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I.

Introduction
a. Tohono O’odham Community College (TOCC) Mission
1. The TOCC mission is “to enhance the unique Tohono O'odham Himdag by
strengthening individuals, families, and communities through holistic, quality,
higher education services. These services will include research opportunities and
programs that address academic life, and development skills.”
b. Purpose
1. Assessment is a continuous cycle of self-evaluation and self-reflection. The
purpose of engaging in assessment at TOCC is to transform and enhance the
quality of learning, instruction, curriculum, and institutional effectiveness.
Student learning is at the forefront of TOCC and we place student learning at the
center of our Mission. In doing so, we consider student learning in a broader
sense, as including not only traditional development, academic transfer and
general education classes, but also apprenticeship and occupation fields that lead
to certificates or associates degrees for direct employment, and adult and
continuing education. Consequently, all college support systems—teaching,
research, and support services—revolve around the goal of assisting students to
achieve their learning outcomes. The Assessment Plan provides the framework
for continuous improvement efforts to benefit the student’s learning experience.
Furthermore, by creating a culture of evidence and a culture of inquiry it is
possible to determine how well TOCC is fulfilling its mission statement and
goals.
Five key questions lay at the heart of the assessment process:
1. What do we want our students to learn?
2. How do we know they have learnt what we want them to learn?
3. How do we capture evidence that they are learning?
4. How do we use that evidence to affect decision-making that leads to
improvement and transformation?
5. How do we report and share this information with relevant
stakeholders/audiences?
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The following diagram illustrates the number of stakeholders with an interest in the performance of
the college.

TOCC Stakeholders:
Students
Administrators

Faculty

Board of Trustees

Staff

Community

Parents

Colleges/Universities

Local Businesses
& Employees

NCA-HLC Accreditation Board

II.

Assessment Mission
a. To continuously assess student academic achievement at all levels in order to support and
improve student learning. In order to address the five key questions that lay at the heart of
the assessment process, TOCC has Assessment Goals that promote student learning.
1. Goals
1. Ensure integration of appropriate Tohono O'odham Himdag in the
physical environment, curriculum, and processes of the college.
2. Ensure that curricular offerings are relevant to the needs of communities
and individuals in fundamental skills; i.e., General Education Goals
(GEG) general reading, writing and math skills.
3. Strengthen academic learning that will reinforce a strong competitive
spirit to participate in an ever-changing society.
4. Establish a technology core that will enable the students and the broader
community to meet the challenges of the future.
5. Include Elders as resources, instructors, advisors and counselors as a
means of reinforcing Tohono O'odham Himdag.
6. Recruit highly qualified faculty and staff who are dedicated to effective
teaching, advising, and service specifically tailored to the Tohono
O'odham Community.

February (u:walig maṣad) 22nd 2016 edition

3

2. General Education Goals (GEG) for Primary Assessment
1. Tohono O'odham Community College Board of Trustees approved four
GKGs (general knowledge goals) in 2004, which were developed by
Faculty Senate, the Himdag Committee, administration, and other
invested stakeholders – these became GEGs in 2012. The GEG convey
what a graduate from TOCC should know from the time they begin their
educational journey at TOCC to the time they graduate and set out
fulfilling their academic dreams and/or beginning their new career. The
General Education Goals are:
1. Gewkdag is the strength derived from learning and practicing
one’s himdag through t-Ṣo:ṣon (our core values). T- Ṣo:ṣon
serves as foundational values that can be applied to academic
and life experiences. These values serve to guide, build and
empower students to succeed in an ever-changing society.1
2. Interpersonal Skills involves the ability to guide, involve
others, and work cooperatively to accomplish tasks. It also refers
to respecting the unique character and history of the world’s
peoples, maintaining personal courage and integrity, and having
the capacity to understand critically, value and appreciate diverse
perspectives, including how living things relate to one another,
as well as spiritual, communal, traditional, and ceremonial
dimensions.
3. Critical Thinking refers to skills in applying abstract, critical
and creative thinking to practical situations. It also refers to the
capacity to envision larger relationships, orders, or systems when
solving problems. It involves comparing, contrasting and
evaluating statements using logic, intuition, different points of
view, identifying assumptions and implications, leading to a
synthesis of one’s own views.
4. Communication includes effective reading, writing, speaking,
listening, and using information technology to express ideas
clearly and appropriately for different audiences. It includes
artistic expression.
2. To facilitate the assessment process, the Assessment Committee2
developed student learning outcomes for the above GEGs at the course
and program levels to clarify expectations of student learning.

1

Definition approved January 2016 by the Himdag committee.
In much of TOCC’s documentation, there is mention of the CISLC – the Continuous Improvement of Student
Learning Committee. This is exactly the same as the Assessment Committee.
2
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3. Student Learning is examined from various perspectives:
1. General Education Goals (GEG), the learning expectations particular to
TOCC for all degree, certificate, apprenticeship and occupational
programs allow for assessment opportunities and a rich collection of data
from several perspectives:
1. Himdag (Tohono O’odham Way of Life) and T-Ṣo:ṣon (Core
Values)
2. General Education programs offered at the college – Arizona
General Education Curriculum (AGEC): AGEC-A (Liberal
Arts), AGEC-A (Social Services), AGEC-A (Tohono O'odham
Studies), AGEC-B (Business) and AGEC-S (Science).
 Program level
 Course level
 Classroom level
III.

Administration of Assessment and Committee Structure
a. The charge of the Assessment Committee is to determine how the assessment of
educational (student learning) outcomes offers TOCC an opportunity for strengthening
the college and enhancing its accountability. In keeping with shared governance:
1. The Committee will provide as needed College-wide perspective on student
assessment as carried out at the classroom, course and program level. (As of
2016, the Committee will also directly assess the integrated reading and writing
(IRW) courses, with the assistance of the instructors.)
2. The Committee will provide oversight, identify key issues, develop
recommendations, and develop policies with respect to institution-wide
assessment of student learning.
3. It will also identify gaps in assessment information; recommend changes in
assessment processes; review the usefulness of assessment strategies, reporting
strategies and feedback processes; and ensure that assessment data is used to
inform decision-making at TOCC.
4. The Committee will maintain close communications with the Education Standing
Committee, the Education Division, and other appropriate TOCC committees,
administrative bodies, and academic units.
b. The Committee has developed a set of bylaws that address membership, and scope of
responsibility:
1. The committee is comprised of key faculty and staff representatives from various
academic and occupations divisions.
2. Membership is voluntary, although each member serves at the pleasure of the
Cabinet.
3. Only faculty can vote on issues. All other members are ex officio.
4. The committee will select among the voting members the chair.
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c. Objectives:
1. To review, develop and recommend institutional assessment procedures and
policies.
2. To develop mechanisms for using assessment data in decision-making.
3. To review the usefulness of assessment strategies, reporting strategies and
feedback processes.
4. To review the place of pre-assessment models at TOCC.
5. To work in cooperation with the Education Division and assist in:
1. familiarizing TOCC faculty with the uses of assessment to strengthen
student learning.
2. familiarizing TOCC faculty with issues and strategies of assessment.
3. interpreting assessment data for decision-makers.
4. facilitating periodic evaluation of the academic assessment efforts at
TOCC.
5. soliciting proposals and awarding funding, as available, for assessment
activities and initiatives, and for professional development workshops.
IV.

Assessment Cycle and Timeline
a. Student Learning Outcomes Assessment
1. Student learning assessment and program/curricula improvement are ongoing
processes that cycle annually with responsibilities to be met by multiple TOCC
stakeholders. The Assessment Committee is responsible for assisting Faculty,
and reviewing and compiling assessment results into an annual learning
assessment report and presentation3, which is distributed to everyone involved
with the College, including students, and the Board of Trustees, Department
Chairs, Administration, Cabinet, the President. The Board of Trustees are
responsible for making decisions based on assessment findings and to provide the
support necessary to implement the data-driven decisions for change.
2. Assessment provides the information necessary to make data-driven decisions by
Faculty, Department Chairs, Administration, Cabinet, the Assessment
Committee, the President, and the Board, concerning curriculum and program
changes, facilities allocations, and acquisition of additional resources to support
student learning.
3. Course/Program Assessment: Pathways for Change

3

These assessment results historically included GEG results and were presented both in a written report and also in
an “Assessment Roundup.” See Article VII.
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PATH WAYS FOR CHANGE
Education & Instruction
Curricular Change

Board of Trustees

Inter-Divisional Changes
(Placement tests, advising, etc)

Courses/
Courses/
Programs
Programs

Course/Program
Measurement,
Assessment &
Evaluation

President’s Cabinet

RECOMMENDATIONS
(Facilitated by
Assessment Committee)

Assessment Chair Report to
Faculty Senate Committee

Tentatively, the program level assessment cycle will be two years – at least one program will be done
annually.






The Associate of Science is currently being assessed.
o The following program learning outcomes are being measured.
 The ability to design, conduct, and write up a research
project (sub-measures including proper setup of a title page,
abstract, introduction and thesis; performing research;
showing reasoning behind the thesis; and drawing proper
conclusions)
 Showing a sense of place via service learning (sub-measures
include problem identification, problem solving, civic
engagement / commitment, knowledge of scientific
principles, and t- Ṣo:ṣon)
o Data on these outcomes have been collected and analyzed.
o Recommendations have been made.
o Plans will be made for implementation of recommendations.
o Reassessment is tentatively scheduled for 2018.
The Associate of Arts in Liberal Arts will be assessed in 2017 (and
reassessed in 2019).
The Associate in Business is tentatively scheduled for assessment in 2018.
The Associates in Social Services and in Tohono O’odham Studies are
tentatively scheduled for assessment in 2019.
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b. Assessment Timeline
*Dates Vary in accordance to the faculty 10-month contract
Assessment Timeline
Plan



Continuous Improvement of Learning & Teaching
Institutes/Workshops offered for faculty and staff.
Identify outcomes
Identify specific
objectives for each
outcome

Pre-Fall &
Pre-Spring
Semesters

Faculty Orientation regarding upcoming assessment
activities.
Faculty from selected courses/programs submit individualized
assessment instruments for approval by Assessment
Committee.
Faculty submits Continuous Improvement Reports
(course/program reports) from previous Fall & Spring
Semesters to the Assessment Committee.
Assessment Committee reviews Course/Program Reports.

Implement



Select assessment
methods/measures
for each outcome
Develop
performance
criterion for each
objective

Assessment Committee returns approved Assessment
Reports to lead faculty.
Faculty submits relevant GEG Assessment Plan to
Assessment Committee.
Assessment Committee returns approved GEG Assessment
Plan to Faculty.
Department of Education faculty implements assessment
plans.

Assessment


Fall
Semester
Collect, analyze and & Spring
Semester
interpret data

Data collection throughout academic year.

Analysis of assessment data by department chairs,
Assessment Committee, and institutional research.
Report/Revise/Recommend




Close the feedback
loop
Report findings to
appropriate
constituents
Initiate appropriate
changes

Plan

4

Assessment reports written and submitted to college
stakeholders.
Feedback to Department Vice Presidents, Chairs and faculty.
This time period is critical for inclusion into the Strategic
Planning process.

New phase of the 24 year assessment cycle begins.
Incorporate revisions/recommendations from last year.

In the 2010 edition, it was a 3-year cycle. This may be modified.
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V.

Assessment Methods
a. Learning is assessed using both direct and indirect measures. Direct assessments (also
called formal assessments) are tests, projects, products, papers/theses, exhibitions,
performances, case studies, clinical evaluations, portfolios, interviews, and oral and
written exams. Indirect assessments are self-report measures such as surveys (course5,
program, and institutional levels). These can include employer, student, and graduate
satisfaction. Grades, questions on end-of-course student evaluation forms that ask about
the course rather than the instructor, and retention and graduation rates are all indirect
measures of assessment.
b. Quantitative and qualitative measures can also be utilized to assess learning. Quantitative
assessments use structured, predetermined response options that can be summarized into
meaningful numbers and analyzed statistically. Test scores, rubric scores, survey ratings,
and performance indicators are all examples of quantitative evidence. Qualitative
assessments use flexible, naturalistic methods and are usually analyzed by looking for
recurring patterns and themes. Reflective writing, online class discussion threads, and
notes from interviews, focus groups, and observations are examples.
1. Classroom
a) Classroom assessment methods can be formative or summative.
Formative assessments are employed during the course of a learning
experience, as a source of feedback to improve teaching and learning.
Examples include Classroom Assessment Techniques (CATs), Chapter/
Unit assignments or quizzes, discussion forums, and teacher feedback on
work in progress. Summative Assessments measure what students have
learned at the end of some set of learning activities. An example would
be a final comprehensive exam or project given at the end of a course.
The learning process occurs when the planning and design of classroom
activities result in desired student outcomes. Student learning activities
can include:
 Study a text book and other sources of information.
 Perform course and lab activities.
 Participate in distributed learning assignment.
 Demonstrate skills and techniques.
 Respond to a variety of other-directed activities or assignments.
b) A faculty member can use CATs to gather feedback about a single
lecture/discussion, or to examine the grasp of key concepts and issues of
a topic in order to assess learner reactions to instructional activities.
CATs are formative assessments used to improve teaching and learning.
c) The Assessment Committee will collect CATs and analyze which were
used most, along with signs of change in student learning.

5

Here, the usual course-level survey is the student evaluation of faculty / course.
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2. Courses, Programs, and Disciplines
a) To ease annual assessment cycles – but to maintain the mission
of TOCC - course-embedded measuring of student-learning
outcomes for Gewkdag will begin no later than fall 2016,
pending review by the Himdag committee.
b) Future assessment practices embedded within courses will
generate information about what and how students are learning
within the programs/disciplines. This form of assessment takes
advantage of existing curricular strategies. Common embedded
assessments include student projects, performances, papers, and
questions placed in course assignments. These projects, papers or
questions are intended to assess student outcomes. Embedded
assessments will be incorporated into all sections of the
particular course or discipline whether taught by full-time faculty
or part-time instructors. The student work and/or responses are
evaluated by faculty or outside reviewers to determine if students
are achieving the academic goals established by programs.
Programs identified as using embedded examinations started in
fall 2010 included Writing, Art, Reading, Business and Science.
3. Pre/Post Testing
a) Course Level – used to determine what a student has learned. A
test or similar assignment is given both at the beginning and at
the end of a course or program. This form of assessment is
helpful in measuring both cognitive and attitudinal development.
The foundational classes of Mathematics, Reading, and Writing
have been identified to take the lead in this area of assessment.
[An example of this would be pre- and post- tests within
mathematics courses, to see if iPads improved proficiency.]
b) Program Level: Currently, newly matriculated students are
required to take the COMPASS® tests for placement purposes
before registering for classes. Students will be asked to retake
the COMPASS® tests towards the end of their program of study
or at the point of transfer to a four-year learning institution to
follow their progress and make necessary changes at the
course/program level. (Starting 2017, with the phase-out of
COMPASS, there are plans to use a combination of Accuplacer
® and transcripts (high school and college) for placement
purposes.)
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4. Standardized Examinations - There are two types of standardized tests: normreferenced and criterion-referenced examinations. Norm referenced exams
describe performance in comparison to others, while criterion-referenced exams
describe student performance directly and judges that performance by some
preset standard.
TOCC requires students take a (criterion-based) standardized examination upon
matriculation, called the COMPASS Diagnostic Test. The COMPASS test
assesses basic skills and readiness for college education. This helps students
begin course work at the appropriate level, which can improve student academic
success. The COMPASS test assesses reading, writing, and math and/or algebra
skills. Based on the student's performance, students are advised into classes most
appropriate for them. In the spring 2014 semester the COMPASS scores were
adjusted because TOCC’s cut scores for reading, writing and algebra were
significantly higher than the mean scores nationwide.
In 2014, TOCC administered the CAAP examination to students at the
sophomore level (32 + credit hours) to measure preparedness in mathematics,
reading and critical thinking. There are discussions, dependent on budget, as to
readministering this examination.

5. Surveys and Interviews - Data gathered by these measures are an indirect
assessment of student learning since they measure satisfaction and impressions of
educational experiences rather than knowledge and skills acquired. However,
when combined with direct measures of learning, indirect assessments can
provide a comprehensive view of means to enhance student academic
achievement. (Currently, this is done in collaboration with Institutional
Research.)




Graduate surveys– Graduate surveys assist in understanding the
educational needs of our students. Students can provide us with
important information about both our curriculum and co-curricular
activities. Information can include student insights on educational
experiences, what they like or dislike about different instructional
approaches, impressions about the classroom environment, program
equipment and technology levels, and perceived benefits from student
and instructional support services. In addition, TOCC is moving towards
a better management system to track graduate career and academia
trajectories.
Focus groups—Focus groups are in-person interviews of small, often
homogeneous groups of people, and require participants to reflect on
themselves and their experiences. They can provide information on
participants’ behavior. They are particularly useful in planning
assessment by identifying goals/issues and in corroborating the results of
quantitative assessments.

February (u:walig maṣad) 22nd 2016 edition

11

6. Institutional Assessment
a) The Institutional Research Division (IR) is responsible for reporting on
institutional effectiveness and implementing a synergistic climate of
assessment revolving around student learning. IR addresses
accountability issues of whether TOCC is fulfilling its mission by
assessing institutional goals, such as, community service, scholarship,
productivity, diversity, and revenue generation.
b) In addition, the Assessment Committee compiles data deemed to bring
meaningful insight into curricular changes, which is distilled into a brief
report at the end of each summer session of each annual assessment
cycle. This report makes recommendations for continuous improvement
in student learning.
VI.

Responsibilities of Assessment
a. Faculty
1. An important characteristic of an effective assessment program is that it is
"faculty-owned and driven." In essence, this means that there must be active and
ongoing participation in all phases/stages of assessment by faculty. Assigning
intended proximal course-level outcomes is the responsibility of all faculty (fulltime and adjuncts) and the Assessment Committee; program-level outcomes are
derived by Lead Faulty and the Assessment Committee. Faculty must also use
the results of the assessment data to strengthen and improve the curriculum and
to improve student learning. Faculty assessment activities include:
a) Conduct classroom assessments in order to focus student learning and
implement instructional strategies in support of improving student
learning outcomes.
b) Participate in planning and conducting discipline/program assessments
and then collaborate with colleagues to improve discipline/program
outcomes.
c) Submit assessment instrument to Assessment Committee when required.
d) Cooperate with college-wide assessment activities, such as the
COMPASS® test, graduate and employer surveys.
e) Representation on the Assessment Committee, which leads the
assessment efforts at the college.
f) Prepare classroom assessment reports specific to course(s) taught after
each assessment cycle.
g) Attend Continuous Improvement of Learning & Teaching
Institutes/Workshops
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b. Administration
1. Responsibility for assessment is college-wide and is shared by faculty, staff,
students, and administration. While the primary responsibility for assessment of
student academic achievement rests with faculty, administrators play a crucial
role in management and delivery of resources and in the provision of effective
responses to challenges. Administrator responsibilities include:
a) Encourage and support outcomes assessment at all levels.
b) Facilitate faculty, discipline and program changes as designed by faculty
in response to assessment findings.
c) Encourage cross-division and institution-wide dialogues and activities
supporting assessment efforts.
d) Strengthen and support curriculum, discipline/program, and student
support services where challenges have been identified through
assessment activities.
e) Express publicly personal and institutional commitment to assessment of
student learning and use of its results by department chairs and other
academic administrators.
f) Use of professional development grants and other incentives,
recognition, and rewards for faculty involved in assessment activities at
the departmental, divisional, and institutional level.
g) Integrate the assessment process into the planning and budgeting
processes of the institution so that academic approved plans for
measuring student learning, costs associated with carrying them out, and
subsequent changes to the academic units wish to test to determine if
they would increase student academic achievement, are routinely
incorporated into academic units' plans and budget requests.
c. Students
1. In order for assessment to work, students must be active participants. Assessment
information that directly demonstrates student learning starts with the students
themselves. The basic responsibilities of our students are to participate in both
the direct assessment activities (tests, products, portfolios, etc.) and indirect
assessment activities (interviews, surveys, focus groups, etc.). Other roles that
students can assume in assessment are:
a) Participate in assessment activities.
b) Provide feedback and comments on activities.
c) Facilitate assessment activities by acting as assessors themselves.
(Critiquing class projects and presentations of others students, group
work evaluation, conduct campus surveys, etc.).
VII.

Available resources
a. Tohono O’odham Community College recognizes that the process of assessment is
ongoing, in constant flux, and critical to the success of this institution. TOCC supports
faculty and staff in the task of improving upon their assessment knowledge and skills.
The resources at TOCC’s disposal include:
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1. Assessment Committee: In addition to coordinating assessment efforts, the
members of the committee also function as a resource to faculty, administration,
staff and students to coordinate workshops and other assessment-related
activities; assist with the analysis of assessment data, make recommendations for
improvement to courses/programs, and are available as consultants to assist
faculty with questions relevant to assessment.
a) Assessment Roundup: Budgeted efforts are marshaled for financial
resources to support the Assessment Committee, faculty, staff and
administration to attend professional development conferences and
workshops on assessment, and to sponsor Continuous Improvement of
Learning & Teaching Institutes on an annual basis for all faculty, so that
a “culture of assessment” becomes the norm on the TOCC campus. This
is dependent upon yearly budget approvals.
b) Assessment Web Page: By accessing this web page, all TOCC
stakeholders can remain informed of the assessment process, activities
and outcomes. It is constantly added to, modified and changed as the
assessment cycle at TOCC evolves. It can be viewed at the following
URL: http://tocc.edu/continuous_improvement.htm.
VIII.

Conclusion
a. Tohono O’odham Community College’s assessment activities are intended to produce an
on-going culture of assessment that permeates the college at every level: a continual
cycle of assessing student learning, reporting results of the assessment process, creating
improvements, and evaluating the effects of improvements. While the external impetus
for assessment may come from HLC and State criteria, the internal impetus stems from
the desire to achieve the college’s purpose, mission, vision and goals. Improvements in
student learning allow our graduates to reach their full potential and become responsible
citizens able to contribute to their families, community, and professions.
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IX.

Appendices
General Education Goals Course Level Outcomes & Liberal Arts AA Program
1. GEWKDAG (STRENGTH)

COURSE LEVEL OUTCOMES

PROGRAM LEVEL OUTCOMES

Articulate Himdag: T-So:son

Promote knowledge and values that enhance the concept of
the O’odham way of life.

Promote knowledge and values that enhance
the concept of the O’odham way of life.

Define one’s identity in relation to TWohocudadag—Our Beliefs and the
Himdag: T-Ṣo:ṣon
2. INTERPERSONAL SKILLS:

Articulate how the O’odham way of life contributes to the
development of identity.

Articulate how the O’odham way of life
contributes to the development of identity.

Develop Leadership Skills

Understand the principles of effective leadership.

Display effective leadership skills.

Collaborate: I-We:mta—Working Together

Engage as a member of a team to accomplish a goal in a timely
manner.
Recognize diversity related to personal, family, academic,
professional, community, and global issues.

Organize a team to successfully attain goals.

Recognize the rights and responsibilities of participating in a
democracy.
COURSE LEVEL OUTCOMES

Embrace civil rights and responsibilities.

Critique concepts and issues.

Develop Problem Solving Skills

Construct well-supported, clearly articulated, and sustained
arguments.
Apply problem solving skills to real-life situations.

Comprehend

Examine and integrate new information.

Interpret and assess information.

Analyze and Interpret

Separate ideas, texts, artistic expression, or data into parts to
study interrelationships and articulate an informed response.

Generate original data and devise
hypotheses.

Be aware of Diverse Perspectives and
Opinions : T-Pi:k Elida—Our Deepest
Respect
Be Responsible Citizens
3.Critial Thinking
Think Critically

COURSE LEVEL OUTCOMES

4. COMMUNICATION

COURSE LEVEL OUTCOMES

PROGRAM LEVEL OUTCOMES

Compare diverse points of view.

PROGRAM LEVEL OUTCOMES

Prescribe solutions to real-life problems.

PROGRAM LEVEL OUTCOMES

Write

Express ideas in written format for a variety of audiences.

Create an original thesis.

Speak

Discuss information using one’s own voice.

Assess audience for effective communication.

Listen/Receive

Follow verbal and non-verbal instructions.

Respond appropriately to a variety of
communication modalities.

Present

Deliver a presentation to an intended audience.

Design a presentation that incorporates
original research.
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GENERAL EDUCATION GOAL: WRITTEN COMMUNICATION
Outcome: Student uses accurate mechanics and grammar.
STUDENT ID#________________
EXEMPLARY (4)
MECHANICS:
Writing sample is virtually
SPELLING
free of spelling errors: no
more than 1 error found.

PUNCTUATION

Writing sample is virtually
free of punctuation errors:
no more than 1 error found.

CAPITALIZATION

Writing sample is virtually
free of capitalization errors:
no more than 1 error found.

GRAMMAR:
VERB TENSE

SUBJECT VERB
AGREEMENT

RUN-ON SENTENCES

COMMA SPLICES

FRAGMENTS

ACCOMPLISHED (3)

DEVELOPING (2)

BEGINNING (1)

Contains only occasional
spelling errors: 2-3 errors
found.

Contains several (mostly
common) spelling errors: 4-8
errors found, and impedes
reading.
Contains several punctuation
errors: 4-8 errors found.

Contains more than 8 spelling
errors which severely
interfere with meaning.

Contains several
capitalization errors: 4-8
errors found.

Contains more than 8
capitalization errors.

Contains more than 8 serious
verb tense errors which
severely interfere with
meaning.
Contains more than 8 subject
verb agreement errors which
severely interfere with
meaning.
Contains more than 8 run-on
errors which severely
interfere with meaning.
Contains more than 8 comma
splice errors which severely
interfere with meaning.
Contains more than 8
fragment errors which
severely interfere with
meaning.
BEGINNING (1)

Contains only occasional
punctuation errors: 2-3 errors
found throughout the writing
sample.
Contains only occasional
capitalization errors: 2-3
errors found throughout the
writing sample.

Writing sample is virtually
free of verb tense errors: no
more than 1 error found.

Contains only occasional verb
tense errors: 2-3 errors found.

Contains several verb tense
errors: 4-8 errors found, and
impedes reading.

Writing sample is virtually
free of subject verb
agreement errors: no more
than 1 error found.
Writing sample is virtually
free of run-on errors: no
more than 1 error found.
Writing sample is virtually
free of comma splice errors:
no more than 1 error found.
Writing sample is virtually
free of fragment errors: less
than no more than 1 error
found.
EXEMPLARY (4)

Contains only occasional
subject verb agreement
errors: 2-3 errors found.

Contains several subject verb
agreement errors: 4-8 errors
found, and impedes reading.

Contains only occasional runon errors: 2-3 errors found.
Contains only occasional
comma splice errors: 2-3
errors found.
Contains only occasional
fragment errors: 2-3 errors
found.

Contains several run-on
errors: 4-8 errors found, and
impedes reading.
Contains several comma
splice errors: 4-8 errors
found, and impedes reading.
Contains several fragment
errors: 4-8 errors found, and
impedes reading.

ACCOMPLISHED (3)

DEVELOPING (2)
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Contains more than 8
punctuation errors.

Score

GENERAL EDUCATION GOAL: WRITTEN COMMUNICATION
Outcome: Student uses accurate mechanics and grammar.
STUDENT ID#________________
EXEMPLARY (4)

IDEA & CONTENT

ORGANIZATION/
STRUCTURE

SENTENCE FLUENCY

ACCOMPLISHED (3)

DEVELOPING (2)

BEGINNING (1)

Writes clearly and with
focus; relevant details
support the central theme.

Maintains a clear focus
throughout the paper with
sufficient appropriate details
indicating awareness,
knowledge and insight.

Provides clear introduction
and reinforcing conclusion.
Orders writing logically with
effective transitions,
providing sufficient
information in the
appropriate places.

Supports thesis and purpose
through organization and
paragraphing; most
transitions are appropriate,
but sequence of ideas may
need improvement.
Reiterates introductory
elements in conclusion.
Includes words that are
necessary for clear meaning.
Varies beginning, length and
structure of sentences which
sound smooth and rhythmic
when read aloud.

Partially focuses on topic
with minimal or no support
of position. Writing is
basic—too general for the
reader to develop a clear
understanding.
Writes with some signs of
logical organization; may
include abrupt or illogical
shifts and ineffective flow of
ideas. Makes few transitions
between ideas.

Writes with unclear purpose.
Does not clearly define or
support position on topic.
Uses limited or disconnected
details that disrupt the unity
of the paper.
Writes with organization that
is unclear or inappropriate to
the thesis; lacks transitions
between ideas.

Writes sentences containing
some unnecessary words but
with fairly close meaning.
Provides some variety in
sentence beginning, length
and structure that follow a
predictable pattern and
rhythm when read aloud.
DEVELOPING (2)

Writes sentences containing
unnecessary words that
detract from the meaning.
Constructs sentences that lack
variety in beginning, length
and structure, and that lack
rhythm and pattern when
read aloud.
BEGINNING (1)

Correctly and creatively uses
full variety of sentence
structures. Sentences invite
expressive reading.

EXEMPLARY (4)

ACCOMPLISHED (3)

COMMENTS:
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Score

/44

STUDENT ID#________________

PREPAREDNESS

SUBJECT
KNOWLEDGE

ORGANIZATION

POSTURE &
GESTURES
AUDIENCE
ACKNOWLEDGEMENT
USE OF
VISUALS/REALIA/
TECHNOLOGY
ELOCUTION

ENTHUSIASM

TIMING & PACING

GENERAL EDUCATION GOAL: PRESENTATION COMMUNICATION
COURSE:________________
ASSIGNMENT:_________________________________

EXEMPLARY (4)
Student is completely
prepared and has obviously
invested time in rehearsal.
Student demonstrates full
knowledge (more than
required) through the
content and answered all
questions with explanation
and elaboration.
Information is presented in a
logical sequence.
Consistently stands up
straight and uses natural
hand gestures.
Maintains frequent eye
contact with audience,
referring to notes on
occasion.
Visuals explain and reinforce
the presentation; creative
use of technology.
Student uses a clear voice
and correct, precise
pronunciation so that all of
the audience can hear.
Demonstrates a strong,
positive feeling about the
topic.
Presentation is ___ minutes
in duration and well-paced.
EXEMPLARY (4)

February (u:walig maṣad) 22nd 2016 edition

ACCOMPLISHED (3)
Student seems fairly well
prepared, but could have
benefitted with some more
rehearsal time.
Student demonstrates good
knowledge through the
speech content and answered
all questions, but fails to
elaborate.

DEVELOPING (2)
Student is somewhat
prepared, but it is clear that
rehearsal was insufficient.

BEGINNING (1)
Student does not seem
prepared to present and has
not rehearsed.

The content shared is basic
and the student is able to
answer only rudimentary
questions.

Student does not seem to
have a grasp of the
information and cannot
answer questions about the
subject.

Presentation has structure
with a few minor
inconsistencies.
Stands up straight for the
most part and makes a good
attempt to use hand gestures.

No logical sequence of
information.

Establishes eye contact most
of the time, but frequently
returns to notes.

There is an attempt to
provide structure, but there
are many inconsistencies.
An attempt is made to stand
up straight and to use hand
gestures, but they appear
awkward and unnatural.
Makes an attempt to
establish eye contact, but
relies heavily on notes.

Visuals relate to the
presentation; technology is
used appropriately.
Student’s voice is clear,
pronounces most words
correctly, and is heard by
most of the audience .
Occasionally shows positive
feeling regarding the topic.

Visuals attempt to support
the presentation; technology
is not used appropriately.
Voice is low, words are
pronounced incorrectly, and
it is difficult to hear the
presentation.
Attempts to show positive
feeling towards the topic.

Presentation is between ___
minutes in duration and fairly
well-paced.
ACCOMPLISHED (3)

Presentation is ___ minutes
in length and not well-paced.
DEVELOPING (2)
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Score

The student slouches and
does make any attempt to use
hand gestures.
No attempt is made to
establish eye contact and
student reads from notes for
the entire presentation.
Visuals used are superfluous
or none are used; no use of
technology.
Student mumbles, incorrectly
pronounces words and speaks
too quietly to be heard .
Shows absolutely no interest
in the topic being presented.
Presentation is less than ___
minutes in duration and not
paced at all.
BEGINNING (1)

/32

STUDENT ID#________________

GENERAL EDUCATION GOAL: PRESENTATION COMMUNICATION
COURSE:________________
ASSIGNMENT:_________________________________

COMMENTS:
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DRAFT GENERAL EDUCATION GOAL: Gewkdag (pending Himdag Committee approval)
STUDENT ID#________________

COURSE:________________

ASSIGNMENT:_________________________________

Gewkdag is the strength derived from learning and practicing one’s himdag through t-Ṣo:ṣon (our core values). T- Ṣo:ṣon serves as foundational values that can be applied to
academic and life experiences. These values serve to guide, build and empower students to succeed in an ever-changing society. (The rubric is ideally designed for the Tohono
O’odham Studies Program, Tohono O’odham History and Language courses. The scoring is designed to meet all levels of competency. The level of Himdag knowledge should be
culturally engaging and inviting to the audience).

Tohono O'odham Community College
T-SO:SON – Core Values
 T-Wohocudadag – Our Belief
 T-Apedag- Our well being
 T-Pi:k Elida – Our deepest
respect
*Refer to website for
definition of each Core Value.
COMMUNICATION:

CRITICAL THINKING:
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ADVANCED (3)
Student will be able to identify
similarities and differences of the
Himdag in three of the Core Values
which will include cultural
practices and products. A
conceptual framework will allow
the audience to comprehend what
is demonstrated by the student.
Student demonstrates knowledge
of in depth interaction of Himdag
among the O’odham culture by
gathering and targeting language
acquisition of practices, products,
and perspectives (e.g. plants,
animals, food, history, language,
music, political, social, economic,
and environment).

INTERMEDIATE (2)
Analyze and evaluate the Himdag
in relation to two of the four Core
Values. Student will be able to
demonstrate a conceptual
understanding of the Himdag at
TOCC.

Student clearly demonstrates the
ability of constructing wellsupported, clearly articulated, and
sustained arguments. Being able
to examine and integrate new
information and study
interrelationships and articulate
an informed response.

Demonstrates limited ability of
constructing well-supported,
clearly articulated and sustained
arguments. Shows some degree of
being able to examine and
integrate new information and
study interrelationships and
articulate an informed response.

Use of appropriate language in
relation to themselves and others
by way of body language, tone of
voice, and greetings. The student
would demonstrate his or her
knowledge of the Himdag as
learned by the Core Values.

20

NOVICE (1)
Present the basic
knowledge of the Himdag
through one of the four
Core Values in relation to
practices, products and
perspectives. The language
is spoken within the
introduction.
Participates to the
audience using
media/visual aid, on
activities, which include
celebrations, songs, games,
and dances, or recognizes
products of the Tohono
O’odham Culture (e.g.
basketry, food, history or
written language.
Does not demonstrate
critical thinking skills.
Vague response and lack of
showing the ability to
examine and integrate new
information and study
interrelationships and
articulate an informed
response.

Score

DRAFT GENERAL EDUCATION GOAL: Gewkdag (pending Himdag Committee approval)
STUDENT ID#________________
INTERPERSONAL SKILLS: I-WE:MTA –
WORKING TOGETHER
 Applies to groups
 Does not apply to individual
work (i.e. literature review,
theoretical research)

COURSE:________________

Student practices the ability to
work with others. Research
project will determine working
together as a group from
members of TOCC (i.e. faculty,
staff or students) or community of
TON. Leadership skills, teamwork,
diverse perspectives,
responsibility, intrinsic motivation,
and respect are qualities found in
the presentation.
ADVANCED (3)

ASSIGNMENT:_________________________________

Limited interpersonal skills for the
project. The student shows some
of the qualities illustrated by the
more advanced student, such as
teamwork, diverse perspectives,
responsibility, intrinsic motivation,
and respect are qualities found in
the presentation.

Does not show
interpersonal skills and
lacks the ability to work
with others.

INTERMEDIATE (2)

NOVICE (1)

COMMENTS:

February (u:walig maṣad) 22nd 2016 edition

21

/12

What follows are example rubrics for outcomes for program learning assessment.

BIO 299: RESEARCH CAPSTONE PROJECT RUBRIC (cross-listed with ANR 299) Name: _____________________
Associate of Science Outcome 2: Design and conduct a research project.
Category

Exemplary (10 points)

Title Page

Title
Your Name, Instructor’s
Name, Course Number and
Name,
Date

Abstract

Introduction
Thesis Statement

Good (8 points)
Evidence of four elements of
title page

Fair (6 points)

Poor (4 points)

Evidence of 3 elements of title Evidence of 2 or less
page
elements of title page

Elegantly and concisely
Clearly summarizes all of the
summarizes all of the main ideas of main ideas of the research
the research paper. Abstract is
paper. Abstract is proper length
proper length (150-250 words).
(150-250 words).

Clearly summarizes most of
the main ideas of the research
paper. Abstract is proper
length (150-250 words).

Fails to clearly
summarize most of the
main ideas of the
research paper. Abstract
is not the proper length.

The introduction is engaging,
states the main topic and
previews the structure of the
paper.

The introduction states the
main topic and previews
the structure of the paper.

The introduction states the
main topic but does not
adequately preview the
structure of the paper.

There is no clear
introduction or main
topic and the structure
of the paper is missing.

Effectively defines the scope of
the research question or
thesis. Effectively determines
key concepts. Clearly and
concisely states the paper’s
purpose in one or two
sentences which are engaging,
and thought provoking.

Defines the scope of the
research question or thesis
completely. Can determine
key concepts. Clearly states
the paper’s purpose one or
two sentences.

Defines the scope of the
research question or thesis
incompletely (parts are
missing, remains too broad
or too narrow, etc.). Can
determine key concepts.
States the paper’s purpose in
one or two sentences.

Has difficulty defining
the scope of the
research question or
thesis. Has difficulty
determining key
concepts. Types of
information (sources)
selected do not relate to
concepts or Incomplete
and/or unfocused.
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Score

Body of the
Paper:
OrganizationStructural
Development
of the Idea

Each paragraph has thoughtful
supporting detail sentences that
develop the main idea. Student
demonstrates logical and
subtle sequencing of ideas
through well-developed
paragraphs; transitions are
used to enhance organization.

Each paragraph has
sufficient supporting
detail sentences that
develop the main idea.
Paragraph development
present but not
perfected.

Each paragraph lacks
supporting detail sentences.
Logical organization;
organization of ideas not
fully developed.

Each paragraph fails
to develop the main
idea. No evidence
of structure or
organization.

Research

Chooses a variety of
information sources
appropriate to the scope and
discipline of the research
question. Selects sources after
considering the importance (to
the researched topic) of the
multiple criteria used (such as
relevance to the research
question, currency, authority,
audience, and bias or point of
view).

Chooses a variety of
information sources
appropriate to the scope and
discipline of the research
question. Selects sources
using multiple criteria (such
as relevance to the research
question, currency, and
authority).

Chooses a variety of
information sources. Selects
sources using basic criteria
(such as relevance to the
research question and
currency).

Chooses a few
information
sources. Selects
sources using
limited criteria (such
as relevance to the
research question).

Arguments are pertinent to
the topic. Arguments are
logical, supported with
evidence. The key
arguments have been made
– no major points have
been left out. Evidence of
interpretation/ evaluation
to develop a
comprehensive analysis or
synthesis.

Arguments are pertinent
to the topic. Arguments
are fairly logical and
reasonably supported.
Most key arguments have
been made. Evidence of
interpretation/
evaluation to develop a
coherent analysis or
synthesis.

Arguments are not
consistently pertinent,
logical, or supported. Few
key arguments have been
made. Little evidence of
interpretation/ evaluation,
but not enough to develop
a coherent analysis or
synthesis.

Arguments not
pertinent. Arguments
rarely, if at all, logical
and supported. Almost
no key arguments have
been made. Information
is taken from source(s)
without any
interpretation/
evaluation.

Reasoning
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Conclusion

Format

Bibliography

Strong review of key
conclusions. Strong
integration with thesis
statement.Insightful
discussion of impact of the
researched material on
topic.

Strong review of key
conclusions. Strong
integration with thesis
statement. Discusses
impact of researched
material on topic.

Review of key conclusions.
Some integration with
thesis statement.Discusses
impact of researched
material on topic.

Does not summarize
evidence with respect to
thesis statement.

All cited works, both text and
visual, are done in the correct
APA format with no errors.
Paper is 8-10 double-spaced
pages with 1” margins with
pagination in top right hand
corner.

Some cited works, both text
and visual, are done in the
correct APA format. Paper is
7 double-spaced pages with
1” margins with pagination
in top right hand corner.

Few cited works, both text
and visual, are done in the
correct APA format. Paper is
less than 6 double-spaced
pages with 1” margins with
pagination in top right hand
corner.

Few cited works, both
text and visual, are
done in the correct
APA format. Paper is
less than 5 doublespaced pages and does
not have 1” margins
with pagination in top
right hand corner.

Done in the correct format with
no errors. Includes more than 5
major references (e.g. science
peer-reviewed journal articles,
professional articles, books, but
no more than two internet site.
Periodicals available on-line are
not considered internet sites)

Done in the correct format
with few errors. Includes 5
major references (e.g. science
peer-reviewed journal articles,
professional articles books,
but no more than two internet
site. Periodicals available online are not considered
internet sites).

Done in the correct format
with some errors. Includes 4
major references (e.g. science
peer-reviewed journal articles,
professional articles books,
but no more than two internet
site. Periodicals available online are not considered
internet sites).

Done in the correct
format with many
errors. Includes 3 major
references (e.g. science
peer-reviewed journal
articles, professional
articles books, but no
more than two internet
sites. Periodicals
available on-line are
not considered internet
sites.)

Does not discuss the
impact of researched
material on topic.

/100

Total Score
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BIO 298: Service Learning Capstone (cross-listed with ANR 298)

Name: _________________

Rubric for Sense of Place Service Learning Project
Associate of Science Outcome 3: Display a sense of place
Exemplary (40 points)

Good (30 points)

Fair (20 points)

Poor (10 points)

Problem
Identification

Demonstrates the ability to
construct a detailed, clear and
insightful problem statement
with evidence of a thorough
understanding of the health
or environmental issues on
the Tohono O’odham Nation
including all relevant
contextual factors.

Demonstrates the
ability to construct a
clear problem
statement with
evidence of a good
understanding of the
health or
environmental issues
on the Tohono
O’odham Nation
including most
relevant contextual
factors.

Demonstrates a
limited ability to
construct
a problem statement
and very little
evidence of an
understanding of the
health or
environmental issue
on the Tohono
O’odham Nation or
related contextual
factors.

Problem-solving

Proposes one or more
solutions that indicate a deep
comprehension of the
problem. Solutions are
appropriate to the cultural
and environmental factors on
the Tohono O’odham Nation.

Proposes one or
more solutions that
indicate a
comprehension of
the problem.
Solutions are
appropriate to the
cultural and
environmental
factors on the
Tohono O’odham
Nation.

Begins to
demonstrate the
ability to
construct a problem
statement with
evidence of a
superficial
understanding of the
health or
environmental issue
on the Tohono
O’odham Nation
including some
relevant contextual
factors.
Proposes one or
more solutions that
indicate a
comprehension of
the problem.
Solutions are
appropriate to the
cultural and
environmental
factors on the
Tohono O’odham
Nation.
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Proposes a solution
that does not directly
solve the problem.
Solution is not
appropriate to the
cultural and
environmental factors
on the Tohono
O’odham Nation.
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Score

Civic Engagement
and Commitment

Provides evidence of
experience in civic
engagement
activities and describes what
she/he has learned about her
or himself as it relates to a
reinforced and clarified sense
of
civic identity and continued
commitment to public action.

Knowledge of
Scientific Principles

Demonstrates an excellent
understanding of scientific
principles underlying the
causes of and solutions to the
identified health or
environmental issue.

T:So-son

Demonstrates a sophisticated
understanding of T:So-son by
appropriately incorporating
one or more core values into
the Service Learning Project
and eloquently articulating
this understanding through
reflection and analysis.

Provides evidence of
experience in civic
engagement
activities and
describes what
she/he has learned
about her or himself
as it relates to a
growing sense of
civic identity and
commitment.
Demonstrates an
adequate
understanding of
scientific principles
underlying the
causes of and
solutions to the
identified health or
environmental issue.
Demonstrates a good
understanding of
T:So-son by
appropriately
incorporating one or
more core values
into the Service
Learning Project and
thoroughly
articulating this
understanding
through reflection
and analysis.

Evidence suggests
involvement in civic
engagement
activities is
generated from
expectations or
course requirements
rather than from a
sense of civic
identity.

Provides little
evidence of her/his
experience
in civic-engagement
activities and does not
connect experiences
to civic identity.

Demonstrates partial
understanding of
scientific principles
underlying the
causes of and
solutions to the
identified health or
environmental issue.

Demonstrates
minimal knowledge of
scientific principles
underlying the causes
of and solutions to the
identified health or
environmental issue.

Exhibits a superficial
understanding T:Soson by appropriately
incorporating only
one core values into
the Service Learning
Project and
minimally articulating
this understanding
through reflection
and analysis.

Exhibits a limited
understanding of T:Soson by not
appropriately
incorporating one or
more core values into
the Service Learning
Project.

Total
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Program Learning Assessment Results & Improvement Plan
Modify this template to meet your needs.
Department/Program and Degree:
Assessment Project Name:
Semester/Yr Evidence Collected:
Program Assessment Coordinator:
Department Chair:
Person submitting results:
Date submitted:
Executive Summary:

1. State the SLO(s) that was Assessed, Targeted, or Studied
–or—
State the Assessment Question(s) and/or Goal(s) of Assessment Activity
What did the program want to find out?

2. State the Type(s) of Evidence Gathered
To assess the outcome or answer the assessment question, what evidence was collected?

3. State How the Evidence was Interpreted, Evaluated, or Analyzed
What process was used to interpret, evaluate, or analyze the evidence? Who was involved?

4. State How Many Pieces of Evidence Were Collected
If applicable, please include the sampling technique used.

5. Summarize the Actual Results

6. In addition to the actual results, were there additional conclusions or discoveries?
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7. Briefly Describe the Distribution and Discussion of Results
Who received the results? In what forum did the discussion of the results take place?

8. Use of Results/Program Modifications:
State How the Program Used the Results
--or-Explain Planned Use of Results
Please be specific. Include a timeline and key people as appropriate.

9. Reflect on the Assessment Process
What went well?
What didn’t go well?
Is there anything related to assessment procedures your program would do differently next time?

10. Other Important Information
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VA+D assessment form
Midterm:
Name:
Class prefix + number:
Class name:
Select an example of your work for the class. Truthfully, answer the following
questions about the piece:
1. Describe the (project) technique.

2. Describe the conceptual basis of the piece.

3. Is the piece aesthetically successful? Why or why not?

4. Is the piece creative? Why or why not?

5. Is the work expressive? How?

6. Evaluate the craftsmanship of the piece. Be specific.

FOR FACULTY USE:
Manifest understanding
Exceptional
Competent
Unsuccessful

Elements of design

Principles of design

Craft
Exceptional
Competent
Unsuccessful

Technique/ process

Media/ materials

Tools

Problem solving +
finding
Exceptional

Creative

Innovative

Expressive

Competent
Unsuccessful
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General Education Goals (GEG)
Tohono O'odham Community College Board of Trustees approved four GEG in 2004, which were developed by Faculty Senate, the Himdag
Committee, administration, and other invested stakeholders. The GEG convey what a graduate from TOCC should know from the time
they begin their educational journey at TOCC to the time they graduate and set out fulfilling their academic dreams and/or beginning their
new career. The General Education Goals are as follows:

Gewkdag – Gewkdag is the strength derived from learning and practicing one’s Himdag through T-Ṣo:ṣon (our core values). TṢo:ṣon serves as foundational values that can be applied to academic and life experiences. These values serve to guide, build and
empower students to succeed in an ever-changing society.
Interpersonal Skills involves the ability to guide, involve others, and work cooperatively to accomplish tasks. It also refers to
respecting the unique character and history of the world’s peoples, maintaining personal courage and integrity, and having the
capacity to understand critically, value and appreciate diverse perspectives, including how living things relate to one another, as well
as spiritual, communal, traditional, and ceremonial dimensions.
Critical Thinking refers to skills in applying abstract, critical and creative thinking to practical situations. It also refers to the capacity
to envision larger relationships, orders, or systems when solving problems. It involves comparing, contrasting and evaluating
statements using logic, intuition, different points of view, identifying assumptions and implications, leading to a synthesis of one’s
own views.
Communication includes effective reading, writing, speaking, listening, and using information technology to express ideas clearly
and appropriately for different audiences. It includes artistic expression.
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Key:
I = Introduce (Themes that relate to an outcome are introduced)
R = Reinforce (Themes that relate to an outcome are reinforced. Students will have already become familiar with the theme.)
A = Assess (A course-embedded assessment is included in the syllabus to assess overall student achievement)

REQUIRED COURSES

General Education Goals

WRT 101

HIS 122/THO
101

SPE 110

HUM

MAT

LIT 274/174

I, R, A

R, A

1

Critical Thinking

I

I

I, R, A

2

Communication

I

I, R, A

I

3

Interpersonal Skills

I

4

Gewkdag (strength)
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I, R, A
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