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a word from usDear friend of Troika’s,

Thank you very much for your interest in our report about the 2018 
IATEFL Conference! 
The 52nd International conference and ELT Exhibition organized by 
the International Association of Teachers of English as a Foreign 
Language (IATEFL) was held in Brighton from the 10th to the 13th of 
April, 2018. There were over 500 presentations, including plenaries, 
forums and Pre-Conference events organized by the Special Interest 
Groups, and more than 3,000 participants from all over the world. To 
learn more about IATEFL, please visit their website: www.iatefl.org, 
where you can also have access to information about this year’s 
conference.

Troika was very lucky to be represented by four members: Vinicius
Nobre, Paulo Dantas, Carla Carlini and Catarina Pontes (who also 
happens to be the coordinator of the IATEFL’s Pronunciation Special 
Interest Group). In this report, the four of us have organized some of 
our insights, ideas and learnings based on what we could attend. Due 
to the size of the event, we understand that a lot has been missed but 
we have tried to cover different areas of interest and address some of 
the most current trends and discussion, especially for you. We truly 
hope you like it! 

The Troika team.
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Some of the burning issues 
related to Leadership, 
Management and Teacher 
education that were addressed by 
the Special Interest Groups were: 
• Devising personalized 
development programmes and 
platforms to cater for different 
profiles of teachers
•Building trust in Professional 
Development
•The relevance – and the 
challenge - of creating an 
environment where there is trust 
(in the leadership and among 
teachers) to implement successful 
CPD programmes
Determining whether CPD is more 
effective in a top-down or a 
bottom-up approach and the 
feasibility of doing it one way or 
another. Some of the questions 
that have been challenging 
managers and teacher educators 
are:
- How do we prepare managers to 
manage individual Professional 
development plans?

- How do we convince managers 
that individual CPD initiatives are 
worth while?
- How can we motivate UK-based 
teachers who say that they are 
“only here to do their job”?
- How do we increase the number 
of active participants in CPD 
programmes?
- How does one evaluate the 
Return on the Investment made in 
CPD?
- How can a manager provide 
better and more relevant 
development options for really 
experienced teachers?
- How can we change the 
staffroom culture, getting teachers 
to liaise more and help each 
other?
- Is it better to have several CPD 
initiatives at once or focus on just 
one?
- How can we minimize the fear of 
being observed?
- How can we measure the success 
of a CPD programme?
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- How do the issues related to 
professional development change 
from developing to developed 
countries?
- Who is responsible for the 
teachers’ development? 
- Can schools collaborate more 
amongst themselves to foster 
professional development in the 
teaching community? Management 
of CPD depends directly on the 
context and the structure that the 
organization can offer. However, it 
is important to find ways to 
integrate the academic side of the 
organization and the commercial/ 
operational area to ensure that they 
work together and contribute with 
each other. 
Managers are concerned about the 
teachers who think they already 
know it all and are aware of the 
challenge it is to motivate them. 
Managers also pointed out that it is 
important to consider the “national 
culture” regarding education and 
development when it comes to 
motivation.

Countries look at education and 
continuous learning in different 
ways and it directly impacts 
institutional policies. 
Managers from different countries 
have agreed that it is vital to assess 
the impact of professional 
development initiatives. They 
mentioned two possible ways to do 
it: looking at the quality of teaching 
or students’ outcome. The group 
suggested that the best way to go 
about it would be through the 
quality of teaching (including lesson 
observations and other variables). 
They agreed, however, that 
students’ outcome – though very 
challenging to measure in a fair way 
– cannot be ignored. Another point 
that was raised is the importance of 
helping teachers become better 
prepared to evaluate themselves; 
providing them with tools for self-
awareness.

Another point raised by the 
Leadership & Management Group 
and the Teacher Development SIG 
was “change”. 

Managers highlighted the fact that 
the organizational culture is very 
important for change to be 
successfully implemented and 
emphasized how difficult it is to fully 
promote change. 
Bruna Caltabiano’s talk (Women and 
the will - and obstacles) revolved 
around relevant data on gender 
inequality, revealed some of the 
reasons why it still occurs and 
proposed some individual actions 
we can implement to help fight it. 
First, the speaker highlighted some 
research that showed that women 
and men have the same 
characteristics, and therefore, can be 
equally competent at their jobs. 
However, among 125 political 
leadership positions in the world, 
only 20 are female leaders. When it 
comes to leading companies that 
number falls to 12% being women. 
In education, female teachers 
outnumber men, but the same thing 
doesn’t happen when it comes to 
leadership positions in the education 
area.
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The question that lies is: Why is 
that if you consider that both men 
and women have similar 
characteristics? Some of the 
reasons identified are:
1) Sexism in the workplace –
caused by expressing emotions, the 
use of sexist words used to 
describe men and women, the 
feeling of unsafety (usually higher in 
women), the biased description of 
men and women, interruption while 
talking (men tend to interrupt 
women more) and ‘mansplaining’.
2) Family Commitments – women 
usually have to decide between 
career and family, they have the 
right for ‘maternity leave’ and be 
out of work for long periods of 
time, they are valued for hours
instead of outcomes, and, last but 
not least, there is lack of time and 
money for professional 
development as they 
prioritize family over themselves 
(they fall behind in terms of 
qualifications because they can’t 
invest as much time and money to 
continue developing)

3) Confidence issue and gender 
confidence gap – women don’t 
apply for jobs unless they are 100% 
qualified (Harvard Business Review:
https://hbr.org/2014/08/why-
women-dont-apply-for-jobs-unless-
theyre-100-qualified). Besides, 
women tend to be more cautious, 
they tend to overestimate risks and 
underestimate themselves
Then, the speaker presented some 
initiatives around the world which 
intend to help increase gender 
equality.
Finally, she listed some things we 
can do on a daily basis that may set 
an example and help promote 
gender equality.
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Ben Dobbs talked about leadership 
skills and contrasted management 
and leadership to illustrate how 
challenging the latter can be. One 
of the differences is how leaders 
and managers deal with conflicts. 
Managers avoid conflicts whereas 
leadership (which is a soft skill) 
encourages and cherishes conflict. 

Six assumptions that reinforce this 
idea are:

1. leadership will often be 
international and intercultural
2. international and 
intercultural leadership 
requires use of a lingua franca
3. leadership is a practical 
matter of interpersonal 
communication 
4. we must think therefore 
not about what leadership is 
but about what a leader does
5. language is the carrier for 
leadership communication 
6. leadership can become the 
domain of the teacher

Leadership can be based on (in a 
given order: from the less to the 
most complex and powerful type of 
leadership):

position (people follow 
because of the position you 
hold)
permission (people follow 
because they want to)
production (people follow 
because of what you have 
done)
people development (people 
follow because of what you 
have done for them)
pinnacle (people follow 
because of what the leader is)

“A leader has to be the face of the 
organization and the face of their 
team”. 

“A leader has to 
be the face of
the organization 
and the face of  
their team”. 
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In her workshop Playing with CLIL: 
bringing creativity to the primary 
CLIL classroom, Manuela Kelly 
Calzini started by sharing some 
facts about CLIL:
(a) The term CLIL was coined in 
1994. It’s growing rapidly in Asia.
(b) CLIL is not English only. It can 
be taught in any other language.
(c) CLIL is being taught to 
generation Y and they learn by 
doing.
(d) early 20s is the age group CLIL 
is introduced.
She also mentioned the 4Cs 
conceptual framework which was 
created by teachers who didn’t 
want to teach only language or only 
content.
According to this framework, CLIL 
lessons must include these fours 
elements:
- Communication: language use is 
critical. There cannot be 
chronological grammar,
- Cognition (refer to Bloom’s 
Taxonomy LOT and HOT)
- Content
- Culture

She mentioned a book called “The 
many faces of CLIL”, which 
highlights that there are dozens of 
approaches to CLIL making it very 
flexible to be used in different 
contexts going from short-term, 
low-intensity exposure (language 
showers, CLIL camps) to high-
intensity, long-term programme
(total immersion). The concept of 
playing to learn is valued. Playful 
pedagogy reveals that there is 
much more to playing than it meets 
the eye. Learning happens through 
play as children learn by doing. The 
presenter demonstrated a few 
activities which can be used to get 
children energized or to introduce 
the topic of the lesson. Other 
activities were introduced to 
illustrate how CLIL naturally 
integrates both content and 
language.
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1) Song: “I like the flowers”. Play the 
song and children move and mime 
according to the lyrics.
2) Body Alphabet: Sts use their 
bodies to create letters of the 
alphabet
3) Mantle of the expert is about 
wearing the mantle for one day and 
be an expert on a specific topic: for 
one day you will be a historian, for 
one day you will be an airplane pilot. 
Ss can research the topic before the 
lesson and bring what they learned 
to the next class.
4) History Hunt (you need to look for 
the oldest object, most expensive, 
the rarest). Ss compare their findings 
while using language proposed by 
the teacher.
5) Present meets past (a S gets a 
card of a famous person from the 
past with some information and 
another S needs to interview this 
famous person and guess who they 
are) 

Even though CLIL was a very present 
concept in the conference, 

not all speakers were as optimistic 
about it. In his talk, CLIL: The Same 
Doubts Unresolved and More,
Anthony Bruton raised a lot of issues 
regarding CLIL. He made a strong 
statement saying that it is usually 
something done by the Math teacher 
who doesn’t know much English or 
the English teacher who is not good 
at Math. He then listed arguments 
that supposedly promote the idea of 
CLIL and questioned each one of 
them:

- more exposure to the target 
language (however, if the 
teacher is not proficient, it is 
exposure that doesn’t really 
add value)
- more specific language 
(however, this may not be 
relevant to learners’ life in 
practical terms)
- more authentic and 
motivating (however, the easier 
it is for the content to be 
communicated through visuals, 
the less language is needed. 

In subjects where language is     
really necessary (e.g.: History), 
students’ development in the 
actual content is limited and 
hindered) 
- more communication 
(however, lessons are usually 
lecture-like and students don’t 
really have the chance to speak 
much)

He challenged the validity of CLIL by 
emphasizing that time becomes a real 
issue when a subject is taught in a 
foreign language, for example. 
According to his experience, teachers 
say they need more time to cover 
what is in the syllabus if they have to 
do it in a foreign language. He also 
said: “If you’re not very good at 
maths, you get to problems. You 
need to study maths and deal with 
the foreign language - not necessarily 
motivating”. The quality of the 
content was also discussed: he 
mentioned that teachers tend to 
simplify the content because it is 
being taught in a foreign language
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and then development is not the 
same. Overall, recent studies and 
research regarding CLIL go in favor 
of the NON-CLIL! 

Lourdes Ortega explored the 
relationship between researchers and 
teachers of language, emphasizing 
the conflict between these two 
groups. According to her, the nature 
of the conflict revolves around the 
fact that teachers see themselves as 
the ones with the practical 
experience while research is hard to 
access and distant from real life. 
Ortega’s plenary provided the 
audience with several examples of 
research papers that focused on 
classroom practice, raising relevant 
issues related to motivation and error 
correction. She mentioned that a lot 
can be concluded in the field of 
motivation but research hasn’t been 
able to come up with as many 
answers to questions related to error 
correction. She moved on to criticize 
the discoveries made so far and 
stated that research falls short in the 
area of error correction. 

However, she explained that one 
needs to have realistic expectations 
about SLA.

research and that some discoveries 
take time. Ortega also warned us that 
general truths may not be true for all 
individual cases but we all end up 
assimilating research findings into our 
practice somehow. She shared some 
recent research findings that can 
impact the way we teach. 

Is earlier better? Research 
shows that earlier is not better. 
As a matter of fact, for 
immigrant kids, research shows 
that later is faster! In foreign 
language contexts, by the end 
of high school, children who 
started studying at the age of 8, 
for example, achieve just the 
same as children who started at 
the age of 12. 
Multilingualism – there are 
robust findings showing that the 
languages of an individual 
support each other in strong 
synergy. There

is no competition in the brain 
when one speaks different 
languages. 
Use of L1 in the classroom –
research challenges the idea 
that L1 has to be totally avoided 
to maximize the use of the 
target language. 

Her conclusion is that SLA research is 
important because teaching is 
complex and teaching a language is 
particularly complex, and no 
straightforward formulae will be 
equally relevant to all contexts. We 
also need to know more about the 
language, sociocultural politics, the 
teaching context, the students 
themselves and put all this 
information together. Sometimes 
outcomes will be very clear (as it is in 
the case of motivation), other times 
they will be less definitive (which 
happens with error correction). But 
either way, research can be applied to 
make our teaching lives better. 
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The speaker, Viktoryia Zelianko, 
started by bringing some 
background information related to 
her teaching context: she works at a 
language institute – Streamline 
language school (10 foreign 
languages, all ages, mostly adults, 
7.000 students, 200 teachers, 8 
teacher trainers) where the academic 
coordination uses the following 
source of information to assess their 
teacher and courses: (1) regular 
classes observations, (2) sts’ 
feedback (email during the course), 
(3) end-of-course satisfactions 
survey. She also mentioned the 
Belarusian adult student profile 
which helped the academic 
coordinators to devise an action plan 
to deal better with their expectations 
towards the learning process. In 
general Belarussian adult learners:
- learn English through grammar-
translation method back in regular 
school;
- have little listening practice;
- are used to be given L1-L2 word 
lists;

- learn a “topic” by heart 
(repetition/memorizing);
- focus on mistakes (sts expect 
teachers to correct their mistakes all 
the time);
- there is little contact with foreigners 
due to their historic war background.

The speaker mentioned that teachers 
in their institute help students 
through their learning process by: 
approaching them during the lesson, 
using tips from the textbooks, and 
also, handing to each student a 
corpora copybook where there is a 
page with tips from teacher trainers 
on how to learn vocabulary. However, 
it was pointed out that these 
strategies are random, reactive and 
brief. 
Their students come to the school 
with some expectations and are 
offered a language course through 
the communicative approach to 
learning and they feel their 
expectations on how they learn are 
not met, and therefore, they leave 
school frustrated and dissatisfied. 

Because of that, the academic 
coordination decided to implement 
the “Learning How to Learn Project”, 
which is a systematic approach to 
teaching students how to learn 
through a series of practical seminars 
in L1, taking place every 2 months 
(each seminar lasts 90 minutes). The 
topics for each seminar were chosen 
taking into account the local 
students’ needs. Here are some of 
the ideas for seminars:

- “Train your memory”
Key ideas: teachers talk about how 
memory works (the forgetting curve, 
the importance of repetition), 
mnemonics, the organization of the 
mental lexicon. All of this to bust the 
common myth that teachers have to 
hand in a vocabulary list.
- “Language barrier” 
Key ideas: students understand that 
speaking is a skill and not knowledge, 
communicative approach is explained 
together with the concept of learned 
by doing and how to overcome the 
psychological barrier by feeling more
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comfortable with their limited 
resources)
- “Listening Comprehension”
Key ideas: during the session sts
learn more about Mondegreens
(something your brain hears and it 
makes sense, but it is not the reality), 
the listening processes, listening in 
the classroom and get tips on 
extensive listening.
- “Typical errors”
Key ideas: students hear some myths 
about adult learning, become aware 
of mistakes Russian speakers make, 
and learn more about the idea of 
fixed and growth mindsets and error 
correction in the communicative 
approach.
At the end of the talk, the speaker 
pointed out some of the benefits 
observed for students (and teachers):
- psychological comfort (everybody 
has the same issues)
- there is a better understanding 
about the learning process
- they leave with useful tips;
- they practice the strategies on the 
spot;
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A lot of the talks and workshops 
aimed at issues that go beyond the 
‘traditional’ language focus, and 
invited participants to revisit the role 
of the teacher and the boundaries of 
their syllabus. Soft skills, 21st century 
skills, critical thinking were trending 
topics in this year’s conference. The 
empowerment of teachers and the 
relevance of their work also played a 
major role in the debates. 
In the conference, there was 
discussion about the role of the 
teacher beyond the development of 
pure language. James Taylor talked 
about the teaching of English in the 
post-truth era and emphasized that 
distinguishing what is true from what 
is not true is a critical skill today. 
Exposing fake news, even being 
aware that there is fake news is part 
of the development of critical 
thinking. The ability to discriminate 
between a trusted and an unreliable 
source is now vital – especially when 
technology can even “put words in 
people’s mouth” as we can learn 
from the website:

https://gizmodo.com/use-this-
website-to-make-donald-trump-say-
anything-you-1780842902. 
Taylor believes that English teachers 
have the responsibility to develop 
critical thinking and other skills too, 
and mentioned this website as an 
example of fake news that can be 
explored with students: 
https://zapatopi.net/treeoctopus/ (he 
suggests we help students analyse
the website critically to realize that -
in spite of its look and feel - it is 
totally fake). 

John Hughes called our attention to 
the use of technology and how it 
removes the element of surprise and 
risk associated with critical thinking 
which students need in the classroom 
in his talk Make critical thinking part 
of your everyday teacher toolkit.

He posed a questioned about the 
relevance of critical thinking for 
language teacher today and claimed 
that we need to look at critical 
thinking from the higher order and

lower order perspective, reminding 
us of the 6 cognitive levels of 
thinking, according to Bloom’s 
Taxonomy:

- Lower order (basic 
comprehension): remember, 
understand, apply (presenting 
words in the book, check 
understanding, filling the gap)
- Higher order: analyze 
(discovery activities), evaluate 
(make decisions based on your 
analysis), create (produce 
stories, make a video, write a 
presentation).

Hughes pointed out that we usually 
favor the LOT skills and Creation from 
the HOT skills, but we tend to miss 
out the analysis and evaluation which 
is where critical thinking really lies.
From that perspective, the speaker 
suggested some tips on how to 
encourage critical thinking in the 
classroom:
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1) Plan your Critical Thinking 
language (remember – listen and 
repeat/ understand – read and 
answer/ apply – work in pairs, plan a 
holiday/ analyze – read a list and 
discuss which ones you like/ evaluate 
– choose the best idea/ create –
present your idea;
2) Teach Sts Critical Thinking 
language;
3) Encourage questioning –
questions should come from Ss e not 
the teacher;
4) Balance LOT and HOT in your 
approach;
5) Go beyond the gap fill – they are 
in the applying level. How can you 
push Ss up? He suggests 
problematizing the exercise
6) Ask the “why” question and tell Ss
to use “because”.
7) Use information-rich texts – texts 
need to have something Ss can 
engage with. Bear in mind that Ss
can google anytime to find out more 
about any topic. It’s not only about 
learning English, they have to learn 
something new about the world
8) Personalize the response:

compare your room with the one in 
the photo; write questions for the 
photographer; take a photograph 
and present it next class;
9) Like we already do with language, 
grade the Critical Thinking task;
10) Let critical thinking lead to 
creative thinking and not the other 
way around

It was also very interesting to see that 
technology was discussed in a more 
critical and very pragmatic 
perspective, being associated with 
the need to develop critical thinking 
in our students. Sophia Mavridi, for 
example, built her presentation 
around the idea that the simple use 
of technology doesn’t necessarily 
imply that learning will occur; neither 
does it mean that it will be enhanced. 
She gave examples of activities that 
use a variety of technological tools 
but do not generate cognitive or 
linguistic gain. In other words, the 
tools are more important than the 
pedagogy. While discussing the idea 
of big data, Mavridi also emphasized

the importance of critical thinking, 
emphasizing that it is the teacher’s 
role to teach students how to 
evaluate their sources. Issues related 
to digital responsibility and ethics 
were raised adding new challenges 
to the language teacher’s practice. 
One of the main points she wanted to 
make was that media literacy and 
responsible use of technology should 
not be seen as a separate subject 
added to the curriculum but as a 
paradigm shift that will reshape how 
all existing subjects are taught. 
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Brita Fernandez Schmidt, who got a 
standing ovation, delivered a 
heartfelt plenary about the power of 
knowledge and how she has been 
working to provide marginalized 
women with access to education, 
and making sure that they feel that 
someone acknowledge that they 
exist. She told sad and inspiring 
stories of women who had been 
deprived of education but managed 
to improve their life significantly 
when given the chance to learn. In 
order to illustrate the power of 
education she shared the following 
figures regarding the impact of the 
work she does. Women who have 
access to education increase their 
daily earnings from 0,34 dollars to 1 
dollar; they improve the practice of 
family planning from 30% to 87%, 
and they share their knowledge of 
rights much more (from 10% to 89%). 
Once again, the role of the teacher 
as an agent of change, someone who 
has the power and the responsibility 
to positively influence lives and help 
people live better. One of the most

interesting messages that she 
conveyed was that women’s issues 
are about women rights but are not 
to be dealt exclusively by women. 
She moved on to show how 
important it is to involve men in order 
to achieve greater success. As in 
many other talk, the global goals 
(sustainable development goals) were 
brought up as key objectives in 
education. “We can be the 
inspiration that will inspire others to 
do the same”. 
In modern wars, it is more dangerous 
to be a woman than a soldier. 
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get, you give. 

When you learn, 
you teach”

Dr Maya Angelou





Silvana Richardson and Gabriel Diaz 
Maggioli, from Cambridge University 
Press, officially released a white 
paper mapping out a pathway to 
continuous professional 
development that can positively 
impact students' learning. They state 
that not all CPD initiatives are 
effective, and that many times these 
are input-only initiatives that are not 
evidence-informed. According to 
them, effective professional 
development needs to:
have an impact to enhance students' 
learning;
develop teachers' ability to teach 
well;
be needs based; there's no "one-
size-fits-all" effective CPD and teach 
individual teacher's needs must be 
catered for;
takes into account socio-political, 
educational, and cultural contexts;
be sustained over time; a short 
course is not effective in creating the 
necessary conditions for changes in 
teacher cognition and development;

be evaluated in the sense that it 
develops teachers' awareness 
towards the effect that their teaching 
has on their students' learning.

A copy of the report can be 
downloaded from: 
http://www.cambridge.org/elt/blog/wp-
content/uploads/2018/04/Whitepaper_TD_72d
pi-FINAL-ONLINE-VERSION.pdf

In their talk Mindful teachers and 
positive outcomes to English 
Teaching/Learning, Ana Scandiuzzi & 
Patrícia Mendonça mentioned that 
the practice of mindfulness helps 
teachers to become more resilient 
and more focused.

They reminded us that teaching is 
rewarding but it is also challenging 
and stressful. Classes are composed 
of a variety of interpersonal 
interaction and emotions which come 
together in one environment. 
Besides, negative emotions inhibit 
the learning process and the way

teachers react reflects on the 
students and their learning. The 
speakers pointed out that the 
practice of mindfulness helps us 
understand our emotions and our 
emotional patterns, allowing us to be 
more compassionate, more 
empathetic, more collaborative.
At one point, the concept of 
mindfulness was explained and 
connected to our attention span. As 
we get older we are taken over by 
different thoughts and forget to live 
the moment and being fully present 
for life, and that is where mindfulness 
plays an important role by helping us 
not be in the automatic pilot 
anymore. It’s related to sensing and 
observing and being aware of what’s 
going on within you and around you.

It’s important to keep a routine as the 
more you practice, the more it 
becomes part of your life. However, 
guidance is needed if you are a 
beginners and it’s important to 
understand the when, where, how 
and why:
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(a) When? There is no specific time, 
but you need do have a moment 
where you won’t be disturbed.
(b) Where? Choose a quite and safe 
place where you will be practicing 
mindfulness for a while
(c) How? Take a seat – set a time 
limit (short period for beginners) –
notice your body (feel comfortable) –
feel your breath – notice when your 
mind has wandered – be kind to your 
wandering mind
d) Why? It helps regulate emotions 
and makes teachers more focused on 
students and what’s going on in the 
classroom, teachers become more 
compassionate and feel calm and 
less reactive when facing negative 
emotions.

At the end of the talk, speakers 
made a bridge on how mindfulness 
can help teachers and showed three 
testimonials from colleagues who 
started practicing mindfulness and 
noticed the benefits both in their 
personal and professional lives. 

Speakers reminded us that when we 
are teaching we are trying to foster 
intrinsic motivation, higher-order 
thinking, creativity and cooperation 
and problem-solving competencies 
which can be more easily reached 
when practicing mindfulness. Here is 
the link speakers shared if you wish 
to learn more about mindfulness:
https://drive.google.com/drive/u/0/fo
lders/17Gy3uA74asFTNtd2hEnVtEJ0
Ohef9blZ
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In the Pronunciation and Teacher 
Training and Education SIG PCE 
events, Richard Cauldwell, the author 
of Phonology for Listening A Syllabus 
for Listening – Decoding, reinforced 
the importance of exposing learners 
to “real listening”, raising their 
awareness to features of real speech 
that might hinder communication 
(especially those regarding 
connected speech features), 
reminding the audience to go 
beyond the use of recorded 
coursebook materials. Richard also 
brought a few sample extracts of 
authentic audio materials, and 
suggested the areas in which 
learners are more likely to face 
difficulties understanding what was 
said. 

Catarina Pontes, a Troika Senior 
Consultant, talked about the reasons 
why pronunciation teaching can be 
so often neglected in class, and think 
about some alternative ways to deal 
with this. Because the audience had 
members with interests in different

(or both!) SIGs, the presenter then 
moved on to suggest participants 
focused on either a successful 
training initiative or pronunciation 
teaching activity they were 
responsible for, and followed the 
procedures suggested in this 
protocol: 
http://schoolreforminitiative.org/doc/
success_analysis_reflective.pdf. In this 
activity, participants had the 
opportunity to scrutinize the 
elements that contributed to the 
success of their activities by being 
asked questions from their peers, and 
by looking at their activities from a 
different perspective. 

Scott Thornbury, the author of A-Z of 
ELT, brought examples of (self-
acclaimed) hyper poliglots (people 
who speak more than 10, 15 
languages fluently) and engaged the 
audience in a discussion about their 
‘methods’ to learn languages in quick 
periods of time. Some of those 
people claim to speak over 15 
languages and to have learnt them

with relative easy methods, which 
included the ‘nativist’, ‘experiential’, 
‘fluency-oriented’, ‘goal-oriented’, 
‘socially-oriented’, and ‘intensive’ 
ones. 
Scott also referred to the strategies 
those hyper poliglots claimed to have 
used, and suggested all those 
individuals seem to have in common 
the following cognitive 
characteristics: excellent memory, 
pattern detection and analysis, ‘a 
good ear’, and expertise from 
accumulated language learning 
experience. The affective factors that 
seem to contribute to learning this 
massive amount of languages include 
self-confidence, ‘ego permeability’, 
motivation, perseverance, and 
autonomy. 
Scott ended his talk with some 
takeaways for learners and teachers, 
including setting achievable goals, 
monitoring performance, and helping 
learners nurture their ‘L2 self’.
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Ben Goldstein and Laura Patzko,
Cambridge University Press authors,
presented a joint-talk talking about 
how speaking can be challenging in 
the ELT classroom, and how teachers 
can help learners overcome the 
different cognitive and affective 
factors involved by adopting more 
realistic strategies. They suggested 
some general good practice, such as 
using online examples and being 
realistic as to what they can achieve, 
managing their expectations to help 
them improve their performance. 
They brought an example of a TV 
series (Modern family), showing how 
one of the characters (Gloria, a 
Colombian housewife) felt by being 
corrected by her husband, and asked 
the audience to engage in a 
discussion on his choices for 
correction (basically, not very 
frequent idioms). Later, the 
presenters showed some samples of 
learners’ content, and how they 
successfully managed to 
communicate their ideas in spite of 
minor inaccuracies.
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