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Section 1: About The Fred Tjardes School of
Innovation
The Fred Tjardes School of Innovation was created out of a shared vision for improving choice
in education within Greeley. The founders of the school believe that it is imperative for the
community to provide options to parents and students that include alternative ways of learning in
a rigorous environment that can adapt to student needs. In alignment with District 6’s Innovation
2020 plan of offering “a challenging, personalized, and well-rounded education” as well as
“opportunity and choice,” the beliefs of the founders merged with the goals of the school district
to create a new partnership. In developing this program, current research and successful models
served as a guide to understanding where education is headed in the 21st Century and for ways to
engage learners while providing a high quality standards based education.
While there are and have been many great educators in Greeley, Fred Tjardes is one who
certainly made a difference. As a teacher and principal in this community, he impacted many
lives with his love of education, his compassion and love of people. We are inspired to do the
same. Fred Tjardes is a name that communicates to longtime Greeley residents the values our
school will hold, while “Innovation” will be at the core of our teaching and learning.

“The fact is that given the challenges we face, education doesn't need to be reformed
-- it needs to be transformed. The key to this transformation is not to standardize
education, but to personalize it, to build achievement on discovering the individual
talents of each child, to put students in an environment where they want to learn and
where they can naturally discover their true passions.” – Sir Ken Robinson

Section 2: Executive Summary
The Fred Tjardes School of Innovation plans to open in August of 2017 for kindergarten through
eighth grade students. Target student enrollment will be 360 pupils in 2019. A project-based
model to will be used to engage a diverse population of students in authentic learning. The goal
will be to prepare students for the future they face as citizens in the 21st century.
The mission and vision for the school were created through dialogue with parents and educators,
and an intense examination of core values held in both our own educational philosophies as well
as those implemented within successful contemporary and innovative educational models.
Mission
Children are naturally curious and creative learners. By connecting students with meaningful
questions and real tools, we will foster an atmosphere where risk-taking and curiosity are
encouraged and students are empowered to become problem-finders and problem-s olvers. We
will nurture each student’s character development and inspire a sense of social responsibility by
creating local partnerships that allow students to engage with their community.
The mission will be achieved using the following:
● INNOVATE using the Colorado Academic Standards in an authentic student-centered,
competency-based environment. We will integrate a Project-Based Learning approach by
creating real hands-on projects and just-in-time direct instruction, while utilizing social
emotional learning to ensure we meet the needs of students by teaching real world skills
and the ability to learn how to learn.
● ADJUST by maintaining a flexible and agile environment. Our highly qualified educators
will be given adequate time, resources, and training to meet individual student needs
based on data, inquiry, and ongoing reflection. Learning will be individualized,
competency based, and multi-age to ensure each student’s learning needs are met.
● EXTEND learning outside of the school by incorporating a community-based approach to
learning. Students will solve real problems from the community and our educators will
work with community members to make school something that is about problem finding
and problem solving.

Vision
The vision is to establish a school that embraces the following core values:
Research-based practices in innovation, motivation, and learning: We will create
opportunities for students to succeed inside and outside the classroom with engaging
curriculum that focuses on more than just knowledge. Students will learn in an
environment that develops creativity and innovative thinking, while embracing growth
through failure and reflection. Curriculum will be based on a significant body of research
which addresses the needs for students to grow in new ways in order to maintain an
innovative and prepared workforce.
Authentic 21st century learning: Classes will be rigorous and engaging, asking
students to apply learning in multiple modes and contexts. Students will develop and
use problem-solving skills and collaboration, as these are valued components to
success outside of school.
Family relationships and culture: We will work with families as valued,
collaborative components of each child’s schooling. When possible we will utilize the
social capital created by each unique family structure and culture as an integral part of
the learning process.
Agility and Flexibility: Everything about our model will value both flexibility and
agility. Using a micro-school method and class sizes with no more that 18 students, the
school will be able to make necessary adjustments in curriculum and instruction to
ensure we can best serve the needs of the students.
Teacher driven leadership and engagement: Through thorough reflection, strong
professional development, and a teacher led leadership structure, educators will
collaborate to develop clear strategic plans to ensure each collaborator is meeting the
needs of student learning, growth, and development. Our staff will be trained with high
quality professional development on our unique structure and will work closely in
professional learning communities to develop sound curriculum that has a focus in the
meeting the goals established in the school's strategic and development plan. Staff will
see themselves as an integral part of the mission and achievement of the school.
Key Programmatic Features
Say "goodbye" to pencil and paper tests, worksheets, and rote memorization. Kids at The Fred
Tjardes School of Innovation (TSOI) will be thinking, exploring, creating, and innovating. It is a
well-researched fact that most of the jobs of the 21st century are not even created yet, and we
want to be sure we can prepare students for the future, not the past.
The belief at TSOI is that learning should be an exciting part of childhood. Our curriculum will
be designed in a way that taps into a child's natural curiosity to explore and create. Students will
explore simple theme based topics (or loops) in grade level bands instead of age-based grade
levels. The loops will have cross content connections, which ask students to learn about topics

and concepts with more depth. For example, students may be exploring the loop "Movement."
While doing this they may learn about art and music movements, learn the math and physics of
motion, explore the historical and geographical reasons why people have moved, explore and
practice movement used in exercise, and read literature around movements like Civil Rights. As
students develop the skills and knowledge on the topic, we will guide them as they research and
then create presentations and projects as ways to impact their community and demonstrate their
learning. From there, students may take the information to look at the future of movement or
create something that utilizes motion or artistic movements. They are called loops because by the
end, the students will be able to complete the loop by informing others about the topic through
their innovation.
Our environment will be anything but traditional. Students will help design and create the
learning space as a part of their study, working to see how space affects environments. Spaces
will be fluid to fit with the day's learning and will be adaptable based on students' needs. Much
like cubicles, the traditional classroom will be a thing of the past. Students must be up moving,
talking, and collaborating for maximum learning to occur and our school will be designed to
facilitate just that.
Ingrained in the heart of our culture will be failure. Colleges and companies across the country
are reporting at mass levels that the main thing they look for in applicants is grit, as this is one of
the biggest indicators for success. Grit comes from being thrust into complex problems with
difficult solutions. Grit comes from not being afraid to fail and then try again. Grit comes from
working through something and eventually succeeding, even when you didn't think you could in
the first place. And grit is difficult to teach in a traditional school as rankings, grades, levels, and
individual success are often at the heart of the culture and prevent children from taking healthy
risks that lead to growth. Our school culture will make failure feel safe so that kids aren't afraid
to try new things.
The Loops will be comprised of the following process:
● INFORM The first step in our model will be about building the base skills and
knowledge necessary to be successful in each loop. Collaborators (teachers) will
carefully craft and plan lessons that will help develop the skills and knowledge necessary
without letting direct instruction become the only method of learning throughout the
loop. In the early bands, students will have more traditional instruction in basic reading
and math, as this is proven by research to be the most effective method for learning these
skills. As they progress in the program, they will take more ownership of building
background. Information will not just be front loaded, but it will be entwined throughout
the loop.
● INSPIRE Inspiration can come in many forms. First, students will dive into teacher
directed hands-on experiences, get stuck, and try to find solutions. Our model will allow
students to explore a theme from many different avenues in order to find inspiration. Our
community will be the initial source for this inspiration, as looking locally will help

students understand that they are able impact their environment, that they have legitimate
agency, and that their voices and ideas matter. These beliefs are essential to motivating
students to move from thought to action.
● IGNITE Students will understand that being a problem-solver begins with being a
problem-finder. Once collaborators have guided students in the process, students will
search for local problems that interest them (local can be school, businesses, community).
Students will work with their problem-solving-community (PSC) and collaborators to
begin working through solutions. It is here that we expect students to work through
failure and begin to develop grit. Students will delve more deeply into research, engage in
ideation, develop prototypes, and test their prototypes. At early years grade bands, this
part of the process will be highly scaffolded.
● INNOVATE Students will demonstrate learning by doing, creating, and presenting. In
the innovation phase, students will show their learning and know how to talk about it.
Three-four times a year students will present projects to the community (school or local)
to demonstrate learning from each loop. Prior to and during the innovation phase,
students will meet with a problem-solving-leader (PSL) to discuss which standards their
project is helping them develop, learn, and master so that students begin to control and
design their own learning using standards and competency as their guide.
Projected Student Enrollment
The school will plan to serve about 90-105 students the first year, opening with grades K-8. We
will add a micro-school of 90 students each year until we reach an anticipated maximum
capacity of 360 students. We have chosen the K-8 model for two reasons. First, the research
surrounding K-8 schools shows them to be the most effective model for mitigating the middle
school gap that often occurs. The second reason is because there is currently a gap in school
choice for grades K-8 in the community, where all elementary schools and middle schools in
Greeley at this time use a very traditional model of education.
Demographic Data for Target Population
According to 2013 census data, Greeley has a population of 96,539 and is currently the 13th most
populated city in the state of Colorado. Within Greeley, the median household income is $50,484
and 19.3% of the population lives in poverty. We look to create a school that will serve a
population that is representative of this community in which we live.
There are currently two charter schools that are serving this population in Greeley (Salida del Sol
and Union Colony Elementary), while the other charter schools in Greeley serve a population
that has a higher socioeconomic status and lower ratio of minority students. We believe our
model would be appropriate because we are looking to have a rich and challenging curriculum
that connects students to their community and helps them see their impact within that space.
Furthermore, there is little choice currently in Greeley for a less traditional form of education,
especially for this population, and we believe access to choice is a key to empowering students.
Our team plans to serve a demographic that mirrors our community:
Racial/Ethnic Composition

African-American: <1%

Asian: 2%

Caucasian: 59.3%

Latino: 36%

Native American: <1%

Socio-Economic Status
English Language Learners
Special Education Students

Qualifying for Free/Reduced Price Lunch: 65%
Qualifying for ELL Services: 24%
Receiving Special Education Services: 9.7%

Need for School
In alignment with District 6’s Innovation 2020, parents, educators, and community members
recognize the need for an assortment of educational models to serve students in a large
community. Currently, all of the district-run schools in Greeley utilize a traditional model of
learning; many specifically use a direction instruction model (both di and DI) or other standard
modes of delivery. There are several schools moving to blended learning, but these utilize a more
individualized direct instruction model through digital content and do not inherently incorporate
the hands-on component. In addition, Greeley has five charter schools, and all but one of these
schools explicitly utilizes the same method for delivering instruction. To meet the needs of the
Innovation 2020 plan, an assortment of educational models should exist to address the variety of
learners in Greeley schools and to provide an opportunity to the students in Greeley and
surrounding areas who don’t fit into a direct instruction model or blended learning model. In
order to address this gap, TSOI is a school that is much more kinesthetic in style, allowing
students to learn through exploration and creation.
The ultimate goal of TSOI is to cultivate students with the critical thinking skills that will allow
them to be both problem seekers and problem solvers in our ever-changing world. Research has
consistently shown that project-based experiential learning models accomplished these
objectives. In the real word, problems don’t happen in finite boxes that allow us to think about
math for 60 minutes, science for 60 minutes and language arts for 60 minutes. In the real world,
problems require us to bring all of those skills together in a cross-curricular way. TSOI will
honor that real world experience and recreate a space where students can learn through
innovation and discovery. Students will be engaged in hands-on activities and will be encouraged
to come together as a team of thinkers and problems solvers.
The lack of choices in school is evident. Waiting lists at “schools of choice” in Greeley (such as
charters or Chappelow) exist, while other schools are just near capacity. In addition, the number
of students traveling outside of Greeley to attend school are high with nearly ⅕ of students
attending Severance Middle School living inside Greeley school district. The two homeschool
programs in Greeley, Greeley Options and the Homeschool Enrichment Program, are also both
filled for this year with waiting lists for each. While none of these are direct indicators that
parents would choose an Innovation school, they do serve as evidence that parents are looking
for choices in educational models in this community.
Parent/guardian interest in this particular model in the community is currently supported by
evidence. According to Google Analytics, the TSOI website is currently receiving about 1,000
visitors per month, the founders have collected over 190 intent to enroll forms, and as of
February 9, 2017, open enrollment forms have been completed for 71 students.

Local School Board of Education Resolution:

Letter of Support, Jill Tjardes: supporting the naming of the school

Letters of Support, Eugene Sheehan: Dean of the College of Education & Behavioral
Sciences at UNC

Letter of Support: Stacy Bailey Parent/Educator

Administrator/Principal Approval of Innovation Plan- Signature Page
Once the Fred Tjardes School of Innovation was approved by the Board or Education on
February 13, 2017, the local administrator signed off endorsing this plan of innovation.

____________________________________________________________
Director of Elementary & K-8 Schools

Staff Approval of Innovation plan- Signature Page from TSOI Staff
The founding staff for the Fred Tjardes School of Innovation met on February 13, 2017,
immediately after the BOE approval of the school. We met at 7:00 pm at the Weld County
School District Administration Building located at 1025 9th Avenue in Greeley, Colorado. The
following signatures represent 100% of the five staff members voting in favor of the innovation
plan, including all waivers of the collective bargaining unit. An additional vote of the entire
staff will be held by August 1, 2017.

____________________________________________________________
Teacher/Collaborator
____________________________________________________________
Teacher/Collaborator
____________________________________________________________
Teacher/Collaborator
____________________________________________________________
Director of Finance
____________________________________________________________
Director of Elementary & K-8 Schools

SAC Approval of Innovation plan- Signature Page from SAC
The School Accountability Committee for the Fred Tjardes School of Innovation met on
February 13, 2017, immediately after the BOE approval of the school. We met at 7:00 pm at the
Weld County School District Administration Building located at 1025 9th Avenue in Greeley,
Colorado. The following signatures show support of this plan of innovation.

____________________________________________________________
Parent
____________________________________________________________
Parent
____________________________________________________________
Parent
____________________________________________________________
Parent
____________________________________________________________
Community Member
____________________________________________________________
Teacher/Collaborator
____________________________________________________________
Principal/Lead Teacher

“When one is building a ship, one does not begin with
gathering timber and cutting planks, but rather by arousing
in people the yearning for the great wide sea.” — Antoine de
St. Exupery

Section 3: Goals, Objectives, and Pupil Performance
Standards
The Fred Tjardes School of Innovation has created clear goals and objectives to ensure that we
provide an education that meets the needs of all learners and prepares them for a 21st century
world. In alignment with the Every Child Succeeds Act, our academic goals include explicit
measures against which the academic achievement of students will be measured. In addition, we
include social-emotional learning and organizational goals with explicit measures, which
underpin our value for whole-child education and show our plans for organizational and financial
success that will ensure that we can continue to provide this high quality educational option to
families and students in the Greeley community for the long term.
Our goals are informed by the Colorado Academic Standards, The Common Core State
Standards (CCSS), Buck Institute for Education (BIE)1, the C3 Framework, and the Next
Generation Science Standards (NGSS) and will be used as a foundation to guide curriculum
development and instruction.

Academic Goals
Goal 1: To ensure the academic and intellectual growth of students through acquiring problem
solving, critical thinking, analytical skills and acquisition of proficiency skills on core measures.
Objective 1a: Students will read, write, and complete mathematical functions and
computations at a level that shows consistent academic growth and meets state
requirements for Adequate Yearly Progress (AYP).
Measurement:
● In grades 3-8, growth will be measured using PARCC assessment data.
● Reading will benchmarked in grades K-2 using DRA2+ in September,
December and May and progress monitored as needed for grade-level readers
● Additionally, DIBELS assessments will be utilized for below grade-level
readers to diagnose gaps in understanding.
● Reading will be progress monitored through school created authentic
assessments in grades 3-8 for grade-level readers as defined by DIBELS
beginning of year benchmarking.

1

BIE rubrics can be found at: http://bie.org/objects/cat/rubrics

● TS Gold will be used to determine school readiness level of incoming
kindergarten students as well as ongoing progress monitoring in the areas of
math, social-emotional, cognitive and physical development.
● Math progress monitoring will be measured using Renaissance STAR Math
Assessment.
● Performance and portfolio assessments will be scored using standards based
rubrics.
● All grades levels will use standards based grading and competency measures
to measure student growth against state standards (see Appendix 8).
Objective 1b: Students will demonstrate exemplary problem finding, problem solving,
analytical and critical thinking skills, and public speaking skills.
Measurement:
● Growth will be measured and facilitated through partnership with a faculty
collaborator using standards based assessments and rubrics to measure
competency and individual growth.
● Learning will be measured through theme-based projects and scored using
BIE rubrics (see Appendix 3).
● Learning will be measured through presentation of learning each trimester,
portfolios, and unit projects using BIE rubrics (see Appendix 3).
Goal 2: Students will meet or exceed state standards in reading, writing, math, science, and
social studies.
Objective 2a: After four years of operation, The Fred Tjardes School of Innovation will
score at or above yearly state averages for PARCC and CMAS tests.
Objective 2b: After four years of operation, 75% of students who have attended The
Fred Tjardes School of Innovation for two or more years will score equal to or above peer
schools in PARCC and CMAS assessments.
Measurement:
● CMAS assessment in social studies for 4th and 7th grade.
● CMAS assessment in science for 5th and 8th grade.
● PARCC assessment for English language arts and math in grades 3-8.
Goal 3: Students will learn and practice academic skills that demonstrate a sense of duty and
service to their community, age-appropriate understandings of citizenship and government, and
apply these skills by working on solving problems that exist within their own community.
(Note: Community and government may be as broad as national or as small as the school
community and leadership)
Objective 3a: Students will work on projects surrounding school, local, and national
needs by being involved in the world surrounding them through school planned research
projects and activities.
Objective 3b: School faculty will facilitate relationships with local, state, and national
businesses in order to utilize both human and physical resources.

Objective 3c: School faculty will facilitate close partnership with the local University
and community college in order to help students learn from a variety of academic citizens
in the community while also gaining access to local resources.
Objective 3d: Demonstrate academic relevance of learning through application of
content-based knowledge and skills.
Measurement:
● Portfolio assessments of learning will be used to show growth each
trimester as students create materials representative of their research and
learning in developing projects and will be assessed using BIE rubrics (see
Appendix 3).
● Students in lower grade level Bands 1 & 2 will present learning three
times a year to parents and peers and will be assessed using BIE rubrics
(see Appendix 3).
● Students in upper grade level Bands 3-5 will present learning twice a year
to parents and peers and will present to the larger local community at the
end of the year and will be assessed using BIE rubrics (see Appendix 3).

Social-Emotional Learning Goals
Goal 4: Develop self-awareness and self-management skills to achieve school and life success.
Goal 5: Use social-awareness and interpersonal skills to establish and maintain positive
relationships.
Goal 6: Demonstrate decision-making skills and responsible behaviors in personal, school, and
community contexts.
Objectives and measurements: Objectives and measurements for all social-emotional
learning goals will align with Illinois Standards for Social/Emotional Learning which
have been researched and supported via the Collaborative for Academic, Social, and
2
Emotional Learning (See Appendix 4) and will vary based on grade level.
Objective for students needing additional SEL support:  Students will receive a
psychosocial assessment when needed, with individually appropriate services provided
through school staff and through referrals.
Measurement:
● Confidential case management files will be maintained, parent/caregiver
feedback will be gathered, and supervision by school counselor and
leadership team and will be supported by the district FASSTeam.

2

Social-Emotional Learning objectives and measurement descriptors can be found at
http://www.isbe.net/ils/social_emotional/descriptors.htm

Organizational Goals
Goal 7: High levels of enrollment, retention, and attendance will be achieved within three-years
of school opening.
Objective 7a: Maintain enrollment, retention, and attendance rates at 95%.
Measurement:
● Daily attendance rates will average 95% at end of year.
● By October count, 90% of students enrolled on first day will still be
enrolled in the school.
● 95% of students who complete the year will re-enroll the following year.
● Student enrollment after the first three years will be at 95% of projected
enrollment based on the application totals and at 100% after five years.
Goal 8: Prioritize time and resources for teacher individualized learning, professional
development, planning, and curriculum design.
Objective 8a: Integrate daily time for cultural and social emotional growth among
teachers.
Measurement:
● 10-15 minute morning meetings to focus on team-building, mindfulness,
growth and share ideas.
Objective 8b: Integrate time weekly and yearly for collaborative meetings on curriculum
and instruction.
Measurement:
● Weekly early release day at 2:15 on Monday will be comprised of 15-30
minute faculty meeting and one hour and 30 to one hour and 45 minutes of
collaborative planning time in order to facilitate collaborative group
meetings.
● Five full days at the beginning of the year will be reserved for planning,
collaboration, and curriculum design.
● Five days at the end of the year in year one and two, and three days in year
three will be reserved for yearly reflection and redesign.
Objective 8c: Collaborate with local school district, the University of Northern
Colorado, and model schools (i.e. Brightworks) to develop and deliver meaningful
instruction on the project-based model.
Measurement:
● Before school opening, provide 10 days of instruction to collaborators
utilizing Buck Institute of Education’s Core Professional Development
Services.
● Continue ongoing support from BIE for professional development days.
● Quarterly meetings scheduled with the local school district to share ideas
and tap into high quality professional development.
● Quarterly meetings with education department at the University of
Northern Colorado to explore resources and materials available for
students’ learning.

● Consulting with Brightworks School in San Francisco prior to school
opening and once per year for first five years.
● Provide travel for 5 collaborators for 3 days per year to explore models
including museums, schools, universities, maker spaces, innovative
learning centers, and workplaces that value innovation.
Objective 8d: Collaborators will be provided specific training on working with students
who are Culturally and Linguistically Diverse.
Measurement:
● Monthly training comprised of conversations about diversity in
early-elementary classrooms and training to service students with special
learning needs, including, but not limited to: restorative practices,
response to intervention, Sheltered English Observation Protocol (SIOP)
Model, and World Class Instructional Design and Assessment (WIDA)
Goal 9: School will provide time and space for parent and community involvement and
outreach.
Objective 9a: To ensure the school is a place of learning in the community, we will
provide services to parents based on need.
Measurement:
● Faculty will assess the needs of the community, and based on need we will
be open to clinics on parenting, health care, English language and GED for
parents of students and local community members.
● Faculty will establish consistent home visits with families to establish a
home to school connection and encourage parent engagement.
Objective 9b: To continue school growth and community involvement, school will
provide monthly STEM, maker clinics, and arts clinics for students in the community to
engage in weekend long project-based learning.
Measurement:
● Each month staff will schedule a weekend long clinic, utilizing school
space, staff, and recruiting from the University of Northern Colorado.
Clinics will be for school-aged children enrolled at any school and will
focus on building, physics, technology, theatre, tech theatre, photography,
and women in the STEM fields.
Objective 9c: To continue school growth and community involvement, school will
provide yearly STEM, maker clinics, and arts clinics for students in the community to
engage in summer project-based learning.
Measurement:
● Each summer staff will schedule one week to two week long clinics,
utilizing school space, staff, and recruiting from the University of
Northern Colorado. Clinics will be for school-aged children enrolled at
any school and will focus on building, physics, technology, theatre, tech
theatre, photography, and women in the STEM fields.
Goal 10: We will demonstrate fiduciary and financial responsibility.

Objective 10a: Integrate measures to ensure financial records are accurate and finances
sustainable.
Measurement:
● Annual budgets will demonstrate effective allocation of financial
resources as measured by balanced budgets.
● Budget and financial practices will be reviewed annually by district
auditor.
Objective 10b: Provide an overview of how the allocation of resources, as reflected in
the financial plan, supports the vision, mission and education plan of the school district.
Measurement:
● A 5-year balanced budget was developed by the Finance Department of
Weld County School District 6 (WCSD6) in collaboration with the
founders of TSOI. Budget priorities include: staffing the program,
contracted services, general operating costs, lease and capital
improvement expenses and start-up needs. Additional resources that the
school will seek include grants, philanthropic gifts and donations. These
additional resources are not factored into the budget to ensure
conservative budgeting practices.
Objective 10c: Create a detailed five-year budget reflecting major revenue and expense
items and key assumptions.
Measurement:
● TSOI will seek to exercise maximum autonomy over the budget and
purchasing decisions.
● TSOI has developed a budget along with the finance office of WCSD6
to support the implementation and financial needs of our program.
Please reference the Start-Up and 5-Year Budget in Appendix 10.
Objective 10d: Explain major revenue sources, including any funds originated from
private sources.
Measurement:
● TSOI will blend funding from several sources to implement
innovation. The majority of the revenue will be generated through
PPR and allocated based on the number of students enrolled in the
school.
● TSOI will be seeking out opportunities to apply for grants from private
resources that align with and support our mission and vision.
● Our parent community will also be accessed to help develop a
fundraising plan to support additional needs of the school.
Objective 10e: Explain specific resources, material, equipment, staff, programs and
policies that create additional operating costs.
Measurement:

● The building space for the school has been secured with a local partner
who has a passion for students and the education community. The
initial lease is for a 5-year term.
Objective 10f: Highlight one-time implementation costs that will be incurred during the
planning year and/or year one of operating with innovation status.
Measurement:
● Our start-up supplies, curriculum, and technology costs for the new
school will primarily be supported with PPR, contributions and fee
collection from parents.
● Facility one-time costs will be funded through the district’s capital
project and nutrition service funds. Additionally, the landlord of the
leased facility has permitted an allowance of capital costs to amortize
over the life of the lease.
Objective 10g: Explain costs savings or increased efficiencies due to the unique
attributes of your innovation proposal.
Measurement:
● The project based learning model concept creates a cost savings with
respect to the facility needing unconventional finishing that your
typical school may require (i.e., classroom walls, desks, chairs).
● Custodial staff will not be hired as part of the school model will
require students and staff to take care of and clean the facility.
Objective 10h:  Explain the policies and processes that will be implemented to ensure
that sound financial management practices are implemented and that the financial plan is
executed with fidelity.
Measurement:
● The Lead Teacher(s) and office manager of the TSOI will monitor the
school’s day-to-day budget with the direct support of the finance director
of WCSD6. The financial policies and procedures of WCSD6 will be
adhered to which includes an annual internal audit of the financials of the
school. Budget development, in conjunction with the district finance
office will be done on an annual basis and will support the school of
innovation mission, vision and values.

“If we teach today as we taught yesterday, we rob our
children of tomorrow.” – John Dewey, Democracy and
Education (1944).

Section 4: Educational Program
I.

Student Population Data

The Fred Tjardes School of Innovation (TSOI) intends to open in August 2017 with
approximately 90-105 children in grades K through 8th, expanding by one micro-school (90
students) at a time to reach 360 students in grades K-8 by our 5th year of operations. Following
Kindergarten, classes will be arranged in mixed-age grouping of students taught by a
collaborative team of collaborators, which we refer to as “Bands” rather than traditionally
segregated grade levels:
Band 1: Kindergarten
Band 2: 1st/2nd grades
Band 3: 3rd/4th grades
Band 4: 5th/6th grades
Band 5: 7th/8th grades
These bands are merely an idea of where students might be grouped, but because we will use a
competency-based learning model, students may flex into bands outside of traditional grade
levels based on ability, skills, knowledge, maturity, and performance. Our goal is to use
standards to guide us, but to also not leave students behind who may not be achieving
grade-level standards. Bands will also be determined based on enrollment.
TSOI will be open to all students who wish to attend, though we will focus our recruitment
efforts on central and east Greeley, primarily in the areas closest to downtown. Most recruitment
will take place in areas of Greeley and Evans that are located in the 80631 and 80620 area codes.
We have selected this location because of access. Students who live in Downtown Greeley or
areas near the University have the least access to schools of choice, as most are located on the
west side of town. In addition, our nation as a whole often provides the most diverse choices in
education to the least diverse populations. We would like to provide a unique educational
experience with the goal of creating innovators and creative thinkers, and feel that students who
can benefit the most from this option are often not given the choice to experience enrichment in
learning inside or outside of school.
This community also includes broad socioeconomic diversity, ranging from upper-middle class

households to significant percentages of families with children who live below the federal
poverty line -- in 2015, the federal poverty threshold for a family of four was $24,250.
(https://www.healthcare.gov/glossary/federal-poverty-level-FPL/)

http://www.towncharts.com/Colorado/Economy/80634-Zipcode-CO-Economy-data.html

Targeted Enrollment Plan: TSOI will serve all of these families as a truly integrated school.
Following in the model of other highly successful mixed-race, mixed-socio-economic public
charter and magnet schools throughout the country, we aim to create a centralized hub in our
community where families with young children of all races, ethnicities, home languages, income
levels and parent/guardian education levels can come together to help build a neighborhood
school that is reflective of the community in which we live. To maintain our commitment to this
goal, we will establish a minimum of 90 students to open our doors. In the event a lottery needs
to be established to fill spots, priority enrollment will be given to: 1) Children of founders,
faculty, and staff and 2) Siblings of students already attending. Beyond the priority status, a
lottery will be utilized. To prioritize our targeted enrollment plan, students names will be entered
into the lottery multiple times based on the following: students within a specified neighborhood
boundary will receive three opportunities for enrollment, students with free or reduced lunch
status will receive two opportunities for enrollment, and all remaining students will receive one
opportunity based on spots available in each band. While we will not establish quotas per say, we
will establish marketing goals that adhere to these priorities. We believe that success in the
modern world demands the ability to communicate and collaborate with people very different
than oneself, both online and in person, and that our schools should reflect the diversity of our
neighborhood and broader world.
TSOI will be located in east-central Greeley. At this time there are five elementary schools
serving this neighborhood. There are two charters, one magnet school, and two in-district
elementary:

Salida del Sol is the closest charter school. The population of Salida del Sol has a demographic
that mirrors the neighboring areas, but it is not an exact mirror of the overall Greeley community.
Our school will ideally mirror the community as a whole. Salida is also a K-8. While they serve a
similar demographic and the same grade levels, the main focus of Salida del Sol is bilingual
education with a traditional model of education delivery, which is a very different model than
ours.
Union Colony Elementary School is another charter located within 2 miles of where we plan to
be located. This Elementary School is a K-6 with a Direct Instruction model. The school serves a
population similar to our intended demographic, mirroring the community. Union Colony uses a
Direct Instruction curriculum, which is a very traditional model of education. Our Innovation
school will offer a very different option for parents on this side of town.
Chappelow Arts and Literacy Magnet School is a District 6 school located in Evans and
within five miles of TSOI’s future location. It is included on this list for several reasons. Since it
is a magnet, the population for this school is comprised of parents seeking choice since parents
are required to provide transportation to Chappelow. The school is also a K-8 with just over 400
students and has a population very similar to what we are looking to serve, with over 60% of the
population needing free and reduced lunch. Nearly 50% of the population is Hispanic and 20%
of the population is ELL. This almost precisely mirrors the demographics of District 6 as a
whole. The school performs at or above state averages at all grade levels on state standardized
tests. It is the only K-8 “magnet” school in Greeley with a particular focus, although Bella
Romero has now implemented a blended learning model. This is relevant for a few reasons.
Chappelow has waiting lists at kindergarten, which shows parents are looking for something
outside of their traditional neighborhood school. Also, while Chappelow still offers a very
traditional model of educational delivery, the idea of choice has proven to be an attractive model
in Greeley, which is one of the major draws of this magnet.
Billie Martinez Elementary School is the closest neighborhood school serving the area.
Martinez is 92% FRL with a significant population of ELLs. Data shows that Martinez is scoring
below district averages in all standardized tests with scores at the bottom of the district in some
categories.
Maplewood Elementary School is the next closest neighborhood school. It has a population that
is 97% FRL with a significant population of ELLs. Data shows that Maplewood is scoring below
district averages in all categories of standardized tests with test scores at the bottom of the
district in some categories.
There are four other charter schools in town, Frontier Academy, University Schools, Union
Colony Secondary School, and West Ridge Academy which are all located on the West side of
Greeley. Our desire is to attract the neighborhoods surrounding the school and to attract less
from the west side of Greeley, so information about these schools is less relevant.

II.

Overview of Program and Research for Innovative Model

Our instructional methods have been developed in the context of clear educational goals (Kuhn,
2007) in accordance with shared values and theoretical foundations. One particularly vital aspect
of our educational goals is the students’ and collaborators’ shared understandings of theories of
knowledge, for as Deanna Kuhn from Columbia University’s Teacher College points out,
“students base their intellectual efforts on a foundation of what it means to know” (Kuhn, 2007).
Our collaborators and administrators will create an ongoing discussion about theories of
knowledge that will serve as a foundation for all of our educational goals and curriculum. The
focus will be on supporting students in their understanding of the ways meaning is created
through personal engagement, and knowledge is constructed together with collaborators and
peers (rather than transmitted from teacher to passive students). Our beliefs about what it means
to know and how meaning is created is also the foundation for supporting students in setting
personal intellectual goals, and taking personal responsibility for one’s own learning. Thus, our
broadest goal is to create what educational psychologists call a “learner-centered” environment,
one that focuses on the needs, experiences, talents, motivation, interests and development of each
learner, taking into account the many psychological factors that support and motivate students to
learn. The American Psychological Association’s Board of Educational Affairs developed twelve
principles based on research in educational psychology (APA, 1996); these were then distilled
into five general statements by Patricia Alexander University of Maryland and Karen Murphy of
Ohio State (1998) in their research directed towards motivation to learn. Our collaborators will
use these principles to guide our development of curriculum and instruction, toward our goal of
creating a learner-centered educational model.
1. The knowledge base. One’s existing knowledge serves as the foundation of all future learning
by guiding organization and representations, by serving as a basis of association with new
information, and by coloring and filtering all new experiences (Alexander & Murphy, 1998). Our
instructional model, a combination of direct and guided instruction with a foundation in
project-based learning, will include instruction in new skills and content, along with methods for
recovery and development of existing knowledge.
2. Strategic processing or executive control. The ability to reflect on and regulate one’s thoughts
and behaviors is essential to learning and development (Alexander & Murphy, 1998). By using
portfolios and student journals, students will have opportunities throughout the year to develop
the habits of reflection on performance and contributions. In group dialogues, students will be
guided through strategies of raising self-awareness and regulation of behaviors in learning tasks
and in social encounters with peers.
3. Motivation and affect. Motivational or affective factors, such as intrinsic motivation,
attributions for learning, and personal goals, along with the motivational characteristics of
learning tasks, play a significant role in the learning process (Alexander & Murphy, 1998).
Several times during the year, students will engage in a guided process of setting and reflecting
on personal learning goals and cooperative learning goals. Jere Brophy (2010) of Michigan
State’s Educational Psychology program, in his book Motivating Students to Learn, offers

curriculum designers and instructors practical approaches to instruction that stimulate students’
desire to set personal goals and to cooperate with peers in working toward group learning goals.
Students will be encouraged to articulate their interests, and to connect them to learning goals.
Brophy points to research that finds “students sustain their attention more continuously and
process information at deeper levels when they have a personal interest or investment in the
knowledge domain” (Brophy, 2010). Collaborators will design instruction with the goal of
meeting students’ sense of autonomy, competence, and relatedness, the three psychological
needs identified by Deci and Ryan (2000) who are leading the field in research surrounding
motivation to learn.
4. Development and individual differences. Learning, although ultimately a unique adventure
for all, progresses through various common stages of development influenced by both inherited
and experiential/environmental factors (Alexander & Murphy, 1998). Student grouping for
instruction will be based on student needs, instead of strictly based on age and grade.
5.Situation or context. Learning is as much a social shared undertaking as it is an individually
constructed enterprise (Alexander & Murphy, 1998). Tasks and activities will be designed with
the understanding that, as James Greeno an educational psychologist from Stanford puts it,
“learning is participation in social practice” and that one of the goals of effective instruction is
“to focus on the contributions of learning activities to the learners’ development of greater
efficacy in their participation in valued social practices…” (Greeno, 1997). Students will engage
in a cooperative structure and be supported in a cooperative goal orientation, rather than
individualistic, competitive goal structures (Brophy, 2010). That support will include continuous
training and review of collaboration skills, so that students will develop positive and effective
collaboration strategies, and avoid the ineffective habits and frustrating experiences researchers
find when students are left to collaborate without adequate scripting and guidance by instructors
(Kirschner, Sweller & Clark, 2006).
Curriculum & Instruction
Since our school will be a school of innovation within the school district, curriculum decisions
will be based in the Colorado Academic Standards; it is to these standards to which the school
will be held accountable. From the standards, the school will use a “Universal by Design” model
for creating curriculum (Wiggins & McTighe, 1998) where we plan the curriculum backwards
using broad, intentionally selected standards as the end objective. The Universal by Design
method has gained national recognition as the standard for lesson design in the Common Core
State Standards. We will organize the standards in Professional Learning Communities in order
to prioritize the standards that support our broad goal of a learner-centered experience and to
identify student needs for growth. The standards will set the target for what we intend to teach,
and we will strive to meet these standards through the use of a curriculum designed around
cross-curricular collaborative projects and problems that mimic the ill-structured problems of the
real world. Ultimately our curriculum will focus on three areas: knowledge construction, inquiry,
and project creation. Within these areas, our instruction methods will flex between direct
instruction, just-in-time direct instruction, hands-on experiential learning, and student-centered
construction; collaboration will also be the core of most learning.

Direct-Instruction: The first part of our curriculum will be based around foundational
knowledge to meet the needs of the inform part of each loop. This portion of our curriculum will
be based in very specific skills and knowledge from the standards that will need to be explicitly
taught. For instance, phonics instruction, basic grammar instruction, basic math facts, academic
vocabulary, lab procedures, etc. will be part of the foundational knowledge portion of the
curriculum. Dr. Ken Rowe (2006), a researcher who has impacted the field of educational
psychology and its views on what effective teaching means, states “The relative utility of direct
instruction and constructivist approaches to teaching and learning are neither mutually exclusive
nor independent. Both approaches have merit in their own right, provided that students have the
basic knowledge and skills (best provided initially by direct instruction) before engagement in
‘rich’ constructivist learning activities” (Rowe, 2006, p. 24). Because a great deal of the
knowledge students will need to construct later will rely on foundational knowledge, this portion
of the curriculum will be taught using a direct instruction method of teaching. Collaborators will
provide explicit think-alouds and direct delivery of information to ensure accurate student
understanding based upon research conducted by Pauline Gibbons of the School of Teacher
Education in New South Wales(Gibbons, 2008).
The rationale for this is based not just in the fact that there is information that must be explicitly
taught, but also for our intended population. Our reasoning for using this method of curriculum
for this portion of the curriculum is founded in a large body of research around our school’s
intended population. According to Gershen et al. (1998) who cite a large body of research, direct
instruction is the most effective method for teaching foundational knowledge to at-risk students.
Project-Based Learning: While some of our curriculum and instruction will rely on direct
instruction, this will only occupy a very small portion delivered in brief mini-lessons,
just-in-time direct instruction and short interactive learning processes in order to build the
necessary background knowledge and skills to do more abstract tasks. From there, students will
then be immersed in real-world problems that will require inquiry and project-based learning to
solve, along with understanding of multiple content areas. Some schools use elements of
project-based learning as parts of their curriculum, but we will use some elements of traditional
curriculum as supplements to project-based learning (PBL). PBL will be a core part of learning
that will permeate all that we do.
Yong Zhao defines project-based learning in his book World Class Learners: Educating Creative
and Entrepreneurial Students:
…projects are complex tasks, based on challenging questions or problems, that involve
students in design, problem-solving, decision-making, or investigative activities; give
students the opportunity to work relatively autonomously over extended periods of time;
and culminate in realistic products or presentations. (Zhao, 2012, pg. 25)
Our beliefs about project-based learning are founded in both our general philosophy about the
purpose of education and in research surrounding the effectiveness of this model. For the

founders, our general belief about education is that the purpose of school is not school itself. Our
goal is to not prepare our students for the next grade, the next test, or the next level in education,
but instead to prepare them for the challenges they will face in the world, both inside and outside
of the classroom. According to Harvard professor, David Edwards (2014), in Wired magazine,
“American schools are training kids for a world that doesn’t exist.” Ted Dintersmith, an
educational philanthropist who advocates for school reform, puts this into perspective in his
explanation about what school should prepare students for:
Having spent my thirty-year career as an entrepreneur and as a venture capitalist, I know
what skills will be valued in the 21st Century – innovation, entrepreneurship, creativity,
complex problem-solving, productive collaboration, sound decision-making, passion, and
grit. And when I see how kids are being educated in America today, I’m shocked. The
very capabilities our kids desperately need for their future are nowhere on the radar
screen in US classrooms. Worse yet, we’re crushing these characteristics out of our kids,
as schools place increasing priority on rote memorization, superficial learning, and
teaching to increasingly-ubiquitous high-stakes tests3. (Dintersmith, 2015)
David Edwards and Ted Dintersmith aren’t alone. There are philosophers, CEOs, philanthropists,
psychologists, researchers, and educators all calling for change to better prepare students for the
21st century. The NEA put out a report titled “Preparing 21st Century Students for a Global
Society”4 and in it identified the 4 C's to a 21st Century Education:
1)
2)
3)
4)

Critical Thinking and Problem Solving
Communication
Collaboration
Creativity and Innovation

These 4 C’s are the foundation of a Project-Based school that asks student to think critically,
creatively, and collaboratively to solve problems and create projects. Sir Ken Robinson, an
international advisor on education to government and nonprofits, believes that creativity is just as
important as literacy, and yet in the standard system, creativity is rarely valued, as it is often cast
aside in favor of “covering content.”
The philosophy alone is not enough to change schools though. It is important to also look at what
research says, and there is significant research to support a Project Based Model. PBL is proven
to be more effective than traditional education in the following areas: student engagement and
participation, student achievement, deeper understanding and retention of information, effective
problem solving skills and strategies, and interest and expertise in technology. In addition, there
is also a growing body of research of its effectiveness with traditionally low-achieving students
(Students who are culturally and linguistically diverse).
Student Engagement and Participation: According to research by Drake & Long
(2009), students who engaged in science learning from a PBL perspective had 4.27
3
4
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minutes of extra engagement per 45 minutes of instruction, which equates to
approximately 13 additional hours per year of science learning. If this is extended out to
the four major content areas at just 45 minutes per day, that is a total of nearly an extra
half year of education from K-8.
Other research has had similar findings about engagement. Boaler (2002) found that
students who learned math in a project-based environment had less math anxiety and
more positive attitudes toward math. In a meta-analysis of literature, researchers found
that overall students had a preference to PBL, and they reported not only greater
engagement with the material but also improved perceptions about what they were
learning in the contents (Barron, et al., 1998; Baumgartner & Zabin, 2008; Beneke &
Ostrosky, 2008;Blumenfeld, et al., 1991; Chu, Tse, & Chow, 2011; Faris, 2008; Hertzog,
2007; Hmelo-Silver, Duncan,& Chinn, 2007).
Student Achievement: Engagement means little if students are not achieving better. A
meta-analysis of PBL reported that students may increase as much as 30% in conceptual
knowledge as a result of PBL (Gijbels et al., 2005). In mathematics, this type of growth
can be significant. For example, in the Boaler (2002) study, the researchers found that
“after three years, students in the project-based-learning school significantly
outperformed the traditional-school students in mathematics skills as well as conceptual
and applied knowledge. In fact, in the project-based-learning school, three times as many
students passed the national exam.” The same results were true in two different research
projects done by Parker (2011 & 2013) in which students in project-based AP
Government and Politics courses scored better than their peers on the AP exam and better
on a complex scenario assessment. A study done of an eighth grade project based reading
class in inner city Boston, found that the school had the second highest reading scores in
the district, falling only behind a prestigious private school5.
In fact, a review of literature had significant results. In a comparative review of a large
portion of the literature surrounding PBL, the reviewers found:
Project-based learning to be an effective means of teaching both content
information and related skills. Students in project-based classrooms exhibited
greater gains in content knowledge than their traditionally taught peers
(Baumgartner & Zabin, 2008; Duncan & Tseng, 2010; Geier, et al.,
2008;Gultekin, 2005; Kaldi, Fillipatou & Govaris, 2011; Mergendoller &
Maxwell, 2006; Mioduser & Betzer, 2007; Tal, Krajcik & Blumenfeld, 2006).
Gains were also higher in the areas of process and group skill development and
information literacy skills when compared to lecture-based classrooms
(Baumgartner & Zabin, 2008; Cheng, Lam & Chan, 2008; Chu, Tse & Chow,
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2011; Kaldi, Fillipatou & Diamanto, 2011; Mergendoller & Maxwell, 2006;
Mioduser & Betzer, 2007).6
Overall, research has found that “Compared to traditional instructional methods, students
engaged in small-group learning (a component of PBL) achieve higher grades, retain
information longer, and have reduced dropout rates, improved communication and
collaboration skills, and a better understanding of professional environments” (Johnson,
Johnson & Stanne, 2000; Springer, Stanne, & Donovan, 1999; Terenzini, Cabrera,
Colbeck, Parente, & Bjorklund, 2001).
Deeper Understanding, Better Problem Solving, and Retention: There have been
multiple studies that have tested whether or not PBL is more effective at teaching deeper
level skills and improving retention of information for students. One such study looked at
two groups of sixth graders who were randomly assigned to two different science
classrooms. Both had statistically equal scores on mean pretests for both comprehension
and problem-solving. One group used traditional methods of instruction, while the other
used PBL. Students who were taught using the project-based model had a statistically
significant difference in both their comprehension of material and scores of problem
solving ability, showing students who were taught with PBL had much higher scores in
comprehension and problem-solving. In addition, this hands-on approach has proven to
have better results in retention of information for longer periods of time because they are
applying the skills while learning the material.7
In addition, “PBL fosters the types of problem-solving skills and deep conceptual skills
that are required in the modern work environment of the 21st century” (Barell, 2007;
Fleischner & Manheimer, 1997; Grant, 2010; Partnership for 21st Century Skills, 2007,
2009; Strobel & van Barnveld, 2008; Thomas, 2000). For instance, collaboration is a key
skill in the 21st century, and “a meta-analysis of 164 studies on cooperative learning
pointed out that cooperation among learners had a significant positive impact on
achievement” (Johnson, Johnson, & Stanne, 2000), and PBL is suited better for
collaboration and cooperative learning than the traditional classroom. Chan Lin and
Beckett and Miller (2008) both found that PBL teaches students to resolve conflicts and
work collaboratively.8
Technology and Entrepreneurial Growth: To explain why this is a focus, it is
important to consider the future. It is a fact: traditional jobs are disappearing (Blinder,
2009). Desk jobs and factory work are being automated or outsourced. White collared
jobs like insurance representatives or even writers for publications like Forbes are being
automated9. Even jobs like social media manager, a relatively new career, is predicted to
disappear within 10 years. The need to prepare our students for a future that requires
6
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problem solving, technological skills, and entrepreneurial spirit are more urgent than
ever. Alan Blinder, the vice chairmen of the Federal Reserve, estimates that 22% to 29%
of jobs will be “offshorable” in ten years, or about the time today’s 2nd graders will
graduate high school. While national test scores and college graduation rates are
increasing, unemployment rates are also increasing for college graduates who are facing
disproportionately high rates of unemployment given the low national unemployment
rates.10 An oft-cited reason is a lack of skills for employment.
It is a critical time in society and, as educators, it is crucial that we give students the skills
to operate as problem solvers and entrepreneurs in this quickly changing world, because
we need to shift our thinking from a place of “finding jobs to creating jobs” (Zhao, 2010).
The World Economic Forum (2012) states that this is the most important time for
entrepreneurship as that is the driving force for growth and societal progress. It is also
essential to “employment generation and social empowerment.”
PBL has a hands-on approach to technology allowing students to utilize technology as a
means to solve problems and create new materials. This problem solving and creation are
key components of learning about entrepreneurship. While many schools believe that
entrepreneurship can be taught in prepackaged programs that direct instruct on the topic
by bringing in guest speakers and having students complete worksheets, asking students
to frequently practice the skills found in entrepreneurship is actually much more effective
in transferring those skills to real world application.
Usefulness with CLD students and Students with Disabilities: According to the
National Center for Educational Statistics (2012), ESL students, students of poverty, and
students with disabilities score lower on standardized tests. In addition, limited
vocabulary and language skills contribute to decreased performance in areas that require
content based literacy skills.
Halvorsen et al. (2014) studied the effects of project based learning on the achievement
gap for both social studies and content area literacy skills. In the study conducted by the
The Education Policy Center at Michigan State University, the researchers looked at six
classrooms from six different schools, two schools had 2% or fewer students on FRL
with above average scores on standardized tests; three schools had 83% to 92% FRL with
below average scores on standardized tests in social studies, reading, and writing. The
researchers pretested and post-tested the students in (1) civics; (2) economics and public
discourse, decision making, and citizen involvement; (3) reading. The research concluded
that the “second-grade students from the low-SES schools attained statistically equivalent
levels of achievement as students from the high-SES schools in social studies and
reading” meaning the PBL program used was statistically effective for closing the
achievement gap. According to NAEP results (2009)11 , Colorado has a significantly
10
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larger achievement gap in both reading and math between white students and hispanic
students when compared to the achievement gap nationally.
Also, based on research conducted by Okolo and Ferretti (1996) and Filippatou and Kaldi
(2010), PBL has proven to be more effective than traditional models for students with
learning disabilities in helping students learn the content, while also developing higher
self-efficacy and motivation. 12
Competency Based Learning and Assessment: Our school will favor student learning over seat
time and credit for “doing.” While using a competency based model takes more work on the time
of the collaborators , it definitely pays off when it comes to student learning. Traditional models
attempt to differentiate instruction but often end up merely tracking students into three groups:
intervention groups, grade level, and advanced. Research shows that tracking helps students
build discreet skills, but long term growth and application of knowledge drops for all groups in
systems such as these, but especially students who are from poverty or are minority students 13.
Competency based learning helps students develop skills from where they are and continue to
build. According to the US Department of Education, competency based learning “leads to better
student engagement because the content is relevant to each student and tailored to their unique
needs. It also leads to better student outcomes because the pace of learning is customized to each
student. By enabling students to master skills at their own pace, competency-based learning
systems help to save both time and money14.” There are now entire states (Ohio, New
Hampshire, and Michigan) who are replacing arbitrary seat time and age in exchange for
competency based learning because of the research that supports its effectiveness.
Social-Emotional Learning: In order to ensure that our educational program meets the needs of
the whole student, we will also include Social-Emotional Learning (SEL) as an important piece
of our school’s curriculum. According to the Collaborative for Academic, Social, and Emotional
Learning (CASEL), SEL is defined as “ the process through which children and adults acquire
and effectively apply the knowledge, attitudes and skills necessary to understand and manage
emotions, set and achieve positive goals, feel and show empathy for others, establish and
maintain positive relationships, and make responsible decisions.” While there are people who
argue that these are soft skills best taught by parents, there is a great deal of research that shows
that these skills are directly linked to school and job performance. In this section, we will show
how SEL impacts student learning and school performance, how a curriculum such as SEL fits
with the mission of our school, and outline what the SEL curriculum will look like in our school.
SEL is one of the fastest growing trends in education, with entire cities and states adopting SEL
curriculums, such as Anchorage and Austin (CASEL, 2014) and the state of Illinois, because of
the broad range of evidence that shows the link between these programs and student learning.
Furthermore, college and career readiness is one of the major objectives in states that have
adopted the Common Core Standards. With that as an objective, it is the responsibility of schools
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to prepare students for the workforce. In a survey by Workforce Solutions Group in which they
asked employers what skills graduates were lacking, “44% of respondents cited soft skills, such
as communication, critical thinking, creativity and collaboration, as the area with the biggest gap.
Only half as many say a lack of technical skills is the pain point” (White, 2013). If it is the
school’s responsibility to ensure students are prepared for the workforce, then schools must be
responsible for more than technical information and knowledge.
Social-Emotional Learning fits well with the goals and mission of the Fred Tjardes School of
Innovation. First, one of the key components of the curriculum comes from the Colorado
Academic Standards. SEL makes up a significant portion of the Physical Education and Health
Standards and is a requirement in all grades preK-12 (Colorado Department of Education, 2010).
Secondly, one of the goals is based on a community approach to learning with a high level of
collaboration within the organization. CASEL’s (2013) five competencies of SEL
(self-awareness, self-management, social awareness, relationship skills, and responsible
decision-making) are imperative for effective collaboration and community building.  Finally, a
curriculum containing SEL will best meet the needs of the intended student population, with
many children coming from at-risk backgrounds were the SEL components may not be modeled
at home on a consistent basis.
Model Schools: While our model will be innovative in that we are not attempting to duplicate
any particular existing school, there are elements from a number of schools that we will look to
emulate. What follows is a list of some of these school that we have researched or visited with
key information about how their programs will be similar to ours and how effective these
programs are. Because this model is still relatively new as far as a whole school application,
there is little data on the effectiveness of most of these schools. That being said, the research
presented in the project-based learning section and information in the curriculum section, will
support how we will ensure that this model is effective for the students in Greeley.
1) Brightworks Academy: Brightworks served as our first official model school. We were
intrigued by this school from the beginning because based on the website, it looked like a
place we wanted our our own children or students to have the opportunity to attend. One
of our founders, David Edwards, had read 50 Dangerous Things (You Should Let Your
Children Do) written by the creator of Brightworks, Gever Tulley, and as we were
developing a model, he pointed us to Brightworks. This began our initial interest in the
school. We traveled to San Francisco last January to observe, and while we could share
statistics, statistics would not show what was observed. I have been in hundreds (maybe
thousands) of classrooms. This is not an exaggeration; for the past five years, it has been
my job to observe and coach. Before we walked into Brightworks, I had never observed a
school that was truly student-centered; I witnessed student-centered classrooms, but
never a whole school. I always teach future teachers that “the people doing the talking are
doing the learning” but I have never truly seen a school dominated by student discussion.
This was our experience at Brightworks.
There were actually very few teachers teaching classes in a traditional sense. Most

teachers were working individually with students or guiding students in their group
discussions with prodding questions and just-in-time instruction. The school was built on
collaborating. We arrived on a day when students were working on their “Declarations.” I
could most liken this to a comps project in a master’s program where a student proposes
the research they plan to conduct, but these were 4th-6th graders. Every room I walked in
kids were deep in academic discussion, talking about things like how there were wavy
leaved soap plants at a local park that could be used in making soap or shampoo because
that’s what natives did. This could potentially grow to be the student’s project where they
would use the plant to make soap and shampoo for the homeless.
I observed small children diving under tables to measure PH levels of plant soil in black
light to see how much acid it takes in soil to encourage or prevent growth. I watched kids
truly critiquing each other’s writing and giving feedback about budgetary plans for their
proposals. We talked to Gever, and as he laid out his plan sharing with us his school
design, the sound of a band saw hummed in the background, an elementary aged girl was
working with her teacher on a design prototype. It was a learning paradise. Not once did I
notice a child with his or her head down; instead they were doing and talking. Everyone. I
had never seen a classroom like this, let alone a whole school.
Admittedly, there are two downsides to using this school as a model. First, they are
private, with a fairly hefty price tag for education. And even though they offer
scholarships, it is safe to say that most children who go there come from relatively
advantaged backgrounds. This being said, any student engaged in that level of discussion
and hands-on learning would grow, especially an ELL student who would thrive by
spending so much time participating in academic talk; however, these students are often
not afforded these enriching types of opportunities. Second, it is incredibly small at a
total of 60 students. Too small to scale for a public school. However, if we use a
micro-school model, there are many components that can be replicated. A public charter
recently replicated Brightworks’ model in San Francisco, and while it is in its second
year of operation, all signs point to success. For instance, 100% of the students who
attended in the first year at the New School, returned for the second year.
2) Design 39 is another school we have looked at from the beginning as a mentor school. It
opened last year, as we were beginning development, and served as an interesting model
because it was a large K-8 with over 800 students that used a very similar schedule to our
ideal. They spend small chunks of time daily in knowledge construction, with large
chunks of time in what they call a “Deep Dive” to allow students to explore their passions
and delve into research. The also have an exploratory at the end of the day to get a
sampling of new skills, much like our design. Some of the appealing things about Design
39 come from the fact that it is a district school, designed by the community, not private
or charter; it is also quite large, which shows us it is possible to scale up; finally, we
followed them this year, and found that they scored significantly above state averages in
both Math and ELA on state assessments at all grade levels. Their population is quite
different than ours will be with on 15% of students on FRL but even students on FRL and

ELL students scored much higher than the California state average on the assessments,
showing that they were able to decrease the achievement gap in their state.
3) The Museum School in Grand Rapids Michigan was another inspiration for our model.
It just opened last year, so there is no performance data about the school, but there are
elements to their design that are inspiring. Primarily, the founders decided to use a place
based learning rather than a traditional school building to spark student learning. This fits
in well with our model in that we are looking to tap into the community as a place of
learning. Much like the Museum School, we want students to recognize that learning isn’t
confined to places and that “school” can be anywhere. Since we do not have a large
public museum in town, we will do this by utilizing community resources (much like the
Museum School does) like the local arts community, the large public research library at
UNC, the labs at UNC, and local businesses as places to spark learning. We will also tap
into community members who can share their knowledge with students so that we can
remind students that we are all teachers at different points.
The Museum School also incorporates Learning by Design Thinking, which will also be
similar to our school. Our design elements will fall into our loops, but many of the
components of the loops will be similar to the design components used by the Museum
School.
4) E3 Civic High School in San Diego is another new school that is educating students a bit
differently. Much like The Museum School, they have also rethought the idea of space, as
their school is housed in a public library. Because of this, they were featured in a Next
Generation learning tools strategies for having an innovative school model as a case
study. E3 Civic also uses a micro school model like we are planning to use, using
“Villages” as groups of students and “Studios” as the classroom learning space. E3 also
has a similar mission and vision as we plan to have, asking students to be problem solvers
and integral parts of the community. They have started community programs, such as The
Park, which is their own in-house Geek Squad to help people in the community with
technology, which also expands the boundaries of learning. While there is test data for E3
Civic, they have only been open one year, so it is hard to determine the impact the school
design is making yet. They scored similar or just above other schools in their community
with the same demographic makeup, but still below state averages for minority students.
Caucasian students scored significantly above state averages in both reading and math.
5) The Expeditionary Learning (EL) model is another school model that helped us to
shape our own mission and vision. EL utilizes learning expeditions which share some
similarities to what we would like to accomplish with loops. A learning Expedition is
defined as "an in depth study, of a compelling topic, over an extended period of time."
This value of depth over breadth is similar to what we would like to achieve at TSOI. In
addition, the Learning Design Principles and Core Practices also have similarities to our
core values in that a student-centered, hands-on model is at the core of everything they
do. EL schools score on average 9% higher on on ELA tests and 3% higher on math tests.
For instance, Metropolitan Expeditionary School in Queens, New York scored above

their peer schools in both ELA and math and significantly higher in science. They also
showed greater growth than their peer schools and had an absentee rate 250% lower than
the city average. They also had a higher percentage of students taking and passing
accelerated courses in high school than their peer school group and the total city average.
The most interesting part about this, though, is that Metropolitan Expeditionary has
19.5% of its students labeled as students with disabilities, 1.5% higher than the 40 peer
schools they are outperforming.
Professional Learning Communities: For us Professional Learning Communities will not
simply be an educational buzzword, but it will be at the heart of our culture. We intend to see
educators in the school as all having the same vested interest: student learning. In that, we will
provide both time and space for adequate planning to meet students’ needs. We will see
collaborators as both learners and professionals and will provide vast opportunities to grow and
practice their craft with other professionals. In the article “Teachers Know Best: Teachers’
Views on Professional Development,” the Boston Consulting Group (2014)15 found that teachers
who saw themselves as integral to collaboration reported significantly higher satisfaction “with
‘day-to-day work,’ their ‘perceived effectiveness,’ and ‘their ability to meet challenges.”’ This is
consistent with a much larger field of data that has found that the most highly effective schools
are the ones with highly effective PLCs. These communities will not serve as simply meeting
spaces or places to merely analyze data; our PLCs will be “an ongoing process in which
educators work collaboratively in recursive cycles of collective inquiry and action research in
order to achieve better results for the students they serve.”16
Our PLCs will operate on the following core beliefs about Professional Learning Communities17:
● Failure, mistakes and uncertainty in work are openly shared and discussed;
● Colleagues agree on broad educational values, but accept disagreements that foster
new dialogue;
● Collaborators receive respect and consideration as people; and
● Administrators support “dispersed leadership,” where collaborators develop the
confidence to select and adapt strategies that drive improvement.
Collaborators and administrators share:
●
●
●
●

A relentless commitment to improvement;
A view of improvement as a team effort for which everyone is responsible;
An acknowledgement that collaborator behavior is key to enhancing student learning;
A belief that knowledge is constructed from day-to-day experiences, along with the
ability to share those experiences; and
● A value placed on ongoing learning (continuous inquiry).
● A belief that all students can learn
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III.

Instruction and Educators
INSTRUCTION: Students will move through periods of content learning and project
based doing in the previously described loops. Each loop will run approximately 12
weeks and will be comprised of the following: inform, inspire, ignite, and innovate. At
the beginning of each loop, students will work with collaborators and outside advisers to
identify which skills and knowledge they are looking to develop over the course of the
loop. At the end of each loop, students will meet back with their collaborators and
advisers in order to assess learning, gaps, and areas for future growth. These meetings
will be essential as students will be setting their own goals for learning, something that is
key in motivation theory.
Once learning goals are established, students will begin their loop. The components of
the loop will not necessarily be linear, but instead may run in loops themselves.
Inform may be taught at any point in the process as collaborators will be on hand to
provide direct instruction to help students develop skills or knowledge they need to grow
in their work. However, Inform as component of the loop and planning will be heavier at
the beginning of a loop while students are developing ideas and building background
knowledge. To plan for the Inform phase of the loop, collaborators will pick specific
content and skill learning objectives that are linked to both the Colorado Academic
Standards (CAS) and the Common Core State Standards (CCSS). These will be measured
formatively at each phase in the loop and teaching will be adapted to ensure student
learning until age appropriate mastery of skills and content is achieved.
Inspire is where we explore problems that may exist in society to get an understanding of
the impact we can have on our world. (Note: “World” at younger grades will be a look at
places and spaces around home and school, and the concept of “world” will grow with
students’ cognitive understanding of “world”). Students will look at problems that exist
in our world and connect these to larger content area goals and standards by planning
integrated lessons that search for the interconnectedness in everything. For this portion of
the loop, collaborators will plan with inspiration in mind by utilizing one of the principles
that has proven to be successful at High Tech High in San Diego, California: “teacher as
18
designer”  where the collaborators will plan in teams to design the curriculum. This
exploration will serve as inspiration and a model for students at how to become
problem-finders and problem solvers in a highly-scaffolded environment surrounding the
theme or concept of study. Within the Inspire phase of learning, collaborators will
revisit content specific learning plans that link to standards and revisit the Inform phase
at all points necessary.
Ignite will be the opportunity to set students free in their learning. The goal of the Ignite
phase will be practiced expression of learning. In this phase students will research topics
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and ideas that they have identified as research interests and begin creation. Students will
spend time developing prototypes during this phase and will practice failing when
necessary. Ignite will be essential for just-in-time direct instruction of social emotional
learning. It is here that students will need to learn to work in groups, communicate goals
to one another, and practice failure. The objectives at the Ignite phase are self-guided
19
study and grit. While “grit” is a buzzword in modern education , it is also a skill that
prepares students for success in both learning and work environments. Instead of simply
asking kids to demonstrate grit, we will set them up for building it by creating an
atmosphere where struggle and risk-taking will be valued and coached to help students
develop very key skills essential to success.
Innovate is final phase in the loop. Loops are called such because mastery of something
usually comes from being able to explain it to others. Students will demonstrate mastery
in the Innovate phase by creating a project that demonstrates learning of content and
skills identified earlier in the loop. Innovate is the final phase as students bring their
prototypes and ideas to life. Students will present that learning to an audience, explaining
to the audience their new understanding gained from their work on the project. In this
presentation, students will be able to now Inform their audience, as student now becomes
teacher.
This model will fit in-line with our target population because this style of learning can be
effective for all students. Project-based learning has significant benefits for English
learners as well. Karen Carrier, in “Key Issues for Teaching English Language Learners
in Academic Classrooms,” (Middle School Journal, November 2005) identifies three key
challenges English Learners face in the academic classroom: (1) the amount of time
required for second language acquisition; (2) the dual job of ELs – learning content and
learning the language; and (3) the need for multiple modes of input and output. Through
project-based learning, teachers will be able to frontload key vocabulary and concepts,
and engage in multiple modes of instruction within one class period, therefore meeting
the needs of diverse learners. Project-based learning also naturally allows for multiple
modes of input and output, providing students with real-world applications and built-in
visuals and realia to contextualize new learning.
EDUCATORS: At TSOI, educators will be seen as collaborators, facilitators, and
learning guides. Our goal is to move away from the 20th Century model of education
where one person, the teacher, holds the knowledge. We want students to recognize that
knowledge comes from experience, and that all people can be “teachers” at any point in a
day, and that roles in real life often change in a more fluid motion than traditional school
allows. Students will be expected to teach each other and learn from each other
throughout each school day as much as they are learning from facilitators.
Employment Practices: As outlined in the replacement policy for waiving
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Section 22- 63-201, all hiring, support, remediation and dismissal parameters and
procedures will follow those outlined in the Administrative Professional
Technical (APT) Handbook (See Appendix1). All teaching staff will receive
annual employee documents and will follow the District Schools of Innovation
Salary Schedule. The staffing plan in year one at TSOI will consist of 2 of the 3
founding partners. They will fill capacity as teachers and members of the School
Leadership Committee. Additional teachers will be hired for remaining positions.
In accordance with the replacement policy for waiving Sections 22-32-109(1)(f)
and 22-63-201, The School Founders and School Leadership Committee (SLC)
will make all hiring recommendations to the school district .TSOI will follow
district hiring guidelines in hiring certified staff who are licensed and highly
qualified for all core content areas.
Evidence that the majority of administrators, teachers and school advisory
council consent to designation as an innovation school: On February 13th ,
2017, three separate votes were taken to designate the TSOI as a school with
innovation status. An administrator vote took place, a staff vote took place, and a
vote of the School Accountability Committee also took place. The details of the
three votes (location, time, number of people present, etc.) can be found on the
signature pages 16-18. As a new school, TSOI will also conduct a second round
of votes to ensure that the majority of administrators and staff hired after the first
vote and employed at the school consent to the designation as an innovation
school. Upon hire, staff will be given a copy of the innovation plan, and
subsequently, a second vote will take place at the first staff meeting of the year.
Educator Planning: Planning time will be essential to making this model
successful. Throughout the year there will be several built-in days for educator
planning, in addition to large chunks of time during the week for group
collaboration and planning. Collaborators will be expected to turn in unit plans at
the beginning of each loop showing standards and objectives that they will be
meeting. They will also turn in weekly lesson plans by Saturday showing their
weekly objectives and standards. These will be reviewed each week by the
Director or teacher-leaders and approved or modified at Monday morning
check-in and revised and finalized during Monday early release.
Collaborators will have more than just the time and space for planning, but we will
facilitate learning by leaning on professionals in the field of PBL, such as The
Buck Institute, Design 39, Thrive Public, pbl-online.org, and Brightworks. Instead
of spending funding on prepackaged curriculums and textbooks, we will spend our
money on staff development to ensure that we have high quality programs.
Educator Accountability: For educator accountability we will utilize resources
provided by the CDE. Educators will be observed following the guidelines

provided in SB-191 and documentation of growth will be recorded using district
system. In addition, staff will coordinate observations of each other using the BIE
PBL Rubric (See Appendix 3). Every facilitator will be observed by a team peers
with the PBL rubric three times per year so that continual growth within a
project-based model can occur.

IV.

Curriculum According to Subject Matter
ENGLISH LANGUAGE ARTS: We will utilize the Colorado Academic Standards for
reading, writing, speaking and listening, which are deeply infused with the Common
Core State Standards. The goal of the Common Core language ELA standards is for
students to “become effective language users so that they can succeed academically,
pursue higher education, find challenging and rewarding work, participate in our
democracy as informed citizens, appreciate and contribute to our culture, and pursue their
own goals and interests throughout their lives.”
The integrated curriculum at TSOI will provide daily occasion for collaborators to “take
every opportunity to link reading and writing to other core curricula, including history,
social science, mathematics, science, and the visual and performing arts, to help students
achieve success in all areas.” We will utilize the Readers’ and Writers’ Workshop
Programs from Lucy Calkins and Teachers College in New York, so that our English
Language Arts program is designed to ensure that students will be engaged in reading,
writing, speaking and listening activities daily in order to become fluent readers who not
only comprehend literature, but value its meaning as a record of human experience. In
addition, we will prepare our students to be effective writers, speakers, and listeners.
When necessary, we will supplement our curriculum with leveled readers and books from
the Common Core recommended reading list where appropriate; however, our ultimate
goal is to use text as a means for students to gain knowledge and understanding of the
world around them and creating this culture will be essential to helping students gain
access through literacy, not merely the skill of reading (See Appendix 6 for sample
excerpts from these curriculum resources).
a. Reading: Our reading instruction will use four components of reading
instruction as identified by research to be the most effective:
1. Guided Reading
2. Shared Reading
3. Independent Reading
4. Letter and Word Concepts
Students will work in a variety of flexible structures within this framework to
meet the needs of individual students. Collaborators will flex between
whole-group direct instruction, small group, and individual instruction when
necessary, while using a variety of different approaches and comprehension skills
and strategies to meet the diverse needs of multi-level learners in the classroom.
In addition, collaborators will use authentic texts and reading experiences

whenever possible.
Once students have developed mastery in reading, students will focus on “reading
to learn” rather than “learning to read.” Since we plan to utilize authentic tests as
much as possible, as opposed to leveled texts, we are aware that there are students
who will have struggles with this type of reading. Our agile structure will allow us
to utilize differentiated instruction by using rotating small groups in which
students may use skills and strategies in their independent reading. If and when
necessary students will receive direct instruction in decoding and fluency during
flex time and reading instruction time as students work to reach grade-level
performance.
Guided Reading: Our goal in guided reading will be to work towards reading
independence and to help students develop skills necessary to meet to meet this
need. Guided reading will use more leveled texts and readers in order to move
independent reading skills, so students may be working on similar skills,
strategies, and topics in the loop while using texts suited for their reading skill
level as determined by assessment. Some elements of guided reading that we will
employ will be those identified by Burkins & Croft (2010)20:
● Working with small groups
● Matching student reading ability to text levels
● Giving everyone in the group the same text
● Introducing the text
● Listening to individuals read
● Prompting students to integrate their reading processes
● Engaging students in conversations about the text
The use of this small group, specific instruction, allows the collaborator to focus
on independent strategies based on student needs by scaffolding and modeling the
appropriate skills and strategies (Marinaccio-Eckel & Donahue, 2009)21, while
also taking the time to listen to oral reading skills. Our flexible and agile model
along with banded groups will allow collaborators to frequently monitor and
make adjustments to student reading based on demonstrated work and
conversations around texts.
Collaborators will also make adjustments based on age appropriate needs, and
students in middle and upper bands will frequently participate in literature circles
and discussion groups as a means of exploring themes and topics of the loop
Burkins, J.M., & Croft, M.M. (2010). Preventing misguided reading: New strategies for guided reading teachers. Newark, DE: International
Reading Association.
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while matching reading to skill level. “Postreading” (Marinaccio-Eckel &
Donahue, 2009) will also be an essential element of the guiding reading process,
in which collaborators will listen to oral retellings of text to ensure students have
firm understanding of the necessary components of text structures and essential
elements. With the use of a discussion based model and integrated “postreading,”
students at all reading levels can engage in conversations around the same level of
cognitive complexity for the theme, while still meeting their individual needs as a
reader. In addition, all students will be able to use oral language and listening
skills necessary to develop deeper language understanding and usage, something
necessary for all readers and especially English Language Learners. The
cooperative, small group format of guided reading and discussion will provide a
safe environment for this type of discussion for students who may be reticent to
practice in the large group format, while the heterogeneous structure of theme
based discussion will allow all learners to hear variety and depth of thinking for
all students.
Shared Reading: In shared reading the collaborator will model the necessary
reading skills and strategies to develop comprehension, fluency, and prosody in
order to move readers from emergent reading to independent reading (Honchell,
2012)22 . For developing readers, collaborators will choose text with a learning
objective, then demonstrate using and applying specifically identified reading
skills and strategies. The goals of shared reading will flex based on the identified
needs of the students. In early grade bands and for struggling readers, shared
reading will focus on meaning making, but also decoding and comprehension
strategies when appropriate. To meet literacy needs for all students, we will utilize
a variety of texts, such as authentic texts like magazines, newspapers, novels,
poems, and journals. We will also integrate primary source documents and
scientific writing to model thinking and reading skills in a variety of texts during
shared reading. When necessary, we will integrate “Big books” in order to help
younger students become familiar with concepts of print and actively participate
with the collaborator in the reading. The collaborator may implement the
following components into shared reading (Honchell, 2012):
1) Orient the reader by building background
2) Develop system for tracking, pausing, or chunking the text with students
3) Utilize metacognition statement to prompt thinking
4) Reread texts multiple times with new focus or skill
5) Scaffold text with text-dependent questions to build depth of thinking
6) Gradually release in complex texts towards independent reading
Shared reading will usually take place using texts around the loop topics,
especially in the inform and inspire phase in order to provide modeled
“think-alouds” and appropriate vocabulary to apply an apprenticeship model to
22
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the explicit and implicit thinking skills of the reading process. In addition, shared
reading will be a social and metacognitive process in which students also share
their own thinking and reading strategies as a means to articulate a process and
bolster the fully shared process of literacy.
Independent Reading: Students will be reading to learn as they develop projects
and explore concepts and themes. Classroom libraries will be stocked in order to
ensure there are adequate materials for reading that are both informational and
narrative texts. We will also plan days to spend at the public library and a field
trip each loop to the University library. We will also utilize book studies and book
clubs to instill a passion for literacy and as a way to see literacy and literature as a
social element. Students will also drive selections for independent reading based
on project needs by selecting texts to help them develop a comprehensive
understanding of the loop theme and prepare them to meet standards as outlined
in their learning plan. Flex time can also be used as independent reading time by
allowing students to use reading spaces and nooks in the schools to read for
information or pleasure.
Letter and Word Concepts: There is an abundance of research to support that
explicit instruction in phonics that is systematic in nature and driven by research
is the most effective for helping students to learn to read and to help develop
skills for students who are traditionally identified as at-risk (Report of the
National Reading Panel, 2000). Therefore, when necessary, students in the
primary bands will focus on the alphabetic principle to understand the relationship
between letters and the sounds with which they are associated. Phonics instruction
will also be used in which sounds/spellings are systematically introduced, taught
in isolation, blended into whole words, and practiced during guided reading in
leveled and decodable texts. Primary bands will also include high frequency word
instruction to help students become fluent readers. Collaborators will also use
word walls and interactive word games in order to create a print-rich environment
that students can access easily and often. Collaborators, however, will be
intentional in this form of instruction, as not all students in primary bands require
such explicit instruction. Students who are reading confidently and fluently, as
indicated by assessment, will not be subjected to simplified letter and word study,
but will be engaged in situational and academic vocabulary development.
Vocabulary development, both academic and content/text specific vocabulary,
will be used across all grade level bands. Students will use background
knowledge and first language skills in combination with a variety of strategies
utilized by the collaborators in order to make meaning between familiar and
unfamiliar vocabulary. For instance, explicit instruction in word-learning
strategies and roots, prefixes, and suffixes will allow students to determine
meanings of unfamiliar words encountered while reading. In addition, instruction
in academic vocabulary will focus on brick and mortar language development.

Students will also have consistent access to tools necessary for learning unknown
words and these tools will be taught explicitly. At all times, students will be
allowed to utilize technology, dictionaries, and glossaries in order to quickly
access new words, as these are the tools utilized by problem-solvers outside of
academics, and our students will be taught the skills of problem-solving.
Literacy across the curriculum: Literacy will not only be addressed explicitly
during reading instruction; rather, reading, writing, speaking, and listening will be
integrated into the school culture as a tool of learning. Furthermore, students will
understand the connection in society between literacy and power and will be
given the tools needed in order to have command of their own learning. The
ultimate goal is that students will recognize that reading is access to new
knowledge and a connection to culture and humanity, not a class in school.
Students will practice academic reading and writing throughout the day, and they
will reflect in writing and through conversations with others about their work.
In addition, TSOI will facilitate a love of reading by creating a literacy rich
environment that makes reading an enjoyable activity. This will be done by
providing access to literacy in a low-pressure environment. While student growth
and achievement are the markers of a successful school, we recognize that
students come to their love of reading at different ages and stages. Students will
be taught to read, but the industry standard of frequent timed tests and
measurements will not be employed, as there are other ways to measure student
learning. Our literacy rich environment will be one that makes reading a norm,
but not a chore.
b. Writing Writing instruction at TSOI will be focused on the English Language
Arts standards as outlined in the Common Core. Writing time at TSOI will be a
major component of the collaborative process between students and collaborators,
and between. Writing instruction will focus on the writing process, both for
communicating academic content and learning, as well as for personal expression
and reflection. Students will have opportunities to write across modes/genres
broadly throughout each Loop, and during writer’s workshop.
Components of the writing program will include elements of the Writer’s
Workshop, based on the Lucy Calkins’/Teachers College Writer's Workshop
model and Lucy Satans’ Common Core aligned work A Curricular Plan for the
Writing Workshop. We will use these models as a means of focusing on the
process of writing and not merely the product of writing. While we plan to use
some of the main tenets of these, we do not intend for this to become a writing
“program” and instead will utilize pieces as a foundation for planning, instruction,
and collaboration development around the process of writing.
The Writer’s Workshop design consists of four components: the mini-lesson or
direct instruction, conferring, independent writing time, and share time. (See

Appendix 6 for a sample.) Mini-lessons can relate to craft (applications, content,
or strategies), skills (conventions and editing) or procedures relating to workshop.
These short but focused lessons are based on standards or elements of a particular
genre and on the observed needs of the students.
Utilizing Calkins’ model, we will follow the traditional guidelines of the
mini-lesson. This includes three specific elements: making a connection to
previous lessons and learning, instruction of a new writing skill or technique, and
teacher-led guided practice. This instruction may take place in a variety of
contexts by flexing between whole group, small group, and individual instruction
when necessary. The teacher will use direct instruction, metacognition, and think
alouds during mini-lesson instruction. For English Language learners we will use
5-7 minute pre-mini-lessons when necessary to pre-teach vocabulary,
organizational structures of writing, and grammar and sentence structures needed
to access the learning
Calkins describes conferring as the “heart of our teaching” and because of this
conferring will be essential to writer’s workshop. Conferring will take place in a
variety of ways during writing workshop. Collaborators may circulate the room
during writing to conference with individual students using Calkins’ three
pronged approach of “research, decide, teach.” Applying this means that
collaborators ask students open-ended, probing questions to get a comprehensive
understanding of the writer’s focus, make decisions about the skills a student
needs to develop, teach the skill, and work with the student in order to practice the
skill before turning them back to writing. Collaborators may also use small group
instruction as a means of conferencing with groups of students working on similar
tasks or skills based on pre-reading of student work. Students may also confer
with one another using writing checklists, notes, rubrics, and student driven
questions as a guide. When needed, additional support for students demonstrating
difficulties might include scaffolding in the form of graphic organizers or
sentence frames, and utilizing support by following a functional linguistics model
of instruction to help students recognize key structures in writing. Collaborators
might also allow students struggling to articulate their thoughts on paper to dictate
their ideas to them in order to facilitate the writing process until students become
more confident in their abilities or to utilize computer-based writing tools to
communicate ideas
Independent writing time will consist of student selected work and topics.
Independent writing will occur daily, but will also be a major component of
declaration writing which will take place every 8-12 weeks. In independent
writing, students will apply learning from the mini-lessons and continue to work
with their collaborators and peers to develop their ideas as they work toward
complete works of “publication” quality.

After independent writing, students will engage in sharing time. This is a key
element of the writing process, as “publication” is essential to writing quality.
Students will share in multiple modes in our model. Student written blogs of our
learning that are published on our website will be a part of the sharing process;
sharing inside the classroom in the form of author’s chair will be an element of
sharing; workshopping declarations with an audience of their peers will be a type
of sharing; and final presentations of projects will be a major element of the
sharing process.
Based on the Common Core standards, there are three basic writing modes which
students will master as they progress through TSOI: narrative,
expository/informational, and argumentative. We have also added creative writing
as this is an extremely important aspect of writing for students to develop. It
aligns well to the project-based learning model and fits in with a format that
allows students to explore their passions. The modes/genres of writing are
described below:
Basic Modes:
● Expository Writing/Informational - The primary purpose of
expository and informational writing is to provide information such as
an explanation or directions.
● Narrative Writing - The primary purpose of narrative writing is to
describe an experience, event, or sequence of events in the form of a
story that follows a narrative structure. Narratives can be both fiction
and nonfiction.
● Argumentative Writing - This form of writing is created to persuade
or convince an audience using solid claims, support, and justification
for arguments.
● Creative Writing -The primary purpose of creative writing is to
entertain the reader and author expression. Creative writing can be in
the form of other modes, so it is not necessarily a mode on its own, but
is separated in order to ensure its value and an intentional focus in our
model.
In addition to these modes of writing, students will work on authentic pieces of
writing to practice writing in styles consistent with the writing of everyday life
and the business world. Our goal will be to ask students to do the writing that
mirrors the writing of daily life.
c. Speaking In classrooms the ones doing the talking will be doing the learning.
TSOI is interested in student learning at all levels; therefore, classes will be
centered around student talk. This talk will be guided using the CAS for speaking
and over the course of the year, students and collaborators will assess informal

and formal talk using competency based rubrics for speaking (See Appendix 3).
Classes will take turns presenting and performing at weekly Friday School
Meetings. Collaborators will provide instruction and scaffolding in student talk to
help students who struggle with vocabulary and language develop skills. This will
be done by extending the I-R-F exchange in classroom conversation, through
student models, and by using metalanguage to develop language usage. Since
student talk will be foundational to growth and students will be exploring ideas in
speaking throughout the day, there will be lots of time to help students develop in
speaking.
At the end of each trimester, students will give formal presentations on the
concept or theme for the loop to groups of peers, parents, and/or community
members. These will be assessed using performance rubrics from BIE (See
Appendix 3).
d. Listening Since speaking will be an integral part to student daily life at TSOI,
there will also be many opportunities for facilitators to guide students in
appropriate listening skills. Collaborators will direct instruct and model
appropriate listening skills and utilize rubrics to help students understand
standards for appropriate listening. In addition, curriculum in Social Emotional
Learning will help students develop appropriate interpersonal communication
skills by teaching them ways to listen with intent, avoid distractions, introduce
objections, pose questions, and use appropriate body language for listening.
Because of the consistently interactive and collaborative nature of the school
along with the small group structure of the bands, there will be daily opportunities
to practice and make adjustments to listening skills.
MATHEMATICS: Learning objectives and outcomes will be aligned to the Colorado
Academic Standards and Common Core State Standards. The goal of our math program
will be to help students build fluency, deep conceptual understanding, problem solving
strategies, adaptive reasoning, and a positive math identity. We will hold high
expectations for all students and will provide ample support for students to reach these
expectations.
Curriculum will be created by collaborators each year and adapted based on student
learning needs and action research. Our math instruction will aligned with the Common
Core Practice Standards and follow the principles of Cognitively Guided Instruction
(CGI). Hands-on activities in the classroom, as well as during our exploration time, will
help students appreciate the connections between math concepts and the world around
them, and provide an opportunity to practice “math talk” in authentic settings. Similarly,
math will be applied in various ways within the Loops. In these Loops, students will
explore complex problems that require the use of quantitative reasoning and collaborative
problem-solving skills. Collaborators will guide students to find the connections between

the math content and the project designed by the students.
Mathematics at TSOI will be a process in articulating problem solving. Students will
utilize their oral and written communication skills during math lessons to explain
problem solving, thinking, solutions, and rationale. Processes in mathematics will be
shared frequently in small group and whole group presentations, as well as in whole
school or public presentations. In addition, students will utilize mathematics as an
integrated component in end of loop presentations and will need to speak about standards
that were achieved during the process. Students will work with collaborators to set
standards based goals in mathematics and assessments will be driven by these goals using
teacher-created rubrics.
SCIENCE:
Science will be at the core of every loop design. In order to ensure quality instruction, all
loops will be planned with the CAS and Next Gen Science Standards (NGSS) as the
driver for content development. Science instruction will be developed using the
8-Practices in Science and Engineering as identified in A Science Framework for K-12
Science Education from the National Research Council.
These 8-Practices are key to the model for science instruction in the NGSS:
1. Asking questions (for science) and defining problems (for engineering)
2. Developing and using models
3. Planning and carrying out investigations
4. Analyzing and interpreting data
5. Using mathematics and computational thinking
6. Constructing explanations (for science) and designing solutions (for
engineering)
7. Engaging in argument from evidence
8. Obtaining, evaluating, and communicating information
We will utilize the following guiding principles that have been identified by NGSS23 as
core to our curriculum development and loop topic selection. The following guiding
principles are derived directly from NGSS Appendix F:
Guiding Principles:
Students in grades K-12 should engage in all eight practices over each grade band.
All eight practices are accessible at some level to young children; students’ abilities to
use the practices grow over time. However, the NGSS only identifies the capabilities
students are expected to acquire by the end of each grade band (K-2, 3-5, 6-8, and 9-12).
Curriculum developers and collaborators determine strategies that advance students’
abilities to use the practices.
Practices grow in complexity and sophistication across the grades. The Framework
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suggests how students’ capabilities to use each of the practices should progress as they
mature and engage in science learning. For example, the practice of “planning and
carrying out investigations” begins at the kindergarten level with guided situations in
which students have assistance in identifying phenomena to be investigated, and how to
observe, measure, and record outcomes. By upper elementary school, students should be
able to plan their own investigations. The nature of investigations that students should be
able to plan and carry out is also expected to increase as students mature, including the
complexity of questions to be studied, the ability to determine what kind of investigation
is needed to answer different kinds of questions, whether or not variables need to be
controlled and if so, which are most important, and at the high school level, how to take
measurement error into account. As listed in the tables in this chapter, each of the eight
practices has its own progression, from kindergarten to grade 12. While these
progressions are derived from Chapter 3 of the Framework, they are refined based on
experiences in crafting the NGSS and feedback received from reviewers.
Each practice may reflect science or engineering. Each of the eight practices can be
used in the service of scientific inquiry or engineering design. The best way to ensure a
practice is being used for science or engineering is to ask about the goal of the activity. Is
the goal to answer a question? If so, students are doing science. Is the purpose to define
and solve a problem? If so, students are doing engineering. Box 3-2 on pages 50-53 of the
Framework provides a side-by-side comparison of how scientists and engineers use these
practices. This chapter briefly summarizes what it “looks like” for a student to use each
practice for science or engineering.
Practices represent what students are expected to do, and are not teaching methods
or curriculum. The Framework occasionally offers suggestions for instruction, such as
how a science unit might begin with a scientific investigation, which then leads to the
solution of an engineering problem. The NGSS avoids such suggestions since the goal is
to describe what students should be able to do, rather than how they should be taught. For
example, it was suggested for the NGSS to recommend certain teaching strategies such as
using biomimicry—the application of biological features to solve engineering design
problems. Although instructional units that make use of biomimicry seem well-aligned
with the spirit of the Framework to encourage integration of core ideas and practices,
biomimicry and similar teaching approaches are more closely related to curriculum and
instruction than to assessment. Hence, the decision was made not to include biomimicry
in the NGSS.
The eight practices are not separate; they intentionally overlap and interconnect. As
explained by Bell, et al. (2012), the eight practices do not operate in isolation. Rather,
they tend to unfold sequentially, and even overlap. For example, the practice of “asking
questions” may lead to the practice of “modeling” or “planning and carrying out an
investigation,” which in turn may lead to “analyzing and interpreting data.” The practice
of “mathematical and computational thinking” may include some aspects of “analyzing
and interpreting data.” Just as it is important for students to carry out each of the
individual practices, it is important for them to see the connections among the eight

practices.
Performance expectations focus on some but not all capabilities associated with a
practice. The Framework identifies a number of features or components of each practice.
The practices matrix, described in this section, lists the components of each practice as a
bulleted list within each grade band. As the performance expectations were developed, it
became clear that it’s too much to expect each performance to reflect all components of a
given practice. The most appropriate aspect of the practice is identified for each
performance expectation.
Engagement in practices is language intensive and requires students to participate
in classroom science discourse. The practices offer rich opportunities and demands for
language learning while advancing science learning for all students (Lee, Quinn, &
Valdés, in press). English language learners, students with disabilities that involve
language processing, students with limited literacy development, and students who are
speakers of social or regional varieties of English that are generally referred to as
“non-Standard English” stand to gain from science learning that involves
language-intensive scientific and engineering practices. When supported appropriately,
these students are capable of learning science through their emerging language and
comprehending and carrying out sophisticated language functions (e.g., arguing from
evidence, providing explanations, developing models) using less-than-perfect English. By
engaging in such practices, moreover, they simultaneously build on their understanding
of science and their language proficiency (i.e., capacity to do more with language).
The NGSS standards, A Science Framework for K-12 Science Education, these guiding
principles, and the 8-key practices will be the core for all science curriculum
development.
SOCIAL STUDIES:
Social studies curriculum will be created using collaborator planned units around
theme/concept based loops, The C3 Framework (College, Career, and Civic Life), and the
CAS. Collaborators will utilize a variety of resources, such as community resources,
self-designed, and primary source documents, in planning for these units to ensure that
students are meeting state and national standards in social studies and receiving a
well-rounded curriculum in civics, economics, geography, and history.
While learning will be assessed with the CAS in-mind, The C3 Framework will be the
tool used to design instruction. This framework uses an “Inquiry Arc”24 as a set of
“interlocking and mutually reinforcing ideas” built around the 4-dimensions of social
studies learning. These dimensions are as follows:
1. Developing questions and planning inquiries
2. Applying disciplinary concepts and tools
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3. Evaluating sources and using evidence
4. Communicating conclusions and taking informed action
The C3 Framework gives significant details and resources that collaborators can use to
help create curriculum that is both developmentally appropriate for their students while
meeting both state and national standards. In addition, the openness of the the Framework
fits nicely with our loop model, as the Inquiry Arcs can tie perfectly into our system of
loops. The C3 Framework also provides clear links to English Language Arts and
Literacy Common Core standards. These links work well in our integrated model so that
instruction in one content is always seamlessly linked to others.
Along with the Framework and Inquiry Arcs, we will rely heavily on community
partnerships to have students thinking in terms of civics, economics, history, and
geography. As an integral part of our curriculum, our collaborators and the students will
plan by inviting experts from the community to speak to students and by getting the
students out into the community as a part of the curriculum. For example, during the first
grade study of the Neighborhood, we may explore the local places that make up our
neighborhood. Students may visit a playground and engage in discussion about why the
playground works or doesn’t work for the neighborhood. Then they may work on a
project where they design the “perfect” playground considering space available and who
might help build it. They may look at money and begin to develop conceptual knowledge
around how much things cost by researching the cost of slides or swing sets, and compare
the cost of these to other familiar items like toys or shoes. Students will learn from city
planners who will talk about what decisions they make when deciding on playgrounds.
From this students will gain hands-on learning in all four components of social studies
learning.
PHYSICAL EDUCATION: Physical education (PE) is critical for student learning, and
for maintaining one’s personal well-being. The object of the physical education program
at TSOI is for students to develop lifelong habits around fitness and wellness.
Students will be exposed to a variety of physical movement activities that will suit
diverse learning styles and skills. PE will take place daily during Snack Time and
Movement and will be integrated throughout the day as part of the learning loops, while
there will also be 45 minutes of unstructured play at all levels. There is ample research to
show that one hour of physical activity daily leads to better academic achievement, and
unstructured play leads to stronger language skills and creativity.
Structured movement will aim to develop students’ awareness of their bodies and how
physical fitness and exercise can contribute to their overall happiness and wellness. For
example, students may learn how physical activity can relieve stress or help with focus.
PE activities will also contribute to an integrated social-emotional program as students
practice habits like cooperation, fairness, teamwork, and honesty through athletics.
In addition, students will be offered Exploratory daily (see below) and may choose to
sign up for a sports or movement exploratory. Options may include activities like soccer,

rock climbing, yoga, biking, or running.
EXPLORATORY: TSOI values a balanced approach to learning, and a part of that
balance means incorporation a systematic program for Visual and Performing Arts
(VAPA), robotics/engineering/technology, and physical education/health. These will be
offered in a series of rotating 8-12 week mini-classes in engineering (Robotics, Tech,
Tinkering) VAPA, and physical education through programs provided by both classroom
collaborators, volunteers, and community members. All these courses will be standards
aligned and incorporate core content learning while allowing students to see themselves
as makers and creators of their own curiosities.
Creative Arts: Exploratories in visual arts, music, and tinkering will take place daily to
allow students to dive deep into their passions and creative expression. STEAM
curriculums that can be explored with depth are essential to helping students make better
connections with content, become more well-rounded, and better creative thinkers.
Students will be encouraged to utilize the arts to communicate their learning in core
subjects as well. For instance, students may develop a theatrical piece to demonstrate
their understanding of history, or they may create a visual image to capture their
conceptual understanding of a given math concept. Lessons and topics of study in
Exploratories may align to Loops so that students see the interdisciplinary connections
between their core subjects and the arts in everyday life. We will also work closely with
local visual and performing artists and tap into the unique resources provided by the
University of Northern Colorado, which has excellent programs in both visual and
performing arts and education. Finally, excursions will be a regular part of learning at
TSOI, and these out-of-classroom learning experiences will give students access to the
artistic culture that is developing in the arts district in and around the Greeley area.
SOCIAL-EMOTIONAL LEARNING: Much like project-based learning,
social-emotional learning will be integrated in all that we do. We will use the five
competencies of Social, Emotional, and Academic Learning as identified by The
Collaborative for Academic and Social Emotional Learning (CASEL) to guide our
instruction.
There is now a significant body of research that shows the academic and lifelong benefits
of a strong social-emotional learning program in schools. Numerous studies have
documented the impact a student’s social-emotional state has on learning and academic
outcomes, ranging from a student’s fundamental need to feel safe in an orderly school
environment, to fostering motivation and self-awareness in the learning process. (Blum &
Libby, 2004; Hamre & Pianta, 2006; Hawkins, Smith, & Catalano, 2004; Jennings &
Greenberg 2009; cited in Durlak, et al., 2011, Marzano, 2003). Given our target
population in Greeley, it will be essential to learning that students develop a strong
awareness of traits that will help them to be successful in and out of school.

The five traits we will teach both explicitly and through adult modeling are laid out by
CASEL as key competencies. The following is from their website:
http://www.casel.org/social-and-emotional-learning/core-competencies/
●

●

●

●

●

Self-awareness: The ability to accurately recognize one’s emotions and thoughts and
their influence on behavior. This includes accurately assessing one’s strengths and
limitations and possessing a well-grounded sense of confidence and optimism.
Self-management: The ability to regulate one’s emotions, thoughts, and behaviors
effectively in different situations. This includes managing stress, controlling
impulses, motivating oneself, and setting and working toward achieving personal and
academic goals.
Social awareness: The ability to take the perspective of and empathize with others
from diverse backgrounds and cultures, to understand social and ethical norms for
behavior, and to recognize family, school, and community resources and supports.
Relationship skills: The ability to establish and maintain healthy and rewarding
relationships with diverse individuals and groups. This includes communicating
clearly, listening actively, cooperating, resisting inappropriate social pressure,
negotiating conflict constructively, and seeking and offering help when needed.
Responsible decision making: The ability to make constructive and respectful
choices about personal behavior and social interactions based on consideration of
ethical standards, safety concerns, social norms, the realistic evaluation of
consequences of various actions, and the well-being of self and others.

These competencies will be integrated using the Caring School Community program,
which fits best with our program because of its focus on the home→school→community
connection. In addition, it is easily integrated into all daily lessons and research on it has
25
shown success in multiple models  with similar demographics to the population we
intend to serve.
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TECHNOLOGY: Technology skills and digital literacy are integral to any student’s
education in the 21st century. At TSOI, students will utilize technology to bolster their
creativity and innovative capacity progressing all the way up to understand how to use
technology effectively to communicate, collaborate and conduct research. This means
that students use computers, the Internet, and other multimedia devices as learning and
communication tools to better understand the world around them.
Specific learning goals include:
• Children will demonstrate basic computer fluency, including the ability to
use the keyboard and mouse to interact with relevant software and online
content.
• Children will be able to use technology to write and illustrate short essays,
stories and poems.
• Children will be able to create basic multimedia artifacts, including simple
movies, digital paintings and drawings, slides and other presentation
materials, and materials for projects.
• Children will be able to identify technological opportunities to enhance and
demonstrate their learning in any curricular subject.
• Children will demonstrate basic internet research skills, including
introductory search methodology, data collection and organization and
source citation.
• Children will engage in basic online collaboration with other children
and/or professionals at a distance.
Additionally, TSOI is also exploring several online learning tools to deepen
academic and personal growth including. We seek to develop students who
understand and exercise strong digital citizenship and good judgement as they
learn to navigate the vast amount of information available. This will not be
disconnected from TSOI’s focus on social-emotional skills, as students must learn
how and why the Internet can support their personal and academic growth. To
reach the above goals and aims, we will provide children with a range of
technology, including computers, Internet connectivity, tablets, digital cameras,
robotics equipment, CAD systems, 3D and laser printers, Learning Management
Systems (such as Canvas) and software (including adaptive, media creation, word
processing, presentation, spreadsheet and collaboration products). These pieces of
new technology will be used in conjunction with standard tools like micrometers,
drills, sewing machines, laser cutters, and saws.
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In all other aspects of the day we will employ SAMR  in regards to technology
integration. The goal will be to use technology intentionally and to leverage
technology for student learning. Plans for technology usage will stray from mere
SAMR offers a method of seeing how computer technology might impact teaching and learning.
https://sites.google.com/a/msad60.org/technology-is-learning/samr-model
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substitution and look to redefine as often as possible.
SAMR can be explained using the following graphic from
http://www.schrockguide.net/samr.html

V.

Textbooks and Other Instructional Materials

As detailed herein, we will use commercially produced curricular programs that are standards
aligned sparingly. We respect collaborators and wish to empower them to be the most effective
educators possible. Therefore, purchased curricular materials will be a component of
instructional materials as collaborators use the “Backward Design” methodology for lesson
planning (see above). We believe that lesson plans need to be revised constantly to accommodate
new assessment information, and lessons and materials need to be customized to suit the learning
needs of individual students.
Curricular materials will be reviewed and updated annually by the leadership team in
collaboration with faculty, and subject to approval by the Leadership Council. These decisions
will be based on a body of evidence produced by student work.
As noted above, we currently plan to use the following instructional materials:
Language Arts – Reader’s Workshop & Writer’s Workshop
Math – Common Core based collaborator created curriculum
History/ Social Science – C3 Framework, primary source documents, and the community
as textbook
Science - A Science Framework for K-12 Science Education
“You dropped $150,000 on an education that you could have got for $1.50 in late
charges from the public library.” – Matt Damon, Goodwill Hunting.

As a whole, though, we will limit the amount of money spent on commercially produced texts, as
students will have access to a wide range of resources digitally and locally. We believe that we
may prepare students better for a 21st century world, by teaching them researching skills, and by
acquainting them with places like the public library and the University of Northern Colorado’s
full research library. Our other instructional materials will come in the form of tools and
resources necessary to create high quality projects. In addition, collaborators, who will know
their students’ needs, will be in charge of creating high quality materials that can be used for
instruction. We do not intend to provide each student with traditional textbooks as they often
remove teacher thought from the planning process and allow textbook creators to decide what is
best for students in classrooms far removed from them. Collaborators will have access to
periodicals, primary sources, and online subscriptions necessary to meet student needs and drive
instruction.

Section 5: Students from Diverse Populations
I.
Overview
Our innovative and hands-on instructional approach of Project-Based Learning paired with
targeted instruction, and an intentional Social/Emotional Learning curriculum are all intended to
ensure that each and every student’s individual learning needs are central to the learning process
at TSOI. In addition, the competency-based approach ensures that students will progress at their
own pace, receiving targeted support and instruction as needed to ensure they master content
before moving on. Finally, our target of a low student-to-teacher ratio in conjunction with lots of
teacher planning/collaboration time will help to ensure that our special needs populations (ELL,
Gifted, At-Risk of Low Achieving, low SES, and Special Education) receive ample focused
attention to their unique needs and strengths including individualized instruction.
The following include ways in which we will ensure that each student reaches his or her full
potential at TSOI:
• Multiage, non-leveled, grouping to ensure balance in competency goals
• Consistent planning time for teachers to focus on curriculum and instruction that can
meet the needs of individual students.
• School culture of communication, openness, and growth
• Data driven instruction and an agile design to allow for changes in curriculum to best
meet the needs of individuals
• Feedback loop between home and school involving community learning programs for
parents and home visits
• Student ownership of standards through clear communication and meetings with
collaborators
• High expectations for all students
II. English Language Learners
Because of the location of the school, we believe that TSOI with serve an ELL population that

either mirrors the district or is slightly higher than the school district. English Language Learners
will be identified using Greeley-Evans District 6 approved assessment and Colorado guidelines.
Because instruction for EL learners is often best practice, the major academic component of
TSOI’s educational program and structure have been specifically designed to meet the social,
emotional, and academic needs of EL learners.
Some features of these are used at one of our model schools, Thrive Public, in California. This
serves as a model because they serve a similar demographic to what we intend to serve. Here are
the features of theirs that we intend to implement:
● Inclusion - The program for English learners will be an integral part of the
school, neither conceptually nor physically separated from the rest of the school.
● Enrichment – English learners will be provided with a rich intellectual diet, not a
remedial curriculum. The instructional approach for all students will emphasize
critical thinking, hands-on learning, relevance, and connection across the
disciplines.
● Coordination - A premium will be placed on coordination and collaboration both
horizontally and vertically across grade levels. Weekly schedules have been
designed to provide common planning time for collaborators .
● Internal Impetus – TSOI collaborators and school leaders will be the driving
force and key players in designing and implementing innovative curricular and
instructional approaches.
Support for English Language Learners:
While our program design will help with all at-risk students, TSOI will provide additional
support students who are English learners. All collaborators will receive training in
Sheltered Instruction / Specially Designed Academic Instruction in English (SDAIE), as
these are grounded in a pedagogical commitment to meeting the needs of diverse
learners, specifically English Language Learners. Additionally, all collaborators and
teacher leaders will have instruction in WIDA lesson planning and “can-do” descriptors
to ensure that all students are meeting high quality objectives for varying language
abilities.
In classrooms, collaborators will employ the following six specific strategies which are
helpful to all learners:
Six Key Strategies of English Language Learners27 :
1) Vocabulary and Language Development:
● Build on student’s background knowledge and prior experiences
● Introduce new vocabulary and concepts
● Language rich environment with discussion around vocabulary and use of
metalanguage
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2) Guided Interaction (collaborative learning):
● Flexible grouping strategies based on student needs to develop language and
social skills.
● “Students work together to understand what they read—by listening, speaking,
reading, and writing collaboratively about the academic concepts in the text” (pg.
2).
3) Metacognition and Authentic Assessment:
● “Rather than having students simply memorize information, teachers will model
and explicitly teach thinking skills (metacognition) crucial to learning new
concepts” (pg. 2) by making thinking apparent.
● Use of a variety of assessments from public presentations to small group work
and checks for understanding, authentic assessment will be a core approach for
measurement at TSOI. Small and agile grouping will allow teachers to utilize a
variety of measurements to understand EL learners level of understanding,
recognizing that their language development may be at a different level than
advanced language learners. We will use WIDA advanced planners when
necessary to set appropriate authentic assessments based on objectives and level
of language development.
4) Explicit Instruction:
● Collaborators will utilize “direct teaching methods to teach concepts, academic
language, reading comprehension strategies, text patterns, vocabulary, writing
patterns, and decoding skills needed to complete classroom tasks” (pg. 2).
5) Meaning-Based Context and Universal Themes:
● Collaborators will “take something meaningful from the students’ everyday lives
and using it as a springboard to interest them in academic concepts” (pg. 2).
● Utilize interests, cultural backgrounds, and experience to bolster motivation and
theme based understanding.
6) Modeling, Graphic Organizers, and Visuals:
● “Visuals make both the language and the content more accessible to students.”
● Collaborators will “use of a variety of visual aids, including pictures, diagrams,
and charts, helps all students—and especially ELL students—easily recognize
essential information and its relationship to supporting ideas” (pg. 2).
II. Special Education Students
Because TSOI will be a unique model that may attract students who have not been successful in
more traditional education, we expect a higher than average number of students who qualify for
special education services. TSOI will follow all national, state, and district guidelines for testing,
identifying, staffing, and servicing students with 504 plans and IEPs. In its first year, TSOI will
employ one .5 licensed special education teacher to ensure we are meeting the needs of all
students and will add additional special education staffing as necessary. In addition, TSOI may
partner with the D6 when appropriate to provide services for students with needs in any of the

following areas when required to meet a student’s needs:
●
●
●
●
●
●
●
●

School psychologists
Occupational therapists
Physical therapists
Speech-language pathologists
School nurses
Vision therapist
Interpreters for students who are deaf or hard of hearing
Orientation and mobility aides for students who are blind or visually impaired

Special Education Instruction:
Recognizing that the plan to create an Innovation School does not impact or diminish the
school’s or district's’ responsibility to comply with state or federal laws, TSOI will
comply with the Individuals with Disabilities Education Act (IDEA) regulations, the
Colorado Exceptional Students’ Educational Act (ECEA), and the Colorado Rules for the
Administration of the Exceptional Students’ Education Act. TSOI will employ a highly
individualized model of instruction for all students and students with learning challenges
will therefore have their learning needs met. We will also follow the RTI model and will
be in compliance with the federal mandate for a Least Restrictive Environment (LRE).
Three Tiers of RTI28 :
Tier 1 - High-Quality Core Instruction: All students in Tier 1 receive
high-quality, scientifically based instruction, differentiated to meet their needs,
and are screened on a periodic basis to identify struggling learners who need
additional support.
Tier 2 - Targeted Group Interventions: In Tier 2, students not making adequate
progress in the core curriculum are provided with increasingly intensive
instruction matched to their needs on the basis of levels of performance and rates
of progress. Students in this group may receive more individual instruction or a
needs-based, short-term intervention.
Tier 3 - Intensive Intervention: At this level, students receive individualized,
intensive interventions that target the students' skill deficits for the remediation of
existing problems and the prevention of more severe problems. Tier three is an
ongoing, long-term program of diagnostic and prescriptive teaching and could be
thought of as special education. In this level, students receive individualized
instruction for as long as is necessary for them to acquire the skills they need to
progress in school.
Because of the smaller school design and low teacher-student ratio, teachers will
be able to make adjustments in our agile model based on data to ensure each
28
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student’s needs are met and that instruction and modifications and
accommodations are in-line with the student’s IEP or 504 plan.
III. Gifted and High Achieving Students
Gifted students will be served within the regular classroom program. Our hands-on model
combined with competency based education will ensure all students can be challenged at their
unique level of ability. In addition, the individualized learning model and flexible grade bands
allows for teachers to meet the needs of a variety of students using data to drive instruction and
to create an environment that meets students in their areas of need. The project-based model
gives students the freedom and flexibility to work at their ability level to show mastery of
content and concepts. When necessary the RTI model will be used with gifted and high
achieving students to identify further intervention to provide adequate challenge and ensure
success.
IV. Students Otherwise At-Risk for Low Achievement
TSOI believes that our unique model will allow us to create truly individualized instruction to
meet the needs of all students, including students who are potentially at-risk for low
achievement. Our model will meet the needs of a variety of learners by providing a challenging
curriculum that is flexible for varying student abilities in order to ensure success at the highest
level of mastery. Student engagement and motivation will be at the core of all loops and students
will be given the opportunity and freedom to explore their passions.
Within PLCs, additional areas of need for professional development will be identified based on
the unique needs of the at-risk population at TSOI. Because of the likelihood of a diverse
population, training will focus on the following areas:
1) Collaborative Learning Environment: In the workforce, most work is done in
groups. We will use collaborative learning in order to show students that peers are
partners in learning as opposed to competition in a ranking system. While
individual student needs can be measured with an individualized model, true
learning and growth happens through teamwork and collaboration. Students will
be given opportunities to collaborate to plan and create projects, debate ideas and
beliefs, and utilize one another as resources in order to reach their fullest
potential.
2) Social-Emotional and Academic Learning: All student will receive explicit
instruction in the skills of highly effective learners.While SEL is mentioned in
other portions of this plan, the goal with at-risk populations will be to demystify
the skills and strategies of successful students such as planning, goal setting, and
advocating for oneself.
3) Real World Application: Students will deal with real world problems in a context
where failure is safe and an expectation on the path to learning. The students will
be involved in projects that are connected to their community with opportunities

to make real decisions which impact real spaces.
4) High Expectations: All students will be challenged at the highest levels of their
potential and curriculum will be designed with high expectations focusing on a
model that recognized the unique gifts of each student instead of a deficit model.
5) Multiple Modes of Assessment: Because there are multiple ways to show
competency, students will be provided a variety of ways to demonstrate their
learning in our competency based model. By engaging in projects, portfolios,
presentations, traditional assessment, and work with collaborators, we will be able
to measure the learning from a multi-pronged approach to ensure all students have
the opportunities needed to be successful.

Section 6: Discipline Plan
II.
Overview
TSOI will strive to develop and maintain a school culture of positive behavior founded in strong
social and emotional awareness and development. One of most fundamental priorities will be
ensuring that the school has a safe, enriching environment where students are cared for,
supported and effectively educated.
We will utilize the key features of Restorative Justice because of research that shows that
students respond better to caring structures, positive reinforcements, mediation and alternative
forms of discipline than traditional forms of punitive measures found in many school.
Restorative justice is based on philosophies created with the goal of resolving conflict and
minimizing harm.
“Restorative justice’s three main goals are:
• Accountability. Restorative justice strategies provide opportunities for wrongdoers to be
accountable to those they have harmed, and enable them to repair the harm they caused to
the extent possible.
• Community safety. Restorative justice recognizes the need to keep the community safe
through strategies that build relationships and empower the community to take
responsibility for the well-being of its members.
• Competency development. Restorative justice seeks to increase the pro-social skills of
those who have harmed others, address underlying factors that lead youth to engage in
delinquent behavior, and build on strengths in each young person.29”
During orientation meetings and in our student handbook, discipline policies, procedures, and
expectations will be made clear. Collaborators will be trained during professional development
on Restorative Justice practices and Social Emotional Learning as a means to both mitigate
discipline issues and to develop positive learning practices around discipline. In an effort to
29
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make all elements of the day a learning process, students will face consequences for behavior as
necessary. We will be intentional in our choices, with the goal of fitting the consequence to the
unique situation. While some consequences may be very particular for the unique instance, some
common consequences may include:
●
●
●
●
●
●
●
●
●

Warning, verbal and/or written
Individual conference with the collaborator
Loss of privileges
Individual behavior contract
Referral to the Director or other school staff member
Notices to parents by telephone or letter
Parent conference, at school or during a home visit
Suspension
Expulsion

As a district school, we will follow the school district’s discipline matrix.

“Education is not preparation for life; education is life itself.” – John Dewey

Section 7: Leadership and Governance
The Fred Tjardes School of Innovation will use a distributed leadership model, and therefore
request waivers from statutes and policies that pertain to a more traditional school leadership
model. This shared leadership will create a joint responsibility for coming to a common
understanding of the vision, standards, and practices of TSOI and will not require school leaders
to necessarily have an administrative license.

As described in the replacement policy for waiving Section 22-32-126, TSOI will operate with a
teacher-leader model, with a licensed administrator appointed by the school district serving in an
advisory role. Once enrollment of 270 is met (anticipated year 3), a principal will be selected.
The SLC, in collaboration with district personnel, will manage the selection process and will
recommend two final candidates to the district for hire.
The replacement policy for section 22-63-201 explains that while the school is committed to
employing highly qualified and licensed teachers for all core content areas, pursuant to the
federal ESSA Act, TSOI may hire an administrator at the school who does not possess a license
if necessary to implement the school’s innovation plan.
Within a distributed leadership model individuals on the School Leadership Committee (SLC)
will benefit from increased empowerment and ownership of the school. The leadership team will
check-in daily and meet formally each week in order to meet the needs of the entire organization.
A democratic process will be used to come to consensus, seeking input from research, data, and
stakeholder feedback. The role of the SLC is to ensure that the standards for implementation are
understood, that the educational program is planned, taught, and assessed collaboratively.
As the school grows, the SLC and positions will diversify and expand to meet the needs of
students. As an especially small school in the first year, all founding members and teacher
leaders will take on multiple roles. As a school of innovation, TSOI will have the autonomy to
develop unique job positions to meet the needs of our students and serve our school’s vision.
Beginning in year 2, the SLC will be anchored by a primary leader (principal), who will take on
more responsibility as well as oversee the operations, organizational structure, and budget. Other
teacher leaders (lead collaborators) on the SLC will each have additional and specific leadership
responsibilities as well as teaching responsibilities.
● Year 1: Founding members will serve as SLC and share administrative responsibilities
● Year 2: 0.5 hired administrator anchoring the leadership team and taking on more
traditional administrative responsibilities. The consensus model will be continually used
for decision making to maintain teacher leader involvement.
● Year 3: Full-time hired administrator to take on leadership responsibilities and oversee
other teacher led initiatives. The consensus model will be continually used for decision
making to maintain teacher leader involvement.
Teacher leadership requires faculty to become involved through collaboration, taking initiative
and dedication to students and the community to advance the school’s vision in a reflective
manner. As Danielson (2006) wrote, “Teacher leaders don’t gain their authority through an
assigned role or position; rather they earn it through their work with both their students and
colleagues”30. The teacher leaders at TSOI will form relationships with all stakeholders (students,
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staff, parents, community members, District 6) and draw them into conversations regarding the
progress and future of TSOI.
Additionally, the decision to use teacher leaders will help TSOI maintain stability in times of
transition. Developing operational and leadership capacity in staff members will ensure that
TSOI continues to function at a high level and will stay true to the mission and vision of the
school. The created culture of high levels of involvement will dictate that staff and student
performance will not be affected by change in leadership and student learning will not be
compromised.
The members of the SLC need to share the vision and mission of TSOI. The following are
characteristics of members of the leadership team:
· Involved with and integral to the Greeley community
· Creative thinker
· Highly motivated, self-directed, and resourceful
· Deeply embraces the mission, vision, and goals of TSOI
· Positive, articulate, and inspiring
· Has the ability to identify and resolve problems resourcefully and respectfully
· Uses excellent written and verbal communication skills
· Understands the diverse needs of the school community
The primary leader may not necessarily possess an administrative license, but must display the
above characteristics as well as a commitment to ensuring a fully inclusive educational program
that best meets the needs of all involved stakeholders. Additional characteristics of the primary
leader are:
· Posses situational awareness (actively involved in and know what is going on across
all bands and within the community)
· Display integrity and self-reflection as well as intentional listening skills to gain
understanding and input
· Operate transparently, be an effective communicator and be able to actively engage
parents and the community
· Exhibit personable and empathetic qualities which positively value relationships with
all stakeholders
· Build consensus among groups
· Stay informed on the latest theories and best practices in education
· Care deeply about students, staff and their success
TSOI values a diverse student body and therefore, the SLC will use specific strategies to involve
minority parents and community members on school committees. TSOI will look to parents and
community members when appropriate to contribute expertise in assorted areas within
committees. These committees will range in the amount of commitment and allow for
stakeholders to choose a specific opportunity for involvement based upon their interests, talents
and availability. TSOI will work to engage the community in a collaborative effort to advance
the mission and vision. Teacher leaders may chair committees in the possible areas of:

·
·
·
·
·
·
·
·

School culture
Leadership decisions
Duties
Budget
Discipline and safety procedures
Community involvement and partnership
Outside funding sources
Student, teacher, and parent engagement


Several tasks normally delegated to a single administrator will be distributed amongst teacher
leaders at TSOI. A teacher leader, or group of teachers, may oversee the following areas:
· Act as liaisons to the district and representatives of the school
· Serve as instructional leaders
· Plan and present professional development for staff
· Function as emergency coordinators
· Perform teacher evaluations

Evaluation of Staff
As previously noted, TSOI will use a distributed leadership model to identify, prepare, and
designate school-based evaluators to conduct staff evaluations. Evaluators of professional staff
members may or may not possess an administrative certificate issued by the CDE. However, all
evaluators will receive CDE approved training in evaluation skills by district administration. The
school’s evaluation system will meet the standards set forth in Colorado Senate Bill 10-191.
A waiver from Section 22-9-106 will be requested to allow the SLC to be trained in evaluation
and to aid in the development of all staff members and their instructional practices. TSOI values
the responsibility and accountability that will be created by peer evaluation system. Community
is a core principle of the school and it is therefore crucial that educators value their role as a
member of the community and trust the professional judgement of their peers. This process will
give better insight to those who are evaluated, but will also motivate the evaluators to respect the
importance of their role as a model and leader within the school.
Evaluation instruments for all non-licensed evaluators who evaluate school staff, including
professional educators, shall indicate on the evaluation whether or not the evaluator possesses an
administrative certificate. The Superintendent or his/her designee shall review all evaluations
conducted by non-licensed administrators when necessary and shall discuss with them procedure
and form. Once the school achieves enrollment of 270 (anticipated in year 3) an administrator
will be utilized to aid in staff evaluations. The administrator shall receive an annual evaluation
by the superintendent or his/her designee. All teachers will receive at least one formal evaluation
each year and/or be evaluated multiple times in each of the EdDirect indicators within a given
year.

State Statute Waivers
WAIVER REQUESTS – COLORADO STATE STATUTES

School Proposal

Policy

Replacement Policy

School
Proposal

o State Statutes:
Section 22-9-106:
Local Board Duties
Concerning
Performance
Evaluation for
Licensed Personnel

Leadership:
Human Resource Management: Teacher Evaluations

(1.5) (a) A local board or board of cooperative services may adopt the state model
performance evaluation system established by the rules promulgated by the state board
pursuant to section 22-9-105.5 or may develop its own local licensed personnel
evaluation system that complies with the requirements established pursuant to this section
and the rules promulgated by the state board. If a school district or board of cooperative
services develops its own local licensed personnel evaluation system, the local board or
board of cooperative services or any interested party may submit to the department, or the
department may solicit and collect, data related to said personnel evaluation system for
review by the department.
(4) (a) Except as provided in paragraph (b) of this subsection (4), no person shall be
responsible for the evaluation of licensed personnel unless the person has a principal or
administrator license issued pursuant to article 60.5 of this title or is a designee of a person
with a principal or administrator license and has received education and training in
evaluation skills approved by the department of education that will enable him or her to
make fair, professional, and credible evaluations of the personnel whom he or she is
responsible for evaluating. No person shall be issued a principal or administrator license or
have a principal or administrator license renewed unless the state board determines that such
person has received education and training approved by the department of education.
The school will use a distributed leadership model to identify, prepare, and designate
school-based evaluators to conduct staff evaluations. Evaluators of professional staff
members may or may not possess an administrative certificate issued by CDE. All
evaluators will receive CDE approved training in evaluation skills by district
administration. The school’s evaluation system will meet the standards of Colorado
Senate Bill 10-191.
Evaluation instruments for all non-licensed evaluators who evaluate school staff
including professional educators shall indicate on the evaluation whether or not the
evaluator possesses an administrative certificate. The Superintendent or his/her designee
shall review all evaluations conducted by non-licensed administrators when necessary
and shall discuss with them procedure and form. Once the school achieves enrollment of
270 an administrator will be utilized and the administrator shall receive an annual
evaluation by the Superintendent or his/her designee.
All teachers will receive at least one formal evaluation each year and/or be evaluated
multiple times in each of the EdDirect indicators within a given year.
Section
22-32-109(1)(f): Local
Board Duties

Teaching:
Human Resource Management: Staff Hiring,
Compensation

Concerning Selection
of Personnel and Pay
Policy

22-32-109. Board of education - specific duties. (1) …each board of education
shall have and perform the following specific duties:
(f) (I) To employ all personnel required to maintain the operations and carry out the
educational program of the district and to fix and order paid their compensation...A
board of a district of innovation…may delegate the duty specified in this paragraph (f)
to an innovation school,

Replacement
Policy

Pursuant to state law, the District 6 school board will delegate the duty specified in this
paragraph to the innovation school. The school founders, in cooperation with District 6
leadership, will select classroom teachers directly and rates of pay will be at the district
Innovation School Salary Schedule. For all unique job descriptions leadership team in
consultation with district leadership shall determine the rate of pay during the budget
cycle each Spring for the following year.

School
Proposal
Policy

Replacement
Policy

School
Proposal
Policy

Section 22-32-109(1)(g):
Handling of Money

Governance:
Budget

(g) To require any employee or other person who may receive into his custody
moneys which properly belong to the district to deliver such moneys to the treasurer
of the district, or to deposit such moneys in a depository designated by the board;
In accordance with the innovation plan, the school may receive moneys and deposit
such moneys into a school account. The school will establish an account with the
district to manage receipt of locally raised money and will have autonomy in making
deposits in and withdrawals from the account when such actions are taken to further the
academic achievement of students at the school. The school will account for all moneys
that it receives directly and will follow district financial procedures and policies and
report to the District 6 board.
Section 22-32-109(1)(n)(I):
Schedule and Calendar

Educational Program:
Calendar and Schedule

(n) (I) To determine, prior to the end of a school year, the length of time which the
schools of the district shall be in session during the next following school year, but in no
event shall said schools be scheduled to have fewer than one thousand eighty hours of
planned teacher-pupil instruction and teacher-pupil contact during the school year for
secondary school pupils in high school, middle school, or junior high school or less than
nine hundred ninety hours of such instruction and contact for elementary school pupils
or fewer than four hundred fifty hours of such instruction for a half-day kindergarten
program or fewer than nine hundred hours of such instruction for a full-day kindergarten
program. In no case shall a school be in session for fewer than one hundred sixty days
without the specific prior approval of the commissioner of education. In extraordinary
circumstances, if it appears to the satisfaction of the commissioner that compliance with
the provisions of this subparagraph (I) would require the scheduling of hours of
instruction and contact at a time when pupil attendance will be low and the benefits to
pupils of holding such hours of instruction will be minimal in relation to the cost thereof,
the commissioner may waive the provisions of this subparagraph (I) upon application
therefore by the board of education of the district.

Replacement
Policy

School
Proposal

Policy

Replacement
Policy

School
Proposal

In accordance with the innovation plan, the school’s leadership team, in consultation
with the District 6 school board and leadership team, shall determine, prior to the end of
a school year, the length of time the school will be in session during the following
school year. The actual hours of teacher-pupil instruction and teacher-pupil contact
shall meet or exceed the minimum hours set by the district and state for public
instruction.
Section 22-32-109
(1)(n)(II)(A): Actual Hours
of Teacher-Pupil
Instruction and Contact

Educational Program:
Calendar and Schedule

(II) (A) The actual hours of teacher-pupil instruction and teacher-pupil contact specified
in subparagraph (I) of this paragraph (n) may be reduced to no fewer than one thousand
fifty-six hours for secondary school pupils, no fewer than nine hundred sixty eight
hours for elementary school pupils, no fewer than four hundred thirty-five hours for
half-day kindergarten pupils, or no fewer than eight hundred seventy hours for full-day
kindergarten pupils, for parent-teacher conferences, staff in-service programs, and
closing deemed by the board to be necessary for the health, safety, or welfare of
students.
In accordance with the innovation plan, the school’s leadership team, in consultation
with the District 6 school board and leadership team, shall determine, prior to the end of
a school year, the length of time the school will be in session during the following
school year. The actual hours of teacher-pupil instruction and teacher-pupil contact
shall meet or exceed the minimum hours set by the district and state for public
instruction.
Section
22-32-109
(1)(n)(II)(B):
School Calendar

Educational Program:
Calendar and Schedule

Policy

(B) Prior to the beginning of the school year, each district shall provide for the adoption
of a district calendar which is applicable to all schools within the district…A copy of
the calendar shall be provided to the parents or guardians of all children enrolled…Such
calendar shall include the dates for all staff in-service programs…[The] school
administration shall allow for public input from parents and teachers prior to scheduling
…staff in-service programs. Any change in the calendar…shall be preceded by
adequate and timely…of not less than thirty days.

Replacement
Policy

No later than 60 days before the end of the school year, the school’s leadership team,
in consultation with the District 6 school board and leadership team, will determine
the following year's school calendar and school day schedule that meets or exceeds
district and state determinations of the length of time during which schools shall be in
session during the next school year.
Input from parents and teachers will be sought prior to scheduling in-service programs
and other non-student contact days. This calendar and schedule shall serve as the
academic calendar and schedule for the school. All calendars shall include planned work
dates for required staff in- service programs. Any change in the calendar except for
emergency closings or other unforeseen circumstances shall be preceded by adequate
and timely notice of no less than 30 days.

A copy of the upcoming school-year calendar and school day schedule shall be
provided to all parents/guardians of students who are currently enrolled. The approved
upcoming school year calendar and school day hours will be placed on the school’s
website prior to May 1 of the prior academic year and a copy shall be provided to the
school’s leadership team and district leadership.
School
Proposal

Policy

Replacement
Policy

School
Proposal

Policy
Replacement
Policy

School
Proposal

Policy

Section 22-32-109(1)(t):
Determine Educational
Program and Prescribe
Textbooks

Education Program:
Curricular Materials

(t) To determine the educational programs to be carried on in the schools of the district
and to prescribe the textbooks for any course of instruction or study in such programs;
The District 6 Board authorizes the school to develop an educational program that
aligns to the mission and vision of the school and enables the school to implement
the innovation plan. The school curriculum will provide a program of instruction
that enables students to meet or exceed the CCSS and CAS. The school will
regularly evaluate its education program and make changes to curriculum content,
instruction, and assessments.
· Curriculum development will be carried out by school personnel,
consistent with the school’s core values, using all available resources.
The district will evaluate the impact of the school’s education program as part of
its 3-year review of the school’s innovation plan in addition to the annual UIP
review by the District 6 school board and leadership team. Any interim changes
must be approved by the leadership team and district leadership.
Section
22-32-109(1)(aa):
Adopt Content
Standards and Plan
for Implementation of
Content Standards

Education Program:
Content Standards

(aa) To adopt content standards and a plan for implementation of such content
standards pursuant to the provisions of section 22-7-407;
In accordance with the innovation plan, the school will implement the Colorado
Academic Standards and Common Core State Standards. The District 6 board delegates
to the school the authority to develop a local plan for implementation of the CCSS and
the CAS in a way that aligns to the school’s innovation plan.
Section
22-32-109(1)(jj):
Identify Areas in
which the Principal/s
Require Training or
Development

Teaching:
Human Resource Management: Professional
Development

(jj) To identify any areas in which one or more of the principals of the schools of the
school district require further training or development. The board of education shall
contract for or otherwise assist the identified principals in participating in professional

development programs to assist the identified principals in improving their skills in
the identified areas.
Replacement
Policy

School
Proposal

Policy

Replacement
Policy

School
Proposal

Policy

Replacement
Policy

In accordance with the innovation plan, the school’s leadership team and the district
supervisor shall jointly determine the required training or development of the
leadership team and the staff. The leadership team will not be required to participate
in district training not related to the innovation plan unless those trainings are agreed
upon by the principal and district supervisor as part of the principal’s professional
development plan.
22-32-110(1)(ee) Local
Board Powers-Employ
teachers' aides and other
noncertificated personnel

Teaching:
Human Resource Management: Hiring
Teacher Aides

(1) In addition to any other power granted to a board of education of a school
district by law, each board of education of a school district shall have the following
specific powers, to be exercised in its judgment:
(ee) To employ on a voluntary or paid basis teachers' aides and other auxiliary, non
licensed personnel to assist licensed personnel in the provision of services related to
instruction or supervision of children and to provide compensation for such services
rendered from any funds available for such purpose, notwithstanding the provisions of
sections
The school leadership team will make staffing decisions, in consultation with school
district leadership, consistent with waivers in the hiring of teacher aides. The school
may employ non-licensed personnel to provide instruction or supervision of children
that is supplemental to the core academic program. The school will follow all district
procedures on hiring, including the completion of background checks.
22-32-110(1)(h):
Local Board
Powers Concerning
Employment
Termination of
School Personnel

Teaching:
Human Resource Management: Staff
Dismissals

(1) In addition to any other power granted to a board of education of a school
district by law, each board of education of a school district shall have the following
specific powers, to be exercised in its judgment:
(h) To discharge or otherwise terminate the employment of any personnel, a board of a
district of innovation, as defined in section 22-32.5-103 (2), may delegate the power
specified in this paragraph (h) to an innovation school, as defined in section
22-32.5-103 (3), or to a school in an innovation school zone, as defined in section
22-32.5-103 (4).
(h) To discharge or otherwise terminate the employment of any personnel, the District 6
school board delegates the power specified in this paragraph to the school leadership team.
Our school’s instructors are at-will and will not be considered probationary or be eligible to
earn non-probationary status and will not be subject to the Teacher Employment
Compensation and Dismissal Act of 1990, § 22-63-101, et seq. The teacher will have a
right to end his/her work relationship with TSOI and Greeley-Evans District 6 for any

reason at any time with 30 days written notice. TSOI and Greeley-Evans District 6 will
have the right to end the work relationship with the teacher at any time in accordance with
personnel policies in the APT Handbook and Board Policies.
School
Proposal

Policy

School’s
Replacement
Policy

Section 22-32-126:
Employment and
authority of
principals

Leadership:
Management

22-32-126.
(1) The board of education may employ through written contract public school
principals who shall hold valid principal licenses or authorizations and who shall
supervise the operation and management of the school and such property as the
board shall determine necessary.
(2) The principal shall assume the administrative responsibility and instructional
leadership, under the supervision of the superintendent and in accordance with the rules
and regulations of the board of education, for the planning, management, operation, and
evaluation of the educational program of the schools to which he is assigned.
(3) The principal shall submit recommendations to the superintendent regarding the
appointment, assignment, promotion, transfer, and dismissal of all personnel
assigned to the school under his supervision.
(4) The principal shall perform such other duties as may be assigned by the
superintendent pursuant to the rules and regulations of the board of education.
(5) (a) The principal or the principal's designee shall communicate discipline
information concerning any student enrolled in the school to any teacher who has
direct contact with the student in the classroom and to any counselor who has direct
contact with the student. Any teacher or counselor who receives information under this
subsection (5) shall maintain the confidentiality of the information and does not have
authority to communicate the information to any other person.
(b) Each school district shall include in its discipline code adopted in accordance with
section 22- 32-110 (2)procedures to inform the student and the student's parent or
guardian when disciplinary information is communicated and to provide a copy of the
disciplinary information to the student and the student's parent or guardian. The
discipline code shall also establish procedures to allow the student and the student's
parent or guardian to challenge the accuracy of the disciplinary information.
In the first two years of operation, TSOI will operate with a teacher-leader model, with a
licensed administrator appointed by the school district serving in an advisory role.
Once enrollment of 270 is met, a principal or head of school will be selected. The school’s
leadership committee, comprised of the founders (or proxy) and district personnel, will
manage the principal selection process and will recommend two final candidates to district
leadership for hiring. Principal candidates will be provided to the SLC (School Leadership
Committee) from the district’s principal hiring pool. The superintendent may redirect the
SLC to continue the search for a better qualified candidate but may not appoint a principal
to the school without the approval of the SLC. The principal will assume the administrative
responsibility and instructional leadership of the school under the supervision of the
superintendent and in accordance with the innovation plan. In the event that the principal
position is vacant, the superintendent shall hire an interim principal, without approval of
the SLC, until such time that the district approves a principal candidate put forward by the
SLC.

School
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School
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Teacher
Employment,
Compensation and
Dismissal Act of 1990
Section 22-63201: Employment
- License
Required –
Exception

Teaching:
Human Resource Management: Hiring and
Teacher Qualifications

(1) Except as otherwise provided in subsection (2) of this section, the board of a school
district shall not enter into an employment contract with any person as a teacher, except in
a junior college district or in an adult education program, unless such person holds an
initial or a professional teacher's license or authorization issued pursuant to the provisions
of article 60.5 of this title.
(2) (a) The general assembly hereby recognizes that many persons with valuable
professional expertise in areas other than teaching provide a great benefit to students
through their experience and functional knowledge when hired by a school district. To
facilitate the employment of these persons and comply with the requirements of federal
law, the general assembly has statutory provisions to create an alternative teacher
license and alternative teacher programs to enable school districts to employ persons
with expertise in professions other than teaching. These provisions enable a school
district to employ a person with professional expertise in a particular subject area, while
ensuring that the person receives the necessary training and develops the necessary
skills to be a highly qualified teacher. The general assembly strongly encourages each
school district to hire persons who hold alternative teacher licenses to provide a wide
range of experience in teaching and functional subject matter knowledge for the benefit
of the students enrolled in the school district.
(b) A school district may hire a person who holds an alternative teacher license to
teach as an alternative teacher pursuant to an alternative teacher contract as described
in section 22-60.5- 207.
(3) The board of a school district may enter into an employment contract with any
person to serve as an administrator based upon qualifications set by the board of the
school district. Nothing in this article shall be construed to require that an
administrator, as a condition of employment, possess any type of license or
authorization issued pursuant to article 60.5 of this title.
The school will employ highly qualified and licensed teachers for teaching of core
content pursuant to the federal ESSA Act. Teachers in all core content areas will be
highly qualified. The school may employ non-licensed teachers for supplemental and
enrichment instruction consistent with the innovation plan. The Greeley-Evans school
board may enter into employment contracts with non-licensed teachers and/or
administrators at the school as necessary to implement the school’s innovation plan.
The SLC will make all hiring recommendations to the school district.
Teacher Employment,
Compensation and
Dismissal Act of 1990
Section 22-63-

Teaching:
Human Resource Management: Hiring,
Contracts and Employment Offer Letters

202: Contracts in
Writing Duration
Damage Provision
Policy

(1) Except for a part-time or substitute teacher, every employment contract entered into by
any teacher or chief administrative officer for the performance of services for a school
district shall be in writing.
(2) (a) A teacher or chief administrative officer and the board may mutually agree to
terminate the teacher's or chief administrative officer's employment contract at any
time.(b) Each employment contract executed pursuant to this section shall contain a
provision stating that a teacher or chief administrative officer shall not terminate his or
her employment contract with the board without the agreement of the board unless:
(I) If the teacher or chief administrative officer intends to terminate his or her
employment contract for the succeeding academic year, the teacher or chief
administrative officer gives written notice to the board of his or her intent no later than
thirty days prior to the commencement of the succeeding academic year or, if a school
district operates an alternative year program, not less than thirty days before the
commencement of services under the employment contract; or
(II) If the teacher or chief administrative officer intends to terminate his or her
employment contract for the current academic year after the beginning of the academic
year, the teacher or chief administrative officer shall give written notice to the board of
his or her intent at least thirty days prior to the date that the teacher or chief
administrative officer intends to stop performing the services required by the
employment contract.
(b.5) Each employment contract executed pursuant to this section shall contain a
provision stating that a teacher or chief administrative officer shall accept the terms of
the employment contract for the succeeding academic year within thirty days of receipt
of the contract, unless the teacher or chief administrative officer and the district have
reached an alternative agreement. If a teacher or chief administrative officer does not
accept the terms of the employment contract within thirty days of receipt, the district
shall be authorized to open the position to additional candidates.
(c) Each employment contract executed pursuant to this section shall contain a
damages provision whereby a teacher or chief administrative officer who violates the
provision required by paragraph (b) of this subsection (2) without good cause shall
agree to pay damages to the school district, and the board thereof shall be authorized to
collect or withhold damages from compensation due or payable to the teacher or chief
administrative officer, in an amount equal to the lessor of:
(I) The ordinary and necessary expenses of a board to secure the services of
a suitable replacement teacher or chief administrative officer; or
(II) One-twelfth of the annual salary specified in the employment contract.
(c.5) (I) The general assembly finds that, for the fair evaluation of a principal based on
the demonstrated effectiveness of his or her teachers, the principal needs the ability to
select teachers who have demonstrated effectiveness and have demonstrated
qualifications and teaching experience that support the instructional practices of his or
her school. Therefore, each employment contract executed pursuant to this section shall
contain a provision stating that a teacher may be assigned to a particular school only
with the consent of the hiring principal and with input from at least two teachers
employed at the school and chosen by the faculty of teachers at the school to represent
them in the hiring process, and after a review of the teacher's demonstrated effectiveness
and qualifications, which review demonstrates that the teacher's qualifications and
teaching experience support the instructional practices of his or her school.

(II) Repealed.
(III) (A) Any active nonprobationary teacher who was deemed effective during the
prior school year and has not secured a mutual consent placement shall be a member
of a priority hiring pool, which priority hiring pool shall ensure the nonprobationary
teacher a first opportunity to interview for a reasonable number of available positions
for which he or she is qualified in the school district.
(B) When a determination is made that a nonprobationary teacher's services are no longer
required for the reasons set forth in subparagraph (VII) of this paragraph (c.5), the
nonprobationary teacher shall be notified of his or her removal from the school. In making
decisions pursuant to this paragraph (c.5), a school district shall work with its local teachers
association to develop policies for the local school board to adopt. If no teacher association
exists in the school district, the school district shall create an eight-person committee
consisting of four school district members and four teachers, which committee shall develop
such policies. Upon notice to the nonprobationary teacher, the school district shall
immediately provide the nonprobationary teacher with a list of all vacant positions for which
he or she is qualified, as well as a list of vacancies in any area identified by the school
district to be an area of critical need. An application for a vacancy shall be made to the
principal of a listed school, with a copy of the application provided by the nonprobationary
teacher to the school district. When a principal recommends appointment of a
nonprobationary teacher applicant to a vacant position, the nonprobationary teacher shall be
transferred to that position.
(C) This subparagraph (III) shall take effect at such time as the performance evaluation
system based on quality standards established pursuant to this section and the rules
promulgated by the state board pursuant to section 22-9-105.5 has completed the initial
phase of implementation and has been implemented statewide. The commissioner shall
provide notice of such implementation to the revisor of statutes on or before July 1,
2014, and each July 1 thereafter until statewide implementation occurs.
(IV) If a nonprobationary teacher is unable to secure a mutual consent assignment at a
school of the school district after twelve months or two hiring cycles, whichever period
is longer, the school district shall place the teacher on unpaid leave until such time as
the teacher is able to secure an assignment. If the teacher secures an assignment at a
school of the school district while placed on unpaid leave, the school district shall
reinstate the teacher's salary and benefits at the level they would have been if the teacher
had not been placed on unpaid leave.
(V) Nothing in this section shall limit the ability of a school district to place a teacher in
a twelve- month assignment or other limited-term assignments, including, but not
limited to, a teaching assignment, substitute assignment, or instructional support role
during the period in which the teacher is attempting to secure an assignment through
school-based hiring. Such an assignment shall not constitute an assignment through
school-based hiring and shall not be deemed to interrupt the period in which the teacher
is required to secure an assignment through school- based hiring before the district shall
place the teacher on unpaid leave.
(VI) The provisions of this paragraph (c.5) may be waived in whole or in part for a
renewable four-year period by the state board of education pursuant to section 22-2-117,
provided that the local school board applying for the waiver, in conjunction with the
superintendent and teachers association in a district that has an operating master
employment contract, if applicable, demonstrates that the waiver is in the best interest of
students enrolled in the school district, supports the equitable distribution of effective
teachers, and will not result in placement other than by mutual consent of the teacher in a
school district or public school that is required to implement a priority improvement plan
or turnaround plan pursuant to article 11 of this title. Notwithstanding the provisions of

this paragraph (c.5), a waiver shall not be granted for a request that extends the time for
securing an assignment through school-based hiring for more than two years.
(VII) This paragraph (c.5) shall apply to any teacher who is displaced as a result of
drop in enrollment; turnaround; phase-out; reduction in program; or reduction in
building, including closure, consolidation, or reconstitution.
(d) The department of education may suspend the license, endorsement, or
authorization of a teacher or chief administrative officer who fails to provide the notice
required by paragraph (b)of this subsection (2) and who abandons, fails, or refuses to
perform required services pursuant to an employment contract, without good cause.
(3) A teacher may be suspended temporarily during the contractual period until the date of
dismissal as ordered by the board pursuant to section 22-63-302 or may have his or her
employment contract cancelled during the contractual period when there is a justifiable
decrease in the number of teaching positions. The manner in which employment contracts
will be cancelled when there is a justifiable decrease in the number of teaching positions
shall be included in any contract between the board of education of the school district and
school district employees or in an established policy of the board, which contract or policy
shall include the criteria described in section 22-9-106 as significant factors in determining
which employment contracts to cancel as a result of the decrease in teaching positions.
Effective February 15, 2012, the contract or policy shall include consideration of
probationary and nonprobationary status and the number of years a teacher has been
teaching in the school district; except that these criteria may be considered only after the
consideration of the criteria described in section 22-9- 106 and only if the contract or
policy is in the best interest of the students enrolled in the school district.
(4) (a) Notwithstanding the provisions of section 24-72-204 (3) (a), C.R.S., upon a request
from a school district or a school concerning a person applying for a position as a teacher,
a school district may disclose to the requesting school district or school the reason or
reasons why a teacher left employment with the original school district. Upon the specific
request of a school district at which a teacher has applied for employment, a school district
may disclose any pertinent performance record or disciplinary record of a teacher that
specifically relates to any negligent action of the teacher that was found to have
endangered the safety and security of a student or any disciplinary record that relates to
behavior by the teacher that was found to have contributed to a student's violation of the
school district's conduct and discipline code. The information disclosed pursuant to this
paragraph (a) shall only be disclosed to personnel authorized to review the personnel file
in the school district or school and to the person applying for a position as a teacher.
(b) No employment contract executed pursuant to this section shall contain a
provision that restricts or prohibits a school district from disclosing to another school
district or school the reason or reasons why a teacher left employment with the
original school district or from disclosing to another school district any of the
teacher's disciplinary or performance records pursuant to paragraph (a) of this
subsection (4).
Replacement
Policy
School
Proposal

Teaching staff will receive annual employee documents and will follow the District
School of Innovation salary schedule and policies from the Administrative
Professional Technical (APT) Employee Handbook.
Teacher Employment,
Compensation and
Dismissal Act of 1990
Section 22-63-203:
Renewal and

Teaching:
Human Resources Management: Dismissals

Nonrenewal of
Employment Contract
Statute
Description

School’s
Replacement
Policy

(1) (a) Except as provided for in paragraph (b) of this subsection (1), the provisions of
this section shall apply only to probationary teachers and shall no longer apply when the
teacher has been reemployed for the fourth year, except as provided for in paragraph
(a.5) of subsection (4) of this section. This paragraph (a) is repealed, effective July 1,
2014.
(b) For any school district that has implemented the performance evaluation system
based on quality standards pursuant to section 22-9-106 and the rules adopted by the
state board pursuant to section 22-9-105.5, the provisions of this section shall apply only
to probationary teachers and shall no longer apply when the teacher has been granted
nonprobationary status as a result of three consecutive years of demonstrated
effectiveness, as determined through his or her performance evaluations and continuous
employment.
(2) (a) During the first three school years that a teacher is employed on a full-time
continuous basis by a school district, such teacher shall be considered to be a
probationary teacher whose employment contract may be subject to nonrenewal in
accordance with subsection (4) of this section. A school district may also consider a
teacher employed on a part-time continuous basis by such district and by a board of
cooperative services to be a probationary teacher whose contract may be subject to
nonrenewal in accordance with subsection (4) of this section. An employment contract
with a probationary teacher shall not exceed one school year.
The school will follow the dismissal policies from the Board Policies and the
Administrative Professional Technical (APT) Employee Handbook.
The school principal or school leadership committees has the authority to make employment
offers to qualified candidates pending board approval.
The school will not provide first opportunity to interview rights to priority hiring pool
candidates, but will consider them for employment. The school has the right to refuse direct
assignments or mandatory transfers of teachers from the district.

School
Proposal

Statute
Description

Teacher Employment,
Compensation and
Dismissal Act of 1990
Section 22-63-206:
Transfer of Teachers Compensation

Teaching:
Human Resource Management: Direct Placement of
Teachers

(1) A teacher may be transferred upon the recommendation of the chief administrative
officer of a school district from one school, position, or grade level to another within the
school district, if such transfer does not result in the assignment of the teacher to a
position of employment for which he or she is not qualified by virtue of academic
preparation and certification and if, during the then current school year, the amount of
salary of such teacher is not reduced except as otherwise provided in subsections (2) and
(3) of this section. There shall be no discrimination shown toward any teacher in the
assignment or transfer of that teacher to a school, position, or grade because of sex,
sexual orientation, marital status, race, creed, color, religion, national origin, ancestry, or
membership or nonmembership in any group or organization.

(2) Notwithstanding the provisions of subsection (1) of this section, a teacher who has
been occupying an administrative position may be assigned to another position for
which he or she is qualified if a vacancy exists in such position, and, if so assigned,
with a salary corresponding to the position. If the school district has adopted a general
salary schedule or a combination salary schedule and policy, the board may consider
the years of service accumulated while the teacher was occupying the administrative
position when the board determines where to place the teacher on the schedule for the
assigned position.
(3) Notwithstanding the provisions of subsection (1) of this section, the salary of a
teacher who has received additional compensation for the performance of additional
duties may be reduced if said teacher has been relieved of such additional duties.
(4) A teacher may enter into an agreement for an economic work-learn program
leave of absence with a board of education that shall not affect the teacher's
employment status, position on the salary schedule if the school district has adopted
a general salary schedule or combination salary schedule and policy, or insurance
and retirement benefits.
(5) Nothing in this section shall be construed as requiring a receiving school to
involuntarily accept the transfer of a teacher. All transfers to positions at other
schools of the school district shall require the consent of the receiving school.
School’s
Replacement
Policy

School
Proposal

Policy

Replacement
Policy

School
Proposal

The school may refuse direct placements or mandatory transfers of teachers from the
district. District teachers who are qualified for a vacant position at the school will have
an opportunity to apply for the position, and, if hired, will be compensated with a salary
corresponding to the position and the years of service on the School of Innovation
Salary Schedule.
Teacher Employment,
Compensation and
Dismissal Act of 1990
Section 22-63-301:
Grounds for Dismissal

Teaching:
Human Resource Management: Dismissals

A teacher may be dismissed for physical or mental disability, incompetency, neglect of
duty, immorality, unsatisfactory performance, insubordination, the conviction of a felony
or the acceptance of a guilty plea, a plea of nolo contendere, or a deferred sentence for a
felony, or other good and just cause. No teacher shall be dismissed for temporary illness,
leave of absence previously approved by the board, or military leave of absence pursuant
to article 3 of title 28, C.R.S.
TSOI’s instructors are at-will and will not be considered probationary or be eligible to
earn non-probationary status and will not be subject to the Teacher Employment
Compensation and Dismissal Act of 1990, § 22-63-101, et seq. The teacher will have a
right to end his/her work relationship with TSOI and Greeley-Evans District 6 for any
reason at any time with 30 days written notice. TSOI and Greeley-Evans District 6 will
have the right to end the work relationship with the teacher at any time in accordance with
Board policies and personnel policies in the APT Employee Handbook.
Teacher Employment,
Compensation and
Dismissal Act of 1990
Section 22-63-302:

Teaching:
Human Resource Management: Dismissals

Procedure for dismissal judicial review
Statute
Description

(1) Except as otherwise provided in subsection (11) of this section, a teacher
shall be dismissed in the manner prescribed by subsections (2) to (10) of this
section.
(2) The chief administrative officer of the employing school district may recommend
that the board dismiss a teacher based upon one or more of the grounds stated in section
22-63-301. If such a recommendation is made to the board, the chief administrative
officer, within three days after the board meeting at which the recommendation is made,
shall mail a written notice of intent to dismiss to the teacher. The notice of intent to
dismiss shall include a copy of the reasons for dismissal, a copy of this article, and all
exhibits which the chief administrative officer intends to submit in support of his or her
prima facie case against the teacher including a list of witnesses to be called by the chief
administrative officer, addresses and telephone numbers of the witnesses, and all
pertinent documentation in the possession of the chief administrative officer relative to
the circumstances surrounding the charges. Additional witnesses and exhibits in support
of the chief administrative officer's prima facie case may be added as provided in
subsection (6) of this section. The notice and copy of the charges shall be sent by
certified mail to said teacher at his or her address last known to the secretary of the
board. The notice shall advise the teacher of his or her rights and the procedures under
this section.
(3) If a teacher objects to the grounds given for the dismissal, the teacher may file with
the chief administrative officer a written notice of objection and a request for a hearing.
Such written notice shall be filed within five working days after receipt by the teacher
of the notice of dismissal. If the teacher fails to file the written notice within said time,
such failure shall be deemed to be a waiver of the right to a hearing and the dismissal
shall be final; except that the board of education may grant a hearing upon a
determination that the failure to file written notice for a hearing was due to good cause.
If the teacher files a written notice of objection, the teacher shall continue to receive
regular compensation from the time the board received the dismissal recommendation
from the chief administrative officer pursuant to subsection (2) of this section until the
board acts on the hearing officer's recommendation pursuant to subsection (9) of this
section, but in no event beyond one hundred days; except that the teacher shall not
receive regular compensation upon being charged criminally with an offense for which
a license, certificate, endorsement, or authorization is required to be denied, annulled,
suspended, or revoked due to a conviction, pursuant to section 22- 60.5-107 (2.5) or
(2.6). If the final disposition of the case does not result in a conviction and the teacher
has not been dismissed pursuant to the provisions of this section, the board shall
reinstate the teacher, effective as of the date of the final disposition of the case. Within
ten days after the reinstatement, the board shall provide the teacher with back pay and
lost benefits and shall restore lost service credit.
(4) (a) If the teacher requests a hearing, it shall be conducted before an impartial
hearing officer selected jointly by the teacher and the chief administrative officer. The
hearing officer shall be selected no later than five working days following the receipt
by the chief administrative officer of the teacher's written notice of objection. If the
teacher and the chief administrative officer fail to agree on the selection of a hearing
officer, they shall request assignment of an administrative law judge by the
department of personnel to act as the hearing officer.
(b) ) Hearing officers shall be impartial individuals with experience in the
conducting of hearings and with experience in labor or employment matters.

(c) ) Expenses of the hearing officer shall be paid from funds of the school district.
(5) (a) Within three working days after selection, the hearing officer shall set the date
of the prehearing conference and the date of the hearing, which shall commence
within the following thirty days. The hearing officer shall give the teacher and the
chief administrative officer written notice of the dates for the prehearing conference
and for the hearing including the time and the place therefor.
(b) ) One of the purposes of the prehearing conference shall be to limit, to the extent
possible, the amount of evidence to be presented at the hearing.
(c) The parties and their counsel shall be required to attend the prehearing conference with
the hearing officer.
(6) (a) Within ten days after selection of the hearing officer, the teacher shall provide
to the chief administrative officer a copy of all exhibits to be presented at the hearing
and a list of all witnesses to be called, including the addresses and telephone numbers
of the witnesses. Within seven days after the teacher submits his or her exhibits and
witness list, the chief administrative officer and the teacher may supplement their
exhibits and witness lists. After completion of the seven-day period, additional
witnesses and exhibits may not be added except upon a showing of good cause.
(b) Neither party shall be allowed to take depositions of the other party's witnesses or
to submit interrogatories to the other party. The affidavit of a witness may be
introduced into evidence if such witness is unavailable at the time of the hearing.
(7) (a) Hearings held pursuant to this section shall be open to the public unless either
the teacher or the chief administrative officer requests a private hearing before the
hearing officer, but no findings of fact or recommendations shall be adopted by the
hearing officer in any private hearing. The procedures for the conduct of the hearing
shall be informal, and rules of evidence shall not be strictly applied except as
necessitated in the opinion of the hearing officer; except that the hearing officer shall
comply with the Colorado rules of evidence in excluding
hearsay testimony.
(b) The hearing officer may receive or reject evidence and testimony, administer
oaths, and, if necessary, subpoena witnesses.
(c) At any hearing, the teacher has the right to appear in person with or without
counsel, to be heard and to present testimony of witnesses and all evidence bearing
upon his proposed dismissal, and to cross-examine witnesses. By entering an
appearance on behalf of the teacher or the chief administrative officer, counsel agrees
to be prepared to commence the hearing within the time limitations of this section and
to proceed expeditiously once the hearing has begun. All school district records
pertaining to the teacher shall be made available for the use of the hearing officer or
the teacher.
(d) An audiotaped record shall be made of the hearing, and, if the teacher files an
action for review pursuant to the provisions of subsection (10) of this section, the
teacher and the school district shall share equally in the cost of transcribing the record;
except that, if a party is awarded attorney fees and costs pursuant to paragraph (e) of
subsection (10) of this section, that party shall be reimbursed for that party's share of
the transcript costs by the party against whom attorney fees and costs were awarded.
(e) Any hearing held pursuant to the provisions of this section shall be completed
within six working days after commencement, unless extended by the hearing officer
on a showing of good cause, and neither party shall have more than three days to
present its case in chief. Neither party may present more than ten witnesses at the
hearing, except upon a showing of good cause.
(8) The chief administrative officer shall have the burden of proving that the
recommendation for the dismissal of the teacher was for the reasons given in the notice
of dismissal and that the dismissal was made in accordance with the provisions of this

article. Where unsatisfactory performance is a ground for dismissal, the chief
administrative officer shall establish that the teacher had been evaluated pursuant to the
written system to evaluate licensed personnel adopted by the school district pursuant to
section 22-9-106. The hearing officer shall review the evidence and testimony and
make written findings of fact thereon. The hearing officer shall make only one of the
two following recommendations: The teacher be dismissed or the teacher be retained. A
recommendation to retain a teacher shall not include any conditions on retention. The
findings of fact and the recommendation shall be issued by the hearing officer not later
than twenty days after the conclusion of the hearing and shall be forwarded to said
teacher and to the board.
(9) The board shall review the hearing officer's findings of fact and recommendation,
and it shall enter its written order within twenty days after the date of the hearing
officer's findings and recommendation. The board shall take one of the three following
actions: The teacher be dismissed; the teacher be retained; or the teacher be placed on a
one-year probation; but, if the board dismisses the teacher over the hearing officer's
recommendation of retention, the board shall make a conclusion, giving its reasons
therefor, which must be supported by the hearing officer's findings of fact, and such
conclusion and reasons shall be included in its written order. The secretary of the board
shall cause a copy of said order to be given immediately to the teacher and a copy to be
entered into the teacher's local file.
(10) (a) If the board dismisses the teacher pursuant to the provisions of subsection (9)
of this section, the teacher may file an action for review in the court of appeals in
accordance with the provisions of this subsection (10), in which action the board shall
be made the party defendant. Such action for review shall be heard in an expedited
manner and shall be given precedence over all other civil cases, except cases arising
under the "Workers' Compensation Act of Colorado", articles 40 to 47 of title 8,
C.R.S., and cases arising under the "Colorado Employment Security Act", articles 70
to 82 of title 8, C.R.S.
(b) An action for review shall be commenced by the service of a copy of the petition
upon the board of the school district and filing the same with the court of appeals
within twenty-one days after the written order of dismissal made by the board. The
petition shall state the grounds upon which the review is sought. After the filing of the
action for review in the court of appeals, such action shall be conducted in the manner
prescribed by rule 3.1 of the Colorado appellate rules.
(c) The action for review shall be based upon the record before the hearing officer.
The court of appeals shall review such record to determine whether the action of the
board was arbitrary or capricious or was legally impermissible.
(d) ) In the action for review, if the court of appeals finds a substantial irregularity
or error made during the hearing before the hearing officer, the court may remand
the case for further hearing.
(e) Upon request of the teacher, if the teacher is ordered reinstated by the court of
appeals, or upon request of the board, if the board's decision to dismiss the teacher is
affirmed by the court of appeals, the court of appeals shall determine whether the
nonprevailing party's appeal or defense on appeal lacked substantial justification. If
the court of appeals determines that the nonprevailing party's appeal or defense on
appeal lacked substantial justification, the court of appeals shall determine the amount
of and enter a judgment against the nonprevailing party for reasonable attorney fees
and costs incurred on appeal to the court of appeals. Any judgment entered pursuant
to this paragraph
(e) may be subject to stay as provided in rule 41.1 of the Colorado appellate rules.

(f) Further appeal to the supreme court from a determination of the court of appeals
may be made only upon a writ of certiorari issued in the discretion of the supreme
court. Upon request of the teacher, if the teacher is ordered reinstated by the supreme
court, or upon motion of the board, if the board's decision to dismiss is affirmed by the
supreme court, the supreme court shall determine whether the nonprevailing party's
appeal or defense on appeal to the supreme court lacked substantial justification. If the
supreme court determines that the nonprevailing party's appeal or defense on appeal to
the supreme court lacked substantial justification, the court shall determine the amount
of and enter a judgment against the nonprevailing party for reasonable attorney fees and
costs incurred on appeal to the supreme court. Any judgment entered pursuant to this
paragraph (f) may be subject to stay as provided in rule 41.1 of the Colorado appellate
rules.
(11) (a) The board of a school district may take immediate action to dismiss a teacher,
without a hearing, notwithstanding subsections (2) to (10) of this section, pending the
final outcome of judicial review or when the time for seeking review has elapsed,
when the teacher is convicted, pleads nolo contendere, or receives a deferred sentence
for:
(I) A violation of any law of this state or any counterpart municipal law of this state
involving unlawful behavior pursuant to any of the following statutory provisions:
Sections 18-3-305, 18-6-302, and 18-6-701, C.R.S., or section 18- 6-301, C.R.S., or
part 4 of article 3, part 4 of article 6, and part 4 of article 7 of title 18, C.R.S.; or
(II) A violation of any law of this state, any municipality of this state, or the United States
involving the illegal sale of controlled substances, as defined in section 18-18-102 (5),
C.R.S.
(b) A certified copy of the judgment of a court of competent jurisdiction of a conviction,
the acceptance of a guilty plea, a plea of nolo contendere, or a deferred sentence shall be
conclusive evidence for the purposes of this subsection (11).
Replacement Policy

School
Proposal

Policy

The teacher will have a right to end his/her work relationship with TSOI and
Greeley-Evans District 6 for any reason at any time with 30 days written notice. TSOI and
Greeley-Evans District 6 will have the right to end the work relationship with the teacher
at any time in accordance with Board policies and personnel policies in the APT
Employee Handbook.
Teacher Employment,
Compensation and
Dismissal Act of 1990
Section 22-63-401:
Teachers Subject to
Adopted Salary Schedule

Teaching:
Human Resource Management:
Compensation

(1) The board of a school district shall adopt by resolution a salary schedule that may be
by job description and job definition, a teacher salary policy based on the level of
performance demonstrated by each teacher, or a combination of the salary schedule and
salary policy. Such salary schedule, salary policy, or combination schedule and policy
shall be adopted in conjunction with or prior to the adoption of the budget for the
following fiscal year. The schedule, policy, or combination schedule and policy shall
remain in effect until changed or modified by the board. All teachers employed by the
district shall be subject to such salary schedule, policy, or combination schedule and
policy.

Replacement
Policy

School
Proposal
Policy

Replacement
Policy

The school will use the District School of Innovation salary schedule. The School’s
principal in consultation with the SLC reserves the right to develop a supplemental
compensation system separate from district policies to reimburse employees for extra
duty pay as it may arise for activities that may include, but are not necessarily limited
to additional time, additional responsibilities, coaching, tutoring, professional
development or for performance incentive pay.
22-63-402. Services disbursements

Teaching:
Human Resource Management: Teacher License

No order or warrant for the disbursement of school district moneys shall be drawn in
favor of any person for services as a teacher, except for services performed for a junior
college district or in an adult education program, unless the person holds a valid
teacher's license or authorization from the department of education. Such license or
authorization shall be duly registered in the administrative office of the school district
wherein the services are to be rendered. A teacher shall hold a valid license or
authorization during all periods of employment by a school district. A person who
performs services as a teacher without possessing a valid teacher's license or
authorization shall forfeit all claim to compensation out of school district moneys for
the time during which services are performed without the license or authorization.
The school may employ either licensed or non-licensed teachers for non-core subject
areas. All core subject area teachers will be licensed and highly qualified under the
requirements of the ESSA Act. School district moneys will be used to pay both
licensed and non-licensed teachers hired to perform services consistent with the
innovation plan.

District 6 Board of Education Policy
WAIVER REQUESTS

School Proposal

District 6 Policy:

Teaching:

GCA:
Instructional/Administrative
Staff Positions Job
Descriptions

Human Resource Management: Staff
Hiring, Compensation

All instructional, administrative and supervisory positions in the school district shall be
established initially by the Board.
Policy
The Board delegates to the superintendent the task of writing job descriptions which must
include any essential functions required for specific positions.
Replacement Policy

After positions are officially established by the board, the School Leadership Committee
(SLC) will oversee the task of writing job descriptions which must include any essential

functions required for specific positions. The superintendent will approve all job
descriptions.

School Proposal

District 6 Policy:

Teaching:

GCBA: Teacher and Specialized
Service Professionals
Contracts/Compensation/Salary
Schedules

Human Resource Management: Staff
Hiring, Compensation

Teacher and Specialized Service Professionals Contracts/Compensation/Salary
Schedules
Salary schedules
The Board shall adopt a salary schedule for its regular teaching and specialized service
professionals and shall place these staff members on the salary schedule at least
commensurate with, but not limited to, education, prior experience and experience in the
district. The schedule adopted by the Board shall remain in effect until changed or modified
by the Board in accordance with law. If the Board declares a fiscal emergency during a budget
year as allowed by state law and discussed in policy DBK*, salaries may be reduced for all
employees on a proportional basis or the work year of employees may be altered. Any such
reduction in salaries may be made notwithstanding any adopted salary schedule or policy.
Salary increments shall be conditioned upon evidence of the continued professional growth,
including providing copies of official transcripts.
Within the framework of state statutes, employees who do not comply with the requirements
of the Board and state may not be retained on the staff.
Policy

Placement on the salary schedule shall be in accordance with requirements by the
administration and approved by the Board.
The district shall comply with statutory provisions regarding salary schedules.
A new teacher or specialized service professional may be given up to 15 years of prior
experience when placed on the salary schedule.
Newly hired teachers and specialized service professionals are required to attend an employee
orientation and shall receive their contractual compensation in 13 equal monthly installments.
Contracts
Every employment contract entered into by any teacher or specialized service professional
shall contain a damages provision requiring such person to pay damages and authorizing the
Board to withhold damages from compensation due or payable in an amount up to one-twelfth
of the annual salary specified in the employment contract if the teacher or specialized service
professional abandons, breaches, or otherwise refuses to perform services for the district
pursuant to the contract, unless the teacher or specialized service professional has given
written notice to the Board of Education no later than 30 days prior to the commencement of
the succeeding academic year that the teacher or specialized service professional will not

fulfill the obligation of the contract during the succeeding academic year or, after the
beginning of the academic year, unless the teacher or specialized service professional has
given at least 30 days written notice to the Board during the academic year that the teacher or
specialized service professional wishes to be relieved of the contract for the remainder of the
year as of a certain date. Said damages shall not exceed ordinary and necessary expenses for
the Board to secure services of a suitable replacement teacher or specialized service
professional.

Replacement Policy

School Proposal

Teaching staff will receive annual employee documents and will follow the District
School of Innovation salary schedule and policies from the Administrative Professional
Technical (APT) Employee Handbook.
District 6 Policy:

Teaching:

GCKB: Administrative Staff
Assignments and Transfers

Human Resource Management:
Transfers

Administrative Staff Assignments and Transfers
Administrators are assigned to positions in accordance with the needs of the district.
Administrators also may be reassigned and/or transferred to different administrative positions
within the school district as those needs change.
Policy

An administrator who has attained nonprobationary status and is licensed to teach also may be
transferred to a teaching position for which he or she is qualified if a vacancy exists in such a
position. If so assigned, the administrator shall be placed on the instructional staff salary
schedule corresponding to the position. The Board may consider the years of service
accumulated while the teacher was occupying the administrative position when the Board
determines where to place the teacher on the salary schedule.
In the first two years of operation, TSOI will operate with a teacher-leader model, with a
licensed administrator appointed by the school district serving in an advisory role.

Replacement Policy

Once enrollment of 270 is met, a principal or head of school will be selected. The school’s
leadership committee, comprised of the founders (or proxy) and district personnel, will
manage the principal selection process and will recommend two final candidates to district
leadership for hiring. Principal candidates will be provided to the SLC (School Leadership
Committee) from the district’s principal hiring pool. The superintendent may redirect the
SLC to continue the search for a better qualified candidate but may not appoint a principal to
the school without the approval of the SLC. The principal will assume the administrative
responsibility and instructional leadership of the school under the supervision of the
superintendent and in accordance with the innovation plan. In the event that the principal
position is vacant, the superintendent shall hire an interim principal, without approval of the
SLC, until such time that the district approves a principal candidate put forward by the SLC.
School will permit instructional leaders without administrative licenses to evaluate teachers.
The school may refuse direct placements or mandatory transfers of administrators from the
district. District administrators who are qualified for a vacant position at the school will
have an opportunity to apply for the position, and, if hired, will be compensated with a
salary corresponding to the position and the years of service on the School of Innovation
Salary Schedule.

District 6 Policy:
School Proposal

GCO: E
 valuation of Licensed
Personnel

Leadership:
Human Resource Management:
Teacher Evaluations

Evaluation of Licensed Personnel
This policy and accompanying regulation shall be considered part of the district’s licensed
personnel performance evaluation system. The district’s licensed personnel evaluation system
shall be developed and implemented in accordance with state law. The Board shall consult
with district administrators, teachers, parents and the advisory school district licensed
personnel performance evaluation council in developing and evaluating the district’s
evaluation system.
The purposes of the district’s licensed personnel evaluation system shall be to serve as a basis
for the improvement of instruction, enhance the implementation of curricular programs, and
measure the professional growth and development and the level of effectiveness of licensed
personnel. The district’s licensed personnel performance evaluation system also shall serve as
the measurement of satisfactory performance and documentation for dismissal for
unsatisfactory performance pursuant to state law, if applicable. For purposes of this policy and
the district’s licensed personnel performance evaluation system, “unsatisfactory performance”
shall be defined as a performance rating of “basic”, “ineffective”, “partially effective”,
“partially proficient”, “much less than expected growth”, “less than expected growth” or other
similar terms.

Policy

The school district shall conduct all evaluations so as to observe the legal and constitutional
rights of licensed personnel. No informality in any evaluation or in the manner of making or
recording any evaluation shall invalidate the evaluation. No minor deviation in the evaluation
procedures shall invalidate the process or the evaluation report.
Nothing in this policy shall be construed to imply in any manner the establishment of any
property rights or expectancy or entitlement to continued employment not explicitly
established by statute, Board policy or contract. Neither shall this policy and/or the evaluation
system be deemed or construed to establish any conditions prerequisite relative to renewal of
contracts, transfer, assignment, dismissal or other employment decisions relating to school
personnel.
Unless an evaluator acts in bad faith or maliciously with respect to the application of a
procedure associated with the evaluation process, any misapplication of a procedure, failure to
apply a procedure or adhere to a prescribed timeline shall not be an impediment to or prevent
the Board from modifying an employee's contract status, employment status or assignment
under the terms of the employment contract and state law. The content of the evaluation, the
rating given and any improvement plan shall not be grievable under the district’s formal
grievance process.
All employment decisions remain within the sole and continuing discretion of the Board of
Education, subject only to the conditions and limitations prescribed by Colorado law. Any
dismissal or other employment action shall be in accordance with applicable state law and
Board policy.

Replacement Policy

School Proposal

The school will use a distributed leadership model to identify, prepare, and designate
school-based evaluators to conduct staff evaluations. Evaluators of professional staff
members may or may not possess an administrative certificate issued by CDE. All
evaluators will receive CDE approved training in evaluation skills by district
administration. The school’s evaluation system will meet the standards of Colorado
Senate Bill 10-191.
Evaluation instruments for all non-licensed evaluators who evaluate school staff including
professional educators shall indicate on the evaluation whether or not the evaluator
possesses an administrative certificate. The Superintendent or his/her designee shall
review all evaluations conducted by non-licensed administrators when necessary and shall
discuss with them procedure and form. Once the school achieves enrollment of 270 an
administrator will be utilized and the administrator shall receive an annual evaluation by
the Superintendent or his/her designee.
All teachers will receive at least one formal evaluation each year and/or be evaluated
multiple times in each of the EdDirect indicators within a given year.

District 6 Policy:

Teaching:

GCQF: Discipline,
Suspension and Dismissal of
Instructional Staff

Human Resource Management:
Staff Hiring and Dismissal

Discipline, Suspension and Dismissal of Instructional Staff
(And Contract Nonrenewal)
The Board of Education shall follow procedures established by law for the suspension and
dismissal of teachers.
Full-time probationary teachers, currently employed by the Board, shall be reemployed for the
succeeding academic year at the appropriate salary unless the Board does not renew the
contract of such teacher pursuant to law.

Policy

The superintendent shall be authorized to suspend with pay or place on administrative leave a
professional staff member as a disciplinary measure and/or pending an internal investigation
when a professional staff member is accused of serious misconduct. The superintendent shall
report all such suspensions to the Board at its next meeting and shall make a recommendation
if further disciplinary action is warranted.
A teacher shall not be subject to any disciplinary proceeding including dismissal for actions
which were in good faith and in compliance with the district’s discipline code, nor shall a
contract nonrenewal be based on such lawful actions.
The district shall not obtain consumer credit reports on a current employee unless the district
is evaluating the employee for promotion, reassignment or retention. In all cases where credit
reports are obtained and/or relied upon for purposes of reassigning, terminating or denying the
promotion of an employee, the district shall comply with the Fair Credit Reporting Act.
The district shall comply with the mandatory reporting requirements concerning allegations of

unlawful behavior involving a child and other offenses, in accordance with state law and the
regulation accompanying this policy.

Replacement Policy

School Proposal

Our school’s instructors are at-will and will not be considered probationary or be eligible to
earn non-probationary status and will not be subject to the Teacher Employment
Compensation and Dismissal Act of 1990, § 22-63-101, et seq. The teacher will have a right
to end his/her work relationship with TSOI and Greeley-Evans District 6 for any reason at
any time with 30 days written notice. TSOI and Greeley-Evans District 6 will have the right
to end the work relationship with the teacher at any time in accordance with personnel
policies in the APT Handbook.
District 6 Policy:

Teaching:

GCQA: Instructional Staff
Reduction in Force

Human Resource Management:
Staff Hiring and Dismissal

Instructional Staff Reduction in Force
A justifiable reduction in the number of teaching positions occurs when the Board determines
that a fiscal exigency exists and/or program change is to be made that requires cancellation of
one or more teacher contracts. In the event of a potential reduction in force, the following
policy and accompanying regulation shall apply and any cancellation of a teacher’s
employment contract shall be in accordance with this policy and accompanying regulation.
This policy and accompanying regulation shall not apply to teacher dismissals, nonrenewals
or other personnel actions that do not result in a reduction in the number of teaching positions
in the district.
Definitions

Policy

For purposes of this policy and accompanying regulation, the following definitions shall
apply.
1. "Cancellation of Employment" means the cessation of employment of a teacher
during the term of the teacher’s contract when there is a justifiable reduction in the
number of teaching positions in the school district for reason(s) of fiscal exigency
and/or program change.
2. "Teacher" means any person who is defined as a teacher under the Teacher
Employment, Compensation, and Dismissal Act of 1990, C.R.S. 22-63-101 et seq.
3. "Fiscal Exigency" means any significant l decline in the Board of Education’s ability
to fund the operations of the district as a result of a decline in student enrollment,
restrictions on revenues, increased costs or any other action, event or condition that
may cause the district’s current or projected budget to be insufficient to adequately
meet the district’s current or projected needs. A fiscal exigency may exist based
solely upon current revenue and expenditure projections.
4. "Program Change" means the elimination, curtailment, or reorganization of
curriculum, programs or operations, or a reorganization or consolidation of two or
more individual schools. A program change may or may not be related to a fiscal
exigency.
5. “Day" means each calendar day; provided, however, that if the deadline for any
action under this policy or accompanying regulation falls on a Saturday, Sunday or
official school holiday, the next following day that is not a Saturday, Sunday or

official school holiday shall be the deadline for such action.
Board of Education’s preliminary determination and statement
If the Board determines a fiscal exigency exists and/or program change is to be made and such
determination may require the cancellation of employment of one or more teachers, it shall
adopt a statement that reasonably identifies the fiscal exigency and/or program change and
reasons therefore. This statement shall be transmitted to the superintendent and made
available to district faculty. The Board shall establish the actual number of teacher contracts to
be canceled or the amount of teacher salaries and benefits to be reduced consistent with the
Board’s authority to establish educational programs within the district.
Superintendent's action
Within 30 days after receiving the Board’s statement, the superintendent shall submit to the
Board, recommendations for the cancellation of employment of particular teachers. In making
these recommendations, the superintendent shall not be limited to considering only the
teachers in the area(s) or program(s) designated by the Board in its adopted statement.
The superintendent shall consider the following as significant factors in recommending a
teacher for cancellation of employment:
1.
2.

The needs of the district.
Merit, meaning teacher performance as determined by the teacher’s performance
rating over the previous three year period as assigned pursuant to the school district’s
performance evaluation system. If the teacher does not have three years of
performance ratings from the school district, then the superintendent shall consider
only those available performance ratings. Nothing in this policy requires
consideration of evaluations conducted in other school districts.

After considering the factors above, the superintendent shall also consider the following
factors in recommending a teacher for cancellation of employment:
1.
2.
3.
4.

Professional experience including experience as an administrator.
Education, licensing endorsements and other professional qualifications.
Length of service in the school district.
Probationary and nonprobationary status.

In the event all factors are equal, cancellation of employment shall be accomplished in a
manner that best supports the interests of the school district.
Notice and Board action
Notice to individual teachers and any resulting cancellation of employment by the Board shall
be in accordance with this policy’s accompanying regulation.

Replacement Policy

Our school’s instructors are at-will and will not be considered probationary or be eligible to
earn non-probationary status and will not be subject to the Teacher Employment
Compensation and Dismissal Act of 1990, § 22-63-101, et seq. The teacher will have a right
to end his/her work relationship with TSOI and Greeley-Evans District 6 for any reason at
any time with 30 days written notice. TSOI and Greeley-Evans District 6 will have the right

to end the work relationship with the teacher at any time in accordance with personnel
policies in the APT Handbook.
District 6 Policy:

School Proposal

IC_ICA: School Year/School
Calendar/Instruction Time

Educational Program: Calendar and
Schedule

School Year/School Calendar/Instruction Time
Prior to the end of the school year, the Board shall determine the length of time during which
district schools shall be in session during the next school year. The number of hours/days of
planned teacher-student instruction and of teacher-student contact shall be consistent with the
Board's definition of "actively engaged in the educational process," shall meet or exceed the
requirements of state law and shall include a sufficient number of days to allow the
superintendent flexibility in preparing a calendar that supports the district’s educational
objectives, including how best to address the needs of all students to enable them to meet or
exceed state and district content standards.
The Board defines "actively engaged in the educational process" as time when students are
working toward achieving educational objectives under the supervision of a licensed teacher,
including:
●
●

Policy

●
●
●

classroom instruction time
individual student work time while at school, including study hall and library
research
school-related field trips
independent study insofar as such study is allowed under district policy
assemblies

"Actively engaged in the educational process" shall not include:
●
●
●
●
●

lunch
time students spend before school waiting for classes to begin and time after the last
class of the day, including waiting for the bus
recess time
teacher preparation time
passing periods between classes

Supervision by a licensed teacher shall not require that the teacher be in the student’s physical
presence at all times, but that the teacher is exercising direction and control over the nature of
the student’s activities.
The district calendar for the next school year shall be prepared by the superintendent and
presented to the Board for approval in the spring of each year.
It shall be the responsibility of building administrators to maximize instruction time and
calendar issues in the context of supporting the district’s educational objectives.
All calendars shall include the dates for all staff in-service programs scheduled for the
upcoming school year.

A copy of the calendar shall be provided to all parents/guardians of students enrolled in
district schools. Any change in the calendar except for emergency closings or other
unforeseen circumstances shall be preceded by adequate and timely notice of no less than 30
days.
In accordance with the innovation plan, the school’s leadership team, in consultation with
the District 6 school board and leadership team, shall determine, prior to the end of a
school year, the length of time the school will be in session during the following school
year. The actual hours of teacher-pupil instruction and teacher-pupil contact shall meet or
exceed the minimum hours set by the district and state for public instruction.

Replacement Policy

This calendar and schedule shall serve as the academic calendar and schedule for the
school. All calendars shall include planned work dates for required staff in- service
programs. Any change in the calendar except for emergency closings or other unforeseen
circumstances shall be preceded by adequate and timely notice of no less than 30 days.
A copy of the upcoming school-year calendar and school day schedule shall be provided
to all parents/guardians of students who are currently enrolled. The approved upcoming
school year calendar and school day hours will be placed on the school’s website prior to
May 1 of the prior academic year and a copy shall be provided to the school’s leadership
team and district leadership.

District 6 Policy:
School Proposal

Education Program

IGD: Curriculum Adoption
Curriculum Adoption

Policy

The Board of Education is required by state law to determine the educational programs to be
carried on in the schools of the district. The curriculum shall be aligned with the district’s
content standards to ensure that each student will have the educational experiences needed to
achieve the standards.
All new programs as well as the elimination and extensive alteration of the content of current
programs shall be presented by the superintendent or designee to the Board for its
consideration and action.

Replacement Policy

In accordance with the innovation plan, the school will have the authority to choose the
curriculum best aligned to the innovation plan. The school will retain the authority to
change their curriculum as needed in order to improve academic learning and better meet
student needs.
District 6 Policy:

Education Program

School Proposal
IJ: Instructional Resources and Materials
Policy

Instructional Resources and Materials

As the governing body of the school district, the Board is legally responsible for the selection
of all instructional materials. Since the Board is a policymaking body, it delegates to
professional personnel of the district the authority for the selection of instructional and library
materials in accordance with this policy.
Materials for school classrooms and school libraries shall be selected by the appropriate
professional personnel in consultation with the administration, faculty and students. Final
decision on purchase shall rest with the superintendent or designee, subject to adoption by the
Board. All instructional resources and materials shall support the district’s educational
objectives, including that all students meet or exceed state and district content standards.
All instructional resources and materials shall be available for inspection by
parents/guardians.

Replacement Policy

In alignment with the innovation plan, the school will adopt a policy for the selection of
instructional materials. The selection of these materials will be made in consultation with
school leadership, teachers, and students. The school will have the authority to make these
final decisions as they aid in student learning and achievement.
District 6 Policy:

School Proposal

Education Program

IJJ: Textbook Selection and Adoption
Textbook Selection and Adoption

Policy

The Board shall officially adopt textbooks and textbook programs (print or electronic) for use
in the district schools upon recommendation of the superintendent.
Responsibility for the review and selection of textbooks to be recommended shall rest with the
textbook and/or curriculum committees as appointed by the superintendent or designee.
Membership on such committees shall include representation of teachers who will use the
texts and administrators and other staff members as determined by the Board. Students and
parents may be asked to serve.
Principles that apply generally to the selection of instructional materials and library materials
shall apply to textbooks. Additionally, basic textbooks and textbook programs shall be chosen:
1. To advance the educational objectives of the school system and particular objectives
of the course or program.
2. To ensure that students attain proficiency on state and district content standards.
3. To contribute toward continuity, integration and articulation of the curriculum.
4. To establish a general framework for the particular course or program.
Because the instructional purposes of textbooks, as stated above, are of such importance,
particular care shall be taken in their selection as to content.
Although many points must be examined, the Board directs the staff to be particularly mindful
of the following considerations as defined in the district’s selection criteria:
1.
2.

The textbook program should align to state and district academic standards and be
relevant and related to real word experiences and situations.
A variety of resources for student use in and out of the classroom setting that are
accessible for diverse learners with varied learning abilities.

3.

The textbook program should provide effective teaching strategies and support for
the work that teachers do with students. This includes resources to assist and enhance
instruction and specific resources to support the appropriate use of technology.
The assessments that accompany the textbook program are free from bias, provide
accommodations and can be modified to meet educational requirements of all levels
of learners.

4.

Because textbooks are selected for several years' use, special attention also shall be given their
physical characteristics, durability, format and price.
All instructional resources and materials, including textbooks, shall be available for inspection
by parents and guardians.

Replacement Policy

In alignment with the innovation plan, the school will adopt a policy for the selection of
textbooks and textbook programs for use in the school. The selection of these materials will be
made in consultation with school leadership, teachers, and students. The school will have the
authority to make these final decisions as they aid in student learning and achievement.
District 6 Policy:

School Proposal

Education Program

IJOA Regulation: Educational Field
Trips
Educational Field Trips
Criteria
Educational field trips are those trips or excursions that:
1.
Are principal-approved, teacher-planned learning activities that occur off school
property during the normal student day.
2.

Directly related to the district’s educational goals.

3.
Assist students in understanding concepts associated with grade-level content
standards.
Policy

4.
Represent a high quality learning experience that cannot be obtained by other
instructional means in the school building.
5.
Are often more effective when they occur at the beginning of studying a new
concept, rather than as a culminating activity.
Procedures
Educational field trips shall be planned and conducted in accordance with the following
guidelines:
1.
The teacher shall review the educational value of the educational field trip with
the principal and receive the principal’s approval prior to making arrangements for the
trip.

2.
A parental permission slip shall be required for each student participating in the
trip, including walking or bicycling excursions. Slips shall be available in each school
office.
3.
The teacher shall provide the parents with information concerning the purpose
and destination of the trip, transportation and eating arrangements, date and time of
departure, estimated time of return, and a detailed itinerary when an educational field
trip will extend beyond a school day.
4.
One or more adults in addition to the teacher shall accompany each class on
educational field trips unless otherwise approved by the principal. Teachers are
responsible for informing accompanying adults of their duties and responsibilities.
5.
The teacher shall review acceptable standards of conduct with the students in
advance of the trip. The teacher has primary responsibility for the conduct of the
students. Students who cannot be self-controlled or teacher-controlled may be excluded
from field trips.
6.
The teacher planning the trip shall be responsible for arranging an appropriate
educational experience and supervision for students who do not participate in the
educational field trip.
7.
Students’ safety shall be a primary consideration, with first aid kits required on all
educational field trips.
8.
Should an emergency occur, the teacher shall be responsible for notifying the
principal by telephone as soon as possible.
9.
School buses ordinarily shall be used for transportation. Commercial carriers may
be used for certain trips.
10. The use of private vehicles by staff members for transporting small groups of
students may be authorized in certain instances, provided the driver has the required
liability insurance. Transportation by students and parents shall not be permitted.
11. Any requests for special commercial transportation shall be submitted to the
principal.
12. Students shall not be permitted to leave the educational field trip group during the
trip unless they are released to parents.
13. If students return to the school from a trip after school hours, the teachers and the
principal shall make provisions for their safe departure home, taking into account the
age of the students and the hour.
Criteria
Replacement Policy

Education field trips are those trips or excursions that:
1. Are approved by school leadership, teacher-planned learning activities that occur
off school property during the normal student day.

Procedures
A parental permission slip shall be required for each student participating in the trip
beyond a 1 mile radius from the school. Slips shall be available in each school office.
●

●

Parents shall complete a permission slip at the beginning of the school year granting
permission for their student to leave school grounds, walking, scootering or
bicycling, within a 1 mile radius of the school. This will include walking daily for
recess and other mini-excursions as necessary when accompanied by a teacher.
The teacher will be easily reached when out of the school building on a
mini-excursion in case contact with parent or the school is necessary. Information
and details related to mini-excursions, within a 1 mile radius of the school, will be
available to parents.

District 6 Policy:
School Proposal

Education Program

IKA: Grading/Assessment Systems
Grading/Assessment Systems
The Board believes that students and teachers should have access to tools and strategies that
will support student learning. The district shall seek, therefore, in its instructional program to
make achievement both recognizable and possible for students. It shall emphasize
achievement in its processes of evaluating student performance.

Policy

State assessment system
State and federal law require district students to take standardized assessments in the
instructional areas of English language arts, math and science. State law also requires students
to take standardized assessments in the instructional area of social studies. Accordingly, the
district shall administer standardized assessments pursuant to these state and federal legal
requirements.
State law also requires the district to adopt policies and/or procedures concerning the use of
pencil and paper on the computerized portion of state assessments, parent requests to excuse
their children from taking state assessments, and the district’s assessment calendar. This
policy and its accompanying regulation represent the district’s processes to address these
requirements.
1. Pencil and paper testing option
The district may determine when a paper and pencil assessment is used in lieu of the
computerized portions of a state assessment. Factors that will be considered in making this
determination include:
● The technological capacity and resources of the particular school;
● Students’ previous experience with computerized and written assessments
● Whether the instructional methodology of the particular school is consistent with the
use of computerized assessments or written assessments; and
● the logistics of administering the state assessment in different formats at a particular
school or schools
Prior to making this determination, the superintendent or designee shall consult with the
school principal(s) affected by this determination. Consultation with parents/guardians of
students enrolled in the district will occur in site or district meetings.

For students with disabilities, the use of pencil and paper instead of a computer to complete a
state assessment shall be determined by the student’s Individualized Education Program (IEP)
team or Section 504 team, in accordance with applicable law.
1. Parent/guardian request for exemption
A parent/guardian who wishes to exempt his or her child from a particular state assessment or
assessments shall make this request in accordance with this policy’s accompanying regulation.
In accordance with state law, the district shall not impose a negative consequence upon a
student whose parent/guardian has requested an exemption from a state assessment or
assessments.
This policy’s exemption process shall apply only to state assessment and shall not apply to
district or classroom assessments.
1. Sharing of student state assessment results with parents/guardians
The Colorado Department of Education is required to provide diagnostic academic growth
information for each student enrolled in the district and for each public school in the district
based on the state assessment results for the preceding school years. This information shall be
included in each student’s individual student record. Appropriate school personnel, including
those who work directly with the student, shall have access to the student’s state assessment
results and longitudinal academic growth information and shall share with and explain that
information to the student’s parent/guardian.
District assessment system
In addition to the state assessment system, the district shall develop a comprehensive
assessment system that:
1. Challenges students to think critically, apply what they have learned and give them
the opportunity to demonstrate their skills and knowledge.
2. Includes features that allow academic concerns to be diagnosed promptly to let
students, teachers and parents/guardians know of extra supports and effort needed for
academic success.
3. Provides reliable and valid information on student and school performance to
educators, parents/guardians and employers.
4. Provides timely and useful data for instructional improvement and improved student
learning, including feedback useful in determining whether the curriculum is aligned
with the district's academic standards.
In accordance with applicable law, the district's program of assessment shall accommodate
students with disabilities and English language learners.
The district's assessment results, in combination with state assessment results, will be used as
the measurement of student achievement. It is believed these results will provide reliable and
valid information about student progress on the district's academic standards.
Additional assessment information for parents/guardians
In accordance with state law and this policy’s accompanying regulation, the district shall
distribute an assessment calendar and related information to parents/guardians on an annual
basis to inform them about the state and district assessments that the district plans to
administer during the school year.
Classroom assessment system
Classroom assessment practices shall be aligned with the district's academic standards and
assessment program. Assessment is an integral part of the teaching and learning process that
should occur continuously in the classroom. The primary purpose of classroom assessment
shall be to enable teachers to make instructional decisions for students on a continual basis.

Students are encouraged to engage in informal self-assessments as they study and attempt to
solve problems, monitor their own progress and improve their learning.
Grading system
The administration and professional staff shall devise a grading system for evaluating and
recording student progress and to measure student performance in conjunction with the
district's academic standards. The records and reports of individual students shall be kept in a
form meaningful to students, parents/guardians as well as teachers. The grading system shall
be uniform district-wide at comparable grade levels.

Replacement Policy

Sch
ool Proposal

In alignment with the innovation plan, the school convene a committee in the summer to
design a report card that is in alignment with and representative of student learning. A specific
focus of the report card will be ensuring that it is parent friendly and easily communicates
progress with parents.
District 6 Policy: JFBA Intra-District
Choice/Open Enrollment

Educational Program

Intra-District Choice/Open Enrollment
The Board of Education endorses the neighborhood school concept and makes many decisions
based on student population within the attendance areas of residence. The Board recognizes,
however, that resident students may wish to attend a school or participate in a program located
in an area other than that of their assigned school. Therefore, students shall be allowed to
attend any school or participate in any program of their choice on a space available,
first-come, first-served basis. Those students exercising choice under the federal No Child
Left Behind Act (NCLB) (when school is on improvement status or designated as persistently
dangerous or when student is a victim of a violent crime at school) have priority over other
students in the exercise of open enrollment under this policy.

Policy

In implementing the open enrollment program, the district is not required to:
1. Make alterations in the structure of a requested school or make alterations to the
arrangement or function of rooms within a requested school.2. Establish and offer any
particular program in a school if such program is not offered currently in such school.
3. Alter or waive any established eligibility criteria for participation in a particular
program including age requirements, course prerequisites and required levels of
performance.
Notwithstanding the provisions of this policy, a student may be assigned outside the
attendance area by mutual agreement of the principals in the special interest of the student
and/or school.
Open enrollment and transfers

Resident students and their parents/guardians shall be notified on an annual basis of the
options available through open enrollment in sufficient time to apply. Students, including
home-schooled students desiring to take classes on a part-time basis, within designated
attendance areas shall have priority in registering in that school. Students may apply for open
enrollment in a school outside their attendance area and such applications shall be approved if
there is space available in the requested school and the application has been submitted on or
before the last school day in December in accordance with the regulations accompanying this
policy.
Parents and/or students who desire a change of school after the open enrollment window must
submit a letter together with the required form requesting a transfer. The request shall be
reviewed and acted upon in accordance with the regulations accompanying this policy.
Open enrollment and transfer students attending a school outside their attendance area shall be
granted admission until the end of each academic level of the school. In the event the
population of the attendance area increases to fill the building with attendance area residents
or students from outside the attendance area who have a right to attend the school under the
NCLB choice option, transfer students may be asked to enroll in another school.
Students granted permission to attend a school other than the school in their assigned
attendance area shall have the same curricular and extracurricular status
as all other students attending the school, as determined by applicable law, limited only by
rules and by laws of the Colorado High School Activities Association and the district’s
eligibility requirements.
Any student enrolled pursuant to this policy shall be allowed to remain enrolled in the school
or program through the end of the academic level of the school unless overcrowding or other
undesirable conditions develop, as described in the accompanying regulation. In addition,
students from outside the attendance area who enrolled under the NCLB choice option may
remain in the school until they complete the highest grade available in the school subject to
capacity constraints related to health and safety issues.
Transportation
Transportation for students granted permission to attend school outside their attendance area
must be furnished by their parents Homeless and students with disabilities shall be
transported, as necessary, in accordance with state and federal law (see policy JFABD,
Homeless Students). Students attending under the NCLB choice option shall be provided
transportation at district expense to the extent required by law.
Nondiscrimination
The Board, the superintendent, other administrators and district employees shall not
unlawfully discriminate based on a student’s race, color, national origin, ancestry, creed, sex,
sexual orientation, religion, marital status, disability or need for special education services in
the determination or recommendation of action under this policy.
Special education students
Requests from the parents of special education students for open enrollment or transfer to
another school or program shall be considered in accordance with applicable state and federal

laws. The student’s current Individual Education Plan (IEP) shall be used to determine if the
requested school or program can meet the student’s needs.

Replacement Policy

TSOI will accept students as part of the district’s open enrollment process. In the case of
greater interest than space available, lottery procedures will be followed as they are described
within the innovation plan.

GEA Policies & Procedures
WAIVER REQUESTS
School Proposal

GEA Policy:

Teaching:

Master Contract

Human Resource Management

Policy

All policies and procedures included in the master contract.

Replacement Policy

TSOI will waive the master contract and replace it with the APT Contract. We will adhere
to the Innovation Schools Salary schedule.

Appendix 1 - Administrative Professional Technical (APT) Employee Handbook

Appendix 2 - District 6 School of Innovation Salary Schedule

Appendix 3 - Project Based Rubrics

Appendix 4 - SEL Goals

Appendix 5 - ELL Planning

Appendix 6 - Curriculum Materials

Appendix 7 - Sample Loop Plan

Loop 1: Physical Space (10 weeks)
Essential Question: What type of physical environment best promotes learning and collaborative
work?
Band: Orange (Grades 7-8)
***For this sample, the standards are focused on 7th grade.
Standards Addressed
ELA:
●
●
●
●

Oral Expression and Listening:
○ 1. Formal presentations require preparation and effective delivery
○ 2. Small and large group discussions rely on active listening and the effective contributions of all participants
Reading:
○ 2. Informational and persuasive texts are summarized and evaluated
○ 3. Purpose, tone, and meaning in word choices influence persuasive and informational texts
Writing:
○ 2. Organization is used when composing informational and persuasive texts
○ 3. Editing writing for proper grammar, usage, mechanics, and clarity improves written work +
Research and Reasoning:
○ 1. Answering a research question logically begins with obtaining and analyzing information from a variety of
sources
○ 2. Logical information requires documented sources
○ 3. Reasoned material is evaluated for its quality using both its logic and its use of a medium

Math:
●

Number Sense:
○ 1. Proportional reasoning involves comparisons and multiplicative relationships among ratios
○ 2. Formulate, represent, and use algorithms with rational numbers flexibly, accurately, and efficiently
● Geometry: 1. Modeling geometric figures and relationships leads to informal spatial reasoning and proof
Social Studies:
● History: 1. Seek and evaluate multiple historical sources with different points of view to investigate a historical question and
to formulate and defend a thesis with evidence
● Geography: 2. Regions have different issues and perspectives
● Economics: 2. The distribution of resources influences economic production and individual choices
● Civics: 2. The different forms of government and international organizations and their influence in the world community
Science:
● Physical Science: 1. Mixtures of substances can be separated based on their properties such as solubility, boiling points,
magnetic properties, and densities
**Students may choose to incorporate additional standards in their individual learning plans.

Phase

Student will:
●

Inform
(1 week)

Identify relevant problem: We
have a space that needs to be
designed and crafted to best
promote learning.

Collaborator will:
●
●
○

Provide students with an
overview of the upcoming loop,
including the desired product
Provide basic content knowledge:
Math: Ratios and proportions,
cross sections, scale figures and
drawings, fraction and decimal
operations

Student Outcomes:
●

Students will reflect on
their initial ideas
regarding the problem
statement and begin to
imagine what their
learning will look like
moving forward.

○

○

○

●
○
○
○
●
○
●
○

Inspire
(3 weeks)
●

●
●

Students will engage in
hands-on and community
based learning
Introduce relevant tools and
safety procedures
Meet with architects and
interior designers
Building tour in downtown
Greeley.
Examine work space in
various communities/cultures
depending on grade band:
7th grade: Eastern cultures
learning spaces and work
spaces
Compare spaces across time
and cultures
Look at work space in modern,
tech society (google,
facebook, etc) and compare to
industrial work settings
Read technical work on
learning environments (i.e Design for Kids or Journal of
Environmental Psychology)
Read fictional work on learning
Produce journal entries that
reflect on their learning
(Informational writing)

●
●

●
●
●

●

ELA: Informational text
structures, speaking and listening
skills, writing to inform and to
persuade.
Social Studies: Natural and
cultural characteristics of places
and spaces, sociology and
psychology of space.
Science: Fluid mechanics and
non-Newtonian fluid

Continue to provide instruction in
basic content knowledge
Workshop with students to
ensure that they are setting
individuals goals to meet
standards
Help students identify resources
to help them achieve their goals
Meet with students on a daily
basis to provide feedback
Lead whole group number talks
that allow students to
collaboratively explore
mathematical reasoning
Lead whole group workshopping
sessions on student produced
writing samples

●

●

Students will determine
their interest and create an
outline for a project that
incorporates elements of
their learning
Students will work with their
primary collaborator to
determine the standards
that will be included in their
project and will produce a
plan for learning those
standards

Assessment:
● Students will complete assessments of standards with their main collaborator to determine progress
towards goals. Standards will be assessed using a competency based rubric.
● Students and collaborators will work together to evaluate students demonstration of creative thinking, critical
thinking, and collaboration. These skills will be assessed using BIE rubrics.

●

Ignite
(4 weeks)

●
●

Sketch ideas for what their
band space will look like
Pitch ideas to other bands for
feedback
Consult with professionals in
interior design and learning

●
●

●

Workshop with students to
ensure that they are setting
individuals goals to meet
standards
Provide instruction in math,

●

Craft a scale drawing of
their space to include
detailed drawings of the
construction that is to be
produced
Create a detailed budget

●

Reimagine design based on
feedback from experts
Produce journal entries that
reflect on their learning
Begin to schedule workshop
time
Begin to move conceptual
ideas into reality, building
scale models of their designs
and experimenting with
construction
Use CAD software to digitally
design space

●
●
●

●

●
●

●

reading, and writing as necessary
for individual students
Meet with students on a daily
basis to provide feedback
Lead whole group number talks
that allow students to
collaboratively explore
mathematical reasoning
Lead whole group workshopping
sessions on student produced
writing samples

●

●

●

for their project
Produce a number line
that models their budget,
beginning with their
starting balance
Students will complete
competency assessments
with their primary
collaborator to determine
progress towards goals
Finalize their Declaration
and receive approval from
two collaborators

Assessment:
● Students will complete assessments of standards with their main collaborator to determine progress
towards goals. Standards will be assessed using a competency based, Common Core rubric.
● Students and collaborators will work together to evaluate students demonstration of creative thinking, critical
thinking, and collaboration. These skills will be assessed using BIE rubrics.
● Students will produce proposals for plans in the form of argumentative research writing. These will be
assessed using the competency based Common Core created rubric.

●
●

Finalize plans
Begin to construct learning
space

●

●

Innovate
(2 weeks)

●
●

Meet with students on a daily
basis to determine their weekly
goals and progress toward
achieving their overall project
goals
Continue to workshop with
students to ensure that they are
achieving individual learning
targets
Assess students learning in
individualized portfolios
Assist students, in conjunction
with shop coordinator, in
construction of learning space

●
●

Construction of band
space
Final assessment of
individual learning goals

Assessment:
● Students will complete assessments of standards with their main collaborator to determine progress
towards goals. Standards will be assessed using a competency based rubric.
● Students and collaborators will work together to evaluate students demonstration of creative thinking, critical
thinking, and collaboration. These skills will be assessed using BIE rubrics.
●

●

Inform
Final
Presentation

Conduct an open house and
present band space to
parents and community
members
Provide rationale for design
elements, including relevant
historical and cultural
context

Assessment:
● Presentation of final student projects will be assessed by team of collaborators and outside experts who
assisted with the project. Students will be assessed using a presentation rubric and will be given written
feedback that will be placed in comprehensive portfolio.

Appendix 8- Sample CCSS Competency Based Rubrics
Kindergarten CCSS Math Counting and Cardinality
K.CC.A.1 Count to 100 by ones and tens
Advanced

Proficient

Partially Proficient

Not Proficient

Student can count to
120 by ones and tens

Student can count to
100 by ones and tens

Student can count to 50
by ones and tens

Student is unable to
count to 50 by ones and
tens

K.CC.A.2: Count forward beginning from a given number within the known sequence
Advanced

Proficient

Partially Proficient

Not Proficient

Student can count to
120 starting at any
number less than 120

Student can count
forward beginning from
a given number within
the known sequence

Student can mostly
count forward
beginning from a given
number within the
known sequence

Student is unable to
count forward
beginning from a given
number within the
known sequence

K.CC.A.3: Write numbers 0 – 20. Represent a number of objects with a written numeral 0 –
20.
Advanced

Proficient

Partially Proficient

Not Proficient

Student can write
numbers 0 – 50 and
represent a number of
objects with a written
numeral

Student can write
numbers 0 – 20 and
represent a number of
objects with a written
numeral

Student can write
numbers 1 – 10 and
represent a number of
objects with a written
numeral

Student is unable to
write numbers and
represent a number of
objects with a written
numeral

K.CC.B.4a: When counting, say the names in standard order, pairing one object with each
number.
Advanced

Proficient

Partially Proficient

Not Proficient

Student can count in
standard order and pair
one object with each
number 0 - 50

Student can count in the
standard order and can
pair one object with
each number 0 - 20

Student can count in the
standard order; may
pair more than one
object with each
number

Student is unable to
count in standard order

K.CC.B.4b: Understand that the last number said tells the number of objects counted.
Advanced

Proficient

Partially Proficient

Not Proficient

Student can understand
that the last number
said tells the number of
objects counted for
groups 0 - 50

Student can understand
that the last number
said tells the number of
objects counted for
groups 0 - 20

Student can understand
that the last number
said tells the number of
objects counted for
groups of 0 – 10

Student is unable to
count the number of
objects

K.CC.B.4c: Understand that each successive number name refers to a quantity that is one
larger.
Advanced

Proficient

Partially Proficient

Not Proficient

Student can add one
more to any given
number and tell the
new total.

Student can understand
that each successive
number refers to a
quantity that is one
larger

Student can count, may
have difficulty,
understanding that each
successive number refers
to a quantity that is one
larger.

Student is unable to
count and understand
that each successive
number refers to a
quantity that is one
larger.

K.CC.B.5: Count to answer “how many?” regardless of arrangement. When given a number,
count out that many objects.
Advanced

Proficient

Partially Proficient

Not Proficient

Student can count
objects regardless of
arrangement and can
count out up to 50
objects accurately.

Student can count
objects, regardless of
arrangement, and can
count out up to 20
objects accurately

Student can count to
answer how many? for
up to 10 objects

Student is unable to
count up to 10 objects
accurately

K.CC.C.6 Identify whether the number of objects is less than, greater than, or equal to the
number of objects in another group.
Advanced

Proficient

Partially Proficient

Not Proficient

Student can identify
whether a number of
objects is less than,
greater than, or equal to
the number of objects in
another group and can
provide the difference.

Student can identify
whether a number of
objects is less than,
greater than, or equal
to the number of
objects in another
group

Student can mostly
identify whether the
number of objects is
less than, greater than,
or equal to the number
of objects in another
group

Student is unable to
identify whether a
number of objects is less
than, greater than, or
equal to the number of
objects in another
group.

K.CC.C.7: Compare two numbers between 1 and 10 presented as written numerals.
Advanced

Proficient

Partially Proficient

Not Proficient

Student can compare
two numbers between 1
and 20 presented as a
written numeral.

Student can compare
two number between 1
and 10 presented as
written numerals

Student can mostly
compare two numbers
between 1 and 10
presented as written
numerals

Student is unable to
compare two numbers
between 1 and 10
presented as written
numerals

Appendix 9 - Sample Daily Schedule

Example of Typical Day (upper bands)
8:05 - 8:20

Morning Meeting

8:20 - 8:50

Flex Time

8:50 - 9:00

Recess

9:00 - 10:00

Math Instruction & Practices

10:00 - 11:00

Science/Social Studies

11:00 - 11:45

Lunch/Recess

11:45 - 1:45

PBL/Content Literacy

1:45 - 2:00

Recess

2:00 - 3:00

Exploratory

3:00 - 3:25

Oral & Written Expression

Important Terms for Understanding Proposed Daily Schedule:
Proposed Schedule: The schedule is a sample, but our plans as a school are to be
responsive to student learning by not limiting learning to contrived chunks of time. This
schedule shows how a day may look, but all teachers will not be doing the same things
on the same day; instead we will react to student data and needs to drive instruction.
Flex Time: Teachers always need time to dig deeper into something. Flex time is time
to practice skills that aren’t mastered, learn materials needed to create, or give time to
work on designs and presentations. Flex time may also be used to extend in-class work
or as additional intervention time for students who need more practice or extensions on
content or skill specific practices.
Content Literacy: During this time we will work on “learning to read” and “reading to
learn” while being immersed in theme or concept based texts for projects. This will
provide us opportunities to grow reading comprehensions skills and strategies, while
learning material relevant to a variety of contexts (i.e. science, social studies, narratives,
mathematics or engineering). We will use components of explicit instruction in
conjunction with guided and independent reading.
PBL: This is time for research reading and writing, and project creation. During PBL,
students will be reading, writing, researching, and building. During this time we will
incorporate elements of all content into this 2-hour block of time to create projects that
acknowledge the interconnectedness of all areas.
Exploratory: During exploratory students will have an opportunity to explore new
passions or build on existing ones. During this part of the day, students will engage in
8-12 week units in visual and performing arts, technology, mechanics, writing,
agriculture, etc. We will bring in contracted experts or volunteers to teach classes such
as photography or painting, or students may have an opportunity to partner with
turn-around bikes to refurbish bikes for donation. The objective for each exploratory will
be goal-setting and project completion, and whether that comes in the form of writing
music or writing code, will depend on the needs of our students.

Appendix 10 - Budget

