Proceedings



Editors:

Patrick Chi Wai LEE
Caritas Institute of Higher Education

Kat Sze Ming LEUNG
Caritas Institute of Higher Education

Kam Cheong LI
Chartered Institute of Linguists Hong Kong Society

SharonSin Ying WONG
Caritas Institute of Higer Education

The papers in this-Broceedings have been only slightly edited for typographical, spelling
and formatting errors, and appear basically in the form in which they were received from the
authors. The responsibility for accuracy is mainly wité authors of individual papers.

Copyright © individual authors, 2018

All rights reserved. No part of this material may be reproduced in any form or by any means
without permission in writing from the individual copyright holder.

Compiled and publishebly the Chartered Institute of Linguists Hong Kong Society, School

of General Education and Languages of the Technological and Higher Education Institute of
Hong Kong, the Department of English Languael Literature of Hong Kong Shue Yan
University, Schol of Humanities and Languages of the Caritas Institute of Higher Education,
and School of Education and Languages of the Open University of Hong Kong.

ISBN: 978988-779321-2



Preface

We are very pleased to publish th®mceedings of th€ourth International Conference on
Linguistics and Language Studi@€LLS 2018). The Conference aims to promote studies in
language and linguistics. It serves as an international forum for researchers, scholars,
educators, practitioners, postgraduate students andtexperelevant fields to exchange
ideas, research results and good practices. It also psoai@eopportunity for building
academic networks and for exploring possibilities of research collaboration between
institutions at both regional and internatioleadels.

ICLLS 2018addresses a diversity of key issues in linguistics and language sttedpegers
cover the following areas:

. Cognitive Linguistics

. Corpus Linguistics

. Discourse Analysis

. Language Acquisition

. Language Assessment

. Language, Culture arfsbciety
.Language Pedagogy

. Phonetics and Phonology

. Semantics and Pragmatics
10. Syntax and Morphology

11. Translation and Interpreting

OO ~NOOOLS,WNPRE

We would like to thank all authors for their contributions. We are also veryfgrate
members of the Programme Committee of ICLLS&fik their diligent work in reviewing
all submissions.

Editors
Patrick Lee, Kat Leung, K C LEharon Wong
June 208



Contents

(Papers arranged alphabetically by name of first author)

No.

Paper Title Author(s)

Page

1

10

11

Cbest Tamazight nagh NassibaBENFERDI
Linguistic and Social Conflicts in Pe€tolonial
Algeria

Languages Systems and MichelleCHAN
Essentiality of Omission in the Languages of
Picture Books

Effectiveness and St u ZhigiuCHEN
Work on Learning English Grammatical Pattern

Investigation on Middle and High School Studel

in China

Exploring the Influences of NeWerbal Digitals in King FungCHENG
Mediated Communation: An Analysis of Emojis
and Cantonese Perception

Acoustic Characteristics of English Word Stress ZeyuFENG
Produced by English and Mandarin speakers: T
Said AOBjecto or AobJ

A Corpusbased Comparative Study of Afiflgrs  Qiuyu GUO
used by Chinese EFL Learners and Native Eng
Speakers

Multiple Case Studies On How Digital Gaming HaojieHONG
Af fects L2 Learnerso

Word-initial Consonant#\cquisition and the Thanh Thao Nguyen
Effects of Consonant Frequsninn Vietnamese HUYNH
Language: From a Statistical Learning Model  StephanieSTOKES

Grammatical Weight and Relative Clause Yat HanLAl
Processing in German and Cantonese

Gender and Speech in Two Disney Movies: The UtengLAM
Portrayalsof Female Characters in the Princess
and the Frog and Tangled

Thehef d and 09 ueexsptesrG € Locky LAW
A CloserLook into the Corpus of Hotel Press
Release (CorHPR) (204gFesent)

16

27

44

53

64

71

77

84

91



12

13

14

15

16

17

18

19

20

21

22

23

Case Study: Analyzing Spdeécts of a Spousal Patrick Chiwai LEE
Caregiver When Responding to a Patient with
Auditory Hallucination

PeerAs s es s ment 6 s-Rdgufatiom:c t Oliver Anthony Ashton
Pairs Vs. Groups MARPOLE

An Analysis of Cantonese Aspectual Mark-z @ Alice Yuen YingMOK
Translating Requests in Audiovisual Translatior Vittorio NAPOLI

On Danish Bare Nominal Adjuncts Reply to MichaelNGUYEN
Barrie & Yoo (2017)

Cognitive Theoretical Approach to Understand Sandeep Kuma&BBHARMA

Hindi Sarcam: A Corpus Based Pilot Study SwetaSINHA

Backward Anaphors Harjit SINGH
Observing Oral Input for Second Language Billy T.M. WONG
Development: A Case Study of English Saral Al
Pronunciation in Hong Kong Kindergarten Kam Cheond.|
Education

The Use of Visual Chunking Strategies in Writir Sin Ying SharoWWONG
Chinese Characters

Music as a Mnemonic Cue: The Effects of Sonc Shirley YANG
on EFL Childrendés Voc

TeacheBsbvdamdsd Vi ews XiaolinZHANG
Language Use in High School English Classes
China

Language ldeology and Attitudes towards Engli CheyanrzHAO
Accents

102

110

125

131

143

158

170

174

180

192

204

212






Cbest Tamazight nagh Arabic aw French
in PostColonial Algeria

Nassiba Benferdi

School of Modern Languages and Cultyisrham University,
Elvet Riverside, New ElveDurham United Kingdom
nassiba.benferdi@durham.ac.uk

Abstract. This paper sheds light on the multilingual community of Algdtihighlights the social and linguistic

contact between Tamazight, Arabic and French. The specific province under investigation is Oum EI Bouaghi
(OEB) which is situated in the nordastern region of Algeria, 200km away from the Tunisian border. The
Matrix Language Frame Model by Mye&eotton (1993) is used to tackle the issue of the Matrix Language (ML)

and the Embedded Language (EL) given the fact that it is the most elabotatdaip model. This analysis
attempts to explain to what extent the conag#he ML is manifested in OEB native speakers of Algerian Arabic.
Mainly, ideas of frequency and dominance are emphasized. There are two data sets to support the preliminary
results of this paper: one data set was collected in a fieldwork in OEB in 20d flata set two was recorded

online from OEB radio station. As for the attitudes towards language use, both direct and indirect questions were
used along with the researchero6s introspectivhe observati
MLF paradigm especially in a social context. In addition, theadled language hierarchy is more of a formality

than a reality.

Keywords: Algeria, Arabic, Frenchnultilingual, Tamazight.

1. Introduction

Codeswitching (be it alternation or iegtion) between Arabic and French (and Tamazight in Tamazight regions)

is the norm in Algeria as it is in countries such as Luxembourg (between Luxembourgish, German, French and,

also English). In some countries, there is a whopping number of officiahamhal languages depending on

the area (the like of India with over eighteen official languages). The sociohistorical development of such
multilingual communities led to language competition which ended up with the official recognition of more than

one hnguage. In Algeria, Modern Standard Arabic is the official language while Tamazight is the national

| anguage. Tamazight is 6mentionedd in the constituti
neither official nor national but widely spokar part of Algerian Arabic. In this paper, we answer the following

guestions:

- How is the sociolinguistic situation in Algeria and OEB by 20187

- In what ways are Tamazight, Arabic and French used and manifested in OEB in everyday
conversations and online?

- Does the hierarchy between the languages exist? In what form?

- To what extent does the Matrix Language in the MLF Model apply to the linguistic and social situation
in Algerian speech communities?

2. Oum EIl Bouaghi: Historical and Social Context

Oum ElIBouaghi (OEB)s a province situated in the Nom#tastern region of Algeridt has been inhabited since
8000 B.C. Amazighen (Berbers) were the indigenous people in the area and it was inhabited respectively by
Numidians, Romans {1C.), Vandalsthe Byzantine Empire, Islamic Conquests (Starting from tHeand &

C.), the Ottoman Empire (I6C.) and finallythe French in the 9Century (Stora, 2001 & Goodman, 2005).
The province came under French control in 1842. From 1848 to 1962, French Algepasednthree
départementgregions) Constantine in the east, Algiers in the center @nah in the westLesTerritoires du
Sud(South Territory) covered the rest of ttmuntry OEB was a part of Constantine and it was not until 1974
that OEB became offially an independent Wilaya (province). The administrative division of 1974 recognized
OEB as distributed in the form @R Daras (cities) and 29 Baladiyahs (mcipalities) OEB used to be a part of
Aures which historically, was the name given to thet @ Algerig. Aureés, led by Amazighen, was the starting
point towards the Algerian War of Independence. In this region settlethait group of Amazighen called



Chaouia and they communicated using a variety called Tachawit. Nowadays, not everymp#isdiilaya is
supposed or expected to know or understand this variety but a lot of them do. Varieties of Algerian Arabic (AA)
existas well along with French.

3. Languages in Conflict

Algeria had its fair share of conquests from divergent and confliatiritures. Under the control of every

conquest, different policies were in place. With every invasion, changes penetrate the culture and the people
resulting in a new modified set of social constructs and conflittis. holds true for almost any @olonized
country.Inthec ase of Maghreb (Morocco, Tuni si a, Al geri a), f
ideol ogi cal intransigence in recovering both | anguag
independence. Algeria in 2018 far from being united at a variety of scales. What is relevant here is the
imbalance between what languages official and what is used in the media by both people in power and the

rest of Algerians. The constitution does not necessarily correlatehgitheeds and the realities of the people it
governdecause filanguage conflict arises when people try
2013, n.p.) even if it were highly unpractical in language planning and policy terms. HistottoalAdgerian

identity mouldedgradually and still is in confusiofEach person wants to belong somewhere, to be identified as

such and such, to be different yet a component of one set of unified colourful social strata. This innate need to

gain clarity adl establish rules and boundaries led to endiatiteswhich recently, are not any less complicated.

I't is as it has been since the settlement of Arabs: f

3.1 Tamazight In Power

Tamazight is the indigenous languagfeNorth Africans and so it was the medium of communication dimee

first millennium B.C.E After many conquests in their land, Amazighen became a minority and settled mostly in
Morocco and Algeria. fiey were spread in the form of isolated trilfiesn the Siwa Oasis in Egypt to the

Atlantic shores and from the Mediterranean coast to the banks of the Niger River. Because Berber tribes settled

in different areas usually separated from one another, they developed a remarkable diversity in their language.
Lyovin (1997) considers Tamazight a branch that is rep
Africa from Senegal forEGgemt 0e( p19 & A@uBtgr of Clashiyarelddeg bt i s
yet not always mutually intelligible dil e c t s 0 It i§ ip fact & ebledtion of mostly spokenatlicts but it

came to develop a standardized form that is taught in Moroccan and some Algerian dobspit® the

confusion over where Amazighen come from before settling in North Afrisaagreed that Tamazight belongs

to the AfrcAsiatic language familyNowadays, Tamazight mritten using either Tifinagh, Arabic or Latin

alphabet (the last two are more common). Scholars classify Berber dialects quite differently. According to
Skutsch(2005), there ar&abiliansin the West of AlgeirsShawiain the Aures Mountaingdylzabitand Tuareg

in the Saharan regions (p. 211) . Skutsch also mentio
after 1956 but before that, they settled faslgably thousands of years in tBlaleuhareas in Morocco. Earlier
classifications, the like of Ruhlen (1987, p. 8#iclude Eastern Berber (two varieties in Libya), Northern

Berber (four varieties in Morocco and Algeria) and Tuareg (various minor variati@lgeria, Libya, Niger,

Mali, and Burkina Faso).

3.2 Tamazight Dethroned

It is quite common to see that over the colonial period in North Africa, Tamazight gradually became less valued
and less usedThis attitude towards Tamazight is partly contirtgapon the social status of -existing

languageshdegbi ja (2001) compared major |l anguages such as
del i berately swallows up smaller | anguagesdloniaThe big
effect of European languages (French in this case, and Arabic) that takes over and make other languages
insignificant in comparison. I n a more receofnthe wor k,
culture and language of the Ber people in the coumtre s o f Noarst hfi cAuflrtiucraad -81penoc i d e
This margi nal i z aeggemony and atthcksfion animayized lgregyuages can produce ideological
minority views that allow dominated gmps to elevate their tongue aswae-groupb ui | di ng mechani

(Benrabah, 2013, n.p.). Though Tamazight gained an official status in 2@#&s ot manifested across the
country and it is only in the Kabyle region that the language is appreciated the most.



Tamazight faced fierce comjiiein over centuries. Even with constant protests and movements, the
language is past its prime. Such competition does resemble more than just Eurepalanies in Africa, in
fact, it is quite similar to several territories even in the Anglophone refpostcolonial Ireland and Irish
Gaelic) due to Englisholitical, social and economic domination. In Algefldgdern Standard Arabic (MSA) is
the official language since 1963, therefore, its implementation over the past fifty years is far stronder than t
newly recognized national language (Tamazight) in 2016. The unofficial status of French did not prevent it from
having control over important educational and industrial sectors and on everyday use Tif&\Aanguage
competition raises the concept afiduistic imperialism and dominance of certain languages over others.
According to the Cultural Imperialism Theory by Johan Galtung (1971)Pénphery (which refers to ex
colonized less developed countries) is always dominated by the Centre (morgel\vunftustrial countries)
especially when &uropean language (in the case of Algeria) takes lead in sectors like education and technology.
Benrabah (2013) alsex pl ai ned the concept of Ilinguicism as #@the
marginalz i ng speakers of mi norized | anguages, in simila
especially in previously colonized communities.

4 The Drama Triangle and Language Policy
4.1 The Three Drama Triangle
The competition between the three languageAlgeria and OEB in specific has been exerciseddrious

forms. Stora (2004) refers to this situation as a cr|
in the broad sense of the term [and that] was clear at the time of th@etupto f t he Ber ber Sprin
170) . This situation can be understood via Karpmanos

Triangle was widely used in psychotherapy to deitth conflicts between people but it can be generalized, to
some extent, to the language situation in Algeria. All three languages can take up any of those roles depending
on the geographical region. For the most part in OEB, Tamazight is the Victim (oppressed and unhappy), AA is
the Persecutor (controlling and dorating) and French is the Rescuer (saves the day). To quickly clarify,

French is the Rescuer because the Rescuerso6 job is
attention, assist and please. In regions such asOlizou, we might see A as the Victim,Tamazight as the
Prosecutor and French stands as the Rescuer. Al s o,

conflicts, most Algerians amoving towardg\rabic, moving away fronfrrench, ananoving againsTamazight.

4.2. Language Policy and Language Planning (LPLP)

It is qguite obvious how fimany analysts strimsng angui s
words | ike O6psychic panhod] edéana e ditddgescibéd ipodckldnialat o o & o
hi storyd ( Shardd®.ytisinterésiing thahe fight agdirstdcolonialism and the language issue

inpostc ol oni al Al geria has been considered so unique th:¢

16). Myers-Saotton (1996) discussed the struggle of official languages in Africa as a whole and in Kenya and
Zimbabwein specific pointing out similar issues to Algeria. It was clear that making indigenous languages
official is uneasy, unpractical, sometimes emoticarad considered unacceptable for many. A lot of African
countries such as Senegal assigned the former colonial language (in this case French) as official though Wolof
(West Atlantic language of the Nig&ongo family) iswidely spoken and understood by Sgalese. Similarly,
during the French presence on Algeriansoifr ench | aw decl ared that Al geri a
to be considered a foreign |l anguage in Algeriado (Abd
system by shutth down the Qurdanic school s, which were the
Shortly before and during thedependencehe attempt was to discard French as a national language and focus
on implementing a language policy that establishes Arabtbeofficial language of the country. This process
was called ArabizationThe proceedings of this policy targeted the language in particular, opposing a
Al inguistically diverse societyo, but i t notndtristly ai med
implemented until the 80sut the process was nett r ai ght f or war d, i f anyandhi ng it
eventually turned out unsuccesdile same happened in Tunisia)

The conflict between the three languages can happen at aeyc$ta@LP. It might happen mostly
when deciding which language to choose and why (Status Planning), or when a corpus of the language is
collected and structured (Corpus Planning), or even when the implementation is in a place and it is time to
spread theadnguage (Acquisition Planning). In Algeria, the competition ended up by choosing MSA as a
national language and Amazighen were never happy with that. Recently, there were open strikes across all
schools and universities especially in the regions of @izzou and Bejaya (El Khabar, Echorouk, Ennahar
online newspapers 2022018). The majority in Parliament rejected passing the bill about developing Tamazight



to be taught in all private and public institutions across the country. Algerian authorities mtiataerber
demands can only be considered gradually depending on the budget and the resources. However, Berbers
believe that the government keeps stalling them year after year without initiating any sound changes such as
making Tamazight a compulsory umge in schools just like they were obliged to learn Arabic. They claim
that the whole system is discriminating against them
In an attempt to minimize any rebellious movements and avoid another Anaimg (1980), the
government acted upon certain demands. Tamazight was recognized a national language in 2016, Amazigh New
Year (12" January) was declared as a National Holiday in December 2017, and in 2018 the government issued
the first manifesto irffamazight. However, the situation is not getting any easier because most Algerians in
different regions consider this issue the least of their concerns. They claim that the economy of the country
nationally and internationally and how it is affecting h# sectors is a priority that renders Amazigh demands
insignificant in comparison. This, in turn, led to further conflicts between Algerians themselves over what
language is to be more appreciated. It does not stop here. A glimpse over the Algeriamsdaesr all forms
of social media, displays nestop rivalry. A rivalry which gave birth to hatred and hostile comments and
(verbal or physical) clashes between Algerians advocating for Arabic, Algerians advocating for Tamazight,
Algerians regarding theonflict as pointless, and the Algerian government.

5 The Matrix Language in Algerian Arabic
5.1 Code Switching

Language contact phenomena including Code Switching (CS) have been extensively defined and differentiated

by many scholars (Weinreich, 1953; Clya867, Mahootian, 1993; Poplack, 1980; Hoffmann, 1977, & others).
Because the main model of analysis in this paper is the Matrix Language Frame (MLF) Model, the definition of

CS also follows this model by Mye&cotton (1993, 1997). She acknowledged tielirement of two or more

languages during CS and one of fiest examples irDuelling Languagesvas CS between Swahili, English and

Luyia. As she phrased, ificodeswitching is the selection by bilinguals or multilinguals of forms from an
embedded variety or varieties) in utterances of 183m3a).Mhei x var.i
MLF Model cannot possibly be explained in detail within the limits of this paper but the concepts of Matrix
Language (ML) and Embedded Language (s) (E))wil be explained and discussed gradually during the

analysis.

5.2 OEB Dialect under Analysis
Data Collection: this paper is built around two sets of data:

First Data Set (DS1)

Collection of thisdata took place between the™8f August and mieSeptemer 2017 Recordings were made
in different settings (cafés, houses, university) in the citieSoafk Naamane and OEB. Total recording tise
47 minutes and 15 secondsherearethirteen participants in total and four focus grau participantsare
male between thirty and sixgne years of ageThey all have different levels of education beyond
Baccalaureate (A Levels).

Second Data Set (DS2)

This data was collected online mainly from OEB radio station. Audio recordings targeted radio programs where
people tend to speak more spontaneously. That includes programs where random calls are received from the
public or when a group of people tackle several issues on the spot without much of -enadadgcript.

Participants were both male and female ofaléht ages and educational backgrounds. Because the recording

was online, participantsd criteria could not be contr

Discussion

One interesting observation about the two data sets is the frequency of use of the three languages. In DS1,
participantswere asked to speak comfortably in whatever language they choose. What turned out to be most
comfortable and natural for them is Tamazight (Tachawit) and that is what they mainly used together with few
Arabic elements and very few French switches. In ®@nch was used almost as equally as Arabic with very

few Tamazight words. Also, language attitudes were collected via online research and informal interviews with
participants. It was mainly observation but it was also in the form of direct and irgliessttons (this technique

can be seen in Belazi 1991).



The Matrix Language Redefined: Social Implications

One of the main characteristics of the ML according to Mgerstton (1993) is frequency and dominanidee

concept of one language dominatiagpears to beelative and dgendent on a number of factors including
frequency. These factors contribute to how frequent one language is used. Frequency of use of system
morphemes from language X under the MLF Model tells us that Language X is the MELTweuld only

supply content morphemes. That means that even if the EL is more frequent (i.e. more content morphemes), it is
still less dominant and secondary to the ML. Observe the following examples from DS2:

une route ma-tkun-shdédoubléed a rhalun déversde deuxvirgule cing pour cent
aroad, NEG-is-NEG two-way hasit a slopeestimateof2.5percent
(Whenaroadis nottwo-way, it hasa slopeestimateof 2.5 percent)

ki-ddir dédoubement| 6 ae&laerouteil esttranslat, rayad -walli fi terre-plein
whenyou dotwo-way, theaxisoftheroadit changes, it-becoman terrace
(Whenyou do thetwo-way, the axisof theroadchangesi, t goilsgto beplacedin theterrace)

bassal lammat-kunun t er r ai psdifiidilea d 6 argré ta stsrai ni ssement
but  when 3SG agroundflat itisverydifficult toensurethesanitation
(But when the ground is flat, it is very difficult to ensure the sanitation)

In all three examples, French morphemes are more frequent. However, agtottieMLF Model, the system
morphemes and the morphosyntactic frame of the sentences define what the ML is (the morphemes were further
classified under the 4M Model by Mye8totton and Jake, 2000). One point to note here is that when we deal
with morplosyntacticframes in this research, we are addressing Arabic as a dialect (not MSA grammar), and
French in spoken form (which can be grammatically different from Standard French). The MLF Model tells us
that the ML is French in the®lexample but it is AAin the 2 and the . This Matrix characteristic of
frequency and dominance raises some is€d@siinance in linguistic terms is not dominance in social terms

The question here is not what morphosyntactic frame is respected because speakers doiouglg@ssess

the grammaticality of all the utterances they produce. Using more Tamazight morphemes in an Arabic sentence
structure would not mean that Arabic is dominating.
certain grammatical frame dninguistically, the concept of the ML mostly stands true. However, from a social
point of view, the frequency of use of one language or more has an impact over what language stands dominant
and more prestigious even if the embedded linguistic frames sitherwise. Observe the following
conversation from DS1 (AA is in italics in the examples):

- Fsabéa waskrmmsiat allekddat 526 you doredly) wake up
- Tttekrexsh zik? (1 donét wake up early?)
- Maxmanihatrodatha benéamm® (why? Wheredo you gomarf?)

- Thamur t hadin Allan(Shavorldislargé or Goldoés sake

- lhih badalttamurthha sidi (so move out dhis worldmari)

- Nbadalthamurth ha mani harv@ (move out othis world? Where do we go?)

- Annrg slkora 16 diya? (do we leavéhe eartt?)

- Natshbrabi nshallaha-llangliz (if God will, | go to England)

The AA bekriand Tamazightikb ot h  me an 6 e ar | thabnurthahd AAd k o T hiyadefdriaa h t

6the earthodé or o6the worl doé i n gediiteschangeably e & mare fliéxible DS 1,
and less noticed manner then French and AA. The reason can be that Arabic and Tamazight belong to the same
language family (and in some instances, they sound similar) whereas French has a Latin origin and it stands ou
during CS. The expr eadni Allah siGgarabitardbrabbrshallatirefea to the shrne,
meanings and usage of expressions such as #fAman [/ mat e
will o respectively. These can be referred tobisas fild/l
mostly in Tamazight. However, to account for Tamazight (in DS1) or AA or French (in DS2) as ML or ELs,

content and system morphemes need to be counted. The system morphemes, as few as they can be, signal the
dominance and therefore determine the MhisTprocess, apart from being a laborious undertaking, does not
necessarily reflect the societal aspect of language use. One main issue is that in analyzing one utterance at a time,
the morphosyntactic frames can be of any of the participating languages, correspond to more than one

grammar, or in other cases, a decision cannot be made until all the morphemes are counted.



The problem of the ML dominance has been the subject of criticism. Bentahila (1995) noted that
Myers-Scotton (1993) was in facounting words instead of morphemes claiming that it was better suitable for
certain agglutinative languages. In his Moroccan Arabic/French data, Bentahila concluded that both languages
exist in neasimilar frequency (and that is the case in DS2) winigans that the frequency criterion seems to
fail. Muysken and de Rooij (1995) point out a similar issublyrers-Scotton Swahil/English data arguing that
it i s hard to see whatatiterigpoar e usee to assume that Svealili isktimed
throughout. o (p. 1-8Bcdtton) (1995) utilizeal cbvddiericeé foom KamWangamalu and Lee
(1991) concerning the credibility of speakers to judge upon the matrix language. As straightforward as this
might seem, speakers do not always agneewbat the ML is indifferent test sentences and the overall
judgement turns out inconsistent. Also, in an attempt to make the process of identifying the ML more specific,
MyersSott on (1995) discussed wheaetthe 81h ghiftftom lonedangdagecnte ML t u
another in the middle of a conversatidn quantitative terms in DS1, Tamazight is more frequent and stands
clearly as the ML. In DS2, French and AA are distributed almost equally and Tamazight is the EL. The analysis
of single utteraces however confirms this ML turnover which means that any of the participating languages can
be the ML and the EL at the same time. If any language can be the ML and the EL, the concept of

morphosyntactic dominance becomes moot. Also, this frequenc§ andr nover 6 r eveal that |
a traditional topdown pyramid hierarchy where the chain of command (dominance) always starts at the top and
flows to the rest Olayers of subordi natighstGesemblese | ang:
a tearmbased structure and allows simultaneous participation of all languages depending on the context of
conversation, the setting, the topic, the speakers ar

It is interesting to see the huge difference of #regliages used depending only on the setting and
context of conversation between the two data sets. This raises the question of formality and social prestige: is
using Tamazight as the ML sounds informal and less prestigious compared to using ArabiMa? hees
formality and prestige share such correlation as numeric variables (the more X, the more Y and/or the less X the
more Y, etc.)? The answer is unclear. In OEB, there is a specific Tamazight (Tachawit) radio station where
Tamazight is the ML with wy few Arabic and French insertions. On the station we recorded from however, the
ML is Arabic (fluctuating with French for some speakers), while Tamazight is hardly used. Interestingly,
speakers assign prestige to different languages. For instance, thotigdy French with AA in certain contexts
sounds informal, it does display more prestige. The majority of participants (80%) in the study also assigned the
most formality and prestige to Standard efr abni cAA n(otth it
was achieved by direct questions to the participants). Tamazight, in turn, is agreed by all participants to be the
6l anguage of the tribeo, a symbol of solidarity, and
explained tht they can use both Tamazight and AA in informal comfortable settings.

Tamazight (along with Latin and Phoenician) was also spoken in Tunisia arouri teat2ry B.C.
However similarly to Algeria, what dominated eventually is Arabic and French.sindy of CS by Belazi
(1991), both TunisiarArabic and MSA were associated with conservatism, religiosity and nationalism. He

continues dApolitical |l eaders in Tunisia as well as i
the Islamicrelji on and the Arabic | anguage, i f t HEL). Fheench we
results from the study also show that Ausing French
more modern, intelligent, serious, important, elegant,&@due d and ambi ti ouso (p. 111)

education, success, technology, modernism and elegance were associated winensingOn the contrary,
Bentahila (1983) reported that more than 75% of participants who were directly asked disappuirongd
French with Moroccan Arabic and considered it as
identityo (p. 233).

=13

Resultsfrom Online Researchand Informal Interviews

One interesting point to cover was the use of Arabic and Tamari@EB. Participants explained that a lot of
Amazighen in OEB do not speak Tamazight because they were Arabized (liles¢hecher herself). Lawless

(1995) arguethat in fact most Algerians are Arabized Berbers and so the difference between ArBlesband

is linguistic, not ethnic. Therefore, those who speak Tamazight tend to use Arabic when the person they are
talking to does not speak Tamazight. Also, Tamazight is more comfortable and intimate as they relate it with
their heritage and identity. Ely also explained that they were not aware most of the time that they are switching.
Resorting to French and Arabic depends on the topic of conversation. They pointed out for example that
Tamazight does not have all the words they want to use so Arabicefach) words come in handy to fill that

gap. This issue of vocabulary availability was aféecussed in Lance (1975). Speakers have the first say on
what language to use andgth whom to use it. In Algerian speech communities, there are endless [toesidfl

scenarios where the three languages can stand as the ML and the EL in one conversation. One speaker can
choose to switch differently with different peopl e.
intentional or unintentional. In an lime research across social media platforms, it was clear that Algerian



younger generations make more conscious decisions about using French and consider it to be more prestigious
and elegant. Peers with poor levels in spoken French (mainly pronunciatials® vocabulary) are laughed at

and considered 6less civilized6 or 6l ess educatedd i
more prestigious and encouraged than borrowing (in the sense of phonologically integrating a French word to
soud fAmore Arabico or confine to Arabic phonology).

6. Conclusion: Languages as Partnermn-Crime

In so many ways, languages can be humanized or thought of in terms of actual beings or powers or spirits. There
are famous languages, discrimination agalasguages, languages that are born and dead, languages with
different characteristics depending on the geographical region while some sound and look similar. Some
languages become official and some are neglected as secondary. Some languages are rubithgowtrers,

some are assigned more elegance and prestige, some sound violent and harsh, some sound romantic or funny.
There are complicated languages and easier, more relaxed languages. Languages change due to many factors
and sometimes we cannot exipl how and why certain features evolve the way they do. Languages-egistco

(in peace or at war) even if the competition goes for centuries on end. Just like psychology books and holy
manuscripts describe human behavior, dictionaries and linguistiés bell us about language behavior. We as
humans enjoy entertaining the idea that we are in control of everything including the language we use. Little do
we consider how the languages we speak or try to learn control us more often than we care bo endrsit.

cases, the use of language is unconscious and we attribute that to our mind selecting forms from the linguistic
repertoire we built over the years. What iif a | angua
or does not get selext?

This analogy might seem as complete hokum but it does tell us something about language as a form of
communication. There is a continuum of relationships betweenxd st i ng | anguages. There
O6matri x6 | angua g ehieralthy and éf théresis, i alows farrilgxibla gxehange of roles. At
least this is the case in Algeria. Tamazight, AA and French in OEB are not peers but partners. They regularly
help and depend on one another to enable communication, theysted fo centuries and even with all the
trouble and battles they are going through, they still share the same goal. Though many scholars disproved the
switching between languages (associating it with terms likeMex Japlish, linguistic decay, semilingualism,
etc.), that did not stop the phenomenon of language contact (be it switching, mixing, borrowing, etc.).
Languages collaborate, cooperate, work in teams but always make sure that each one is unique. The way
languages behave defines what is informally aolfoguially referred to as partnens-crime (with crime
meaning 6something goodd in philosophical terms).

I n soci al ter ms, the MLF Model paints the ML as
controls the rest of the ELs even if the latiatnumber the former. OEB in 2018 displays a variety of language
use with innumerable possibilities of switching at sentence boundaries (verbs, nouns, prepositions, etc.) between
AA, French and Tachawit. Also, there seems to be a remarkable differendeeaneincy of language use
depending mainly on the context. Though results are preliminary, the outcome can be interesting and open for
further implications. The fact that many Amazighen have been successfully arabized makes for a compelling

caseof studyAs Gordon (1966) says, @Al ger -stad§for Ofiemtalistsaad wi | | r
for those interested in development and moderni smo (|
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Abstract: Pet er Hunt (2005) describes picture books as fa pol
textual devices and intertextual reference, and which frequently pushes at the boundaries @ oot i on o . Mar i a
Nikolajeva and Carole Scott, similarly, explain that pictures are iconic signs that describe or represent, while

words are conventional signs that narrate. Picture books communicate through the collaboration and the
compatibility of theséwo sets of signs (2006). Besides, the reading of picture books also requires the imaginative

involvement of readers. Intéextual knowledge is essential in decoding the signified of both verbal and visual

texts. Nevertheless, some picture books relyhenntentionalu s age of FfAomi ssionodo, or the figa
sets of signs. The use of omission initiates readers to fill in the absence information with their syntactic and
semiotic knowledge, and additi on atichlygent that completesn thavl edge t h«
story. He r e ThisJloNot My IHat(@042), P\gnes dd.astradeand Val eri 8hiDeeam@p® 0s
Fortune: a story of seléxpression( 2009 ) , a n d Duda Tak?®@016) Ere lexpleréd. These works

exemplify how he absence afertaininformation in the verbal and visual sign systems, or in the incongruence

between them, could bring out and accentuate the messages of the stories.

Keywords: picturebooks,iconicsigns ancconventionakigns,omission ofinformatin

1. Introduction

Critics are well aware of the fact that picture bamlcomprised ofvisual and verbal texts. Peter Hunt (2005)

describes picture books as fAa polyphonic form that e

referenceand whi ch frequently pushes at the boundaries of
f

Scott (2006) , similarly, define picture books as a
the verbal 0. I t ¢ o mnsuenpiacraattees shiyg nfi nseyasntse nosf, ttwioe i coni ¢
The coll aborations of these two produce various f o

convent i wisual textpbsentthe iconiccodes all at once and provide little dazy direction,verbal

texts provide a schema faeading highlight the significance o$pecific visual codes, and identify the visual

weight When it ischallengingfor verbal textsto narrate all detailsyisual textspresent the descriptive
informationthat is absence in tr@nventional sign systenit may appear that the verbal and visual languages

are compatible with each other, nevertheless, in some picture Isooksfeatures are strategically omitted in

their collaborations. This paper examinhe tise obmissionin several selected picture bookson K| assends

ThisIs Not MyHa{ 201 2) , ClurlsTak?(20E6), larid #\gnés de a s t raaddvalérisDe c a mp o0 6 s

Phi | €&atgnd a story of selexpression(2009). It is argued that omissiomirgs out the counterpoints

between visual and verbal narration, amplifies certain features of the work, while it ia atgoulusfor
readersd i magination as well as an essential componer

1.1 Critical Review

Joseph Sewarcz (1991) states that picture book is basec
narrative text with series of illustrations in pract
Such observation is widely shared by cstivho examine the dynamics between the visual and verbal elements

of picture books (Agosto, 1999; Golden, 1999; Nikolajeva & Scott, 2001; Nodelman, 1988; Schwarcz, 1982,
1991; Wol fenbarger & Sipe, 2007) . P e rntasity idNeonthttet adhan (1 9
opposites completing each othmrvirtue oft hei r di f f e The pictuessh@ws ihgre thar2 vidoddd can

say since it fAinevitably contains more visual i nf or me
while thewordsc oul d pl ace a focus fAon pictures in such a way
a pictureoffers not only a visual equivalence to the text, but also presents more descriptive details and adds
information that is not mentioned theverbaln ar r at i on. Words, on the other ha
schema that [theeade} can apply to inherently unassertive pictuiasorder to determine the varying

significance [thereadef mi ght find i n t hei spladal tha cotles as a(whpole, addl 3 ) . F



readers have to break down the interplays by thems
significances of the images (Golden, p. 103) forréeder Nodelmanclaims that the two are complementing

each otherwhe fieach speaks about matters on which the ot h¢
texts and images are interdependent, and semantic significance and meanings are generated through their
collaboration.

Similar to Nodelman Nikolajeva and Scotare aware of the fact that by default, visual and verbal
narratives vary in their model of communication. Pi ct
are related by common qualiti esi8signainfd efidtoh e ps.i gln) .i sT hae
the picture is to describe and represent, and it offers no specific order of reading. Words, nonetheless, are
Afconventi onal signso, which have fAino direct relation:
among the bearers of a particular language, bwthspoke thelanguageand communi cati ons o (
function of theword is to narrat@and provide a direction of reading and identify a focus in a visual narration.

Since the models of communicati@me fundamentally different from each other, it is inevitable that the

interplay between thergeneratesiumerous forms of collaboration. Joseph Schwarcz (1982) identifies two
fundamentatelationshipbetween the two communication codes: congruency and mevittis either that the

visual and verbal texts are complementing and amplifying the text, or the two are seaveduserpointo

each other. Similar ideas could be found in Agostobds
visual am verbal texts are augmentation and contradiction. Nikolajeva and Scott further divide the relationship
into a few, includinghe complementatywor ds and pictures fillsdwdah other
and visual narrative are mutually redundahg expanding or enhancidigrisual narrative supports the verbal

narrative while the verbal one also depends on the visual one; the countetheitivo narratives are mutually

dependent; and the syllegdidwo or more narratives are independent of eachr ¢it®).

Regardless the relationship between the twositeage collaboration is not a sum of their parts but an
enrichment o t he messages of a picture book. Sipe (1998)
Aithe total eff athdunidnefpthe text and Musttatioo butl algo oa the perceived interaction or
transactions bet we e-f9). Rédndess eeed tw oscillpta betweaen th¢ pvo sigh 8ystems
constantly, adjusting the interpretation of the picture in termbeofdxt and r@adjusting their interpretation of

thetexti n terms of picture. Since reading picture books
producedodo in-eaadialgmoestqureacer (p. 102) . To Noded man, b
referring to an idea that they Awor k t ®hgenuthaé r by |

modification involves filling gaps, identifying the essences, adding information on each other, and ultimately,
bringing out and elevating the messagéthe picture book.

Besides, the dynamics of teirtage collaborations is not determined only by two communication signs
but also the imaginative involvement of readers. They have to actively impose their own imagination,
knowledge, and experience decode the signified denotations from the visual narrative and relate them to the
verbal narration and vice versa. It is as stated by John A. Bateman (2014) that,

The text and the image are therefore offered independently for the readdese@nd itis very much up

to the reader to make that connection. The spatial layout of the information on the page does not prejudge
the issue of what kinds of relations are going to be found or even what parts of the text and image should
be brought together. (@Y

Even if the text and the picture are capable of compl
readers are still responsible for filling in the ga@ the one hand i t is fiup to the rea
connections betweenthevest and t he verbal el ement s. On the other
gapd6 for readers, who have t o -Amadelinterplay. Sintilee idemsecouldot i ¢ ¢
be found in Wolfenbarger 0sstaegdh alSi pehdes f(da 0s0s70)n amrcietdoi nbge
pictures provides fia playing fieldd where readers HfAe>
Critics try to examine the dynamics of the tarage collaboration and the enriched message of a
picture book, yet, mostof them focus on the compatibility between texts and images. Some authors and
illustrator s, nonet hel ess, find the wvalue of the wur
additional enrichment provided by the téxtage collaboration, but klm do they examine the blanks and
incongruence resulted. These planned unfijagsare served as the keys of conveysmgecify messages in a
picture book.
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2. Three Modes of Omission
2.1 Omitted Connections

The visual and verbal narration of Jorakd s é'misdlsNot My Ha{2012) are complementary to eaatmer

since their collaboratiomomplete theplot and characterisation. The contradictory nature of the two language

modes, yet, intentionally generates certain gaps between the two narratiths.dns sends book, t h
narration is dominated by the focalisation of a small fish, while the views and the descriptions of other
characters are entirely omitted. The verbal narration is the confession of a small fish, who has stolen a hat from

a big seeping fish. He explains that the theft is not entirely unethical, since he believes that the hat fits him more

than t he tbiwg sf itsoho, simal | f or hi m.densyplrmingto hide in & plates me j
where fApl andtalamgiclaséevo e ghar 6 and wheoeohe WwWeliegesrthal
14) . He i s also certain that the crab, which has see

[ he] wento (p. 15) . T hentsreadsrsithelstorp & the big ffish and the resbofteevsear , p 1
from an omniscient point of view. Though the big fish is not included invéubal narration, readers will

gradually figure out that the big fish notices the missing hat, the identity olutpet,cand the hiding place.

Additionally, the crab who has witnessed the flight of the small fish, does notify the big fish the location of the
wrongdoer.

The omission in the synchronising connection between the visual and verbal texts is comparatively
more common than the omissions found 1in EI'lisd and
respectively i n tRoissi epdgpc8)a. dftei taken all the rooldel thagndplifiessuch
use of fi ¢ o u pidtueebgolo iNR o ®i é s aWeael kwor ds and pictures fAcol
Aithey are telling two completely different storiesbo
narration of R o sinckidesa fow, avhi¢h ,follotvsh Rosiepandttempts te capture her. The
critics argue that Avisual narrative is more compl i
single, twentyfive-wor d sentencedo only (p. 17) . The excitement ¢
hilarious sumbles of thdox and its failed attacks. The omission of the fox in the verbal narration amplifies the
centrality ofnaRamso fe R0 sviad ks Walek i s s ofodwouddnptbenet apho
able tooverthrowthe dominantrole of Rosie. In this case, the omission of the fox in verbal narration highlights
its subordinating role and subsequentbyeshadows hisoomed failure. Besides, the verbal narration focuses
only on the places that Rosie goes without including any more diseripformation. Thepicture book
includesonl'y one sentence of narrative throughout: AROSI ¢
pond over the haystack past the mil!]l through the f el
Visually, the facial expression and gesture of Rosie have not changed much throughout the story, while the fox
jumps, stumbles, and is being attacked. The humour and the tension of the story are manifested by juxtaposing
the placidity oc¢omRaicns caused bywite fokso,dhe cbmpletioa of the story is brought
by the discrepancy between the narrations.

Li kewi se, Kl assenés work focuses on the missing
indeed such omissions complete the st&wmther than being complementary to each other, the discrepancy
between visual and theerbalnarration provideadditionalinformation to the plot and characterisation. First, the
omitted connection reflects the selisession and ignorance of the smal fishe verbal narration demonstrates
how hegenuinely believethat he will be lucky enough to get away from his crime chiestantly justifiesis
reasonfor stealing.lroniesare then resulted. The more justifications that he has made for his crinmoriae
ignorance is revealed. He makes a series of assumptions that the big fish is not going to wake up so soon and he
may not find out that he has lost his hat. The small fish even tries to convince himself that the big fish will not
know who has stolen &ihat or where the wrongdoer will go. It appears that he is so preoccupied by his own
narration that he is almost disconnected entirely to the visual narrative. When the small fish has no afareness
the approach of the big fish, readers witness the thaieved by the small fish is merely an imagination. The
incongruence between the verbal and the visual narration also turns the small fish into an unreliable narrator.

This fortifies his image of unreliability even though his narration is not intended tieceptivelt is only that

what he narrates is incongruent to the happenings in the sea. Lastptehainingeffects of the storare
given by the gap between the omitted connections between verbal and visual narration. WAndebdhe
narrationdoes not include any descriptionthe big fish and makes no remarks on the betrayal of the crab, the
visual narration introduces the pursuit of the big fish. This turns the story from a confessidhieffto a
redeem of possession. Readers witnesdl#w of the small fish, and they also expect the punishment of that
self-obsessed small fish, a restoration of order or an uphold of poetic justice.
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2.2. Omitted Semantics

Car s o nDuEITdk@0 D introduces an invented language of insectsfiididew lines of the story are as
follows:

Du iz tak?

Ma nazoot

Tal

Du Iz Tak?

Ma ebadowunk plank.

Du kimmaplonk?

Ma nazoot
None of these verbal narration is comprehensible by itself. Readers have to deduced the semantics based on the
visual presentationof the gestures and expressions of the insects as well as the context that these fictional
characters are situated. Christina Quintiliani (201
conventions and rules of languages and by closeya mi ni ng each illustration fo
omission of verbal information places the importance of visual languages before the verbal one. The verbal texts
are understood because readers are formulating possible linguistic combinaticideddog the visual clues.

Additionally, while the semantics are removed, only the syntax of this invented language is left. Many
of the syntactic features of this invented languagesimilar to theEnglish language. Readers are able to
comprehend théanguage by interpreting the punctuation, sentence structure, and length of sentences. Several
dictions also share similar phonological and grammatical structure with English. For example, when the

damselflies are looking at the seedling at the beginningd he st or vy, they have asked
times. Their look of wonder and pointing finger indicate their wonder. It could be presumed that the question is

i Wh at is thisodo since the structure benttwieeuwl &rDu flzz oT
resemble the diction Aiso in terms of its |l ength, ar

narrative provides the context of the invented language, and hence, it becomes possible for readers to speculate

the inplications based on the various hints given, though some connotation may still not be understood
completely. After the damselflies, more insects gather around the shoot and wonder what exactly it is. When the
seedling grows taller, the insects turn it ilmtdree fort. Though a spider has invaded the tree fort for a short

period of time, the dispute is solved when the spislenappedy a bird. The insects enjoy their time with the

fort until that plant withers. Eventually, readers should be able toofibdhat the sentence of the insects is in

the structure of subject, verb, and object, a grammatical stradtaréollowedo y Engl i sh. The | i ne
izt a&oul d be under st oonda zaosetfiswha tt o st hd o wrdst flba ofivde s ta.n o
morec omp |l ex s ent e takunkglassdembbot acsoufildz al so be understood
Moreover, it appears that the insects also use articles befarenalike Englishand so someounscould be

identified, such as théunkribbled r e f er s ubkd u aefelsta dfaitpandfunkgladdenboairefersto

a flower. Nevertheless, the exact understanding of some of the invented languages could not be deduced even
with the help of the visual narrative. These includeet | i nebaslowminkfal o ak d Kinbhap!l onk 0.

Since these speculations are soon dropped in the story, readers could only assume that they are the speculations

or wild guess made by the insects upon the new seedling. Similarly, it lmewddrmisedhat the insects are

usi scgvadélld t o ¢ o mp glddaeebodi . t Hewdiver, t hescrigaxledyd t | snebhhghfy ¢
uncertain. |t could refer to the beauty,crivade ciod our ,
spoken on} once in the book, and so no other references could be drawn to extract the meaning of this diction.

It is as Sarah Ellis (2016) observesiemlogismis not uncommon in the picture books. Still, a text like
theoneimlDulzTakcoul d not fiptriovwei dmea pad ,c oagsn suggested by Nodel
narration,since the text is almost incomprehensible without the pictorial assistance. Nonetheless, by inventing
an entirely new language, which is incomprehensible on the surface, the agitfights thenon-humannature
of this language. Such alien language creates a sense that that literang wrcldsively owned by thiesects.

Even if readers are trying to extract the meanings and the sentence pattern of this language of insets, they

not be able to do so entirely. With such omission of exact semantics, as Quintiliani comments, the languages of
insects all ow fisntemretationof thelva ndguusBlicghamdividualism in interpretation may

contribute to theentertairng quality of the story. Besides, it also consolidates the barrier between mankind and

the insects. Thereby, with the missing function of specifying or providipgeeisetextual narrative, Carson

Ellis alienates readers from the invented world. It paxaglly reminds readers that in reality, human and

insects are different. The use of such new language of insecthe one handcould enhance its sense of

fantasy by stating that insects do have their languages, and they can communicate and lagiméd«e \&hile

the characters could be readaashropomorphicreatures, the picture book also illustraetistinctivegroup of

creatures who possessesoien language, culture, and social practices. Chole Humphreys commeriaithat

Tak?icel etbheatlkesauty of discovering something new and c¢
is celebrating the uniqueness of the insectsd commun
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Indeed, such alienation of the insect worldnfronankind and the incomprehensiveness in its language fortify
the substantiality of that fantasised world.

2.3. Omitted Completeness

The omissionis necessary to complete the messages in Agnésasteadeand ValeriaDe c amPbibkeas 6 s
Fortune a dory of selfexpressionSelf-expression and communication in this book are closely associated with
consumption, financial confinement, and capitalism. All words are produced by a word factory day and night.

The townsmen have to purchase words and swaliew before they speak. As a result, the richer a person is,

the more expressiortan heor she uses; the underprivileged, tragicdilgyeto suffer from an incompleteness

in their verbal expressions. For instance, there is a scene in which two gerdlemen consumi ng #fAdi scoc
a restaurant. The discourses are illustrated in a shappaghetti, referring that these are indeedplete

sentences. On another page, however, a girl and her family can onlycaff@uimingsome words and letters in

soup These conditions empower the riahmore comprehensivierm of communication while the poas

incapable of articulate their thoughts and ideas fully.

The main plot of® h i | Eaatnécencerns the romance between Phileas and Cybele. Yet, two love
corfessions are given by Oscar and Phileas to Cybele respectively. Oscar, who appears to be wealthy enough to
consume adequate vocabulary, says, @l l ove you with
mar r y o4).(Plpileas @hot afforcbgly words but can only express himself through the words caught by a
butterfly net. Unlike the loud and complet@sdarcdsarat

expression is comprised of wabnstructed sentenceblonetheless, his agrate usage of language alludes
more to his economipower and offsets his sincerity. His alluded wealth alienates him from Cybele, who
appeatrs to be living in a less privileged lifestyle. At the same time, the delivery is presented visuéllgokith
ard bold letters, framed in rectanglesd arranged in a shape of radiation. It appears more like a
announcement than amgmantic speech. More than the literal meaning, his words are embewitded
marblelike pattern, which further reinforces a cold ammhotionless image of his declaration. Syntactically,

Oscar6s speech is compl ete, but such quality can onl\

Wit h refer enusage of dictioRsh itlheea sdonnot ati ons of Aicherry
secondary o t he allusions conveyed. On the fi wvaspbsayspread p
fi ¢ h eruby! yo!. The next spread shows that | astispreedh of hi s

the recto. The two characters are lidkasually by a line formed by fragmented dictions and some-fietal

pieces. Using two spread pages for this line slows down the pace of reading because the completion of the
message requires a paening. The deceleration fortifies the fact that saohfession is carefully articulated

by Phil eas. I't is as Phileas c | aadeebrieaatthhoe gmrde vii foiumsd s
l ove he has in his hearto bef sctarteff wittea Idiver casecahend with s wor d
a small exclamation mark, signifying that each wizrdleliveredin a tender yet an affirmed manner. It is a

deliberate effort that the confession is only presented with several content words and they are barely related to

each otherSuchfragmentation of a sentence or the absence of a full complete sentence corresponds to the
poverty of Phileas, who could not afford senterlitesOscar does; while at the same time, highlights the effort

of Phileas in catching these wordsth his butterfly net presented in the previous pages. The manner of

delivering these words also underlines how the sender, Phileas, and Cybele, the receiver, cherish them. Phileas
closes his eyes and places his hands on his chest, indicating that he utters his speecrietilyleBybele,

likewise, closes her eyes amdacesher hands on her chest, showing that she hears his expression and
comprehend his sincerity. The similarities between the gestures indicate that she is able to acknowledge the
efforts of Phileasindicaing that she also reckons that these words are selesgmtiallyfor her even if the

connotations of these words are not closely related.

I n addition to Phileasdé eff ort haheamypoetivoswensbwhen nar r at
three distictimageriesare generated A Cherry o6 i tsel f may cootextualisingheup sens
taste of the confession and enriching the image of (
preciousness and sparkles, and thereby, quneng to the pricelessness of Cybele to Phileas. These ideas
could also refer to the valuable effort of Phileas, and ultimately, making reference to the pricelessness of

Phil easdé expression of |l ove. i Chi me s do the avhidpetiker ec al |
expression of Phil eas. Whil e the confession is finis
imagination ofchime and inspiring readers to associate and assimilate the voice of Phiea®tousmusic.

In this way, othet han the contextual connotations of fischerryo
1Phi | €atsnéd a story of selexpressionis the translated English version of a French picture bbakgrande

fabriquedemat The original version of iéteéseantdiré@ehwbsdéd mBespéci

This study focuses on the English edition only, and it is expected that certain arguments are not applicable to the original
French version.
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shownthrough the curves of the font and a breldze line that connects up the words, Phileas, and Cybele.
Though the sizes of the thrkeywordsare bgger and lines are bolder than the rest of the curve, the font still
follows the flow of the line and makes abruptdisturbance. The shadows of the thkegwords in particular,
highlight the substantiality of the context, and consequently, indicatiagcrtedibility of the message. The

shadows could also serve as a form of echo, whiekest he | i ngering effects of P
imageries of thosevords in the mind of both Phileas and Cybdlen s hor t , Aficherryod, Arub
arouse afmagination ofpositves enses vi sually, verbally, and even aud

elevated froma meremessage to eomanticcommunication between the sender and the recdesides, both
Phileas and Cybele are similar size,andthey have taken a similar space on a page, indicating that both of
them are in equal terms. This refers to the fact that both Phileas and Cybele belong to the same social class, and
they would be able to understand each other even if theoedatnomissions in both the structure and content
of the verbal narration.

The significance of the shape and ideas of butterfly has been included throughout the book, and the

insignificance of this image at the beginning corresponds to the omissions in thevrarsati o f Phil ea
confession. It is claimed on the previous page that
Cybele likebeautifulb ut t er f | y 0 isth2 @alterns d the ¢lothesfof the poor, and it is also one of the

i u s e Wvards that floats in the air. By showing that thetionswi | | fifl oatbeattiiilb Gy belk €1 i Dk e
the illustrator assimilates the shape of the speech with the flight of a butterfly, presétaity the senses of
beauty and lightness fi Butytbterser ves as a major component in the

the society is eradicating items likeoatterfly or its associated meanings, such as romance, love, and sincerity.
Besidesthe tone of grey dominates most of the scendherfirst half of the boakbut the last few pages are

painted with aeddishtone along with the inclusion oflautterfly patternsAs well as the fact that thelour is

one of thesignsrelated tothe difference between the rich and guwor, the wordsand letters imprinted on the

clothes and the shopping bags of the rich could also concretise the differences. The colour of black and white
generates a sense of coldness on those rich characters, showing that they are detached from emotion. A
gentleman igllustrated with an angry glare. His dismay towards a poor girl, who is strategically dressed in red,

in front of him, evidences how the rich looks down upon the underprivileged or in other words, those who fail to
communicate in the socially recognisedn. It is not only that it becomes obvious to the readers that the hair
accessories of Cybele are in the shapehlnfteerlyand t he pattern on Philbatasd cl o
the butterflies are alsliterally presented in the last page,for ng t he frame for the wor
spread paggsresentan idea that the completen@sshe sentence structure, which associates with wealth, is not

as prestige as the incomplete sentence that alludes to efforts and sincerity.

Fragmented langage is encouraged and aspired for because it represents a new and foneerfiuat
could overthrow townsmen. With this background whiméolvesa predominated power and authority in the
standard form of communication in this town, a coufdece is gnultaneously introduced in the first few pages
of the book. In the first two pages, the word factory dominates the whole page, yet, there are arrays of red
houses located next to tifectory. Although they are smaller in scale and shorter in height, tbeirooftops
show astrongcontrast with the darlreyfactory. It is as if there is a hidden and unrecognised power surviving
in the town.The function of the discrepancy between the literary meaning and the real implication create the
telepathic commupcation between Cybele and Phileas because it proves that intention outweighs the form of
expression. Indeed, this message is the main idea that has been underlying all forms of the power struggle
aforementioned and the conflict between mh@nstreantonsuming culture and subculture. Perhaps, this also
indicates that love is more important tftgm of communication, which depends heavily on the consuming
culture. Nevertheless, this book does not only state that there are more communication forms thatsoadrely
and verbal communication; but it also discusses the function of language. The completenessnwification
depends not on the completeness of sentence structure nor the selection of vocabulary, but it depends on
goodwill. The omissiorof the sematics in certain dictions, as in this case, interestingly, highlights the priority
of sentiment to the exact content of a communication and the forms of presentation.

The expression of Phileas proclaims clearly that language is more than syntax or vecdihda
faccuracyo of | a n g ungpgrtantirutBeecouises of commmunidatipimsteadrsinceriey and
endeavour are more precious and treasured. De Lestr act
presentation with a series ogégation such as the unbalanced social hierarchy, the haughtiness of the rich, the
association of aloofness and apathy, and so on. They also reject the prestige of the mutioonityunication.
Selfexpression and interactions with others should not h&finem to financial concerns. Ultimately,
communication is not bounded by the accuracy of language usatgagd communication should concern if a
person is trying to making@nnectiorwith the other party trustfully.
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3. Conclusion

With the purposef completing the messages of a picture book, omissions in the visual and verbal languages are
filled by each other. Critics pay attention to and examine theirteade collaboration, and thus, look into the
complementarity of text and images as well aswhay they offset the deficiencies of each other. However, it
appears that some books would like to make use of such omission and present an idea that it is not necessary for
the visual and verbal narrative to complement or dependent on each other.entim@ls s ¢ouldbeé served

as one of the dynaminterplaysbetween the visual and tkerbalnarratives. It could introduce additional plots

and subplot, providadditionalcharacterisatignaffect the identification of readers with the fictional chtees;

and fantasise the literary world. On top of these, omission could also enrich the associations of text and
complete messages.
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Abstract. To facilitate EFL learning and teaching, the effectiveness of group work has been paid great attention
in the field of education. This study aims to investigate the effectiveness of group work rangleanglish
grammar patterns and the studentsdé attitudes towards gr
Altogether 160 students were involved in this study, including 80 middle school students and 80 high school
students. Within each schdelel, students were randomly assigned to one experimental group who participated

in group work and one control group who worked on the same grammar task individually. Following the curricula
of the two school levels, the middle school participants wodkethe present perfect tense, while the high school
participants focused on the subjunctive mood. All the participants were required to completees pre
immediate postest and a oneveek delayed pogest.Each test lasted for 10 minutéhe quesbnnaire survey

was conducted in class after the immediate-pesdt It was found that the studemtisboth school levelssho

worked in group$iad greater gains in the two pasststhanthose who worked individuallyalthough the gains

were small and rtasignificant. The survey results showed that the experimental groups at both school levels held
more positive attitudes towards the use of group work than the control groups, in particular with regard to
enjoyment and the effectiveness of learning granmalapatterns. In addition, ichdle school studentbad
significantly more positive percepti@nabout the use ofiroup work than the high school participants. It is
recommended that teachers could adopt appropriate frequency of group work to facilitaietigate learning.

Besides, more emphasis of using group work should be put among high school students to promote collaborative
learning.

Keywords: group work, EFL, learner perceptimiddle and high school students

1. Introduction

Cooperative learningefers to a teaching method in which students at different levels are grouped together to
work on a certain goal (Gomleksize, 2007). According to Mc Grath (2004), learners aim to deal with their
weaknesses by sharing knowledge via working in groups. iNghrend of collaboration globally, there are
increasing attempts of group work in more and more schools (Leonard, 2001). In China, the traditional classes
are teachefronted. Teachers are the only source of knowledge. However, with the promotion afi@duc
system in recent years, the EFL classes in China hayv
Since 1980s, educational institutions began to encourage students to take active roles in learning (Hu, 2002).
The Outline of the Reform dasic Education Curriculum (2001) clearly put forward the studenter classes.
Thus, as a classroom technique which provides opportunities for students to explore knowledge actively, group
work is adopted frequently in China now (Hu, 2002).

Numeroussudi es related to studentsd achievements in
group work have been done before (Ahangari & Samadian, 2014; Rahaman, 2014; Afzali et al, 2015;
Meteetham, 2001). However, few of them were conducted in China. Besidssprevious studies only chose
college students as their participaté¢sy. Tagi & AFNouh, 2004; Li et al, 2010Thus, it is important to look at
the effectiveness of group work at different school levels in China and to complement the findimg&iéfdth
This report aims to investigate the effectiveness of
among Chinese EFL students in a middle school and a high school.

1.1 Research Questions

To be specific, the study was guided by théofeing research questions:
1. For the same grammar task, do students learning through group work outperform those learning through
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individual work?

If yes, to what extent do students improved their performance through group work?
2. What are st ustewardsgiouppverkio Englishiclasses?

3. Are there any differences in the perceptions of group work between middle school and high school
students?

2. Literature Review
2.1 Theoretical Foundations

The rationale of the cooperative learning is bamedeveral theories: Wgotskian zone of proximal development
(ZPD), social learning theory and the constructivism.

Zone of Proximal DevelopmentAccording to Wgotsky (1978), the zone of proximal refers to the discrepancy
between what people have the abitio do by themselves and what they cannot do without the help of others.

Vygotsky states that | earning should just beyond | ea
what learners cannot do, it is hecessary to get scaffolding frora coonpetent people. Thus, the ZPD is in
favour of |l earnersé interaction with other capable p

can be seen as a way to encourage learning.

The Social Learning Theory.This theory indicates that it it the isolated environment but the social context
where learning occurs (Bandura, 1971). Negotiation is an important term in this theory. Bandura (1971) stated
that social learning underlying the negotiation process. Learners negotiated and solve thspugdh social
learning. Thus, the concept of learning from social context is greatly relevant to the notion of cooperative
learning.

Constructivism. Constructivism and the constructivist teaching method pay much attention to the active role of
learnerdn learning experience (Cheek, 1992). This theory is against the idea that learners only receive
knowledge passively from teachers. In other words, constructivism focuses on the gtodésdsclassrooms.

Based on this theory, learning is regarded aacéine process, and students are encouraged to take
responsibilities for their own learning. The cooperation between peers in classes is important, because learners
could reconstruct their schema via the interaction with others (Cheek, 1992).

22 The Effectiveness of Group Work in English Classes

There are numerous previous studies which examined s
For example, Ahangari and Samadian (2014) found that college students working on group work coué impro

their writing skills. In this study, 30 Iranian EFL college students participated in an experiment witkeat pre

and a postest in total, and the participants who took part in the group work achieved higher scores than those

who worked individually.

According to Rahaman (2014) , |l earnersd reading
collaborative work in classes. Rahaman (2014) conducted an experimental study in a university in Dhaka. In this
research, it showed that as compared to participaaiding individually, the participants practicing reading
within groups could help each other to better comprehend the reading text.

I n order to investigate the effectiveness of gro
aimed to examine theffectiveness of cooperative learning on speaking was conducted by Tabatabaei, Afzali
and Mehrabi (2015). In this study, sixty Iranian EFL college learners were required to complete several tasks
and to do an interview. The results showed that the patitspvho work in groups outperformed the controlled
group.

Besides, the use of group work has positive effect on grammar learning. The relevant study was
conducted by Meteetham (2001). A test, an interview as well as the classroom observation weid ditange
study revealed that students can achieve higher grades through working in groups.

Overall, the studies above showed that group wor k
speaking abilities. Besi deg,eadgiagp cwonpk ebewmlsd owo ak do
grades in grammar tests.
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23 L e ar rPerceptibns towardsGroup Work in English Classes

Learnersd perception is an important factor which wo
Erad Aksu Atac (2014) i nvestigated the University Enc
hundred and sixegix students were involved and they were required to fill in a questionnaire. According to the
results, about 67% of the students bealikthe effectiveness of group work in English classes, while only 33%
of the learners preferred to work alone.

Tagi and AlNouh (2014) did a research in a college in Kuwait. Forty students from two classes
participated and performed six phonetics traipsion tasks in this study. The questionnaires were distributed
after the tasks. It was found that although students who work in groups to complete the tasks did not achieve
obvious improvements, all the participants enjoyed working with group member$iegnoreferred joining the
group work in classes.

Li et al (2010) investigated |l earnersdé attitudes
Australian universities were interviewed. According to the results, it reported that theneeferance of group
work among those students. The students who were interviewed believed working in groups can help them
better understand and construct the knowledge.

3. Methodology

3.1  The Participants

One hundred and sixty students were involvedhie present study. All the participants were Chinese EFL
learners in Shangrao, Jiangxi. Among them, 80 participants were -2ugtodents from two elite classes
(instructed by the same teacher) in a middle school. The other 80 participants were? Sardents a high
school, and they are also from two elite classes taught by the same English teacher. In each school level, there
were one control group and one experimental group. The participants were grouped as follows: (1) Middle
school control group4Q middle school students participating individually for the tests and the exercise), (2)
Middle-school experiential group (40 middle school students participating in groups for the tests and the
exercise), (3) Higtschool control group (40 high school démts participating individually for the tests and the
exercise) and (4) Highchool experiential group (40 high school students participating in groups for the tests
and the exercise). As for the grouping criteria within the experimental groups, patsapaifferent English
proficiency levels were grouped randomly so as to produce heterogeneous groups for the group work.

3.2 Instruments

Test Papers and theGrammar Exercise The first part of data collection was based on the test results of
grammaical patterns. Following the curricula of the two schools, the middle school participants focused on
present perfect tense in this experiment, while the target grammatical pattern for high school participants was
subjunctive mood. Three tests and one gramexercise were developed for each school level in foked.

three tests (preest, immediate pogdéest and delayed pestst) and one exercise were in different content but at

the similar difficulty level.A pilot study was conducted before in a fmatticipating class, and the difficulty

level of the test papers was modified based on the results of the pilot study.

The Questionnaire St udent sé responses to guestionnaires were t
of an anonymous questionnaiigee Appendix) were distributed to the participants for both the control group

and the experimental group right after the immediate-{@s$t The questionnaire contained five Likectle

guestionsn total All the questions were all related to studéntsg e ner al perceptions towar
group work in English course. After the piloting the questionnaire to gaditipating class, some questions

were modified and rewritten in both Chinese and English to make sure the participantsideutand.

3.3 Procedures

The pilot study was conducted one week before the formal experiment-tadm¢he research instruments. The
experiment was carried out in class for each of the school levels in June,B&idré the experiment, the
participants were informed about the research purpose and were ensured confidentiality. Since the participants
have already learned certain grammar patterns, there was no teaching activity before fiethesbeginning,

the pretest was given to the learnetso compl et e individually ilne order
competence. Then, the participants were assigned into two groups (one control group and one experimental
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group). The control group worked individually to finish a grammar exercise, whilexjperimental group

worked in small groups to accomplish the grammar exercise. After that, all the participants were asked to take
an immediate posgest individually. After the immediate petst, the copies of the questionnaire were
distributed to the pé#icipants.Ten minutes were given to the students to complete the questioniaiagly,

the delayed podest was arranged one week later. Each test and exercise had a time limit (ten minutes) for
students to complete. During the tests and grammacisgethe researcher and the teacher walked around to
monitor students and kept the classroom discipline. Both the researcher and the teacher would not give any
instructions to participants during the experiment.

3.4 DataAnalysis

The gquantitative datavere analyzed statistically. Firstly, there were ten grammar questions in each test. One

point was assigned for one question. The average scores and the standard deviation of each test were calculated
by wusing SPSS. To i nv e s ttér tha greup wotkutkeepaiteddst arnalysis wasv e me n t ¢
adopted. Secondly, the numerical data in the likeale questions were also put into SPSS by using the
independent-test to analyze. There were five options for each Ligeale question, and each aoptiwas
correspondent with a score: Strongly disagree (1), disagree (2), neutral (3), agree (4), and strongly agree (5). The
scoresinthefiveLikerss cal e questions were added up as the partic

4, Results

4.1 TheTests

The means ofthe scores for the pitest, immediate podest and delayed pesdst were compared using the
pairedsampleg-test. The results for the middle school and the high school participants are shown in Tables 1
and 2 respectively.

Table 1.Comparison of tésscores for middle school participanks=£ 40)

Mean SD P-value

Pretest score 6.05 1.962

Control group Post test smre 6.2 1.86

(pair 1) Gain 0.15 0.727
Pretest score 6.05 1.962

Control group Delayed posttest  6.025 1.981

(pair 2) Gain -0.025 0.943
Pretest score 6.775 1.675

Experimental group Posttest 7.425 1.591

(pair 3) Gain 0.65 0.12
Pretest score 6.775 1.675

Experimental group eldyed postest 6.8 1.553

(pair 4) Gain 0.025 0.942

Note.Maximum score for each test =10
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As can be seen from Table 1, the experimental group in the Middle schoolethigher scores than
the control group in all tests. After the group work, the average score for experimental group raised from 6.775
to 7.425, with 0.65 score gaiAlthough te control group also gained 0.15 score in the immediatetgxisit
may resit from the grammar exercise. One week after the group work, the average score of the experimental
group was fallen back. Thus, compared to the control group, the experimental group obtained higher scores after
group work; but the effectiveness of grouprlvon grammar patterns learning is not obvious.

Table 2. Comparison of test scores for high school participasts 40)

Mean SD P-value

Pretest score 5.35 1.507

Control group Post test score 5.4 1.265

(pair 1) Gain 0.05 0.878
Pretest gore 5.35 1.507

Control group Delayed postest 5.375 1.162

(pair 2) Gain 0.025 0.922
Pretest score 5.30 1.641

Experimental group Passt 5.85 1.2

(pair 3) Gain 0.65 0.058
Pretest score 5.30 b41

Experimental group Delayed ptest 5.525 1.397

(pair 4) Gain 0.225 0.503

Note.Maximum score for each test =10

Table 2compares the average testsre obtained by the control group and the experimental group of
high school. After group work, the experimental group obtained higher scores than the control group in the
subsequent two tests. The experimental group gained 0.65 score immediately afteuphe/ork. However,
similar as the experimental group in middle school, the improvement was diminished after a period of one week.
Considering theP-value, it was found that the improvements of the experimental group after the group work

were also smaknd not significant.

4.2  The Questionnaire

One hundred and sixty questionnaires were distributed to all the participants immediately after the post test. The

guestionnaire contained five Likestale questionsvhich we r e

r el

perceptions towards the effectiveness of group work in English course.

ated

t o amittheident s 6
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Table3.Mi ddl e school participants6é r etespresolsles f or the question
Question items Groups Mean SD Mean P-value
difference
1. Enjoy working in graips Control group K=40) 4 0.922
Experimental groupN=40) 4.475 0.632 0.475 0.010*

2. Group work can help Control group K=40) 4.125 0.953
students to learn grammar Experimental groupN=40) 4.3 0.842 0.175 0.393
3.Using group work to Control group =40) 4.05 0.998
learn grammar is more Experimental groupN=40) 4.1 0.888 0.05 0.816
effective than using grouj
work to learn other Englist
aspects
4.Group work is more Control group N=40) 4.25 0.915
useful than individual work Experimental groupN=40) 4.325 0.685 0.075 0.683
5. Prefer to have more Control group K=40) 4.05 1.023
group works in the future Experimental groupN=40) 4.5 0.591 0.45 0.20

Note A five-point scale was used: lLstrongly disagrep3= neutral attitude 5= strongly agree*Significance at 0.05 level.

As can be seen in Table 3, all means are over 4.0. The results indicate that both control group and
experimental group hold positive attitudes towards group work. B, the experimental group got higher means for

all question itemm

t han

t he

control

group.

Especially

for

enjoyment towards group work, the experimental group tend to enjoy the use of group work in English classes
more than the control group.

Table 4.Highschoolpat i ci pants6 responses f-estresultsle question items ( m
Question items Groups Mean SD Mean P-value
difference
1. Enjoy working in groups Control group N=40) 3.425 1.009
Experimental groupN=40) 3.95 0.705 0.525 0.009*

2. Group work can élp Control group K=40) 3.325 0.971
students to learn grammar Experimental groupN=40) 4.15 0.691 0.825 0.000*
3.Using group work to Control group =40) 3 1.109
learn grammar is more  Experimentabroup (N=40) 3.075 0.958 0.075 0.749
effective than using grouj
work to learn other Englist
aspects
4.Group work is more Control group N=40) 3.35 0.948
useful than individual work Experimental groupN=40) 3.525 0.865 0.175 0.394
5. Prefer to have more Control group K=40) 3.6 1,057
group works in the future Experinental group {l=40) 3.65 0.906 0.05 0.822

Note A five-point scale was used: lLstrongly disagrep3= neutral attitude 5=l strongly agree*Significance at 0.05 level.

According to Table 4, all means were over 3.0. Neither control groupxparimental groupf high
schooldetested group work. Similar to the results from middle school participants, the means for all questions
items were higher for the experimental group than those for the control gaughe first two question items,
which come to the enjoyment and effectiveness of grammar learning through group work, the experimental
group hold more positive attitude than the control group.
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Table5.Compari son between Middle school a n d onhiténts fmeang dnaest | partic
results)
Question items Groups Mean SD Mean P-value
difference
1. Enjoy working in groups Middle school N=80) 4.237 0.830
High school N=80) 3.687 0.908 0.55 0.000*
2. Group work can help Middle school(N=80) 4212 0.909
students to learn grammar
High school N=80) 3.737 0.937 0.475 0.001*
3. Using group work to learn Middle school N=80) 4.075 0.951
grammar is more effective
than using group work to ngh school (\I=80) 3.037 1.036 1.038 0.000*
learn other English aspects
4. Growp work is more useful Middle school N=80) 4,287 0.814
than individual work
High school N=80) 3.437 0.911 0.85 0.000*
5. Prefer to have more group Middle school N=80) 4.275 0.871
works in the future
High school N=80) 3.625 0.985 0.65 0.000*

Note. Afive-point scale was used: ILstrongly disagrep3=neutral attitude 5=I strongly agree*Significance at 0.05 level.

Table 5 compares the responses from middle school and high school students. The middle school
students achieved significantly higheeams for all questions than the high school students. The means of
middle school students for all questions were over 4, which indicates strong positive attitude. However, for high
school students, they got means which were close to 3, which referslatiae neeutral attitude. Besides, the
greatest mean difference between these two schools is shown in question 3. Compared to middle school students,
high school students show no agreement to the statement that using group work in grammar learning is more
effective than using group work to learn other English aspects.

5. Discussion

The dat a

student sbo

from
perceptions

t he

tests

and
of

student sé
g r o u ptestsooreg, aftergup eliscussian, theh e r e

survey

provi c

experimental groups outperformed the control groups at both school levels. This finding agrees with many
previous studies on the effectiveness of group work (Ahangari & Sama@ibd, Rahaman, 2014; Afzali et al,
2015; Meteetham, 2001). However, after one week, the scores of the experimental groups dropped back. It

indicated

t hat

t he

effecti

veness

of group

wor k in en

knowledge students obtained during gradigrussion was soon forgotten after a certain period of time.
Contrary to expectation, the improvement of the experimental groups after group work was not
significant. It revealed that adopting group work on learning grammatical patterns as a tean@ghance

studentsbo

achi

evements

t eBesilesdby tompatting theeexténis of imprevémeats f e c t |

between middle school and high school participants, it was found that the experimental group of high school
achieved relatively largemprovement than the experimental group of middle school. The possible explanation
might be the higher peslirected learning ability and higher learning consciousness of high school students.

Compared to the high school participants, middle school s&idert e p e n d

As for student sb

perceptions
research. As amounts of researches noted, students generally reflect enjoyment in group work, and most of them

mor e

towards group

teachersbo
wor k,
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believe in the effectiveness of group work &r\ksu Atac, 2014; LopezD & Lopez,M, 2013; Tagi and Al
Nouh, 2014; Li et al, 2010).

Comparing the attitudes of students from the two school levels, the significant differences can be
observed. Whats worth ment i oni ng i s the great di fference betwee
attitudes towards the effectiveness of group work ol
perspectives, using group work to learn other English aspects mayrbeffextive than using group work to
|l earn grammati cal patterns. This difference may due
study pressure, Chinese high school students attach more importance on products rather than the learning
process. From their perspectives, memorization seems to be the shortcut to learn English grammar patterns. To
prepare for the examination, high school students might more prefer to use the traditional method to learn and
memorize grammar patterns individyallGroup work, which emphasizes learning process, seems to be
unpopular among high school students.

6. Conclusion
6.1 Summary of Findings

This study focused on the effectiveness of group work on learning English grammatical patterns. It aimed to
investigate the academic improvements on | earning gr
perceptions towards group work. The participants came from two different school levels: middle school and
high school. An experiment and a survey were cotedlito accomplish the research goals.

According to the findings, both middle school and high school students benefited from the use of group
work in English classes. However, the improvements of students in both school levels who participated in group
wor ks were not significant. As for studentsd percepti
in English class. Compared to high school students, middle school students were more easily to be motivated
through group work.

6.2 Pedagogtal Implication

The findings in this study would provide some implications for ELT classroom in mainland China. This research

is especially considered useful for middle school and high school English teachers. Although the effectiveness

of group work on Eglish grammatical patterns learning in improving academic grades is limited, group work

can be adopted as a classroom technique with the purpose to motivate learning. Through group work, most
students, especially middle school students, would be strongtivated and feel less bored. As a result,
studentsd comprehensive | angu a gthreatenmg learrsng atroospheate. i ncr e
Besides, in order to promote collaborative learning in high school, it is necessary to put more emphasis on
arranging group works among high school students.

6.3 Limitations and Future Research

Despite the contributions, this research also has some limitations. REhstlesults of this study may not be
generalized. All the participants were from two schaolShangrao, Jiangxi. Thus, the participants might not be
representative enough. The second | imitation of t hi
behaviors during group wor k. Dat a ab o wotgh setfrepdrtecht s a't
survey only. Therefore, it is recommended that the future research could adopt observation in methodology in
order to perfect the investigation of studentsd act ue
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Appendix
Questionnaire for middle school and high school participants

Topic. Ef fects of group work on | earning English grammat
on Middle and High school students in Gi

The purpose of this questionnaire aims to investigat
The participants do not need to write down their name on this questionnaire. The data obtainedsfrom thi
guestionnaire will only be used for this research. The participation is voluntary, and the participant can refuse to
answer any questions in this questionnaire.

Introduction: Please circle the gender, your school level and the group you were assigned to.

Gender: A. Female B. Male

school level: A. Middle school B. High school.

Group section  A. Groupl. B. Group2.
C. Group3. D. Group4
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For Quesitons 1 to 5, please tick in the most appropriate bax.  5:

L

Strongly disagree

1)

Disagree

@)

Neutral

®)

Agree

4)

Strongly agree

(%)

1. | enjoy working in group during my
English classes.

L

2. Group work can help students to learn
grammar

L

3. Using group work to learn grammar is md
effective than using group work to learn
English vocabularyyriting and other
languageaspects

4. Compared to individual work, group work
will be more useful for English learning.

L

5. | prefer to have more group work for
learning grammar patternstimy English class
in the future.
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Exploring the Influences of NonVVerbal Digitals in Mediated
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Abstract. It is widely acknowledged that the usage of +vernbal digitals in mediated communication is gaining

prevalence in theontemporary society since these +wambal digitals have complemented the significant but

absent paralinguistic cues that are essential for successful communication. Emojis, small digital icons resembling

facial expressions and everyday objects, are \mli¢o carry certain emotional valence per se. Different speech

communities, however, seem to have generated different representations for the same emoji. It is suggested by

previous studies that readers tend to phrase a sentence in a linear, leftftoaighb i o n , and that dAeach
serves to add to the meaning to the words which i mmediat
explores the influences of emojis on Cantonese perception in mediated communication among native speakers. It

is hypothesised that the valence of the emoji at sentence final position will override the valence of the whole non

verbal statement and even alter it. For illustration, [ngo2 yau2 dak® qiel (face with tears of joy)], meaning

what choice do | have, wasgidely rated as positive when the positive emoji (face with tears of joy) was inserted

at the end of the statement in the experiment, even the statement itself originally carry negative valence as rated.

40 participants among two age groups-2%& >40)were recruited for the experiment. The experiment focuses

on the attitudinal changes of the participants towardveshal statements and statements with selected stimuli

(face with tears of joy & smiling face with smiling eyes). The results support {hathgsis and further report

that the alteration effect can only be found in the younger group. This effect, is noticed to be dependent on and

determined by sociocultural and contextual knowledge available in their speech environment. Thus, this paper

attenp t s to discuss and explain t he underlying reasons W
comprehension (1969), which the meanings and valences of emojis are stored in and can be retrieved from

individual logogen, and require different thresholds difvation, just like how other lexical items work.

Keywords: Emojis, nonverbal digitalsJogogen modelCantonese, language perception

1. Introduction

Research on language perception in the past few decades has become a central and importahetsfidyin
of Psycholinguistics. Numerous studies published and dealt with how human being processes and decodes
written or spoken languages. Scholars have also proposed diverse models to account for the internal
mechanisms of language perception (e.g.rtfg 1969 on Logogen model of comprehension; Rumelhart,
McClelland, & PDP Research Group, 1987 on Parallel Distributed Processing; Dell, 1986 on Spreading
Activation model). Studies of the significance of narbal digitals in language perception arengaj more
prevalence and attention as it is widely acknowledged that the use of thegerlmairdigitals, such as emaojis in
mediated communication has become an integral part of human life. While some people consider them as a set
of paralinguistic eleméns some <consider them further as actual
different speech communities seem to have generated different representations regarding the same emaoiji. In
order to examine the relation between emojis and language perce@iorged to examine the use of emojis in
nonverbal mediated communication, such as Whatsapp, a mobile communication application commonly used
among Hong Kongese. Nevertheless, few studies have been conducted on the influences of emojis on Cantonese
percepion.

It is believed that when emojis are inserted in thevenbal sentences, a new dimension is conducted.
It increases the complexity of language that the readers have to decode not only vocabulary, phrases, syntactic

structures, but also the emadfiemselves as a formof nane r b a | cues. As emojis are b
cues formed from ordinary typographical symbols that
(Rezabek & Cochenour, 1998, p.201), the complement of significantobbahanorverbal cues in mediated

communication (Walther & D6Addari o, 2001) and words

is intriguing to explore will emojis actually influence Cantonese Perception; if yes, how does it happen? This
study hypothesises that as people tend to phrase a sentence in a linear fashion and accumulate meanings from
what they have read (Scovel, 1998), the valence of the emoji at sentence final position will override the original
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valence of the nomerbal statementan even alter it. Therefore, reader sod
sentence will vary when emojis are added at the end of the sentences. Thus, the following study will discuss and
investigate the influences of emojis on Cantonese perception bastt groposed hypothesis and with
reference to Mortonds | ogogen model of comprehensi on
stored in and can be retrieved from individual logogen, and require different thresholds of activation.

2. Relevant Sudies
2.1  Parallel Distributed Processing

Mc Cl el | and, Rumel har't and Hinton (1987) and Scovel 6¢
Distributed Processing (PDP) model and the significance of such model in language pertteptis observed

that several separate but simultaneous and parallel processes are employed when receivers try to understand
spoken or written language and such processes are applicable for all levels of linguistic analysis but play a
conspicuous role ithe perception of words and sentences (Scovel, 1998). It was also suggested that the PDP
mod e | flassume i nformation processing takes place th
processing elements called units, each sending excitatory andini t or y signals to other
Rumelhart, & Hinton, 1987, p. 10). That is, our comprehension of certain information is depended on the
internal interaction between O6unitsd, and nThus,si ngl e
McClelland, Rumelhart and Hinton hypothesised that the identity of a word is itself distributed in the activations

of numerous interconnected units (McClelland, Rumelhart, & Hinton, 1987).

2.2  Logogen Model of Comprehension

Morton (1969) intrduced the logogen model of comprehension for the access of words stored in the mental

l exi con. It was defined that ifithe | ogogen is a devi
mechanisms concerning properties of linguistic stimuli and fommtext producing mechanism. When the

|l ogogen has accumul ated more than a certain amount
avail abl ed ( Mo Besides,, it wisDhéli€ved that.the etafion between the logogen system and
contextsystem is inseparable, which continuous exchange between the two systems was found (Morton, 1969).
Therefore, it is intriguing that how do contextual cues actually affect the meanings and valence of emojis stored

in the mental lexicon, which is worthwhile be studied later.

In his later study, Morton (1979) proposed an adaptation of the old logogen model for the analysis of
visual words. It was argued that the adaptation or revision has replaced the old one with three crucial elements:
visual input, auditory input and output logogens. The picture recognition system, however, is completely
separated in the cognitive system but interactive with the input and output systems (see Appendix). Since emojis
are a set of recently rising visual words, the aglaption is adopted for analysis in this study.

In further support of the study, Rosenbaum (1983) and Scovel (1998) provided an intensive account
respectively for the activation of the |l ogogen mode
relation to the PDP model, stating that the meanings of words are stored in the logogens, and are likened to
individual neuron in an immense neuronal network; it is, when people hear or see a word, they will
simultaneous stimulate an individual logogenadexical detection device for the word. While high frequency
words are frequently fired and easily activated, low frequency words require high thresholds of activation

(Scovel, 1998) . Rosenbaum further c 0 mpdgegems whosed on t
activation levels at any given time depend both on the frequency with which they are associated or the recency
with which they were | ast usedod (Rosenbaum, 1983, p .

meanings and representats of emojis for the decoders are always associated with how they were previously
used and how often they were encoded with specific meanings. Therefore, the meanings of such representations
stored in the mental lexicon may vary due to individual expegiemwhich will also be discussed later.

2.3 Reasons for Choosing the two Emojis as Stimuli

Novak, Smailovii, Sluban, & Mozeti (2015) studied and formed a sentiment lexicon among the 751 most
frequently used emoji s, anednti tRawm&s ngal l(,dSthbarg e 8 @D ]
Mozeti , 2015) . It was found that the emojis 6face with
in number one and seven respectively. The study suggested that the emojis ranked from numisx &ve to
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either not facial expressions or have dbebapedtieye s e
(Novak, Smailovii, Sluban, & Mozeti, 2015) . Thus, the following study w
tears of joyé wndhosmiling épesd as stimuli since th
opened for interpretation in the top ten ranking of the most prevalently used emojis on twitter in 2015.

The ranking was further consolidated by the data retrieved fronjitEanker, a website that recorded
the most updated emoji use on twitter around the world. It was found that the rankings of the two proposed
stimuli are still in number one and seven, which they have received approximately 1912212960 and 502585510
times d use as the data changes in every second (Emojitracker, 2017) (see figure 2).

Interestingly, Oxford Dictionaries announced that
word of the year in 2015 and explained the reasons for it. It wasl finat the emoji was most frequently used
in 2015, which A[it] made up 20% of all the emojis u:
rise from 4% and 9% respectively in 20140 i6i0thd or d Di
contemporary world have been fiembraced as the nuancec
barrierso (Oxford Dictionaries, 2015)

2.4 Walther and D6Addario (2001)

I n Walther and DO6Addar i ob6s so6femolichns, the older verdioa of eneojisjaadwi ng t
the inextricable relationship between emoticons and verbal messages in cemgalisged communication
(CmC). It was suggested that emoticons serve to complement the absent but signifisembalbcues ifCmcC,
such as fAhead nob, smil es, ey e c owverbah lmehayior thatlsdiva n c e, t
speakers and |listeners information they can use to r
McGuire, 1984, p.1125). It wadsa argued that there were insufficient ngrbal exchanges in electronic
communication. Therefore, using emoticons, suggestive of facial expressions in CmC can add a paralinguistic
component to a message, and complement what is necessary but abse@nicCth

While the above articles preliminarily summarised some of the fundamental mechanisms and related
concepts for language perception, introduced the significance of emoticons (less developed form of emaijis) in
CmC and presented some of the resultgrevious studies, indicating the relation between emojis and language
perception, the following study will base on what were suggested to further investigate how does the emoji
placed at the end of a sentence override the valence of theerfmal staterant and foster alteration, and what
actually determines the alteration, by presenting a new experiment.

3 Methodology
3.1 Participants

40 Cantonese native speakers among two age groups, 20 to 25 years old and older than 40, were recruited for
the exgriment. The general age difference between the two age groups could be considered as generational
difference, which means the subjects in the two groups were belonged to two completely separate generations.
The younger group that being interviewed wasstsind of 20 yeathree students who were studying the
English Major in Shue Yan University, including ten males and ten females, while the older group was consisted
of 20 Hong Kong citizens who aged above 40 years old. The gender proportion in this/gsoting same with

the previous group. In consideration of equality, this study corporated with the subjects from the two gender
groups with equal sample size, and the sample size remained at 40 subjects in total.

3.2 Materials

The materials included Sets of Whatsapp conversation with different contexts. In each set, three identical

pieces of conversation with same wordings but different emojis were presented. The first piece of conversation
ended without any emoji . Wak added fitahe end ofithe last semtemcesn thef | o)
second piece of the conversation; and the 6smiling f
conversation. Punctuations and gender markers for theerbal statements (last sentenceéhaf conversation)

were intentionally omitted so as to avoid bias since punctuations could affect the tones and thus the valence of

the statements, and certain gender markers might have been linked with certain linguistic behaviors or emotions

in the societ.
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The first set of material was a conversation between different group members in a Whatsapp group chat.
They were discussing the division of labour in the Psycholinguistic project which included five parts. While the
other four members had alreadyoskn the parts that they were going to complete, Student D stated that she/he
had no choice but only the Il eftover par dngoZiyla®2 gr oup
dakl qar? mel], meaning what choice do | haieetailed set 1 is illustratdaelow (complete material is given
in full in the Appendix):

Student E 1. part[daai6 gaal soeng2 zou6 binl pa:t]
(Which part would u guys select)
2. Intro, lit review, experiment, analysis, conclusion
(Introductian, literature, experiment, analysis and conclusion)

Student A: Lit Re

(Literature Review)
Student B: Conclusion
Student C: Analysis

Student E: D Experimen? [gam5 D zou@k s Grdpont?]
(Student D will choose experiment then?)

Student D: [ngo2 yau2 daklapr? mel (face with tears of joy stimulus) or (smiling face with
smiling eyes stimulus)]
(What choice do | have)

3.3 Procedure

The subjects were interviewedtdand eaheswmft jeoywi samal 6
smiling eyesdéd face to face. T h elyo 1\frem megafive to seutralldtok e d t o
positive) for the nofverbal statements from the Whatsapp conversation without any stimulus.theyewere

asked to selected their preference from positive, negative or remain unchanged after inserting the selected
stimuli at the sentence final position. A formula is thus formed and exemplified as follows:

-1/0/1(PIN). 1)

Attitudinal changes were recorded for the analysis and discussion. The reason of why the above
formula was adopted is because it can explicitly show the attitudinal changes of the subjects without yielding
any ambiguousesult like O (if a subject rated 1, indicating positive for the-meral statement, rating after
inserting the stimulus would only cause a 0, which is ambiguous and unanalytical. It does not mean that the
statement is neutral). To put it in a moeadable way, a detailed procedure is demonstrated as follows: First, the
first set of conversation ends without emoji was shown to the subjects. The subjects were responsible for rating

on the scale froml , 0O to 1, whi ¢ h i nd neatalityeandtpbsitivitystawhrflsehe fastd n e g a
response in the conversation. After rating the state
with tears of joyo stimulus added was showawith After wa
smiling eyeso stimulus was shown. The subjects were

positive, more negative or remained unchanged. An indicator P (positive) or N (negative) was used to mark on
the scale if changes of feelingscorred. No indicator was marked if the subject reported no change in feeling
towards the stimuli. For instance, if the subject has chdsenthe first step but he later holds a positive feeling
after addi-hB6ét Wwiel le mbo¢ i sarthe fisstdstimulus, anchse onrared goofarth.

4. Results

4.1  Attitudinal Changes towards the Stimuli

4.1.1 Age above 40.Figure 1 and 2 illustrate the attitudinal changes of the older group (aged above 40)
towards the nowerbal statementdan t he two sti mul i, 6face with tears o
eyesb. I't is intriguing to find out that all the sub
the two emojis at sentence final positions. No matter howstibgects felt in the first piece of conversation,
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which ended without an emoji, all of the older participants pointed out that the sentences had definitely been
turned from negative or neutral to positive after adding the two emojis.

——

Set1 Set2

i

w
-8
IS

Set5

W Positive % Neutral % Negative

Fig. 1. Attitude of the subjects in the older group towards theverbal statements.

Set1 Set2 Set3 Set4 Set5

PR e e e
o N B O ®

o N B O ®

WPositive % Neutral  # Negative

Fig.2Attitude of the subjects in the older group towards oOf

4.1.2  Younger Group(20-25). The younger age group, however, carried divergent opinions compared to
that of the older group. Figure 3, 4, and 5 illustrate the attitudinal changes of the younger group (aged between
20 and 25) towards the naerbal statement and the two stimu . The results showed al
perception of the same typewritten content after inserting the two emojis. It seemed that as an emoji that
originally possess positive valence, 0f acevebal t h t ea
statement since there was constant rise in the rating of positivity (from 1 to 7 rates in set one; 4 to 7 rates in set
two; 3 to 9 rates in set three; 0 to 9 rates in set four & 2 to 15 rates in set five) while there was constant decline
in negativityaf t er t he o6face with tears of joydé emoji was 1in
erased in set 3 and 5 that no one rated the statement as negative when the tears of joy emoji was added. It is also
remarkable that there was a sharppdin negativity in set 4, in which it plummeted from 16 rates to merely 4
rates.

However, the same phenomenon could not be applied
seems that even the emoji itself originally carries positive valéneél only make a negative effect to the non
verbal statement. From the results of the younger group, the rating of negativity soared remarkably after the
0smiling face with smiling eyes06 emoji w arsvertzald d e d n
statements were. All of the materials received the rating of negative from at least half of the subjects in this
group and the mean number of ratings remained at 13.4 over 20, a comparatively high rating among the subjects.

Set1 Set2 Set3 Set4 Set5

W Positive % Neutral ®Negative

Fig. 3.Attitude ofthe subjects in the younger group towards theverbal statements.
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4.2 Individual Result

In order to examine the variation, individual result has to be examined. Figure 6 illustrates the individual
preference and their attitudinal changes of subjects in the younger group towards set 4 (set with most notable
varation) by using the mentioned formula:

-1/0/1(P/N).It seems that no matter what their preferences were for thg mon b a | statement, 6f a
of joyd emoji would only make a statement mmake positi
a sentence more negative, even the sentence was rated as negative at the first stage.
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%Smiling face with smilingeyes NFace with tears of joy

Fig. 6.Individual attitudinal change of the subjects in the younger group towards the stimuli.

5. Discussion and Conclusion

As stated, it is hypothesised thihé valence of the emoji at sentence final position will override the valence of

the whole norverbal statement and even alter it. This alteration, however, can only be found in the younger
group, whereas all subjects in the older group rated positivegnvemojis were inserted at sentence final

position. To explore the difference between the two groups, the accumulation and the override of meanings, and
the significance of sociocultural and contextual cues in Cantonese perception will be discusskadldnvthg,

with reference to Spreading Activation and Mortonos

certain emojis are inserted at the end of a sentence, meaning of that sentence will differ from the original textual
content.
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5.1 The Acaumulation and override of meanings

Emojis convey distinctive meanings in both positive and negative ways based on their original valence. As

suggested before, emoj i s, as a set of wvisual words,
modd, in which their meanings or valence are deduced from inputs and stored in the logogens. However, the
representations of such emojis might vary based on w

readers constantly expose to such meanthgy, might immediately activate the representations for such emojis

without any effort or a high threshold. It turns out that when emojis are inserted at the end of the sentence and
their meanings are retrieved from the mental lexicon, they can give mtewpretation to the decoders,
especially when it is suggested that the meanings of a sentence accumulate (Scovel, 1998). As a result, emojis
are perceived as a whole with the statement but not as a part. The primary results of the experiment in this study
seem to reject part of what Walther and DO6Addari o06s
positive valenced emoji can never reduce the negativity of a sentence, which it can only enhance the positivity,
and it is the same for a negatiyelalenced emoji. However, the results of this study show that the presence of

emojis affect the meaning of the sentences. When the
end of the sentences, negativity was being reduced, andshisswn expl i citly in set 3.
with tears of joyd emoji at sentence final position,

the statement which was initially rated as negative.

When emojis are inserted in thenverbal statements, they serve as an important role for the readers
to interpret the meaning of the statement. While reading avadral statement, sometimes it is hard to define
the tone of it. Adding an emoji can convey the connotation of the gtatem wi t h reader sdé own
according to their own sociocultural background and communicative purposes, and that may explain why the
result in the two groups differ and even a positive
cau®s poignantly negative feeling.

5.2  The Interaction of Sociocultural and Contextual Knowledge in the Logogen System

Anot her main finding of the experiment was that for
face with smiingeyes 6 had caused great negativity. That i s,
changed to negative after the emoji was inserted, whereas there was no such change in the older group. For them,
employing emojis will simply increase the positivity the statements. This result can contribute to meanings
constructed by sociocultural knowledge, which are stored in the logogens and their interaction with the context
syst em @&kCleflamd) Rumsliart, & Hinton, 1987). According to Emojipedia.emoji reference that
documents history of emojis and their meanings in t
number 1 resource on emojisbéb, the supposed meaning o
to shownsae tofuéhapepi nesso (Emojipedia, 2017) (See App
modern guide to modern gadgets and technology also s
positivedo (Guinness, 2 0 1 &i3 hoth possess & positise valeaneetif itishhe catewo t e
then adding these emojis at the end of a sentence will simply benefit the conversation. However, it is far more
complicated than that.

In the today society, especially in Hong Kong, peoplemayus hi s O6smi |l ey faced as
or an insult, and that is why some people may percei
Ohappy primed originally. The idea is f uaboubhthe accen
anecdote of the wusage of the &ésmiley faced emoji i
newspaper (See Appendix), saying that how have the emoji become creepy and sarcastic when it comes to
certain situations. For example, in thentiened situation in the article, a boyfriend is late for his date so that he
sends his girlfriend a text saying that he is going
mean that she is fine with or happy about it. It is séicés a sense that she is implying her anger. In another
mentioned situation, the girlfriend asks if her boyfriend is free tomorrow night. He replies her that he has got
things to do, then the girl r e pl iheetext. Again, the shitekeangjio and
here is used as sarcasm or a way to express dissatis
faced emoj i seem to be generalized by some of t he m
younge group. Their judgments are more or less influenced by the sociocultural knowledge available in their
speech environment. This is justified by the results of the experiment. For most of the materials, at least half of
the subjects in the younger groupeint pr et ed t he statements as more negat
added, and that is because they were affected by their shared sociocultural understanding towards the emoji.
Thus, it made them think that the emoji was negative in almost altisitsaAs for the older group, the results
were completely different. No matter how the subjects perceived in the first piece of Whatsapp conversation,
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which ended without an emoji, all of them reported that their feelings only altered from negatival, oreutr
positive to more positive.

As for the O6tears of joyd emoj i, according to the
In fact, the supposed meaning for this emoji is | a
(Emojipeda, 2017). The other website, makeuseof.com notes that this tears of joy is meant to show laughter,
and it is closely related to LOL (laugh out loud) (Guinness, 2015).

For further understanding of the sociocultural cues. There is a post from a writeis veatled
Bluegodzi in Hong Kong, explaining the importance of the tears of joy emoji. He overheard a guy on the phone

with his girlfriend, saying that AWhat is wrong with
What do you want from nted i | have to work and do not have time t
hung up he yelled fitears of joy!o (Bluegodzi, 2016)

were texting or talking about before, this situation here carshtillv us how people in Hong Kong see tears of
joy emoji as a positive indicator. Also, this situation can justify our results from the experiment as well. For all
five sets of material, almost half of the participants (younger group) perceived tearenfgpys an emoji to
reduce negativity, which means that at least half of them stored this sociocultural understanding with the
meaning of such emoji in their mental lexicon. Such sociocultural knowledge and meanings of words are stored
in their logogensAccording to SavilleTr oi ke (2003) , feach identity in a
sever al appropriate verbal and nonverbal forms of ex
not in the same speech community with the younger grihay, were not exposed to the same sociocultural
background and speech environment, and naturally these cues were not stored and activated in their logogens.
That mi ght be why even i f O6smiley faced eseejtas was ac
negative nor it will change the meaning of the utterance. They only perceived the original meaning of the emoji
(positive). On the contrary, the younger group was exposed to the same speech community and they shared the
same linguistic norms arldnguage use. That seems to be why they have stored the original meanings, as well
as the socioculturally constructed meanings of the emojis, and sometime the frequency and recency of
activations make the constructed meanings so powerful that they maigleke original valence of the emojis
and even the newerbal statements. Therefore, when the subjects saw the emojis after the statements, the
logogen system was immediately triggered, meanings were activated (both original and constructed) and
intera¢t ed with the context system, so that the Odappropr
being applied.

Another point worth mentioning is that these two groups were from different generations, so they were
exposed to different speech commities inevitably. For the younger group, they were all year three students
from the same university, which means most of them had certain shared background as they were studying in the
same school and were around the same age. As for the older groupetieeall aged above 40 and were
working in different industries. Obviously, these two groups belong to different speech communities due to their
different exposures. As much as they are in different speech communities, they still have some shared
backgraind at a point. For example, they are both Hong Kong citizens whose first language is Cantonese, and
their linguistic competence is not going to be affected because of the incomprehensibility of the emojis; it is
only that their speech performance willfdif It is because these changes of meanings due to sociocultural cues
are part of the speech performance instead of competence. Speech performance focuses on the complexity and
diversity of language use, as well as the social phenomenon, while compieteusss on grammar and the
rules of language itself. Adding an emoiji at the end of a statement will not change or affect the grammar of the
sentence, but it will increase the diversity and complexity of interpreting the statement, and people will often
wordering Ahowd and fAwhyo the particular emoji is bein

5.3  Limitation
5.3.1 Confounding Variables. There are two main factors which may influence the test result, yet not able

to be controlled. First, it is the gender difference on emoji pgocepmong different participants. Research
suggests that women are more capable of perceiving and responding to positive facial emotions at an automatic

processing |level, which A[they] showed a sprigeni fi cant
condition t-®%wnamenke r(sUttiang, & Sul sow, 2012) . As t he
6smiling face with smiling eyesd6 in the experiment l

original valence, female participsmay be more aware of both the original and the socioculturally constructed
meanings of the emoji compared to that of the male participants, so that they might respond differently in the
experiment. This idea is fuither consclhitdaged hlay KHWwve:
more for expressing emotion/intimacy and managing me
females are more experienced with the emoji practice and are effective in managing the meanings of those
nonverbal cues in mediated communication. This familiarity, moreover, echoed directly with the logogen model,
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in which the activation of an individual |l ogogen d¢
associatedo ( Ros enbaafamilarih8y&i2 with phe 88geé df emojishtlee more capable

females are to perceive the intended meaning of them. Thus, there is gender difference in sensitivity of different

emoji perception, including the two stimuli.

Second, there is individudifference in perceiving different emoji based on the past experience of the
participants. In spite of frequency, Rosenbaum (1983
| ast usedodo is significant f alrexpdribnee obusingithe enoji amdhsimdar | o g o
experience with the given context in the experiment may contribute to different result. And thus, generate
variation in perception within a single set of experiment.

5.3.2 Limitation of Experiment Design. This study has several limitations observed. First, the experiment
was not carried out in an isolated and quiet environment, in which some participants got distracted in the middle
of the test by the surroundings, including their classmates and noiseedhtsidiassroom. The environmental
distractions might have created a pause and influenced the valence of the participants. And thus, hindered the
perception of the stimuli.

In addition, there are limited resources, such as limited time and netwottkef@xperiment, which
makes only five sets of tested material in the experiment within a short period of time.

5.3.3 Recommendation. Noise from the surrounding, participants not focusing, and the limited resources
are the main distractions in the expents. It is suggested to conduct similar experiments in a private space
such as nomccupied classrooms or language laboratory in the research complex, so that the participants can
stay focus on the experiment without getting distracted.

Furthermorerestricting the use of personal cell phones is recommended, so that the participants could
focus themselves solely on the experiment and reduce the possibilities of getting distracted.

5.3.4  Conclusion
The results of this study support the hypothesid report that positive emojis will enhance positivity of the

nonverbal statements. However, not all the positive emojis have such an influence. The results suggest that they
might be affected by the sociocultural and contextual understandings, whicaréhalso stored in the logogen

system and they interact constantly with the context
the 6face with tears of joyo6 and 6ésmiling faee with
the influences of particular emojis on Cantonese per

(2001) has found. It seems that as a set of uprising paralinguistic elements, the usage and understanding of
emojis change day by day, and itfliences on languages should be further studied.
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Appendix

Full Sets of Material
Setl

Student E 1. part[daai6 gaal soeng2 zou6 binl pa:t]
(Which part would u guys select)
2. Intro, lit review, experiment, analysis, conclusion
(Introduction, literature, experiment, analysis and conclusion)

Student A: Lit Re

(Literature Review)
Student B: Conclusion
Student C: Analysis

Student E: D Experimen? [gam5 D zougk s Grdpont?]
(Student D will choose experiment then?)

Student D: [ngo2 yau2 daklapr? mel (face with tears of joy stimuduor

(smiling face with smiling eyes stimulus)]
(What choice do | have)

3:16 0.00K/s [ Z = .l SUNMobile 4G 4 9%6% 2316 0.00K/s [ £ = _al SUN Mobile 4G 4 97% 2316 0.00K/s {3 £ % .l SUNMobile 4G 97"
< . Psycholinguistics project e . Psycholinguistics project 1 & . Psycholinguistics project
A B,C,D, You * A.B,C,D,You * AB,C,D, You
TODAY TODAY TODAY
AFRBHEPart ARABHEPart AFRBHBPart ,,
Intro, lit review, experiment, analysis, Intro, lit review, experiment, analysis, Intro, lit review, experiment, analysis,
conclusion 22:4 conclusion conclusion
FHintro FHintro ., , Fintro .,
A A A
Litre Litre Litre
B B B
Conclusion Conclusion Conclusion
c c c
Analysis Analysis Analysis
HDffexperiment? & . D experiment? & PHDftexperiment? & ...
RAEGERY BEGRY S " HEGREQ

+0 @ o %@0\;; %\@0

Set 2

A: 1.Bb [bi: bi: jatl zan6 sik6é mel aa3]
(Babe, whatoéore we gonna eat)
2. [hou2 tou5 ngo6 aal]

(I am so hungry)

3. [hou2 dol j& soeng2 sik6]

(There are many things that | want to eat)

B: BB [nei5 waab si6 laal bi: bi:]
(up to you to decide, babe)



A: [mo4 so2 wai6 sik6é mel doul dakl
batl gwo3 ng4 hou2 jaté bun2 je5 tung4 taai3 gwok3 je5]
(lamk ay with everythingé except Japanese ani

B: [gam2 nei2 gaan2 laal (face with tears of joy stimulus) or (smiling face with
smiling eyes stimulus)]
(You choose then)

TODAY TODAY TODAY

Bb— AR Bb—E R Bb—REAMHY .,
FFRLERTF | ¢ SFREERRF ! SFRLERTF ! 6
FEEHER d HEHER ;. FEHER .
{R:ESEIBB {REETIBB {REEWHIBB
gﬁﬁ%! HHERE FdrET B AHERRE gm%ﬂ AEEE N8BT B FTERE AR ARG TAEF B ATERE
154
PHORIRL PH{RIR a2 PHORIRI &
%)@o ® %\/00 ©) %\@o
Set3
A: Fanfare [ngo5 ngaam1l haiSee nfe maai5zo2 geil piu3

heoi3 jat6 bun2]
(I'just bought a ticket to Japan in Fanfare)

B: [jau6 heoi3? nei2 ng4 hai6é soeng6 go3 jyut6
sinl heoi3 jyun4 zaa3 mel??]
(Again? You just went there last month)

A: Il [gam1 ci3 zanl hai6 hou?2 @4il]

(l'tds really worth it this time)
B: [gei2 cin2 aab]

(how much)

A: 3000 [3000 zaa3]
(3000 only)

B: 500 [gam2 nei2 caal ngo2 go5 500 gei2 si4 wa@aeke with
tears of joy stimulus) or (smiling face with smiling eyes stimulus)]
(When will you return the 500 dollars that you owed me?)
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Set4

A: Bb [bi: bi: ng4 hou2 naul laal ngo2 zil dou3 co3 gaa3 laa3 ]
(Babe, dondét be angry any mor e. I know what

B: [mo4 naul laal]

(I am not angry any me)

A 1l [lyun4 loeng6 ngo2 laal mo4 haa6 ci3 gaa3 laa3]
(Forgive me pl ease, I wondét do it again)
2. [hai6 mai3 zung6 naul gan2 ngo2 aa3]
(Are you still mad at me)
B: [doul waa6 mo4 naul(face with tears of joy stumsylor (smiling face with
smiling eyes stimulus)]
(I said no)

BOIERTBN AT & BOIASTBIN HALRBEMG ., BOVASZHE AT RA2EN0 &
| 1T W
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FREMERT R IERY ERIRRT
s sEsme mEEN
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(Hey)
2. Universal Grammar [mel haip ucEiEs ° g|r P m

(What is Universal Grammar)

B: a certain set of structural rules are innate to humadspendent of sensory

experience [zikl hai6”™ GEt thév s Ak&dmr r&EEl zAO™ n e &t pdBEdNtGN j u Emb r
“sinsori & s Qrors

(It is a certain set of structural rules are innate to humans, independent of sensory experience)

A: innateness? [gam3 mel haibeinbs?]
(What is innateness then?)

B: Pre-existence of knowledge[r-@ Embnsov  6lcnp

A: Hemispherectomy? [gam3 mel hai6 Hemispherectomy]
(What is Hemispherectomy then?)

B: [nei2 dou3 dai2 jaumo4 seong5 gwo3 tong4 (face with tears of joy
stimulus) or (smiling face with smiling eyes stimulus)]
(Have you ever attended classes)
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B¥{&Universal grammar

BN{#% a certain set of structural
rules are innate to humans, independent
of sensory experience

MHE{RInnate? ., ..

Pre-existence of knowledge

N ¥ {&Hemispherectomy? ..

FEIRER LAE
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¢ {&Universal grammar ,

BN{# a certain set of structural
rules are innate to humans, independent
of sensory experience

M (#Innate? .,

Pre-existence of knowledge

PHIEE{%Hemispherectomy? ;.

fREIRA R LB%

¥{&Universal grammar -,

E{% a certain set of structural
rules are innate to humans, independent
of sensory experience

M Innate? ., ..
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Complete Results for Individual Attitudinal Change in the Younger Group.
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Situation 2 as mentioned by Topick
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