdu

The prescribed syllabus, as defined as: all students in multiple sections
of the same foundations course producing the same output at the same
time, might seem to be violation of academic freedom as well as the
principle of unity and variety for students, professors and the denizens
of any studio art building. So why do some institutions still maintain
prescribed syllabi for foundations courses with multiple sections? Why
do some expect that faculty beyond the TA or GA level comply with
fixed assignments and calendars? Are having TA and GA level profes-
sors a credible reason for such? Accrediting institutions, advisory and
governing bodies often use vague language vis-a-vis this practice. Is it
an issue of academic freedom? Do prescribed syllabi violate academic
freedom or are higher education institutions exercising that freedom
by using them? Does the practice aid in assessment or coordination of
a foundations program? This panel invites papers exploring both the
above questions and adding others to the discussion.

SMARTPHONE TECHNOLOGY IN FOUNDATION DESIGN CURRICULUM

Sarah Steinwachs Drexel Univ. ssteinwachs@yahoo.com

The smart phone can be a great way to bring the outside world into
the classroom. Students can look up names, images and topics that are
referenced in a lecture on the spot. We can FACETIME lecturers who
might otherwise not be able to make it on campus. Besides this, we
can incorporate Apps into the design curriculum. Various Apps such as
Adobe Capture can be used as tools in foundation design to help illus-
trate traditional concepts. For example, in a Color Theory assignment
students can use a “live color picker” at the museum as another way
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of analyzing a painting. It helps students visualize the root palette
and how an artist organized proportion. Smartphone technology is
also changing the dynamics of the classroom itself. Instead of the
traditional top-down model of Professor teaching student, students
are teaching each other, and their professors. Students have a sense
of ownership, which has generated enthusiasm and great discussions
about art and design in the 21st century. What are your inventive
ways of incorporating smartphone technology into curriculum?

HURRY UP & WAIT: RETOOLING 3D FOUNDATIONS

Bethany Haeseler State Univ. of New York at Potsdam
hacsclbn@potsdam.cdu

Students who take a 3D Foundations gain far more than just artis-
tic knowledge and technical skill. They learn invaluable skills that
cross all disciplines such as: spatial intelligence, creative problem
solving, research skills, critical thinking, and visualization of ideas
and information. These skillsets can widely be utilized by students
of all majors both in and outside of the Liberal Arts context. How-
ever, due to a lack of facilities or exposure in high school, students
are often left feeling underprepared, uncomfortable, and unfamiliar
with thinking spatially.

In the Journal of Aesthetic Education, Brian Bethune defines spa-
tial intelligence as “the ability to grasp a changing whole and an-
ticipate its next stage; the ability to make quick decisions; to size
up all the relationships in a fast-changing array and understand
them.” Projects are designed to promote both freedom and restric-
tion: non-precious materials are employed in a manner that mimics
Project Runway and Iron Chef. Essentially, students are challenged to
look beyond what is initially perceived as a mundane material and to
recognize its strengths and versatility.

When students find themselves at their most unfamiliar and uncom-
fortable, what teaching methods do you employ to push beyond their
own perceived capabilities? This panel seeks to share innovative teach-
ing practices and projects that promote student learning and success.
Specific attention is paid to designing assignments that encourage ar-
tistic growth, spatial reasoning, and creative problem solving.

MAPS AND MAPMAKING IN FOUNDATIONS EDUCATION

Jim Toub Appalachian State Univ. Toubja@appstate.cdu

This session seeks to explore innovative uses of maps and mapmaking
in studio art foundations. In recent years mapping has become ubig-
uitous in nearly all facets of life from its most utilitarian function of
geographic orientation to charting esoteric, metaphysical dimensions
of existence itself. From conceptual mind mapping to sophisticated
GPS technologies to various forms of data visualization, mapping in

ABSTRACTS | 43



seemingly countless permutations has become integral to the creative
work of a wide range of artists. In what ways can maps and mapmaking
be used in foundations? How can maps serve as a tool to facilitate the
kinds of conceptual and practical skills that will prepare students for
more advanced work in studio art? In what ways can a creative engage-
ment with mapping illustrate that maps are not neutral but instead tell
stories that reveal, confirm, subvert or even contradict one’s own polit-
ical, psychological or philosophical understanding of the world?

FOUNDATION STUDENTS TODAY: WHO ARE THEY, WHAT DO THEY KNOW,
AND HOW DO WE TEACH THEM?

Judith Mohns Columbia Univ. Teachers College Judithmohns@gmail.com

Foundation art programs are continually changing to incorporate new
technologies and contemporary approaches to artmaking, while simul-
taneously fostering critical thinking and fundamental skill develop-
ment. Students enter college art programs today with different kinds
of skills and artistic dispositions than previous generations, reflecting
changes in society, secondary art education, and access to powerful
digital technologies. Cutbacks to arts programming, education reforms,
and post-modern approaches to art education have affected how art
is taught in K-12 schools. Often students have misconceptions about
creative work and the mindset (toward experimentation, failure, skill
development, and work habits) that is necessary for a sustainable life
as an artist. How are foundation faculty teaching students today who
present different skills and dispositions toward making art? Are college
art instructors aware of the changes occurring in K-12 art education
and the resulting affects on art students? How are foundation faculty
modifying their teaching and course content to better serve the needs
of foundation art students today?

CONGRATULATIONS. IT'S AN ONION.

David Kamm Luther College kammdavi@luther.edu

The inception of Foundations is often traced to the establishment of
the Bauhaus in 1919. Nearly a century later, a long gestation has given
birth to something more like an onion than an apple. Despite changes in
technology, courses and topics, old assumptions about a core still shape
much of what we do in the 21st century. Language drawn from the call
for session proposals to the current conference (in quotes, below) pro-
vides opportunities to investigate some of those assumptions in order
to determine their validity.
> What, exactly, are the “pedagogical values” that
undergird our work?
> What are the specific “obligations of core instruction
in art and design?”
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What are the identifiable “fundamental principles”

in which we are invested?

What are the “traditional paradigms” we hope to move beyond?
What are the “world values” we hope to “instill”

through Foundation instruction?

This session will seek to identify, confirm, or refute some of our most
cherished assumptions about Foundations. Is the core a glowing
Bauhaus ember we need to nourish, a rotting corpse we can’t quite
escape, or something entirely new? Strong convictions and genuine
skepticism are welcome to help stimulate discussion.

2:00PM - 3:30PM
FOUNDATION STUDIES AND THE MUSEUM

Sarah Wolf Newlands Portland State Univ. newlands@pdx.edu
Michelle Swinehart Portland State Univ. mlswinca@pdx.cdu

L

What roles do museums and public art play in your foundation teach-
ing? In what ways do you require students to look at culturally sig-
nificant original art in non-commercial spaces? What transferable
skills do students bring from museums or public art to the studio or
classroom?

Studies have shown that examining and experiencing art in mu-
seums improves students’ “careful observation skills, helps them
think critically and analytically, requires knowledge to build on their
own experiences, and provides frameworks for thinking about the
world” (Alvarez 2011). These transferable skills are crucial for stu-
dents’ success in college and their careers.

This session will focus on the role of museums and public art
in foundation studies. Papers should address innovative ways that
instructors utilize museums and public art in foundation teaching.
Submissions can address subjects from creating interpretive experi-
ences, developing techniques in art analysis, interdisciplinary strat-
egies for understanding subject, to dealing with the challenges and
logistics of the “field trip.”

ARTISTIC SURVIVAL: DEALING DIGITALLY

WITH TRADITIONAL PARADIGMS

Andrew McCauley Columbus College of Art & Design
AMcCauley.1@ccad.cdu

The Columbus College of Art & Design has created first-year cours-

es that include delivering specialized software lessons that correlate
with all traditional project applications. This hybrid-media approach
prepares students to effectively utilize software appropriate to a
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variety of creative tasks relating to their future professional practice.
With classes like Visual Literacy and Drawing Methods, students are
challenged to effectively execute their ideas and concepts through both
traditional and digital media outlets. These courses are often team
taught by an instructor from First Year CORE Studies and a CORE Stud-
ies Faculty Member specializing in Adobe Software. The classes employ
online instruction and tailored studio assignments that align with the
course’s design/drawing content to help students visualize how their
work will find success in real world markets and venues.

But do we ever have time to really catch up with digital culture or are
we constantly giving the appearance that we’re ahead of these trends?
As the traditional paradigm shifts to suit the needs of a digital world,
foundation departments find digital projects ambivalently necessary in
first year learning objectives.

How can first-year faculty adapt to digital culture and what prob-
lems do we face as technology continues to evolve?

NEW CONSIDERATIONS FOR SURFACE AND DESIGN

Steven A Ramsey Univ. of Nebraska at Kearney ramseysa@unk.edu

Digital processes and the increasing variety of materials available to
make 3D works are expanding the vocabulary and approach toward
treating surface and design. This session addresses the Conference
Dialog, “How does our investments in fundamental principles trans-
port the next generation of artists and designers beyond the traditional
paradigms and beyond the classroom” by exploring new or expanding
ways to look at design, materials, and the object. Individual artists or
designers working with traditional mediums, new materials or incorpo-
rating new design thinking into any facet of three-dimensional works or
application are encouraged to submit abstracts for presentation.

TEACHING THE CREATIVE PROCESS: ITERATIVE WORK AND

SELF EVALUATION IN A LIBERAL ARTS CONTEXT

Debbie Kupinsky St. Norbert College debbic kupinsky@snc.cdu

Katie Ries St. Norbert College katie.ries@snc.edu

How can iterative work, reflective writing and peer critique facilitate
creative thinking and good studio work habits? Foundations courses
draw students from across the university, many of whom are non-ma-
jors and students who are drawn to the arts, but may be unsure of their
path. This session will explore strategies that allow students to work
through failures and dead ends by creating multiple iterations and us-
ing in-process critiques. How can iterative work allow students to see
failure as a helpful part of the process? What approaches can facilitate
rigorous experimentation and self critique? How do these skills trans-
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fer to other fields and give students important tools for self evalu-
ation? We are interested in approaches that teach students how to
develop ideas and ingrain the iterative process as a way of working
in art and other disciplines.

TEAM TRANSFER
Elaine Pawlowicz University of North Texas Elaine.Pawlowicz@unt.edu

This panel will examine the current state of transfer students in art
and offer solutions on creating successful pathways for them. Uni-
versity and Community College professors need to forge stronger
partnerships in order to clearly communicate to transfer students
what is necessary to strategically enter the university. Transfer stu-
dents must also be proactive with advising and concurrently seek
advising from both the community college and their prospective uni-
versity or art school.

Community college professors not only teach solid foundation skill
sets but also spend much time teaching life skills. Some students
need much encouragement in order to create portfolios, pass re-
quired state academic courses and filing financial aid and scholarship
forms all necessary for university admission. Are University pro-
fessors accessible to advise prospective transfer students while
they are still at the community college? Many university art school
programs are very specialized and will not accept credits from
outside their institution. How do foundation instructors facilitate
the transfer process? How do our foundation programs accommo-
date transfer students and assist them in their new environments?

WHAT HAPPENS IN DOWAGIAC STAYS IN DOWAGIAC:
THE GIFT/CURSE OF RURALISM

Marc Dombrosky Southwestern Michigan College
mdombrosky@swmich.edu

How does or can the seclusion of a small, rural community college
offer new approaches to considering enculturation into the arts
while proposing an expanded platform for community engage-
ment? How can institutions on a periphery function as laborato-
ries for new modes of inquiry, and do we perhaps now even re-
quire this geographic separation for the development of innovative
teaching practices and progressive strategies for assessment?
Taking our campus community at Southwestern Michigan Col-
lege as both point of departure and model, this session seeks to
propose possibilities for collaboration and project development;
examining new forums for pedagogical exploration in isolated re-
gions. Siting our initiatives within a historical lineage—think Black

ABSTRACTS | 47



Mountain College—while exploring locality and seclusion (as active
and potentially challenging spaces for experimentation and innova-
tion), we’ll address how these critical practices may be strategically
adapted and synthesized by any learning community.

YOU TALKIN' TO ME? VISUAL LITERACY IN FOUNDATIONS PROGRAMS

Mysoon Rizk Univ. of Toledo mysoon@utoledo.cdu
Barbara WF Miner Univ. of Toledo barbara.mincr@utoledo.cdu

Across higher education, pedagogues agree: in a screen-based me-
dia-saturated world, “visual literacy competencies are essential for
21st century learners.” (See Hattwig, Bussert, Medaille, & Burgess
2012) Yet these same pedagogues, like the team of library profes-
sionals who published a guide to “visual literacy standards in higher
education” (Hattwig et al.), rarely consult with, appeal to, or endorse
the disciplines most primed to address the situation, i.e., faculty
teaching general education and foundations courses in art, art histo-
ry, and/or design. This session proposes that foundations programs
already serve as essential sources for visual literacy training — and
not just for art/design majors.
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